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Abstract
Agricultural applications of cold atmospheric pressure plasma (CAPP) technology 
have grown significantly during the last few years. Following harvest, using CAPP 
in agriculture has been the subject of numerous publications and literature reviews. 
However, pre-harvest plasma use is still in its infancy. Over the past five years, 
numerous researchers from Nepal have been using plasma technology to promote 
agriculture domestically and internationally. Their findings, however, are limited 
to scholarly publications and laboratory work. This paper explores how plasma 
technology can enhance Nepali agriculture, bringing it from the laboratory to the 
farm. A topic that has garnered a lot of attention lately is the application of plasma 
technology in agriculture, which is the focus of this paper. The increased focus on 
these studies is mostly due to the demand for less pesticide use and more intense food 
production. An examination of publications, concentrating on studies conducted in 
the past decade, identified the primary successes of plasma agro-technology as well 
as the primary challenges to its broad practical implementation. We examined the 
primary plasma source types utilized in this industry, as well as the benefits and 
drawbacks that dictate the application areas. Plasma technology has the potential 
to enhance both the quality and productivity of agriculture throughout the entire 
production cycle. The conditions of the plasma treatment and the efficiency of the 
diagnostic methods employed influence how much plasma can enhance agriculture. 
The possible uses of plasma technology in the field of practical agriculture will be 
covered in this paper. The application of plasma technology, also known as green 
technology, in agriculture is being brought to the attention of all stakeholders. 

Keywords: Cold plasma, plasma technology, plasma agriculture, physical 
effect on seed, chemical effect on seed, reactive species
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Introduction
Plasma

A solid can go from being a solid to a liquid to a gas by adding energy to 
the system. If the energy input is increased, the electrons will eventually start to 
separate from their parent nucleus. In contrast to regular neutral gas, this ionization 
creates a soup of ions and electrons that can react to applied electromagnetic fields 
[1]. Ionized gases include plasmas; however, not all ionized gases are plasmas. 
According to the official definition, an ionized gas must satisfy three requirements 
to be classified as plasma, or the so-called “Fourth state of matter” [2,3] apart from 
the other three physical states—solid, liquid, and gas. In general, the term “plasma” 
refers to a medium that contains electrons, radicals, and ionized and excited species 
under the influence of external energy sources. In nature, plasma is the condition of 
matter that is most abandoned. 99 percent of the matter in the cosmos that can be 
observed is thought to be in the plasma state. A broad range of physically feasible 
scales in terms of energy/temperature, density, and space are observed in plasma 
systems. Plasma discharges can be classified as thermal or non-thermal (Cold) 
depending on the energy and temperature of the neutral atoms, ions, and electrons. 
Thermal discharges occur when the neutral gas temperature (Tgas) is close to 5000K, 
while non-thermal (Cold) discharges occur when the average electron temperature 
(Te) is significantly higher than the temperature of the neutral gas. The average 
electron temperature in a typical cold plasma discharge is between 1 and 2 eV 
(1 eV = 11,600 K), but the neutral gas temperature can sustain room temperature 
conditions. Aurora is a well-known illustration of atmospheric non-thermal (Cold) 
plasma. CAPP has found extensive use in biology in the past few years. It is widely 
used in biology for a variety of purposes, such as food processing and manufacturing, 
wound healing, surface cleaning, microbe decontamination, seed germination, and 
food storage. In this paper, our concern is cold plasma produced at atmospheric 
pressure and its impact on the agriculture sector.

Plasma Technology

The first attempts to produce electrical luminous effects in evacuated glass 
bulbs date back to the 17th century, marking the beginning of experimental plasma 
physics. In 1857, Werner von Siemens created the first technical plasma application 
when he created an ozone generator that produced ozone using electrical discharge. 
Nowadays, plasma technology is significantly altering industrial conventional 
production processes and finding applications in the agriculture and medical 
technology sectors. Dielectric Barrier Discharge (DBD) for seed treatment [4,5], 
Radiofrequency (RF) plasma for soil enhancement [6,7], Corona and glow 
discharge Plasma for water treatment [8], Microwave Plasma for weed control [9], 
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Atmospheric Pressure Plasma Jet (APPJ) for pest control [10], Cold Atmospheric 
Plasma (CAP) for disease resistance [11], Surface Dielectric Barrier Discharge 
(SDBD) for post-harvest treatment [12], and Inductive Coupled Plasma (ICP) for 
elemental analysis in soil [13] are some of the plasma sources used in agriculture. 
Figure 1 shows the overview of applications of cold plasma. By providing long-
term solutions for seed germination, soil fertility, water quality, disease resistance, 
pest and weed control, and post-harvest preservation, these plasma applications 
support productive and environmentally responsible farming methods. Numerous 
researchers from Tribhuvan University and Kathmandu University are working 
on small-scale projects in Nepal to improve seed germination, seedling growth, 
agriculture production, etc. using plasma technology.

Figure 1 
Overview of Applications of Cold Plasma

 

Plasma Agriculture

Plasma agriculture is an interdisciplinary field that bridges plasma physics, 
plasma chemistry, and agricultural sciences, focusing on the application of plasma 
technology in farming practices. The application of plasma technology to several 
areas of agricultural cultivation is known as “plasma agriculture. “Figure 2 shows 
the overview of the effect of cold plasma in the pre-harvest and post-harvest process.  

Figure 2
Effect of Cold Plasma in Pre-Harvest and Post-Harvest Process
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Figure 3 shows the different physical methods used for the treatment of 
seeds. Different physical methods used for the treatment of seeds are shown 
in Figure 3. When it comes to agriculture, plasma farming, also known as 
plasma agriculture, is the practice of applying plasma from pre-cultivation 
until the point at which the result is served at the dining table. The main goals 
of investigations on plasma treatment in the field of plant sciences have been 
to characterize the effects of plasma on plant biochemistry, standardize the 
treatment, and investigate potential applications [14,15]. The effects of plasma 
on plant growth and seed germination are mediated by molecular mechanisms 
that include epigenetics, transcriptome profiling, gene expression analysis, and 
protein expression analysis [16]. Plant species depend on seed germination to 
remain viable and survive. Water imbibition initiates a complex process called 
germination, which, in turn, sets off physiological reactions that break seed 
dormancy [17]. One essential component of the best crop cultivation is uniform 
and quick germination [18]. Much research has been done in agriculture to 
figure out how to get more seeds to germinate, which would eventually increase 
crop growth, plant biomass, and yield. High crop yields are achieved through 
seed priming, which shortens the time needed for germination and increases 
vigor. When seeds are directly treated with plasma, the seed coat is altered, 
which promotes faster growth and development, enhanced disease resistance, 
accelerated germination, and shorter germination times [19]. Furthermore, 
the creation of water through plasma treatment that has a different chemical 
composition also has antibacterial qualities, which allow for consistent seed 
germination as well as the activation of germination by its active ingredients, 
such as reactive species (RS) [20]. Combining the beneficial effects of plasma 
treatment, which sterilizes seeds, with a decrease in the use of herbicides and 
pesticides during the pre-cultivation phase is a useful strategy for mitigating 
the damaging impacts of these substances on the environment [21]. So, we 
have outlined the latest developments in plasma treatment for plant growth and 
seed germination in this paper, together with our understanding of the physical 
and chemical mechanisms that underlie the treatment’s effects. We first talked 
about plasma and its applications in biology, particularly in terms of enhancing 
plant development and seed germination. We have also discussed the history of 
plasma treatment, its applications, and the difficulties and discoveries that have 
recently arisen in technology. We’ve also talked about our present knowledge of 
the chemical and physical processes that underpin the growth and germination 
of seeds in plants. Lastly, the outlook for the future, which includes potential 
studies, obstacles, and opportunities are discussed.
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Figure 3
Overview of Different Physical Methods Used for Treatment of Seeds

The Status of Agriculture in Nepal

Nepal is an agricultural country having 66% of people directly engaged in 
farming. Agriculture is the backbone of the Nepalese economy (A survey of the 
economy-080/081). According to the World Bank development indicators in 2018, 
28.7% of land area is utilized in the agriculture sector. The agricultural area is 
decreasing day by day due to rapid urbanization. Therefore, time demands to increase 
the productivity in the agricultural sector. Based on available data, farmers in the hills 
and mountains likely utilize integrated crop-animal-tree-based agroforestry systems 
with farm-derived organic amendments and few external inputs, leading to low but 
consistent yields. They also likely use native crop and livestock species. While high-
yielding cultivars are becoming more and more widespread, the majority of crops in 
the Terai are based on rice. Wheat, maize, and pulses are cultivated in rotation with 
low to moderate input use. Climate changes result in problems with food production 
rates. At the same time, food demand increases as the world’s population is growing 
continuously alongside agrochemical use increases to control pests and diseases to 
improve productivity. Therefore, the search for a new efficient nonchemical technique 
is of high importance to improve plant growth, accelerated germination, yields of crops, 
and resistance against biotic and abiotic stress. CAPP has become a subject of great 
interest. So far different types of low-pressure systems and few atmospheric pressure 
systems have been developed. Results of Various works show that many variables 
are linked for enhancement including the plasma sources but suitable parameters and 
suitable conditions are still beyond the research. CAPP and its impact on agricultural 
products are the pioneer fields of research and have lots of potential for innovative 
works.  Several researchers from Kathmandu University and Tribhuvan University are 
involved in their research for the enhancement of seed germination and seedling growth 
to promote the agriculture sector. However, their findings are limited to Laboratory 
and academic papers only. Table 1 shows the summary of findings related to plasma 
agriculture from Kathmandu University and Tribhuvan University of Nepal. Because 
of a lack of funding, investments, and collaboration among various stakeholders, it is 
difficult to transform agricultural plasma technology from lab to farm.

Plasma Technology for the Enhancement of the Agriculture Sector in Nepal
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Table 1
Studies of Plasma Agriculture in Kathmandu and Tribhuvan University
Plasma 
device Gas used Seed Findings of the study Citation

DBD Argon (Ar) Cucumber Germination and growth 22

DBD Argon (Ar) Radish Growth/ water uptake and 
antioxidant property 23

GAD Air
Buckwheat, 
Barley, Mustard 
and Rayo

Growth and Physio-
chemical 24

DBD Argon (Ar) Mustard Seedling growth and 
development 25

Plasma Jet Argon (Ar) Fenugreek Growth and metabolism 26

DBD Argon (Ar) Radish Seedling growth and 
germination 27

DBD Argon  (Ar) Coriander Growth and seed dormancy 28

DBD Argon (Ar) Soybean Germination and physio-
chemical 29

DBD Air Beans Germination and nutrition 
absorption 30

GAD Air Soybean and 
wheat

Germination and seedling 
development 31

DBD Argon (Ar) Carrot Germination and 
antioxidant property 32

GAD Air Cauliflower Germination and growth 
parameter 33

GAD Air Tejpat Chlorophyll retention 34

DBD Argon (Ar) Wheat Yield 35

DBD Argon (Ar) Tomato Germination and Growth 36

DBD Argon (Ar) Carrot and 
Radish

Seed germination and 
growth 37

GAD Air
Radish, 
Fenugreek, and 
Peaक

Physicochemical 
parameters of PAW and 
seed germination

38
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Plasma Treatment Method

Early in the 1960s, researchers looked into the effects of glow discharge 
on a variety of grass seeds, cotton, wheat, alfalfa, red clover, sweet clover, beans, 
and other plants. This was one of the first times plasma was used to treat seeds. 
It was demonstrated that the plasma treatment affects moisture adsorption, and 
seed germination, and, presumably, lowers the number of hard seeds in legumes 
[39,40]. Since then, research on treating seeds with plasma has increased because 
to the use of various plasma devices, which enable in-depth investigations into the 
biological, chemical, and physical mechanisms of plasma that can be sparked by the 
examination of plasma constituents [41,42]. CAPP has created a new area of study 
in biology and medicine in recent decades [43]. Based on how the plasma comes 
into touch with the samples, there are two ways to treat seeds with plasma: direct 
approach (figrure 4) and indirect approach (figure 5).

Figure 4
Overview of Plasma Devices for the Treatment of Seeds Directly [44]

 

Figure 5
Overview of Plasma Devices for the Treatment of Seeds Indirectly [44] 

Plasma Technology for the Enhancement of the Agriculture Sector in Nepal
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Charged particles, reactive species (including OH radicals, singlet oxygen, 
ozone, and hydrogen peroxide), electric fields, and photons all have an immediate 
impact on the exposed seeds in the discharge region. It is thought that a mix of 
these elements is the primary driver of seed germination and growth. The exposure 
causes the seed surface to interact with both long- and short-lived radicals that arise 
from secondary reactions. The sample is not exposed to the plasma directly during 
indirect treatment. The samples are not directly impacted by the plasma, rather 
they are impacted by a gas-phase active species that is produced by the plasma and 
plasma-activated water (PAW). PAW alters its physicochemical characteristics, and 
PAW engages in a signaling cascade that ultimately encourages root germination 
and seed germination, root and vegetative growth, and plant reproduction [45]. The 
modifications in physicochemical components and characteristics like electrical 
conductivity, pH, nitrite (NO2 

−), nitrate (NO3
 −), ozone (O3), and hydrogen peroxide 

(H2O2) concentrations, in PAW cause seed germination and plant growth [46]. 
Furthermore, one of the environmentally favorable nitrogen source substitutes that 
lessens the drawbacks of using chemical fertilizers is “plasma fertilizer.” It follows 
that it is not unexpected that this will be the main focus of upcoming research on 
plasma treatment for plant cultivation [47].

Physical Effect on Seed Due to Plasma Treatment

The direct treatment of seeds with plasma is supposed to work on a similar 
principle to seeds that have been etched by plasma on their surface [48]. The 
summary of the action of plasma treatment to enhance seed germination is shown in 
Figure 6. It is demonstrated that the type, power, and length of the plasma treatment 
are likely to have a significant impact on seed coat modifications. using a scanning 
electron microscope (SEM) technique, several investigations have shown that seed 
coat disintegration by plasma treatment occurs in a variety of plant seeds, including 
cotton, wheat, pea, onion, etc. [49,50].  Therefore, when seeds are treated with the 
proper plasma device and configuration, the effect of plasma treatment on seed 
germination may be caused by the mechanical elements of the seed coat. The seed 
coat controls water absorption and shields the seed from the outside environment. 
Imbibition must take place in the proper ratio; if it happens too quickly or too 
slowly, seeds may be harmed [51]. In general, a varied setup is required for the ideal 
treatment setting since plasma treatment impacts seed germination differently in 
different seeds of different species and plant families, even for distinct varieties and 
ecotypes. Pleasantly, germination rates were increased in plasma-treated seeds even 
under osmotic and saline stress conditions due to alterations to the metabolism and 
lipid component composition and structure [52]. To ascertain the seed wettability, 
indirect treatment employing plasma-treated water was also carried out. This 
demonstrated the potential for a combination process including seed perforation 
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and decreased water tension, which raises the surface area and imbibition ability. 
Water permeability and water affinity on the seed surface, sometimes referred to as 
seed wettability, are strongly correlated with modifications in the seed coat [53]. 
Morphologically, we can say that, plasma treatment results in surface erosion or 
etching, which raises the roughness of the seed surface and raises the seed volume 
ratio and wettability. The organic polymers in seeds are impacted chemically by 
the interaction of plasma and seed coat components. It was demonstrated that the 
increase in germination of seeds treated with plasma is not primarily caused by heat. 
The tiny increase in temperature in plasma-treated seeds cannot be disregarded, 
even though it is considered “ cold plasma.” This is because, when combined 
with other factors, plasma treatment may still have an impact on the germination 
ratio. According to certain research, UV radiation from plasma treatment may 
have unintended consequences in addition to the reactive oxygen nitrogen species 
(RONS) interaction, rather than improving seed wettability [54]. Furthermore, the 
UV exposure’s nature may cause DNA damage, which may have an impact on 
seedling germination and growth. When seeds and seedlings are exposed to UV 
light for a brief period, the stress response may be regulated, which may lead to 
enhanced cell metabolism and the division, elongation, and differentiation of cells 
[55].

Figure 6
Schematic Representation of Plasma Treatment on Seed, Resulting Germination Enhancement 
[56]

Chemical Effect on Seed Due to Plasma Treatment

The primary factors influencing plant development and seed germination 
are due to reactive species (RS) produced during plasma treatment. The overview 
of the chemical effects of plasma treatment on seed is shown in Figure 7. 
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Reactive species are classified as reactive nitrogen species (RNS) like NO, NO2, 
ONOO−, etc.) and reactive oxygen species (ROS) like   O2

−, OH- H2O2, O3, etc.). 
Ozone (O3), hydrogen peroxide (H2O2), superoxide anion, peroxyl, nitric oxide, 
hydroxyl, nitrogen dioxide, and peroxynitrite are a few examples of frequent 
reactive species [57]. Even so, there is still much to learn about the mechanisms 
underlying how ROS and RNS affect seed germination and development. 
Regarding the impact of ROS on seed germination, there aren’t many theories. 
According to one theory, the cells in seeds that cause signal transduction from 
the outer layer of the seed detect and perceive external ROS. The alternative 
theory holds that water plays a crucial role in allowing ROS to enter the seed 
cells during imbibition. As a result, it causes a spike in seed respiration and sets 
off a series of events involving the oxidation of sugars, which releases ATP, the 
metabolic energy [58]. Consequently, the role that ROS play in the respiration 
pathway is thought to be a main as well as a secondary trigger in seeds that 
initiates the shift from dormancy to biomass. The possible use of RNS generated 
by PAW as a liquid fertilizer for plant development is another topic of interest 
in plasma treatment. Numerous strategies have been investigated to identify 
the best tool and course of action for producing large quantities of RNS in the 
solution. For example, a plasma jet has been used for plasma-assisted nitrogen 
fixation for corn [59], a large volume of glow discharge has been tested as a liquid 
fertilizer in radish, tomatoes, and marigolds [60], and bubble discharge has been 
studied in the cultivation of spinach, radish, Brassica Rapa, and strawberries 
[61]. All of these studies show that plasma fertilizers can be used as a more 
sustainable and eco-friendly supply of nitrogen for plant cultivation. However, 
the low pH or elevated acidity of the plasma-treated fluid poses a problem for 
plasma-assisted nitrogen fixation since it harms the exposed seeds and plants. 
An acidic atmosphere restricts the growth of plants [62]. In the plasma sector, 
research on maintaining equilibrium and strategies for overcoming the acidity 
of plasma-activated fluids is therefore prioritized. A crucial part of germination 
is also played by microbial inactivation, which happens when seeds are treated 
with plasma. Normally, the surface of the seed is exposed to the environment, 
which is full of various particles, toxins, and microorganisms that may hinder 
the germination of the seed. For instance, Fungal growth on the seed surface 
influences germination in grain crops such as rice, wheat, oats, and barley 
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[63]. It is well known that fungi frequently harm seeds, possibly lowering their 
viability and yield. Furthermore, a fungal pathogen on seeds might result in an 
infection that spreads to other seeds, causing a significant loss in yield. It has 
been demonstrated that the plasma treatment of seeds improves seed sterilization 
by getting rid of fungus spores on the seeds. When rice is directly treated with 
micro corona discharge, the microorganisms on the husk are rendered inactive, 
resulting in better germination than in untreated seeds [64]. The addition of Ar 
and air to plasma, which would produce reactive oxygen species (ROS) and 
reactive oxygen species (RNS), which degrade and inactivate fungus on seed 
surfaces. 

Figure 7
Overview of Chemical Effects of Plasma Treatment on Seed [65] 

Key Components of Plasma Agriculture

Seed Treatment

There are various ways that plasma exposure enhances germination and 
development. Plasma exposure improves the hydrophilicity of the seed surface 
and slightly erodes it, which results in improved absorption of water, oxygen, and 
nutrients—all essential for germination. Within, it produces species of reactive 
oxygen and nitrogen that pierce the seed coat and serve as signaling molecules to 
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activate the cellular mechanisms necessary for germination. Enzymatic activity is 
also altered by this treatment, most notably by raising amylase activity for effective 
mobilization of feed that has been stored. Furthermore, plasma primes seeds to 
undergo a stress response that boosts their resistance to environmental stressors 
and improves growth and disease resistance. Because of its sterilizing qualities, 
which are obtained from reactive species and UV radiation, surface pathogens are 
successfully rendered inactive, shielding seeds from illness. Furthermore, seed 
cell membrane permeability is altered by plasma exposure, encouraging the use of 
reserves that have been accumulated. Additionally, it affects hormonal balances, 
specifically those related to gibberellins and abscises acid, which are necessary 
for germination and dormancy. Furthermore, it may affect the expression of genes 
related to stress resistance and growth. Figure 8 shows the potential interaction 
between plasma constituents and seed surfaces. 

Figure 8
Overview of Interactions Between Plasma and Seed Surface [65]

Pest and Disease Control

In agriculture, cold plasma technology uses an intricate web of interconnected 
processes to manage diseases and pests. Pathogens and pests undergo oxidative 
stress due to reactive oxygen and nitrogen species (RONS) produced by plasma, 
such as hydroxyl radicals and ozone, which compromise their cellular integrity 
and metabolic processes. In addition, direct damage to DNA caused by ultraviolet 
(UV) light from plasma renders dangerous microorganisms inactive. The generated 
electromagnetic fields have an impact on the physiology and behavior of pests, 
possibly upsetting their reproductive cycles. In addition to their mild heat effects, 
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these fields weaken pests and pathogens, making them more vulnerable to UV 
and oxidative harm. Thus, plants are more equipped to fend against future threats. 
Furthermore, plasma can alter the surface features of plants, deter insect colonization, 
and stop the spread of infections. It is also capable of breaking down aflatoxins and 
mycotoxins, which are crucial for the safety of crops after harvest. In keeping with 
sustainable agronomic methods, plasma agriculture provides a comprehensive, 
ecologically friendly option for disease and pest control because of these focused 
operations.

Promotion of Plant Growth and Yield

Irrigating adult plants and seedlings with plasma-activated water causes a 
complicated cascade of physiological and biochemical reactions. Rich in species 
including nitrates, nitrites, and peroxides, plasma-activated water catalyzes to 
improve plant metabolism and nutrient uptake. These reactive species interact at 
the cellular level, altering the rhizosphere’s chemical dynamics and increasing 
the efficiency with which roots absorb nutrients. As a result, vital nutrients and 
water are transported more effectively, which boosts photosynthetic efficiency and 
speeds up the growth of seedlings and mature plants. Additionally, plants’ defensive 
mechanisms against free radicals are heightened when they come into contact with 
plasma-activated water. This is distinguished by the activation of enzyme-based 
antioxidants, such as catalase and superoxide dismutase, which are essential in 
reducing oxidative stress.                                                                                                                 

Enhanced Nutrition Uptake

It is possible to increase the amount of vital nutrients that are available in the 
soil by using plasma technology. Plasma helps plants absorb essential components 
more effectively by generating conditions that improve nutrient solubility, resulting 
in healthier and more nutrient-rich crops.

Weed Management 

Plasma technology has shown promise in managing weed growth. By 
precisely targeting unwanted, vegetation, plasma can offer a more selective and 
environmentally friendly approach to weed control. This not only reduces the 
reliance on herbicides but also minimizes the impact on beneficial plants and 
biodiversity.

Plasma agriculture offers a possibility to maximize water use in areas where 
water is scarce. Plants that receive plasma treatment on their seeds and soil may be 
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better able to tolerate drought conditions, leading to more consistent agricultural 
yields even in water-stressed situations. 

Friendly Environment

Plasma Agriculture is in line with the increasing desire for environmentally 
benign and sustainable farming practices because it uses fewer chemical inputs. 
This method helps to maintain biodiversity, increase the quality of the water, and 
conserve soil.

Energy Efficiency

Energy efficiency is a well-known feature of plasma technology. In contrast 
to certain traditional farming methods that could necessitate significant energy 
inputs, Plasma Agriculture provides a more efficient and environmentally friendly 
technique, reducing the farming’s environmental impact.

Carbon Reduction

Because plasma agriculture reduces the carbon impact of conventional 
agricultural methods, it is in line with environmental aims. When combined with 
efficient resource management, a decreased need on chemical inputs results in a 
more environmentally friendly agriculture industry.

Soil Fertility

The overall productivity of agriculture can be increased by using fertilizers 
or water that has been plasma-treated.

Challenges and Prospect

Even though plasma agriculture has a lot of potential, there are still issues 
that need to be resolved, like the scalability of plasma technology and its widespread 
acceptance. So far, it has been demonstrated that a variety of plasma device 
geometries, treatment techniques, and seed types can change the characteristics of 
the plant. While this variation results from different academics taking into account 
what matters to their community and local economy, it also makes it challenging 
to standardize the body of current research. By releasing only positive results, we 
may be creating the impression that finding these setups is easy and that optimizing 
the treatment conditions just requires trial and error. However, it appears that we 
have reached a point where this technology has potential as a proof of concept. Air 
plasma generates a rich chemistry and is a useful material. It is still up for dispute, 
though, how important humidity is in these plasma seed treatments. It is yet unclear 
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how it happens—by mechanical, chemical, or both—and whether the plasma 
treatment, the kind of seed, or both matters. To get these effects, how much energy 
must be delivered into the plasma? To tackle this, subsequent research has to persist 
in linking surface alterations with variations in germination using a methodical 
approach, while accurately documenting the electrical properties. It appears that 
the majority of writers also concur that RONS are primarily in charge of the impacts 
on plant growth that have been noted. It’s unclear at this point if it’s the combined 
effect of RNS, ROS, or both. If additional research is done on the expression of 
genes and proteins, it will at least shed light on whether the same genes are triggered 
in response to various plasma treatments and seed kinds. Furthermore, it is unclear 
how long-lasting these effects will be and when they would be deemed genotoxic 
or detrimental to plant growth. Here, the restriction on gene expression research 
to plant genomes that have already undergone sequencing will act as a bottleneck. 
Nonetheless, these findings might be relevant to closely related species. To make it 
easier to regulate the output, it would be helpful to know how each plasma treatment 
parameter influences the result as a next step. When a seed has numerous layers that 
require scarification, plasma can aid in mechanical erosion by etching it or by using 
the heat generated as a byproduct of plasma creation to melt the wax. If the seed has 
a rather porous surface, it may functionalize the surface by adding chemical groups 
to make it more hydrophilic and improve gas exchange, which will subsequently 
have an impact on the biochemistry of the seed. The main questions are:

• Which treatment parameters are required to see a repeatable beneficial effect on seeds?
• Can parameters of a single be applied to a wide variety of seeds?
• What is the molecular impact of the plasma treatment on the seed?
• Can the biological effects of the plasma treatment be reliably replicated?
• Can the plasma treatment be scalable for industrial applications?
• How is the plasma treatment different from currently used techniques like 

mechanical or acid scarification?

In order to achieve the solution of such questions, biologists, chemists, 
and physicists need to work together in concert on a continuous basis. It is our 
expectation that technology that will benefit the agricultural community of Nepal 
will be plasma technology.

Conclusion
Plasma agriculture represents a paradigm shift in the way we cultivate 

and harvest our food. With its multiple benefits, from boosting crop yields to 
fostering environmental sustainability, this innovative approach has the potential 
to shape the future of agriculture. As we continue to explore the possibilities of 
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plasma technology, we move closer to a more resilient, efficient, and sustainable 
agricultural future that can meet the demands of a growing global population. There 
are several benefits to plasma agriculture. It lessens reliance on chemical pesticides 
and fertilizers by providing an eco-friendly substitute for conventional chemical 
treatments in agriculture. In the context of organic and ecological farming methods, 
this element of plasma technology is especially intriguing. The efficacy and 
efficiency of plasma treatments set them apart as well, providing a flexible option 
that can be tailored to a range of farming operations, from large-scale agriculture 
to small-scale gardens. Research and development is still being done in plasma 
agriculture to determine the precise processes through which plasma interacts with 
biological systems in an agricultural setting. Scholars are currently exploring the 
ideal parameters and techniques for plasma treatment to optimize its agricultural 
benefits. A state-of-the-art method for addressing some of the most important 
issues in sustainable food production is plasma agriculture. Farming techniques 
can be made more environmentally friendly, increase crop yields dramatically, and 
help to agriculture development strategy (2015 to 2035) made by the Ministry of 
Agriculture, the government of Nepal by incorporating plasma technology.
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Abstract
This article explores the use of e-teaching-learning in higher education. It focuses 
on its benefits in classrooms enhancing communication to adapt its curricula, goals, 
and pedagogies to meet the needs of twenty-first-century learners. It proposes 
the e-teacher subsystem and blended teaching model as a crucial component of 
an integrated teaching system to change thinking and learning behavior. The 
research gathers facts from primary and secondary data. 25 students from NOU 
and TU were selected, and 5 faculties from the same universities were interviewed. 
Phenomenography is a qualitative research approach that emphasizes content-
oriented explanation and utilizes a qualitative interpretive approach, which has 
limitations in generalizability to Nepali higher education due to subjectivity and 
small sample size but has enhanced validity and trustworthiness. The theory consists 
of two levels: macro-level decentralization and diversification, internationalization 
and digital technologies, and micro-level teacher-learner relationships combining 
traditional and innovative methods. The use of new pedagogy is crucial for teachers 
to improve students’ achievement, and it should be revisited to maximize educational 
objectives. Adapting technology, differentiated instruction, and student-centered 
approaches is essential. The global movement for a new learning model for the twenty-
first century calls for transforming formal education to address complex global 
challenges. Experts recognize that the transmission or lecture model is ineffective for 
teaching twenty-first-century competencies, and critical thinking, communication, 
innovation, and problem-solving are useful to transform the learners.  

Keywords: Generation Z, ICT, pedagogy, phenomenography, transformation
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Introduction 
This paper aims to transform the learners through quality education to be 

more responsive and informative. The twenty-first century is transforming learners 
through digital pedagogy to enable learners and teachers to collaborate on content 
discovery and knowledge creation, and it addresses the challenges of the fourth 
industrial revolution through digital learning, and digital technologies (Lazarov, 
2018). It explores seven issues of pedagogical transformation to improve results for 
greater educational benefits. The use of new pedagogy makes students able to learn 
different things through the use of technology, incorporate different instructional 
strategies in education sector, and increase students’ engagement for learning. 
It justifies the changing roles of teachers and prepares them to use technology 
to understand cross-cultural differences of the existing society. The emerging 
technologies in educational frameworks highlight the evolution of technology in 
education, and students need to acquire computer literacy, information network 
familiarity, and social and technological skills to participate in an increasingly 
complex knowledge-based society (Ferguson et al., 2019). Technology has become 
a tool for facilitating change in the infrastructure and organization of teaching and 
learning, as well as changing the economic, social, and intellectual contexts. 

In a dramatic monologue spoken by Jaques in All the World’s a Stage, 
Shakespeare shows his artistic brilliance “All the world’s a stage, /And all the men 
and women merely players” (1986 p. 85)” and explores seven ages of human beings 
and their implication to illuminate the journey of life. Inspired by Shakespeare’s 
artistic creation, Avara (2023) in “All the Language Classroom’s A ‘Stage’” views 
language learning and teaching as a real journey of human beings. He states, 
“All the language classroom’s a stage,/ And all the teachers and students ‘merely 
players’,/ In their ‘time they play many parts” (p. V). Avara observes that tutors 
and learners play different roles in facing the challenges of learning. The goal of 
learning is to adopt and perform their experiences. The success of learning brings 
joy that outweighs the complexities, and the learners always get ready to move 
forward facing hardships. As this, distance learning involves a partnership between 
educators and students focusing on self-directed learning, individual paths, and 
personal interests. However, the digital education landscape presents challenges 
and opportunities in developing countries. Inefficient use of technology, increasing 
the ratio between the component of learning and other elements, and the need for 
embodied experience are its challenges. Opportunities include broadening learning 
reach, finding better ways to identify stumbling points, and ensuring everyone 
has access to the right technology resources. Due to the internet’s opportunities, 
the e-teaching-learning system is a growing trend in developing countries after 
COVID-19. This pedagogical new approach uses digital materials to create 



25Harnessing New Pedagogy: Transforming the Learners in the Twenty-First-Century

adaptable, open, and distributed learning environments to eliminate physical 
interaction between instructors and students to incorporate content experience, 
pedagogy, and knowledge from multiple media outlets. 

The proposed e-learning system comprises three subsystems: the learning 
subsystem, the learner support subsystem, and the instructor support subsystem. 
The learning subsystem increases learners’ motivation and helps teachers motivate 
them in their studies. These systems aim to enhance the methodological aspects of 
the teaching-learning system by introducing a novel approach to learning through 
a web-based system to improve the learning capacity and enhance the development 
of knowledge in developing countries like Nepal. The world is experiencing a 
significant shift in information systems. Web 2.0 has revolutionized education with 
tools like blogs, wikis, and online social networks to improve communication and 
cooperation. Generation Z (Gen Z) has adopted an online-led learning style and 
customized instructional materials. The blended teaching-learning approach i.e. in-
person and virtual learning activities bridges the gap between traditional instruction 
and digital innovation to promote engagement and collaboration. Technological 
advancements have become a societal priority for sustainable development and 
quality education. ICT is essential for quality education by boosting teacher training 
and enhancing student motivation. The strength of new pedagogy has emerged in 
learners’ understandings and knowledge. This e-pedagogy platform has created 
many more things for learners. However, it has not got its identity as the mandatory 
part of the teaching, learning, and evaluation system in Nepalese higher education 
structure. 

Phenomenography, as described by Marton in 1981, is a qualitative 
research approach that focuses on content-based and analytical descriptions of the 
different ways learners perceive and comprehend their content and existing reality. 
It emphasizes qualitative differences in how learners understand the content and 
its shifting centers from the amount of knowledge assimilated to the variations 
in understanding during the learning process. Traditionally, phenomenographic 
research has centered on describing differences in how the same object is 
perceived by individuals within the same group. Its development has extended to 
theoretical explanations of qualitative writing in learning, and this paper argues 
that phenomenography, as a pedagogical framework to apply e-learning classroom 
holds transformative awareness of diverse understandings of complex subject 
matters. It sheds light on the values of learning, and worldviews that shape human 
behavior within existing social milieu. For this, the paper also highlights the need 
for universities to address digital technologies to alter teaching methods and create 
new learning opportunities. For this, three research questions are set here:  
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• How does the use of technology alter the roles of content learning and 
behaviors?

• How does an increasing use of technology result in better educational 
benefits in the teaching and learning process?

• Why does the use of technology in the teaching-learning process increase 
the engagement of the students with the content?

Conceptual Framework 

The theoretical framework suggests that skill achievement and progress 
are influenced by a diversity of opinions. Phenomenography theory offers a new 
pedagogical outline described as a ‘pedagogy of learning’ (Marton et al., 2004), 
initiates with the content of learning, and scrutinizes the conditions that enable 
learning to transpire in an appropriate time. This approach focuses on enhancing 
teaching-learning practices to progress student learning for perceiving aspects 
of the social environment (Bowden, 2000; Trigwell, Prosser, & Ginns, 2005). 
Teaching pedagogy is understood as “a set of related acts aimed at helping another 
person, or other people, to learn” (Pang & Marton, 2007). The ultimate goal of 
teaching is to enable learning (Ramsden, 1992) to support students in developing 
their understanding of the subject matter and changing behavior (Bowden, 2000).

The philosophy of education has evolved over the twentieth century, with 
movements such as early pragmatism, analytic philosophy, constructivism, post-
structuralism, and new pragmatism. Post-modernism, inspired by Dewey’s scientific 
method, offers new possibilities for teaching and learning. Ravanelli and Serina 
(2014) propose four main learning models: behaviorist, constructivist, informal, 
and collaborative interaction. The rapid advancement of technology in twenty-
first-century pedagogy has made learning and teaching more complex than ever 
before. Globalization has challenged the primacy of nation-states and impacted 
developing countries. Collaboration-enabled technologies and contemporary 
supervisory and assessment styles have increased learners’ motivation to learn 
and adapt to the demands of the twenty-first century. The structure of education is 
altered by technological advancements (Lazarov 2018). Instructors should think 
critically about the link between pedagogy and technology in education, integrating 
educational technology across various levels of pedagogical processes and activities. 
Advancements in technology have significantly improved resources for teaching 
and educating for innovation, but educational institutions must fully understand the 
potential of technology for e-learning.  

Empirical studies have justified that digital pedagogical strategies foster 
critical thinking, and computational thinking and encourage collaboration for 
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problem-solving. These strategies help teachers understand global issues and shift 
from teacher-centered pedagogies to instructional practices to meet twenty-first-
century needs. New pedagogies appeal to learners’ interest in experiential learning 
and self-construction of knowledge. The development of digital literacy (DL) skills 
makes information more intuitive and relevant for the new generation. However, 
challenges include costs, lack of funding, faculty fear, inadequate technical support, 
concerns about student learning problems, and resistance to change (OECD, 2016). 
Twenty-first-century education plays a significant role in determining technology 
use and students’ experiential learning activities.

Figure 1: 
21st Century Pedagogy (Andrew Churches A.)  

The shift to new pedagogy is driven by unlimited challenges. This encourages 
curiosity and ownership of learning, and deeper thinking. Students should explore 
constrains of current pedagogical paradigms and promote authentic instruction for 
twenty-first-century education. This could help realign teaching strategies allowing 
meaningful learner-intellectual accomplishments. The integration of ICT (Lazarov 
2018) in education often fails due to unclear educational missions and goals. The 
theory of education consists of macro-level education-society has connected with 
decentralization, diversification, internationalization, and digital technologies, and 
micro-level teacher-learner (Akshalov, 2018) is a part of incorporating traditional 
and innovative methods.
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Literature Review   

An effective learning atmosphere for virtual activities is increasingly used 
in education. Teachers must choose teaching strategies that align with goals, and 
technology-based education. Twenty-first-century skills, such as critical thinking, 
communication, creativity, problem-solving, and collaboration are crucial for 
becoming a global citizen in the contemporary world. The United Nations General 
Assembly designated 2005-2014 as the decade of education for sustainable 
development to empower leaders to make critical decisions and equip them to face 
challenges confidently. Holistic education challenges the current educational model’s 
focus on standards, preparing learners for local and global citizenship. Hoffman and 
Holzhuter (2012) state the need for educational innovation, “Innovation resembles 
mutation, the biological process that keeps species evolving so they can better 
compete for survival” (p. 3). Innovation through education brings positive change 
and enhances learners’ social and cultural well-being. The knowledge-formed 
society through culture learning, and specialization in different fields promotes the 
learners to be global citizens. 

Serdyukov (2017) underlines, “For an individual, a nation, and humankind 
to survive and progress, innovation and evolution are essential. Innovations 
in education are of particular importance because education plays a crucial role 
in creating a sustainable future” (p. 5). In Nepal, culture-based education can 
guide children’s lives and promote meaningful lives. The current educational 
system neglects rational human development and cultural society, and fails to 
connect between students and their environment. In the global level, the twenty-
first century has brought significant changes to teaching methods. The modern 
generation transitions from traditional reading to visual perception and classroom 
discussions. A prosperous, inventive society requires a multidimensional approach 
to revitalizing the educational system and it fosters learners’ autonomy, self-
efficacy, critical thinking, creativity, and fostering a common culture that supports 
innovative education. 

Digital technologies, such as computers, smartphones, and internet search 
engines, alter our way of life, communication, thinking, feelings, and social skills, 
and reshape our brains (Myamesheva, 2015). Learners can communicate through 
front channels and covert operations. Universities use technological applications 
to document lectures and provide access to recordings for self-study (Asarta & 
Schmidt, 2020). Digital literacy, portable voice, and online chatting are among 
the multimedia instructional networks. Research into mobile learning is being 
conducted to improve system performance and widespread use (Tohara, 2021). 
Technology tools like portfolios, quizzes, and digital storytelling enhance various 
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abilities, such as collaborative learning and critical thinking. Multimedia design 
approaches, such as technology-centered and learner-centered approaches, help 
design multimedia knowledge and facilitate social presence. The process of learning 
and the creation of knowledge in daily life involves effective teaching and learning 
activities. Identifying learning problems and their root causes requires careful 
thought and consistent intervention. Online education uses digital technology to 
generate knowledge, including multimedia components and collaborative learning 
settings. Digital discussion forums and learning management systems provide 
opportunities for student participation and knowledge expansion. Active and socio-
cultural learning shifts from a linear orientation to a co-constructing dimension, 
with technologically enhanced learning, networked collaborative learning, and 
web-enhanced learning being evolutionary approaches. 

Web 2.0, a term coined by Piieri and Diamantini (2014), refers to the 
integration of modern technologies like YouTube, Facebook, Google, Skype, and 
blogs into education. It promotes collaboration, communication, and content sharing, 
allowing learners to create original content and spark debates. The Think Tag Smart 
e-learning platform is a prime example of this technology. They encourage learners 
for critical thinking, classroom interaction, and building trust between teachers and 
students. Web 2.0 technologies are increasingly used in formal learning activities 
to help learners develop online skills. However, this approach is not without its 
challenges, as learners may create customized learning environments using various 
social media platforms and technology. E-learning utilizes multimedia technologies 
and the internet to improve learning quality, access resources, and facilitate long-
distance exchange. Various e-learning systems support workplace, informal, formal, 
collaborative, and learning content management. Formal universities can provide 
comprehensive access to learning materials through e-learning, encouraging 
diverse cultural ideas. The literature review and trend analysis revealed that the 
higher education system has the highest reported usage of technology tools, and 
over-satisfaction with technology is higher than reported usage levels.

Research Methodology  
This research methodology aims to assess the impact of pedagogical 

paradigm shifts on authentic teaching and learning in the Nepali higher education 
system.  Marton (1981) used the word ‘phenomenography’ for a qualitative 
research approach to emphasize describing and understanding the different ways 
of perceiving and understanding reality. A phenomenon is perceived as “the thing 
as it appears to us” (Marton & Booth, 1997). Their principal focus was on the 
qualitative differences in learners’ understanding of subject matter during the 
learning process rather than acquiring knowledge. Using an interpretive paradigm, 
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experts like Creswell (2014) state that qualitative research is a method to interpret 
researchers’ observations and understanding to explore the connections between 
tutors and learners. Pham (2018) emphasizes the importance of understanding 
learners’ values, attitudes, perceptions, and experiences in their natural settings. 
This approach helps researchers gain a deeper understanding of specific educational 
challenges, requiring proactive attention and informed input from policymakers 
and educational planners. 

This paper uses qualitative research to understand learners’ attitudes, 
behaviors, and values through a new pedagogical approach. It explores the students’ 
response systems to allow instructors to interact with the learners to respond 
using their devices (Kisin, 2021). Real-time responses are displayed to individual 
students or the entire class to track students’ comprehension of topics (Sprenger & 
Schwaninger, 2021). Digital learning has become a popular method for instructors 
to achieve educational goals due to its scalability and adaptability. The participatory 
approach (Kincheloe et al. 2011) engages in dialogue with the participants to explore 
digital learning as a new pedagogy in the twenty-first century. It involves participants 
exploring phenomena without preconceived notions. The inquiry methodology is 
no longer considered a set of universally applicable rules or abstractions (Lincoln et 
al., 2018). It directly gathers information from participants to explore phenomena 
without preconceived notions.

Research Design  

The study conducted three different interviews: 15 students studying 
Bachelor Level at Nepal Open University (NOU), and 10 students studying M. Phil. 
at Tribhuvan University (TU) to identify the issues stated in the research questions. 
The students were from humanities, education, and management. Similarly, 5 
faculties teaching at NOU and TU were asked to find out common and different 
aspects of teaching goals and behaviors of learners. The respondents talked about 
the use of technology and its impacts on results, and interaction among the learners 
for quality education. For data analysis, the themes are endorsed to identify the 
pedagogical understanding for transforming learners in the twenty-first century.

Discussion for New Pedagogy  

Digital pedagogy incorporates technological teaching which emphasizes 
online and hybrid learning environments. It is rooted in constructivist theories and 
advocates for methodologies that enhance the learning atmosphere. It involves 
strategic curriculum design, instructional strategies, and learner assessment in the 
digital format. The current literature of teaching-learning shows that pedagogical 
paradigms should adapt to the rapid advancements in digital technologies in 
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educational structures worldwide (Ferguson et al., 2019; Lazarov, 2018). Their 
competencies are essential for effective use in education to connect teaching content 
with pedagogy. Alam1and Mohanty (2023) acknowledge, “In the contemporary 
era, the acquisition of information and knowledge has undergone a profound 
paradigm shift, ushering in an unprecedented era of expedience” (p. 2). The use 
of technological tools has surpassed pedagogical evolution to shape the future 
direction of the academic path. Despite some challenges, continuous professional 
development and adaptation of traditional frameworks of teaching and learning, the 
new pedagogy addresses the evolving nature of learning. For this, blended learning 
enhances the engagement of learners and instructors to address various requirements 
like increasing productivity, supporting small group instruction, promoting learning, 
and providing additional help for complex topics. However, students’ commitment 
and motivation determine their performance in hybrid courses or blended learning 
environments. Motivation and engagement in both classical classroom and virtual 
learning environments depend on purpose, establishing goals, and encouraging 
urgency. Blended learning combines virtual and physical learning to address major 
challenges in the education system, combining the best elements of physical and 
internet delivery of educational resources. 

The transformation of twenty-first life has experienced new hardships in 
teaching-learning. The remarkable adaptability and agility of every society offer 
strong evidence reflecting on the recent trend of learning. Every obstacle to teaching 
and learning is merely a part of the complexity, of the opportunity for educational 
growth and development – as a learning stage. The goal of learning opens up new 
insights to advance lively discussion, and debates for the development of quality 
education at a higher level. In the paper “Traversing changing higher education 
learning spaces: what we bring and what is missing” Valles, Cassy, Nash, Menner, 
Carm, and Zeivots (2025) draw on Derrida’s concept of hauntology to illuminate 
the possible for past and future educational experiences to “impact the present, 
and how investigations into what might be presumed or missing from educational 
narratives could impact present and future discourse” (Elkingtona and Dickinsonp, 
2025 p. 15). It provides the new pedagogical outline for teaching and learning in 
higher education in the twenty-first century. 

The phenomenographic values of content-based teaching and learning is 
useful in diverse disciplinary environments where the learners experience multiple 
perspectives to comprehend the milieu.  Wright and Osman (2018) observe, “Every 
conception has got an internal structure, whereas phenomenography is concerned 
with the collective structure of awareness which is presented in the ‘outcome space’ 
of variation between ‘categories of description’ (266). It focuses on what to be 
taught and how to be learnt in the technological era. 
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Figure 2: 
Digital Learning Behavior (Created by the Author, 2024) 

Digital learning 
behavior

Goals of learning & behaviors

Use of technology & results

Interaction among the learners

Figure 2 indicates how digital learning behavior has connections with 
goals of learning and students’ (changing) behavior, and making interaction among 
the learners in and teaching-learning time for achieving better results. Learning 
behavior developed by Köse (2010) and Kaur (2013) sets e-learning to create a 
dynamic learning environment. It employs various pedagogical techniques, 
teaching philosophies, live instructor-led programming, and various instructional 
media. It combines real-world job duties with instructional technologies, fostering 
integration between instructors and learners. The teaching curriculum links physical 
learning, e-learning, and creating a learning environment for the transformation of 
learners. Here, the role of teachers significantly influences quality education, and 
innovation to transform the learners. Crichton (2015) suggests that the changing 
role of teachers is crucial for enhancing educational innovation. 

Goals of Learning and Behavior 

There are advantages and disadvantages to every learning strategy, including 
online learning. Consequently, blended learning makes it possible to combine the 
greatest elements and benefits of both online and in-person education. Discussion 
boards, as well as other platforms like Quizizz and Google Classroom, might be 
beneficial for mixed-methods courses. With blended learning, students may ask 
about any problems they may be having in the classroom while taking flexible 
online courses at any time and from any location. Furthermore, course materials are 
easily accessible to students. They can read articles and perform online exercises 
based on the content to have a deeper understanding. It helps them when they 
discuss the information in the in-person lecture. In general, Muxtorjonovna (2020) 
states that blended learning is desirable because of the easy-to-access resources, 
live feedback in the classroom, flexible lessons, and no need of constructing to large 
buildings for the classroom. The common aspect of the students expressed by the 
students of NOU is:
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Lecture recordings are helpful for learning anytime and anywhere. It saves 
our time for changing behavior and having a flexible schedule. However, 
online classes can be challenging due to device issues and internet issues. 
The learners may struggle with long screen time and lack of interaction with 
classmates and teachers. Online learning removes the hesitation of physical 
contact, but it can be unhealthy for real-life performance. There is a lack of 
group discussion and interaction with classmates and teachers. It creates 
problems for achieving the goals of the curriculum. And, students struggle 
to understand what teachers are explaining. IT issues, lack of guidance, and 
phone distractions can also cause a lack of concentration and headaches. 
Overall, online learning is not a positive experience and can lead to a lack 
of confidence in asking questions and a lack of understanding about the 
topics covered.

The digital learning environment at NOU is common. Frequent access 
to digital technologies has changed many facets of classroom engagement and 
instruction. Several relevant subjects are covered in the analysis and discussion 
of collaboration and communication in technologically advanced classrooms. 
However, the participants are not satisfied with it. As stated in phenomenography, 
the proposed outline of teaching-learning centers on the critical question of “what is 
to be learned?” (Wright and Osman, 2018 p. 257) about specific groups, educational 
environments, and the resolution of learning. Rather than focusing on generic 
teaching-learning processes, it arranges the understanding of meaning within 
specific settings. 

Digital Technology and Results 

Collaboration and communication are twenty-first-century competencies. 
In the modern culture at large, digital technologies have had a profound effect on 
communication, and this is also true in the Nepalese higher education system. This 
has created new opportunities for collaboration since student-teacher engagement 
may be enhanced and altered in a variety of ways to offer access to a broad range 
of using digital technologies and enhance digital skills. Collaborative learning 
enhances critical thinking skills, self-reflection, knowledge construction, and 
developing meaning for transformational learning. Web 2.0 technologies and virtual 
worlds are highly advantageous for students’ learning. The digital learning method 
could not improve the required skills that go beyond the subject-specific knowledge 
of individual courses or disciplines. One of the participants from M. Phil. of TU 
(2022) stated: 
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I am from Chitwan and face many family problems. Lack of focus and family 
disruptions during class get no free time. We students struggle with online 
learning and classes, which affect our eyes and health. In some cases, the 
tutors do not have good skills in teaching-learning cases. The way they 
talk about the use of new pedagogy cannot be implemented in real-time 
teaching. Our curriculum focuses on the theoretical portion, and the 
practical aspect is nominal only. The learners’ daily responsibilities clash 
with online classes, and their parents stress them for using their phones for 
class. They struggle to manage their home and books, with only one phone 
for class. These are only some problems; there are many problems on a deep 
level. They have affected achieving better results. In the case of developing 
countries, the physical mode of teaching imparts knowledge about social 
activities, and cultural linkage among the learners, and learners focus on 
learning only.

The learners acquire formal sociability and collaboration competencies 
from the physical mode of teaching. However, the technological setting enables rich 
sensual understandings, role-playing simulation, modeling of complex scenarios, 
real-world locations and activities for experiential learning, and opportunities for 
co-creation. Every learning environment has advantages and disadvantages of its 
own. In order to accomplish learning objectives, blended learning seeks to optimize 
resource use while using the particular benefits of each site. Media components are 
vehicles that only transport the content of learning. There are situations where some 
course materials might be better suited to an asynchronous or synchronous learning 
environment. Ng, Leung, Su, Ng, and Chu (2023) acknowledge, “There is a lack of 
frameworks or guidelines to inform educators what particular digital competencies 
are necessary to help students become empowered learners” (p. 143). The teachers 
and students may be in the same room in a physical classroom. Students confer with 
classmates and tutors. Practice and group conversations may add interest and depth 
to a topic. Wright and Osman (2018) observe this teaching-learning viewpoint, 
“provides an alternative to the dualism between the subjective ‘inner’ and objective 
‘outer’ world of constructivism…” (p. 260). One drawback of classroom instruction 
might be the expense associated with students’ transportation needs. The teachers 
and students can be in various places at the same time in a virtual classroom, and the 
instructor can record sessions for observation of the entire activities. 

Digital Technology and Interaction  

Pedagogy is the study of teaching that motivates educators to take initiative. 
It is the range of skills and information that a teacher has to have to choose their 
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lessons wisely. The changing paradigm of the teaching-learning process necessitates 
a technology-oriented environment. In today’s digital society, digital information, 
digital reference materials, digitalized education systems, and digital courses are 
essential. Technology helps them remember the subject, and digital pedagogy 
enhances their ability to use ICT practically. Its most potent characteristic is its 
capacity to provide the most enticing and supportive learning environment for 
interaction. They engage in social interactions and create culturally dependent user-
generated content through collaborations, explorations, and information sharing 
(Mathrani et al., 2022). It will be difficult for instructors to create an environment 
for lively interaction with the content of the curriculum. One of the participants 
from NOU expressed:

The learners struggle with poor internet connection and electricity issues 
in remote areas of Nepal. It affects their ability to study online. The major 
difficulties in taking classes on time due to their home environment become 
uncomfortable and disturbing. Poor internet connectivity also leads to 
teachers’ voice-breaking and disconnected meetings, resulting in missed 
important information and poor attendance. It is the main hurdle for linking 
teaching-learning and interaction.

The teachers can create a virtual classroom where learners can have an 
online discussion in real-time. Pupils discussed and assessed one another, asked 
questions to search for answers, and presented independent projects. Students 
showed a particular interest in this kind of communication and said it has not 
increased their academic performance. Because of this, the results suggest that 
lecturers choose their pedagogical approaches and techniques at random (Benson, 
Kolsaker, 2015). The research has found that the students participating in both full-
time and conversation programs indicated a willingness to obtain the course content 
in electronic resources.

New Pedagogy and Transforming the Learners  

The study highlights digital divides, particularly in the context of Nepali 
higher education. It emphasizes the need for policymakers to bridge these divides 
by installing network infrastructure and scaling internet access across urban and 
rural areas. Educational strategies are influenced by both hard and soft policies and 
rules, and a deeper education policy analysis is needed to bring the education system 
an inclusive digital path. The global need has further exacerbated these divides. 
The discussion with the faculties of NOU (2) and TU (3) involved in Humanities, 
Education, and Management concentrated on enhancing the twenty-first-century 
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teacher skills and needs of learners by providing a context-specific understanding 
of teaching practices and supporting professional development. 

The competence of tutors in digital technology is crucial to enhance 
teaching and professional interactions (Redecker, 2017). The use of technologies 
can improve learners’ communication skills and enable both teachers and learners 
to share knowledge, experiences, and pedagogies. The main aspect of discussion 
among the faculties was to identify the need for a curriculum used in those 
institutions that should establish the relationship between teaching time, context 
of teaching, and learning time. There is a gap between the proposed e-learning 
system and the context of teaching in Nepal. The main subsystems e.g. learning 
sub-system, learner support sub-system, and instructor support sub-system are not 
integrated to enhance quality education. 

The study of knowledge remains a crucial educational goal in the twenty-first 
century. New curricula should focus on knowledge construction processes, organizing 
knowledge around big questions, central ideas, and core principles. They should 
develop diverse thinking skills, such as argumentation, critical thinking, creative 
thinking, quantitative thinking, system thinking, and meta-cognitive thinking, 
thinking dispositions, and self-regulated learning skills. Teaching professional 
development and learning should integrate student thinking development, and 
assessment frameworks should incorporate innovative methods like inquiry learning, 
project-based learning, portfolios, computerized simulations, and digital analysis. 
Only participation in interaction is insignificant, and meaningful discussion can 
transform the learners to face the challenges of this century. There is a common 
goal of education if anyone talks about the goals of learning, and the curriculum 
designer should identify the needs of learners. The pedagogical technology used by 
the instructors teaching in Humanities, Education, and Management has not altered 
the learning behavioral patterns of students. Among the 15 learners of NOU and 10 
from TU, 9 and 8 learners have stated that educators’ professional competencies in 
the use of digital tools have a positive impact on quality education. Empowering the 
learners, use of digital resources, and cognitive focus in discussion time facilitate 
the learners. 

The use of digital tools as a part of new pedagogy validates teaching, 
guidance, collaborative learning, and self-controlled learning (Vazhayil et al., 2019, 
Ng, D.T.K. et al. 2023).  In the case of Nepal, there is no significant change for 
better educational benefits in the teaching and learning process. The discussion in 
the digital classrooms fails to focus on the specific teaching-learning process to 
increase students’ engagement of the students with the content. Arar, Marcos, Saiti, 
and Guajardo (2022) opine that the result of the experiences, reflections, and in-
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depth discussions and the use of technology alters the roles of learning behaviors. 
The use of technology revolutionizes traditional teaching methods with interactive 
simulations, multimedia presentations, and educational learning apps. These tools 
capture students’ interest, enhance understanding, and improve professionalization. 
Collaboration among the learners develops communication skills and prepares 
learners for the future. The educational institutions in Nepal should formulate new 
policies for using digital technology to get better results in the teaching and learning 
process to inspire independent learning.  Similarly, if so, the use of technology 
increases learners’ engagement with the content. The use of new pedagogy 
enhances cognitive abilities, critical thinking, and creativity, boosts self-esteem, 
and stimulates one to learn new things in a new context. Unlike this, the use of 
new pedagogy in the twenty-first century especially in the case of Nepal has been 
observed as insignificant, and it has not developed new skills in the learning sector. 

Conclusion and Limitations of the Study  
This paper used a qualitative interpretive approach, limiting its 

generalizability to the Nepali higher education system. The researcher’s subjectivity 
could affect the validity and findings. The purposive sampling method and small 
sample size of 5 teachers and 25 learners limited the rigor of the findings. However, 
the study collected sufficient qualitative data through observation, interviews, and 
focus group discussion, enhancing the validity, trustworthiness, and transferability 
of the findings. The e-teaching approach with blended learning is a cutting-edge 
teaching method to offer flexibility due to time and location. It permits the use of 
a variety of media for the learning process with the use of collaborative learning 
activities. The human element in this scenario depends on the ability of instructors 
to skillfully combine different learning settings to inspire students to participate 
in a range of learning activities and enhance their potential abilities. Educators 
are crucial in utilizing new pedagogy i.e. use of technology in education enhances 
teaching, learning and assessment. 

More effort has been put into developing a more supportive learning 
environment where students feel comfortable sharing their knowledge, skills, and 
experiences. Initiation has been made to facilitate student-teacher. New pedagogy 
in the twenty-first century in the case of Nepal has been observed as insignificant, 
and the learners have not developed new skills from digital learning in humanities, 
education, and management. Through the use of e-learning tools, students may 
interact with their classmates in virtual classrooms which is supposed to broaden 
their knowledge, perspectives, and attitudes. However, the interaction between 
the lecturers and teachers has not been effective in attaining the goals of learning 
and achieving better results. In the case of students’ problem-solving skills, the 
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instructors should allow them to research issues related to the course contents and 
select and assess course enrichment resources through the use of technology. The 
technology needed to create such materials needs to use multimedia networks and 
the internet to look for more resources for their lessons. It is expected that teachers 
can utilize technology to create dynamic classrooms to provide a vivid, intriguing, 
interactive, and dynamic learning environment to encourage learners to explore 
the world of technology and learn for themselves. Using new pedagogy generates 
opportunities and challenges for the co-construction of new content and knowledge. 
It concentrates on teaching-learning as a pedagogical concern and ultimately shapes 
how tutors and learners interact in the e-classroom. Exhibiting the relationship within 
the higher education setting, the wider suggestion for interactions beyond academia 
is significant. This perception invites a reassessment of what is appreciated in 
university classrooms and highlights how new modes of learning and engagement 
within these spaces can contribute to developing a new society. 
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Abstract
This paper explores the use of dramatic mechanisms in Sanjiv Uprety’s novel 
Ghanachhakkar, to examine the rise and fall of a political leader. The narrative, 
set in the socio-political context of Nepal, depicts a mass gathering in Basantapur 
Durbar Square where the people, filled with hope, celebrate the arrival of a new 
leader they believe will bring prosperity and change. The leader is initially hailed 
as a heroic figure, with public ceremonies, rituals, and symbolic acts such as the 
chanting of patriotic songs and the offering of garlands. However, their expectations 
are shattered when the leader is revealed to be a hollow figure, devoid of substance—a 
“failed hero” who cannot fulfill his promises. This paper aims to analyze the 
dramatic mechanisms used to construct and deconstruct political heroism, focusing 
on how these performances are employed to manipulate public perception. Drawing 
on performance studies, particularly the theories of Joseph Campbell, Richard 
M. Merelman, Victor Turner, and David E. Apter, the study examines how politics 
mirrors drama, with leaders acting as performers on a public stage. Through the 
lens of the “failed hero” archetype, the paper also connects these dramatic failures 
to broader political implications in Nepal’s volatile political environment, where the 
gap between the people’s hopes and the leaders’ reality often leads to disillusionment. 
It highlights how the leader’s downfall, as depicted through the theatrical use of 
rituals and ceremonies, reflects the broader political dynamics of betrayal and unmet 
expectations in Nepal.

Keywords: Hero, politics, dramaturgy, audience, performativity, nation, onion 

Introduction
In Sanjeev Uprety’s “Heroes and Onions: Arrival of a New Leader”, the rise 

and fall of political heroes are examined through a dramatic lens, shedding light on 

CDC Journal, Year 32, No. 46, December 2024, DOI: https://doi.org/10.3126/cdj.v32i46.76999
Received Date: October 1, 2024 Accepted Date: December 31, 2024



43

the complexities of public perception and leadership. The narrative presents a mass 
of people eagerly awaiting the arrival of a new leader, whom they believe will solve 
the nation’s political issues and lead them to prosperity. However, Uprety subverts 
this expectation, revealing the hero’s transformation into an onion, a metaphor 
for political disillusionment. By applying theoretical frameworks from Joseph 
Campbell’s concept of the “hero’s journey” and Richard M. Merelman’s ideas on 
the dramaturgy of politics, this analysis explores how Uprety critiques the illusion 
of heroism in political systems. The application of these theories reveals how 
political figures are often constructed as heroes, only to collapse under the weight of 
unfulfilled promises and the harsh realities of leadership. The socio-political context 
of Nepal, characterized by ongoing instability and the failure of successive political 
leaders to address the nation’s challenges, intensifies the dramatic impact of this 
narrative. In a nation plagued by corruption, poverty, and unrest, Uprety’s work 
serves as a satirical commentary on the cyclical nature of failed political figures, 
exposing how political theater operates within this volatile landscape. Through the 
lens of heroism and performance, this analysis will examine how Uprety’s narrative 
reflects broader social and political dynamics in Nepal, particularly the collapse of 
idealized political figures under the weight of public expectation.

Methodology
This study employs a qualitative, thematic, and discourse analysis approach 

to examine Uprety’s “Heroes and Onions: Arrival of a New Leader,” focusing on the 
rise and fall of political heroes and the shifting public perception. The methodology 
begins with a thematic analysis that explores the characterization of political figures 
in the novel, analyzing how themes such as heroism, disillusionment, and betrayal 
emerge throughout the narrative. This analysis is rooted in the socio-political context 
of Nepal, where frequent regime changes, political instability, and corruption shape 
public sentiment. By examining these themes, the study seeks to understand how 
Uprety’s depiction of political leaders reflects the broader socio-political realities 
of Nepal, where leaders are often initially embraced with optimism but ultimately 
face public disillusionment. The methodology further incorporates discourse 
analysis to investigate how political narratives, media representations, and public 
speeches within the text shape the construction of political heroes and their eventual 
downfall. This analysis is enriched by the application of theoretical frameworks 
such as Campbell’s Hero’s Journey and Turner’s Liminality, but with an emphasis 
on the socio-political landscape of Nepal. These theories are used to interpret the 
symbolic journey of political leaders, mapping their rise and fall onto the broader 
political instability and public expectations in Nepal. This approach allows for 
a comprehensive analysis that links literary themes with real-world political 
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dynamics, providing insight into the complex relationship between political figures 
and the public’s perception of their leadership. 

Review of Literature

The concept of the hero has been central to human storytelling for millennia. 
Joseph Campbell’s seminal work, The Hero with a Thousand Faces, outlines the 
hero’s journey, anarrative archetype that spans cultures and eras. Campbell identifies 
the hero’s journey as auniversal pattern where the hero embarks on an adventure, 
faces trials, and returns transformed,often bringing new wisdom or power that 
benefits society (Campbell 28). This archetype is notconfined to myth and literature 
but extends to political leaders, who are often constructed as

heroes by their followers. In political contexts, the hero’s journey can be 
seen as a metaphor for the rise of leaders who are expected to lead their people 
through crises and bring about transformative change. However, as Campbell notes, 
the hero’s journey is fraught with challenges, and not all heroes succeed in their 
quest. The failure of a political leader to fulfill their role as a hero can lead to their 
downfall, resulting in public disillusionment and a loss of trust (Campbell, 43). 

Joseph Campbell’s hero’s journey offers a well-established structure 
for analyzing the rise and fall of political leaders, with stages such as the call to 
adventure, trials, and the ultimate transformation of the hero. In Uprety’s work, 
this structure initially appears relevant, as the new political leader is portrayed as a 
messianic figure who embodies the hopes and aspirations of the people. However, 
Campbell’s framework, rooted in Western mythological traditions, is inadequate for 
fully addressing the specific nature of political heroism in Nepal. Uprety’s narrative 
subverts Campbell’s model by illustrating how the leader’s journey is not one of 
growth and transformation, but one of failure. The people’s initial faith in the leader 
gives way to disillusionment, as the hero fails to live up to their expectations. This 
disillusionment reveals that political heroism in Nepal, as depicted in Uprety’s 
work, is cyclical rather than linear, and Campbell’s hero’s journey cannot adequately 
capture the complexities of this failure.

Richard M. Merelman’s essay “The Dramaturgy of Politics” offers a valuable 
framework for understanding how political leaders use theatrical techniques to shape 
public perception. Merelman argues that politics, like drama, is a performance where 
politicians assume roles that resonate with their audience (Merelman 217). The 
success of a political leader, therefore, hinges on their ability to effectively manage 
their public image and create a narrative that aligns with the public’s expectations. 
However, Merelman also warns of the inherent risks in this performance, noting 
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that a leader’s true nature may be exposed, leading to a dramatic loss of credibility 
(Merelman 220). Richard Merelman’s dramaturgy theory, which views political 
leaders as performers engaged in the art of impression management, is another lens 
through which Uprety’s work can be analyzed. Merelman suggests that political 
figures craft public identities through deliberate performances, projecting an 
image that aligns with the desires of their audience. Uprety echoes this concept by 
illustrating how the new leader presents himself as a savior, carefully performing 
the role of a hero. However, Uprety critiques this performative aspect by revealing 
its hollowness. The leader’s public persona disintegrates when it becomes clear 
that his performance lacks substance or genuine political action, culminating in his 
transformation into a monstrous, decaying onion. This critique of the performative 
nature of political leadership highlights a limitation of Merelman’s dramaturgy: 
while the theory focuses on the construction of political images, it does not fully 
address the disillusionment that arises when these images fail to deliver tangible 
results.

Victor Turner’s concept of liminality, as explored in “Liminality and 
Communitas,” provides further insight into the transitional phases that define 
political heroism. Liminality refers to a state of ambiguity and transition, where 
normal structures are suspended, and new identities are forged (Turner 90). In the 
context of political leadership, the liminal phase represents the period during which 
a leader is elevated to heroic status before their true nature is revealed. Turner’s 
exploration of ritual and communitas is particularly relevant in understanding 
how leaders are constructed as heroes through public ceremonies and collective 
experiences (Turner 93). Victor Turner’s concept of liminality, which describes a 
transitional phase where individuals are neither here nor there, is also pertinent to 
understanding the political leader’s journey. The leader enters the political scene 
as a liminal figure, poised to transform the nation but ultimately caught between 
conflicting expectations. Turner’s framework suggests that liminal figures undergo 
a transformative process, which is expected to yield new roles or wisdom. However, 
Uprety’s critique challenges this, as the leader does not evolve into a figure of unity 
or strength. Instead, the liminal leader disintegrates into absurdity, symbolized 
by the leader’s literal transformation into a giant onion. This portrayal of the 
liminal figure’s failure highlights Turner’s limitation: while liminality is often a 
transformative phase, Uprety shows that the process can lead to the collapse of 
the hero, rather than to their fulfillment. Therefore, Turner’s theory does not fully 
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account for the breakdown of the liminal figure in Uprety’s critique, where the 
anticipated transformation fails to materialize.

David E. Apter’s examination of political performance in Politics as Theatre 
emphasizes the importance of public spaces as stages where political narratives 
are enacted. Apter argues that political success often depends on a leader’s ability 
to convert the audience into active participants in the political drama, thereby 
reinforcing their legitimacy and authority (Apter, p. 221). This performative aspect 
of politics is particularly evident in societies where public perception plays a crucial 
role in determining a leader’s success or failure. In Nepal, political leaders are 
often expected to embody the qualities of traditional heroes, with the power to 
bring about significant social and political transformation. However, as Uprety’s 
narrative illustrates, the gap between the public’s expectations and the reality of 
political leadership can lead to profound disillusionment. The narrative critiques the 
political system by highlighting how public expectations are manipulated through 
theatrical performances, only to be ultimately betrayed by the inadequacies of the 
leaders (Uprety, p. 385). 

Uprety’s narrative does not merely align with these frameworks but actively 
critiques them, particularly in the context of Nepali politics. While Campbell, 
Turner, Apter, and Merelman offer useful lenses for analyzing political heroism, their 
theories are limited in explaining the cyclical disillusionment that characterizes the 
rise and fall of political figures in Nepal. Uprety’s work emphasizes that political 
heroism is not just a process of individual transformation or performance, but 
also a collective experience shaped by the failures of the political system. In the 
Nepali context, the people’s expectations of political leaders are repeatedly dashed, 
resulting in a perpetual cycle of disillusionment that these theories fail to adequately 
address. Uprety critiques the political system by illustrating how the hero’s journey, 
liminality, and political performance are insufficient in solving the systemic issues 
that plague the country. 

Moreover, Uprety’s critique of the political system diverges from the 
optimism often associated with these theories. While Campbell’s hero’s journey 
typically leads to a triumphant resolution, Turner’s liminality suggests eventual 
reintegration, Apter’s emphasis on the importance of public spaces as stages, and 
Merelman’s dramaturgy emphasizes successful public performances, Uprety’s 
narrative denies the possibility of such resolutions. Instead, Uprety highlights 
the failure of political leaders to fulfill the promises of transformation, using the 
grotesque image of the onion to symbolize the decay and corruption inherent in the 
political system. By explicitly connecting each theoretical framework to Uprety’s 
work and discussing their limitations, this review highlights how Uprety critiques 
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the political system, suggesting that the rise and fall of political heroes is not just 
an individual journey, but a reflection of deeper, systemic issues in Nepali politics. 

Public Disillusionment in “Heroes and Onions: Arrival of a New Leader” 

In “Heroes and Onions,” Uprety presents a vivid portrayal of a mass of 
people eagerly awaiting the arrival of a new leader at Basantapur Durbar Square. 
The leader is depicted as a savior, a figure who is expected to solve the nation’s 
political problems and usher in a new era of peace and prosperity (Uprety, p. 384). 
The people’s actions—sprinkling ‘abhir’, singing patriotic songs, and decorating the 
stage—symbolize their deep-seated desire for a hero who can fulfill their collective 
dreams (Uprety 384). This construction of the leader as a divine figure aligns with 
Campbell’s notion of the hero as a godlike being, capable of transcending ordinary 
human limitations and bringing about significant change (Campbell, p. 136). The 
anticipation surrounding the leader’s arrival is palpable, as the public’s hopes and 
dreams are projected onto this figure. The leader is not merely a political figure 
but a symbol of redemption, expected to deliver the nation from its troubles. This 
construction of the leader as a divine figure is a common theme in political narratives, 
where leaders are often elevated to the status of heroes by their followers. However, 
Uprety quickly subverts this expectation, revealing the fragility of this constructed 
heroism (Uprety, p. 388). 

The basic understanding of a hero is someone who gives of themselves, 
often at great personal risk, for the greater good of others. According to the Oxford 
Advanced Learner’s Dictionary, a hero is defined as “a person, especially a man, 
who is admired by many people for doing something brave or good” (p. 608). In 
Greek mythology, heroes are depicted as men and women of exceptional strength, 
courage, or ability, often of divine ancestry, and are known for their extraordinary 
acts of bravery. In “Apotheosis,” Joseph Campbell compares a hero to Buddha, 
stating that “this godlike being is a pattern of the divine state to which the human 
hero attains who has gone beyond the last terrors of ignorance” (p. 127). Here, 
Campbell attributes a divine quality to the hero, suggesting that they possess the 
potential to elevate humanity from a lower state to a higher one through their 
enlightened knowledge.

In the realm of politics, a hero is seen as a leader who works for the welfare 
of the people and the nation. Such a leader can transform the nation, much like 
a deity, by playing the role of a skilled actor on the stage of politics. In “The 
Dramaturgy of Politics,” Richard M. Merelman identifies certain “specific dramatic 
characteristics” inherent in politics, noting that politicians often employ dramatic 
devices to advance their careers. To some extent, politics mirrors drama, with 
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political leaders using similar techniques to actors in order to win the favor of the 
audience and create a positive public image.

However, in Sanjeev Uprety’s “Heroes and Onions: Arrival of a New Hero,” 
the much -admired new leader fails to maintain a positive political image. His 
symbolic transformation into a giant round onion represents a complete collapse 
of the peoples’ expectations. He becomes a failed hero on the stage of political 
performance. “Heroes and Onions” is an excerpt from Sanjeev Uprety’s highly 
acclaimed novel Ghanachhakkar. The plot of “Heroes and Onions” centers on a 
large crowd eagerly awaiting the arrival of a new leader, who is believed to be 
the only political hero capable of solving all the existing political problems. The 
announcement of his arrival over loudspeakers creates a carnivalesque atmosphere, 
drawing people to Basantapur Durbar Square to welcome him with hope and 
anticipation. Before his final appearance on the elaborately decorated stage, the 
crowd enters a liminal phase, celebrating the occasion as a ritual. They perform 
various rites, such as “sprinkling red ‘abhir’ on each other, singing celebratory 
songs, holding garlands in their hands, and responding with loud shouts and hip-
hip hoorays of delight” (p. 384). The hero himself embodies a liminal persona. 
Victor Turner’s concept of liminality refers to individuals in transitional states, 
or “threshold people,” whose identity remains fluid and undefined. These liminal 
figures, like the leader in Uprety’s narrative, embody ambiguity, caught between 
different roles and expectations. Turner suggests that during this liminal phase, a 
person is neither fully one thing nor another, making them a symbol of potential 
transformation (Turner, p.89). Turner suggests that the liminal persona is someone 
who engages in sacred activities to prove themselves worthy of respect from their 
community. During the liminal phase, their value remains ambiguous, and a series 
of appropriate rites serves to establish their identity and worth. This phase is crucial 
as it represents the middle stage of the ritualization process, during which various 
rites are performed to achieve a specific purpose. 

According to David E. Apter, politics as theater is inherently about 
performance in a public space. He argues that public space constitutes a semiotic 
ground that contributes to authority (p. 221). These performances do not occur 
strictly on stage or in the audience but in the space between the two. Apter further 
explains that “virtually any kind of space can be made to serve: a courtroom, a 
war crimes tribunal, political party conventions, political rallies, and marches” 
(p. 224). A political actor must possess the ability to appropriate others&#39; 
concerns and make them their own. Apter emphasizes that the success of politics 
as theater depends on “converting the audience into the play itself” (p. 222). In 
Sanjeev Uprety’s narrative, the crowd engages in various performances between 
the announcement of the new leader’s arrival and his final appearance on the 
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decorated stage. First, they gather at Basantapur Durbar Square, chanting patriotic 
songs and throwing ‘abhir’ at each other to celebrate the arrival of their hero. With 
enthusiasm, they buy flower garlands and greet the new leader with slogans. These 
rites are performed to welcome the new leader, whom they regard as a divine figure 
who will bring peace and happiness to their wretched living conditions. This festive 
scene reflects the grand aspirations they have cultivated in their minds regarding 
their future and the future of their nation. The people carry out these performances 
to honor the liminal hero, whom they believe is a divine figure, upon whom their 
redemption from suffering depends. 

However, the peoples’ expectations are shattered when their supposed 
messiah turns out to be an ugly figure. In the climax of the narrative, his divine 
mask is stripped off, revealing his true identity. In the political theater, he proves to 
be a poor actor. At the beginning of his first appearance on stage, he seems normal. 
The people adorn him with expensive shawls, jewels, red ‘abhir’, and flowers, 
“declaring that the leader of the nation will now describe his unified formula for 
curing all the problems assailing the country” (390). But disappointing them, he 
does not deliver any reassuring speech and appears to have no formula to solve 
the nation’s pressing issues. Shockingly, he remains silent, standing behind the 
dais, while his body gradually begins to swell, becoming rounder until he finally 
transforms into an enormous onion, crushing those nearby.

This symbolic metamorphosis reveals the true nature of the hero, who had 
been hiding behind a fake divine mask. This false mask represents his ineffectual 
nature, which yields no fruitful actions. The unmasking of the so-called national 
hero starkly contrasts with the concept of “impression management” as described 
by Richard M. Merelman in his essay “The Dramaturgy of Politics.” Comparing the 
performances of a dramatic actor and a politician, Merelman writes: “All politicians 
(actors as well) attempt to impress others with certain evaluations of themselves... 
if they are to succeed in their respective fields, they must gain acceptance” (p. 217). 
In other words, politicians fail if they cannot create a positive impression in the eyes 
of the public. In the narrative, the new leader is a complete failure in the eyes of 
the masses. His failure crushes the hopes and dreams of the people, stirring feelings 
of despair and anger. As he transforms, the audience angrily points out his failure:

“You have failed us,” they shout furiously. “You’ve failed us, you’ve failed 
yourself, you’ve failed everyone. Take off your crowns, your clothes, your 
coat,” people cry out in agitation and anger as the onion continues to grow 
before theirs’ eyes, “throw away your shawl, your boots, your belt, you no 
longer need them, peel off your stockings and your new shirt.” (p. 391)

The downfall of Political Idols in Sanjeev Uprety’s ...



50 CDC Journal, Year 32, No. 46, December 2024

Moreover, the leaders of both the combined democratic front and the united 
leftist front were also failures because they presented the new leader as the only 
person capable of remedying all the existing political ills and chaos. None of them 
have succeeded in creating a positive impression of national heroes in the eyes of 
the public. Collectively, these politicians symbolize the complete failure of Nepal’s 
political system. The sudden metamorphosis of the new leader reflects the pervasive 
political corruption that has engulfed the entire nation. In the cultural context of 
Nepal, his fat and round body symbolizes a corrupted and morally decayed state.

Another dramatic element employed in the play is conflict. According to 
Merelman, a playwright uses dramatic conflict to engage the audience and accomplish 
other key functions. He further explains that “conflict highlights character, allows 
for the testing of ideas against each other, and moves the story along” (p. 218). While 
conflict also exists in politics, it is different. It is interpersonal and is used to shape 
the public’s perception of important issues and to create a positive impression of 
a politician. Political debate and differences over pressing national issues generate 
conflict in politics. Politicians who effectively address these issues can cement their 
status as national heroes in history.

In “Heroes and Onions,” politicians are depicted as antiheroes, entirely 
incapable of addressing the nation’s critical issues, such as resolving civil war, 
eliminating poverty, and developing infrastructure. Even the new leader, who 
was believed to have the vision to build the nation, is ultimately revealed to be as 
useless as a vegetable. The overall failure of these politicians stems from the lack of 
interpersonal contests on important issues. There appears to be no conflict between 
the leader of the combined democratic front and the leader of the united leftist front, 
even though they are supposed to adhere to fundamentally different or opposing 
political ideologies. Instead, both present the same candidate as their common 
messiah, who supposedly holds the solution to all problems. They overlook the fact 
that they cannot enhance their public image until they prove themselves as valuable 
leaders by engaging in conflict with the opposition on crucial national matters.

Another powerful dramatic device is the candidate’s personality, as mentioned 
by Merelman (1969). Wearing the mask of a charismatic candidate is essential for success 
in the political arena. However, in “Heroes and Onions,” the supposedly charismatic 
candidate, upon whom all the hopes and dreams of the people have been placed, 
ultimately transforms into monstrous radishes, huge cabbages, immense potatoes, an 
enormous onion - essentially, a mere vegetable. Upon seeing the terrifying shape of the 
onion, the audience is filled with disdain. Their dreams are shattered, broken upon the 
stone pavements of old squares. Disillusioned, they are ready to leave the monstrous 
onion where it is and return to their homes, free from their illusions. The onion becomes 
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a powerful symbol of political emptiness and disillusionment. As the leader’s facade 
crumbles, the onion’s layers reveal only “vacuum and barrenness,” reinforcing the 
void that lies beneath political promises. The people’s realization that there is nothing 
substantial behind the leader’s grand image underscores their disillusionment and the 
failure of the political system (p. 394). 

The image of vegetables is used extensively in the narrative to convey 
the overall failure of politics and the negative impressions it leaves in people’s 
minds about politicians in general.  The narrative’s use of vegetable imagery serves 
as a biting commentary on the overall failure of politics, reducing politicians to 
hollow symbols of decay. This theme resonates with Laxmi Prasad Devkota’s 
poem “To a Beautiful Prostitute,” where the protagonist, once revered, is reduced 
to the insignificance of “garlic and onion” (p. 159-160), a metaphor for her moral 
fall. Uprety similarly depicts failed political leaders transforming into monstrous 
vegetables, such as “monster radishes” and “huge cabbages,” until the inevitable 
“onion” represents the final collapse of their grandeur and promises (p. 392). Here, 
Uprety deliberately uses vegetable imagery to reduce politicians to the level of non-
entities—barren and yielding nothing.

The narrative is a sharp satire on Nepalese rulers and politicians, who have 
failed to take meaningful actions to address the problems faced by the people 
and the nation as a whole. Every politician claims to be a hero of the people, but 
ultimately, they reveal themselves to be antiheroes, incapable of accomplishing 
anything significant. Merelman identifies several dramatic mechanisms employed 
in politics, including political ideology, identification, building conflict, catharsis, 
climax, and symbols (p. 222-239). In the context of this narrative, the climax and 
symbols are the most relevant for discussion.

In the political theater, the climax brings about suspense, reversal (peripety), 
and unmasking. Suspense is created in the narrative by arousing the audience’s 
curiosity about the new leader—how he looks and what solutions he will offer to 
address the nation’s problems in his anticipated speech. However, as the suspense 
unfolds, nothing substantial occurs. The leader physically transforms into a giant 
onion, incapable of delivering any speech. Peripety is the dramatic element that 
highlights the rise and fall of characters. In “Heroes and Onions,” the hero is highly 
revered at first, standing at the peak of his popularity. But as events progress, his 
increasing size paradoxically diminishes his popularity, leading to his downfall as 
he is scornfully despised by the audience. His collapse shatters the dreams of the 
people, who respond disdainfully: “No, we do not want to keep on chasing empty, 
unreachable dreams anymore” (p. 394).

The downfall of Political Idols in Sanjeev Uprety’s ...
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Unmasking, or divulgement, is a key element in the narrative, involving the 
revelation of a character’s true nature. The hero is unwrapped in a negative light, 
exposed not as a magical figure with ready-made solutions to the country’s problems 
but as a trivial entity whose enormous body crushes the audience beneath it. This 
symbolizes that the new leader, like other leaders, is ineffectual and insensitive 
to the desires and aspirations of the people. However, his metamorphosis ignites 
a spirit of revolution among the people, who now realize they must take action 
for their freedom. The crowd’s shift from passive hope to active resistance marks 
a profound transformation in their agency. Initially, they place their hopes on the 
leader, expecting him to fulfill their collective dreams. However, upon witnessing 
the collapse of this false figure, they collectively reject the myth of political saviors. 
Their chant of “We do not need any leader to lead us to our freedom anymore” (p. 
394) signals not just disillusionment but a collective awakening to their power. This 
moment of rebellion reflects a shift in political agency, as the people take charge of 
their destinies, no longer entrusting their hopes to external figures but demanding 
the accountability of the political system.

Symbols are abundantly used throughout the narrative. The props used to 
welcome the leader during the liminal stage carry their own significance. The red 
‘abhir,’ garlands, expensive shawls, jewels, and decorated stage all symbolize the 
respect and hope the people have for their new leader, who they believe will fulfill 
their rising aspirations, free the nation from the shackles of war, bring food, clothing, 
and medicine to their homes, and ensure lasting peace and prosperity. The onion is 
the most dominant symbol, representing the vacuity and emptiness inherent in the 
overall political system of the nation.

Conclusion
Sanjeev Uprety’s “Heroes and Onions: Arrival of a New Leader” offers 

a sharp critique of political heroism, exploring the inevitable disillusionment 
that follows when leaders fail to live up to the expectations placed upon them. 
Through the use of dramatic devices and metaphors, the narrative highlights the 
performative nature of politics and the consequences of idolizing leaders. The 
leader’s transformation into an onion serves as a powerful symbol of the emptiness 
of political rhetoric and the futility of relying on individual leaders to address the 
nation’s deep-rooted issues. This imagery speaks to the collapse of hero-worship in 
the face of a leader’s inability to provide tangible solutions.

However, while the narrative critiques the dangers of over-reliance on 
political figures, it also presents a broader question about the balance between 
collective action and effective leadership. True change may not lie solely in the hands 
of a single leader but in a more complex interaction between inspired leadership 
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and active public participation. In a society where disillusionment with leadership 
is prevalent, there is a need for a form of citizenship that transcends passive hope 
and embraces the idea that both leaders and citizens must be accountable to each 
other.

Ultimately, Heroes and Onions calls for a reevaluation of the public’s role 
in politics. Rather than depending on messianic figures, the narrative urges citizens 
to take an active role in shaping their own future. This shift represents the need 
for a more engaged and critical political consciousness, one that recognizes the 
importance of both collective action and accountable leadership in the pursuit of 
meaningful social change (Uprety 394). In reflecting on Uprety’s work, readers are 
invited to question the politics of hero worship and consider their own agency in 
contributing to a more just and equitable society. 

References

Apter, D. E. (2006). Politics as theatre: An alternative view of the rationalities of 
power. In J. C. Alexander et al. (Eds.), Social performance: Symbolic action, 
cultural pragmatics, and ritual (pp. 218–256). Cambridge University Press.

Campbell, J. (2008). The hero with a thousand faces. Yogi Impressions.
Devkota, L. P. (2009). To a beautiful prostitute. In The lunatic and other poems (pp. 

23–45). DSRC.
Merelman, R. M. (1969). The dramaturgy of politics. The Sociological Quarterly, 

10(2), 216–241. 
Turner, V. (2008). Liminality and communitas. In H. Bail (Ed.), The performance 

studies reader (pp. 89–97). Routledge.
Uprety, S. (2076 BS). Heroes and onions: Arrival of a new leader. Ghanachhakkar. 

Book Hill.

The downfall of Political Idols in Sanjeev Uprety’s ...



54 CDC Journal, Year 32, No. 46, December 2024

CDC Journal, Year 32, No. 46, December 2024, DOI: https://doi.org/10.3126/cdj.v32i46.77000
Received Date: October 1, 2024 Accepted Date: December 31, 2024

Information Technology in Nepal: History and Current 
Status

Bishnu Prasad Khanal

Central Campus, T.U., Kirtipur
Corresponding Email: bishnu.khanal@tu.edu.np

Abstract
This paper provides a comprehensive analysis of the evolution and present state 
of Information Technology (IT) in Nepal, tracing its roots from introducing the 
first electronic calculator in 1961 for census calculations to its current role as a 
significant contributor to the national economy. Convergence of Information 
Technology has reshaped various sectors in Nepal, from banking and commerce 
to education and media. This study outlines key milestones in the evolution of IT, 
such as the establishment of Nepal Bank Limited’s computerized systems, the rise of 
digital media, and the increasing use of online services across different industries. It 
also delves into government policies and the role of the private sector in accelerating 
IT adoption. This study utilizes a mixed-methods approach, combining quantitative 
analysis of IT export growth with qualitative insights into government policies and 
the socio-economic impacts of Nepal’s IT sector. By exploring the historical context 
and evaluating the current challenges and opportunities in Nepal’s IT sector. This 
paper offers recommendations for sustaining and expanding the growth of IT as 
a catalyst for development. The findings highlight that continued investment in IT 
infrastructure and improved policies can further boost Nepal’s economic growth, 
innovation, and education.

Keywords: Information technology, policy, economy, media, revenue

Historical Context
The first use of computer technology in Nepal was for census measurement. 

Though it was brought by the government of Nepal, private companies played a 
greater role in the development of the technology. Large hotels and travel agencies 
mainly started using computers to replace their typewriters. The 1990s were the 
start of the opening of private institutions. As reported by the Information and 
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Communications Technology (ICT) Frame, the government did not have a larger 
role in the development of Information Technology in Nepal. (Aryal, 2019)

Muni Bahadur Shakya is widely regarded as one of the pioneer computer 
scientists of Nepal. Shakya reportedly built Nepal’s first microcomputer. It was a 
desktop computer, which was a typewriter with a maze of transistors, microchips, 
and circuitry attached to it, and had a television as its monitor. He created the 
Devanagari script which was used to display Nepali font on a computer for the first 
time. It was used to display the first sentence of the then-national anthem (Shriman 
Gambhir) (Baidar, 2021). 

In 2001, the Government of Nepal established the National Information 
Technology Center (NITC) and Government Integrated Data Center (GIDC), 
which marked the beginning of a new chapter in information and communication 
technology. Although initially created to record data for government offices, 
ministries, and departments, it quickly became a gateway to developing and 
expanding ICT infrastructure (Shrestha, 2023).

Introduction

The world is rapidly changing with the advancement of information 
technology, almost every aspect of the world is seen to be integrated with modern 
information and communication technologies. From hospitals to restaurants, 
computers are being used to efficiently manage businesses. McLuhan (1962) 
introduces the concept of the “global village” by stating that “The new electronic 
interdependence recreates the world in the image of a global village (p.31).” Today, 
his idea has become a reality and Information Technology has transformed the world 
into a global village, connecting everyone with access to the internet. It has made it 
possible to have business spanning multiple nations regardless of boundaries. It has 
rapidly impacted the global economy. It has changed the way humans interact with 
each other by introducing concepts like social media. Digital marketing has changed 
the way companies advertise their products. This rapidly growing technology did 
not have a name in its earlier days.

During the 1950s, there was no term to describe the new, the now more 
familiar, technology. To overcome that issue, the writers of the Harvard Business 
Review (HBR), coined the term “Information Technology” to describe the rapidly 
developing technological advancement. The term coined since has been used widely 
to describe the computer technology world. It was predicted to have a far-reaching 
impact on managerial organizations. (Leavitt & Whisler, 1958). Their prediction 
came out to be true as it can be seen in today’s time.

Information Technology in Nepal: History and Current Status
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Computers now rule the way we store and retrieve data. From stock trading, 
Aircraft Flight Control Systems, inventory management, and accounting to simple 
tasks like listening to music, and watching movies, everything is now done with 
computers. They have changed the way they manage data and replaced paper 
accounting (Haidar, 2021).

Nepal introduced computers in the country for the first time for population 
census calculation. In 1961 AD, ‘Facit’, an electronic calculator was used for 
calculating the census of Nepal. The calculator took about 6 Years and 6 months to 
calculate the census. Then, IBM 1401, a second-generation mainframe computer 
was used for the same purpose in 1971 AD. (Techsansar, 2019). However, in the 
1930s, the largest university in Nepal, Tribhuvan University (TU), had already 
established a Technical Training Institute under it. Then in 1972 AD, the institute 
was reformed into the Institute of Engineering (IOE) which has now been producing 
engineering technicians and engineers for more than 80 years (IOE, 2021).

Since, its first entry in Nepal, information technology has evolved and 
impacted various sectors. Looking at the current economy of Nepal, information 
technology has now become one of the major revenue-generating resources, 
accounting for over 40 percent growth per annum in e-commerce in 2023 (Shrestha, 
2023). In 2022, Nepal exported a total of USD 515 million worth of IT services 
to various countries, which represented a growth of 64.2% since 2021. This data 
shows that the IT industry has become a significant revenue-generating sector 
(IIDS, 2023). 

This article explores the current status of the technology and its historical 
roots in Nepal and the key stakeholders responsible for its development. It tries to 
analyze the policies and measures taken by the government for IT regulation in 
Nepal. Understanding the situation of information technology can help analyze the 
impact it imposes on Nepal’s economy.

The objectives of this article are to explore the history and evolution of 
Information Technology (IT) in Nepal, to examine the key government policies 
and laws that have influenced the development of IT, and the current status of IT in 
Nepal.

Methodology
This study employed a mixed-methods approach, combining quantitative 

analysis of IT export growth using data from IIDS and qualitative analysis of 
government policies. It involves the use of secondary research data such as 
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academic papers, peer-reviewed journal articles, books, and analyst reports, while 
primary sources are used in the study of government policies such as Information 
Technology Policy, 2057, newspapers, and articles.

The qualitative approach was chosen to provide an in-depth understanding 
of Nepal’s IT sector, private sector contribution to IT, and socio-economic impacts 
of IT, whereas the quantitative approach was chosen to analyze the contribution of 
IT in Nepal’s economy, with a specific focus on IT export growth.

By combining these approaches, the study provides an in-depth understanding 
of the evolution of the IT sector in Nepal, and how it has been influenced by 
government policies and private sector efforts, while quantitatively assessing its 
impact on the economy.

Milestones in the IT Industry in Nepal

Nepal Television (NTV)

NTV was the first television broadcasting in Nepal. After returning, from the 
UK, the then King Birendra Shah initiated the project under the sixth development 
plan (1980-1986). Under the project, NTV was started in 1985 A.D. It faced 
significant challenges since Nepal had lack of skilled manpower, equipment, and 
technological infrastructures. Despite these challenges, NTV ran successfully and 
soon other channels like Image Channel and Kantipur TV emerged ending NTV’s 
monopoly (Dhungel, 2018). 

The start of television broadcasting supported the development of information 
technology in the country. It marked the beginning of the digital broadcasting of 
news and other programs in Nepal.

First Online Newspaper

The first online newspaper in Nepal was The Nepal Digest which started 
in February of 1992. It was published in the U.S. and It was especially famous 
among the Nepalis residing` in America providing information about what was 
happening in Nepal (Upadhyaya, 2003). In 2021, it was reported that Nepal had 
over 2,325 online news portals. It can be seen there has been a rising trend in the 
online presence of Nepali media which directly contributes to the development of 
information technology in the country (Onlinekhabar, 2021).
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The online news portals have helped information flow to the masses in a short 
amount of time. And their number is increasing as discussed above. This growth 
reflects the increasing online presence of Nepali media and directly contributes to 
the development of the country’s information technology sector. 

Banking Sector

With the establishment of Nepal Bank Limited (NBL), the banking sector 
of Nepal formally started. It was the first bank in Nepal and still exists to this day. 
It was established in Kartik 30, 1994 (November 15, 1937 A.D.) and inaugurated 
by King Tribhuvan along with the contemporary Prime Minister Juddha Shumsher 
Jung Bahadur Rana. When it was formed, computers were not yet used in the bank. 
This meant the transaction and records needed to be managed manually. The official 
website of NBL calls this a “brick-and-mortar” structure. It reports that it was 
converted into a “click-and-order” model with the start of the use of information 
technology in banks. In 2048 B.S., NBL started its computerization process using the 
YBPASS system in its main branch. The Financial Sector Reform Program of 2001 
led to the bank using the PUMORI financial system, an accounting software system 
created by Mercantile Office System Pvt. Ltd. This sealed the use of computers in 
the banking sector (Nepal Bank, 2017). 

These actions played a critical role in modernizing banking practices and 
accelerating IT adoption in the financial industry. Manual accounting can result 
in human errors which are being avoided by the digital systems. The adoption of 
digital system increases efficiency and reduces errors in accounting in the financial 
industry.

Brief Overview of Policy and Regulation

Telecommunications Act and Regulation (1997)

The first Telecommunications Act of 1997 marked the beginning of the 
regulation of information technology in Nepal. The act was formed during the 
reign of His Majesty King Birendra Bir Bikram Shah Dev. The act established 
the Nepal Telecommunications Authority which was to oversee and regulate 
telecommunications services. It was created to be an independent body. The main 
acts of the authority included issuing licenses, monitoring services, setting standards, 
and protecting consumer interests. After getting a license, the telecommunications 
service providers must adhere to the policy, otherwise, they’d be faced with penalties 
or even revocation of the license (Nepal Telecommunications Authority, 2021). If 



59Information Technology in Nepal: History and Current Status

there was a dispute between customers and license holders, the NTA would act as 
a mediator (Nepal Telecommunications Authority, 2021). It opened the pathway 
for regulating the new sector that was emerging and provided the groundwork for 
further regulations that would be made in the future.

First IT Policy (2000)

The first IT Policy of Nepal was formulated in the year 2000 AD with the 
vision of placing Nepal on the global IT map within five years (Government of 
Nepal, 2019). The document explaining the policy emphasizes that it is required 
for the sake of the national economy. The policy explains that it was made to 
make the general public aware of information technology and create employment 
opportunities. According to the official policy document, expected to establish 
a National Information Technology Centre, increase the use of computers in the 
private sector, introduce computer science education in schools, gradually use the 
technology in all governmental activities, and so on. The policy was also expected 
to increase the export of IT services from Nepal to 10 billion rupees within the next 
5 years of its formulation (Government of Nepal, 2019). 

The policy was an ambitious one as it can be seen that only after 20 years 
of its formulation, in 2020, according to the data provided by IIDS (2023), Nepal 
exported IT services worth approximately 10 billion rupees, after adjusting for 
inflation. This shows that while the policy set ambitious targets, its impact took 
longer to realise highlighting the challenges of implementing large-scale IT 
development in a developing country.

National Information and Communication Technology Policy (2015)

The policy was formulated in 2015 A.D. with the vision of transforming 
Nepal into a knowledge-based society through the effective use of ICT (Information 
and Communications Technology). It highlights collaboration between government 
and private sectors for the effective development of infrastructure and service 
delivery. The policy areas include Human Resources, ICT in Education, Access 
and Content Development, ICT for Government service innovation and good 
governance, and 17 others (Ministry of Information and Communication, 2015). It 
describes the restructuring of relevant ministries and regulatory bodies for effective 
policy execution. Overall, this policy served as a foundational document for guiding 
Nepal’s ICT strategies toward achieving broader socio-economic objectives while 
addressing contemporary challenges within the sector.
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Electronic Transaction Act 

The Electronic Transactions Act of 2063 B.S. establishes a legal framework 
for electronic transactions. The act aims to provide legal recognition of electronic 
records and digital transactions ensuring their authenticity, integrity, and security in 
electronic transactions across Nepal. It formally defines terms such as “Electronic 
Record,” “Digital Signature,” “Certifying Authority,” and “Computer System” 
and others which are crucial for understanding the Act’s provisions. It ensures 
that documents created and maintained according to the Act have the same legal 
standing as traditional written documents. It sets out a regulatory framework for 
appointing a Controller to oversee authorities who issue digital certificates for 
validating electronic signatures. Overall, the act is a comprehensive legislative 
framework formulated with the vision of facilitating secure electronic transactions 
by legally binding electronic records and signatures.

Information Technology (IT) Bill 2019

The IT Bill of 2019 was a rather controversial bill due to concerns about 
freedom of expression, privacy, and the rights of marginalized communities. The 
policy covered a wide range of issues from e-commerce, tech innovation, and cyber 
security to cyberbullying (Body & Data, 2021). The policy expected to develop, 
promote, and regulate the sector which had been done by the Electronic Transaction 
Act of 2008 (Center for Media Research Nepal, 2020). The bill also proposed the 
creation of an Information Technology Court, raising concerns about government 
influence over judicial independence. Even with so many concerns about the lack of 
clear definitions and security issues, the bill was eventually passed in February 2019 
(Amnesty International, 2020). The IT policy did not receive good feedback from 
the public and media. Also, the Information Technology Court that was proposed in 
the policy has not been implemented as of now in Nepal. 

IT in Nepal’s Economy

This section explores key data and trends that illustrate the impact of the 
IT sector on Nepal’s economy, highlighting its contributions to GDP, foreign 
reserves, and overall employment growth. The study uses the data of the Institute 
for Integrated Development Studies (IIDS).
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Figure 1
GDP and Forex Contribution (in % 2020-2022)

Source. IIDs 2023

This figure shows the contribution of IT services to Nepal’s GDP and 
foreign currency reserves (Forex). According to (IIDS, 2023), the IT sector’s GDP 
contribution rose from 1% in 2020 to 1.4% in 2022. The contribution to foreign 
reserves jumped from 2.9% in 2020 to 5.5% in 2022, underlining the growing 
importance of IT exports in stabilizing Nepal’s foreign currency reserves.

It shows that the IT sector in Nepal has shown significant growth from 
2020 to 2022. The trend shows the IT sector’s role in diversifying the economy and 
reducing dependence on traditional sectors. It suggests that further investment and 
policy support could help in IT growth and economic stability.

Figure 2
Growth in Numbers of Freelancers (2017-2022)

Source. IIDs 2023
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This figure highlights the trend of the number of freelancers engaged in IT 
service exports from Nepal between 2017 and 2022. According to (IIDS, 2023), the 
number of freelancers grew from 27,560 in 2017 to 66,509 in 2022, highlighting the 
rising interest in freelancing as a career path. 

The figure emphasizes a positive growth trend, with a sharp rise in 2022. 
The sharp rise suggests that there was an increase in demand for IT services and 
global opportunities for Nepali freelancers. The trend shows the growing role of 
freelancing in Nepal’s economy.

Figure 3
Revenue Growth by Category (2020-2022)

Source. IIDs 2023

This figure compares the revenue growth of three categories: IT Companies, 
Freelancers, and IT Freelancers over the 2020-2022 period. According to (IIDS, 
2023), IT companies showed the largest growth, increasing from USD 88 million in 
2020 to USD 201.3 million in 2022 (80.5% growth). Freelancers and IT Freelancers 
also saw significant growth, with a notable rise in 2022. 

The figure emphasizes the contribution of all three categories to Nepal’s 
expanding IT service exports. The strong performance across all categories suggests 
a thriving IT export ecosystem and that there are increasing opportunities in both 
structured companies and the freelance market.
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Figure 4
Total IT Service Export Growth ($ in millions)

Source. IIDs 2023

This chart shows the rapid growth in total IT service exports from Nepal 
between 2020 and 2022. According to (IIDS, 2023), The value of IT exports surged 
from USD 308.3 million in 2020 to USD 515.4 million in 2022, representing a 
significant increase of 64.2%. 

This highlights the growing role of the IT sector in Nepal’s economy. The 
increase in export suggests that Nepal is gaining a competitive position in the global 
IT market.

Artificial Intelligence

Artificial Intelligence (AI) is an emerging field in every sector of development 
of the country, millions and billions of dollars of investment are being poured into 
developing the AI-based system in every country. Research and development on AI 
are being done rapidly all over the world. So, investing efforts, ideas, and resources 
in this field is speeding up. Various companies and AI startups are emerging (Jha & 
Yadav, 2022).

Nepal has seen a rise in emerging technical talent, with a large number of 
engineering and IT students graduating every year. In the context of Nepal, efforts 
on AI at the policy level have not been seen much yet but there are various AI-based 
technologies in the sectors of health and banking which show that Nepal is not 
lagging in technological advancement. One of the most prominent examples in Nepal 
in the context of AI development can be taken as Naulo Restaurant of Kathmandu 
which has recruited five robot waiters under the slogan of, ‘where the food meets 
technology’ designed and manufactured by Paaila Technology, a company in Nepal 
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based on robotics and Artificial Intelligence. Also, Naulo Restaurant is the first 
digitized robotic restaurant in South Asia (Jha & Yadav, 2022).

Artificial Intelligence has now become a part of our daily life. Everyone 
should be made aware of its pros and cons as there can be harmful use of AI as well. 
The Government should take a stand to aware people and businesses about the use 
and challenges of using AI. However, the threats of AI should not hold the country 
back from utilizing its significant benefits.

Discussions

According to the latest data by (Kemp, 2024), the internet penetration rate in 
Nepal is 49.6 percent at the start of 2024. It indicated 15.40 million people using the 
internet, and 37.47 million users were using cellular mobile connections; it amounts 
to 120.6 percent of the total population of Nepal (Kemp, 2024). It indicates that the 
use of information technology has rapidly increased over the years. Looking at the 
data for 2022, according to (IIDS, 2023), the IT service export industry in Nepal 
was valued at approximately USD 515 million. It showed a growth of 64.2% from 
the year before. This meant that IT service exports accounted for 1.4% of Nepal’s 
GDP and 5.5% of the foreign exchange reserves in 2022. 

The gaming industry in Nepal has also seen significant development. High-
speed internet is one of the direct causes of this phenomenon. Youths of Nepal have 
participated in various international online gaming tournaments and have started 
earning money by live-streaming gaming content on YouTube (Giri, 2024). This 
has definitely created an income-generating opportunity for the youths.

The use of information technology in education has also significantly 
increased. It has especially increased after the COVID-19 pandemic. Schools and 
colleges started online classes with platforms such as Zoom, Google Meet, and 
Microsoft Teams. Online exams and assessments started to become more common 
in Nepal resulting in some colleges even offering online classes after the end of 
lockdown due to the pandemic. The start of Nepal Open University (NOU) in 
2016 marked the significant use of IT in education. According to the university’s 
website, its purpose is to expand access to higher education to mass people who 
are unreached to conventional higher/tertiary education (NOU, 2019). Nepal has 
adopted IT in the education sector to a significant extent.
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The study examines the role of private sectors like large hotels and travel 
agencies in introducing technologies such as typewriters which further helped in 
the adoption of technology in Nepal. The rise of fintech solutions such as Fonepay 
and ConnectIPS can be seen as a positive indicator of the growing trust of Nepal 
towards information technology. It can be seen that information technology has 
evolved positively in Nepal.

With regards to the policies made to regulate the technology, the Information 
Technology Bill 2019 has some strong points and can replace of Electronic 
Transaction Act 2008. However, the policy lacks clear definitions on topics such 
as “improper” or “offensive” online content which makes it susceptible to vague 
interpretation. It also has the potential to violate the freedom of speech due to its 
imposition of harsh penalties, including imprisonment and heavy fines, for social 
media posts deemed defamatory or against “national interest”.

Conclusion

The entry of Information Technology in Nepal happened out of necessity 
for calculating census data. Looking at the past and the present, it has significantly 
developed and has had a huge impact on Nepal’s economy. It can be seen that 
policymakers were aware of the impact this technology was having on the world and 
in Nepal, however late than other countries, and made various policies to govern the 
use of this technology. It can be seen that public and private companies contributed 
a lot to the development of information technology. Pioneer engineers like Shakya 
helped Nepal get ahead in technology development. Banks and other sectors started 
using computers for easier data storage and retrieval. Now, as computers are in 
everyone’s life, they are used for personal and professional purposes.

Despite its late start, Nepal has made impressive progress in IT infrastructure 
and services, including the rise of freelancing and the outsourcing industry, which 
contribute to the national economy. Additionally, the sector has become a significant 
factor in education, especially during the COVID-19 pandemic, enabling remote 
learning and digital literacy. However, challenges such as limited access to advanced 
technologies, gaps in regulatory frameworks, and the need for more comprehensive 
education and training programs remain. The start of the AI age might make it 
challenging for Nepal to govern its harmful use. However, better policies can make 
it effective, efficient, and safe to use these technologies for the development of 
Nepal.
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Abstract
People can learn best if they work with their interest and initiation, and find a 
conducive and respectful humane environment where their self-actualization 
towards the learning process takes place. The environment involves empathetic and 
inspiring behaviour of teachers, experiential learning, and interesting content. In 
the present Nepalese context, they are not in reach of students due to the influence 
of the teacher-centered model over educators, which has been a great concern in 
addressing the students’ personal growth. However, it could be achieved through 
humanistic education that promotes self-directed learning. This paper discusses the 
theoretical aspects of humanistic knowledge, including past studies and literature, 
and its practice in Nepalese school education. Based on the survey, also explores 
and suggests ways to treat the learners in a humanistic manner. 

Keywords: Humanistic education, self-directed, self-actualization, non-
threatening, personal growth

Introduction
Humanity is declining due to unfair competition among people in the fast-

changing world (DeRobertis, 2013). In this dynamic world; democracy, human 
rights,  and individual freedom are the major concerns of people in every aspect 
of life including education (Kirchschlaeger, 2014). In education, many models are 
developed and practiced against the teacher-centered model (“Major Theories and 
Models of Learning,” n.d.). Along with it, people realized the need for education 
for humanity. Learners are humanly treated; and their dignity, capacity, and interest 
are empathetically respected (Barrow & Woods, 2006; Aloni, 2007; Rogers; 1980). 
For this purpose, the concept of humanistic education models based on humanistic 
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psychology emerged with the aim of the development of self-actualization through 
self-directed learning (Purswell, 2019; Patterson, 1977). 

Although many attempts are made to reform curriculum, train teachers, 
and develop instructional materials for learner-centered teaching, our teachers are 
still stuck in their predominant ideal of teacher-centeredness and imposing their 
supremacy over students (Brinkmann, 2016)However, learners wish to learn and 
grow their knowledge, skills, and attitudes differently in a free, fearless, joyful, and 
respectful environment (Rogers, 1980). In this context, one of the options may be 
humanistic education, which requires further explanation. The purpose of the study 
is to discuss different aspects of humanistic education in light of students’ learning 
for their personal growth.

As its components, this study includes four major sections; Introduction, 
Discussion, Conclusion, and lastly Reference. The introduction section deals with 
the broad idea of humanistic education and its needs along with the problem, 
method, and structure of the study. The discussion section deals with the concept 
of humanistic education, assumptions of humanistic education, objectives of 
Humanistic education, curriculum and pedagogy, and humanistic education in the 
Nepalese context, under different subheadings. The conclusion section presents 
concisely the major findings from the research’s point of view and their brief 
implication.

From the study, I found that humanistic education respects human values, 
creates a respectful, non-threatening, and inspiring environment uses non-directive 
(Self-directed) approaches equips the learners with basic knowledge, skills, and 
attitudes along with those of their field of interest, provides learners with the 
opportunity for self-actualization, and lead them toward proper intellectual growth. 
I expect this study to be useful for curriculum designers, policymakers, and teachers 
to use humanistic education for the personal growth of learners.

Methodology of the Study

The study is based on the study of previous works and literature. To 
accomplish the study, I studied different books, research articles published in 
journals, theses/dissertations, and reports related to humanism and humanistic 
education and used them as pieces of evidence to support my argument and deduce 
the conclusion.

Historical Movement of Humanistic Education: The Process of Personality Development
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Discussion
The History of Humanistic Education

The concept of humanistic education emerged from the ideas of sophists of 
ancient Greece and was associated with Protagoras’ concept ‘man is the measure 
of all things’. They raised questions on human nature, value, the essence of human 
life, and the proper way of life for the livelihood of Man as Man (Aloni, 2007). 
Humanistic education is not an isolated idea; it is interwoven with the conceptions 
of multiple schools of philosophical thought. It takes its conceptions of human 
perfection from culturalism, the authenticity of self-actualization from naturalism 
and romanticism, the authenticity of self-creation from existentialism, human 
empowerment and emancipation from criticalism and radicalism, knowledge 
building from progressivism, subjective thinking from post-modernism (pp. 12-54). 
Further, Mauch & Park, (2003) claimed that Rogers and Maslow’s ideas accelerated 
the humanistic principles in education. For Rogers, learning takes place with self–
direction in a non-threatening environment, and for Maslow, it takes place with 
self-motivation when basic needs are fulfilled (McGrath & Coles, 2016). For this 
reason, they also put human nature at the centre considering every individual first 
as a human being and then only as a learner.

Lei (2007) as cited in Khatib et al., (2013, p. 45) urged “Humanistic 
approach emphasizes the importance of the inner world of the learner and places 
the individual’s thought, feelings, and emotions at the forefront of all human 
development”. Thus, humanistic education stresses the personal worth of the 
individual, the centrality of human values, and the creative, active nature of human 
beings. In light of this argument, Carl Rogers’ non-directive teaching model directs 
pupils to provide reasonable conditions of self-direction so that they go for their 
growth as per their potential (Patterson, 1977). This model was brought forth 
by criticizing the traditional education system, which overlooked the physical 
or psychological embarrassment of disruptive students. In contrast, humanistic 
education is committed to a social and intellectual climate to protect them from 
intellectual oppression, physical punishment, and humiliation (Aloni, 2007).  The 
essence of humanistic education is that it keeps the value of human dignity over 
any other social value. The above thoughts univocally advocate for educating 
individuals in a free, fearless, inspiring, and respectful environment where learners 
learn self-directed with full inspiration. 

Assumptions and Principles of Humanistic Education

Different from other animals, perfect humanness begins with the development 
of the whole child. Holistic development is possible through personalized, and 
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experiential education giving attention to interpersonal communication and 
social behaviours that develop self-actualization (Aloni, 2007; Barrow & Woods, 
2006). In its adherence, Firdaus & Mariyat, (2017) claim that “The concept of the 
humanistic approach in education according to Freire is a process of liberation from 
the oppressive system and raised awareness of the critical processes centered on 
educators and learners as subjects in the process of teaching and learning”(p. 25).  
Freire, (2005) further affirms that education subjectifies humans and helps them 
to integrate rather than adopt; if they are treated from a humanistic perspective. 
Psychologists assume that humanistic approaches describe human behaviour and 
are motivated by an inherent drive that directs us to acquire our unique potential 
to an ideal level of self-actualization (Bernstein, 2011). John Dewey’s progressive 
education and humanistic theory are univocal about self-actualization through 
education but progressivists criticize humanists for ignoring personal development 
with a broader social perspective (Deway, 2001; Bell & Schniedewind, 1989). Along 
with the social perspective, the characteristics of a graduate humanistic education 
are described from different points of view:

… [f]rom the intellectual perspective, he or she will be endowed with 
curiosity and intellectual flexibility, open-mindedness and broad horizons, skills 
of distinction and reasoning, and rational, autonomous, critical, interpretive and 
creative thinking. From the social perspective, it is important that he or she be 
characterized by the love of his/her fellow men and women, courtesy, honesty 
and decency, a sense of justice and sensitivity to the needs of the other, as well as 
involved caring and responsible solidarity in the community and society. From the 
intra-personal point of view, we must strive towards a graduate who excels in the 
sincere, sensitive and demanding caring for the nature and identity of his or her 
personality as it is manifested both in his relationship with others and with himself 
(Aloni, 2007, p. 78).

The above assumptions indicate the need of some guiding principles for 
the formulation of goals and objectives of an effective humanistic curriculum. 
Correspondingly, Gage & Berliner, (1991).outlined some basic principles for a 
humanistic approach as: a) students learn best what they want to know; b) knowing 
how to learn is more important than acquiring a lot of knowledge; c) self-evaluation 
is only the meaningful evaluation of a student’s work; d) feelings are as important 
as facts; and e) students learn best in a non-threatening environment (Gage 
& Berliner, 1991). These guiding principles were observed to be inferential for 
developing optimism, goal-setting, goal-orientation, self-efficacy, self-regulation, 
self-confidence, self-motivation, self-actualization, and self-esteem with increased 
achievement (Huitt, 1999).

Historical Movement of Humanistic Education: The Process of Personality Development
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Educational Objectives in Humanistic Education

Considering the above-mentioned principles and perspectives of humanistic 
education, standing in line with Maslow and Roger Gage & Berliner, (1991) 
proposed the goal of education to be to promote the growth of students’ desire to 
learn and teach them how to learn. To achieve this broad goal, they further suggested 
the objectives of humanistic education as a) to stimulate positive self-directedness 
and independence; b) to enable the students to be responsible for their learning; c) 
to develop creativity through divergent thinking; d) to promote thirst of knowledge 
and exploratory behaviuor, and e) to fortify an interest in the arts. These objectives 
are focused primarily on the acquisition of self-actualization; and correspondingly 
subjected to the development of the self-regulatory system, feeling systems, diverse 
thinking for understanding, investigative behaviour, and the emotion system (Huitt, 
2009).

Humanistic Curriculum and Pedagogy

The curriculum is one of the four ways of education (a balanced combination 
between approaches and goals, a balanced combination between Orientation 
and Information, educational climate, and the curriculum) which Aloni, (2007) 
proposed. She proclaims that a curriculum is as one of the specific means for 
developing learners’ self-actualization, promoting a well-educated democratic 
society, and enabling students to active participation in preserving national and 
human culture. To infuse the attributes, it recommends an integrated curriculum 
with compulsory courses at the school level that are needed for developing all 
human behaviours discussed above. However, it can be developed in different 
organizations. The humanists suggest adhering to the principle of generality 
including the most necessary human behaviours (compulsory courses) and the 
principle of choice comprising the subjects of personal choice (elective courses) 
within the given boundary. For this reason, a humanist curriculum respects 
the pupil’s choice as well as provides both essential knowledge and skills for 
living as a human being. In this regard, Rogers, (1980)states that the humanistic 
curriculum is founded on the humanistic ideal of self-actualization. It accentuates 
the role of the learner and also the place of social, emotional, aesthetic, and spiritual 
development. Activities often begin with or incorporate effective understandings. 
The learner’s personal, imaginative and emotional responses are included as a 
part of the method and also the aim of learning, allowing them to develop self-
understanding (through self-discovery) additionally as intellectual knowledge 
and skills. Some humanistic approaches also include spiritual and/or mystical 
processes and practices, like meditation and transpersonal techniques, as a part 
of the instructional programme. For that reason, Aloni, (2007) stresses thematic 
instruction, cooperative and collaborative work, with the caring role of the teacher.  
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The main aim of education ought to be to provide proficient, compassionate, 
affectionate, and affable people. Learner’s interests and aspirations are an important 
determinant of the curriculum structure and content and hence influence learning 
effectiveness (Shiundu, S. J., & Omulando, 1992). Humanistic learning theories 
emphasize the individual and his/her development through reason and encounters 
with the knowledge of human culture (Huitt, 2009). As a rule, humanistic learning 
theorists describe educator–learner relationships in three conditions congruence, 
empathic understanding, and unconditional positive regard. For this, it requires 
a sensitive understanding of a person’s internal frame of reference, prioritizing 
personal growth rather than the transmission of content (Purswell, 2019). So 
humanistic teachers highlight the personal and social dimensions of learners 
(Ornstein, A. C., Behar-Horenstein, L. S., and Pajak, 2003). The teacher takes on 
the role of resource, facilitator, and creator of a fear-free learning climate. Activities 
often begin with or incorporate affective understandings.

History of Humanistic Education in Nepal

People could hardly feel the sense of humanistic education in Nepal during 
the Rana regime before 1951. As it was considered to be dark age of education(Wood, 
1965; Report of the National Education Commission, 2049, 1992).Because there 
were no provisions for individual rights for education and nominal provisions for 
educating common citizens. People were dehumanized, objectified, and adopted as 
described by Freire, (2005). Although the National Education System Plan (NESP) 
2071  attempted to include child-centeredness’ in instruction and focused individual 
development through vocational education and extra-curricular activities (National 
Education System Plan, 1971-1976, 1971); the students were compelled to follow 
the tyranny of kingship and party-less panchayat system and they were deprived 
of the right to speech and publication (Bhattarai, 2007). Nevertheless, students 
experienced humanistic education. There was no question about self-actualization. 
Despite the reflection of humanistic value in some aspects of the curriculum 
teacher’s supremacy in practice was abundant.

Along with the change in the political systems, various reforms were 
made in the Nepalese school curriculum in 1992, 1998, 2006, 2014, and recently 
in 2019 which attempted to address the needs of contemporary society and the 
pupil.  But still, “… [the] current school curriculum development process takes 
place at the top where curriculum experts play a decisive role” (Rimal, 2018, p. 
66). These experts expect the teacher’s involvement during the revision phase 
only. In this process, students remain aside. This is not enough to serve to address 
the humanistic perspective in education. However, the National Curriculum 
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Framework (NCF) 2006 and NCF 2019 have included integrated courses, student-
centered activities, core and elective subjects to serve common and specific needs, 
life skill education, moral education, and inclusiveness in the education of all 
levels (National Curriculum Framework for Scool Education in Nepal 2006, 2006; 
National curriculum framework for School Education 2019, 2019). These attempts 
can be expected to inspire the teachers to create a nonthreatening environment and 
motivate learners towards self-directed learning, although the teachers still have the 
hang of the banking model of education.

Conclusion and Implication
Above all, humanistic education claims all education processes including 

its formulation of policies, development of curriculum, and school and classroom 
practices should be oriented towards cognitive and affective growth of learners 
respecting all human values and learner’s interests. For this purpose, the most 
important aspects that education should focus on are to develop the motive of self-
directedness and lead the students towards self-actualization. So then, it needs a 
value-based multi-disciplinary integrated curriculum; learner-centered, self-directed 
learning strategies, fearless and motivating learning climate, and empathetic and 
ready to be changed, teachers. 

I expect this paper could be useful to both the curriculum developers 
including the policymakers and the teachers to be oriented towards rendering 
appropriate policy, plan, content, resources, and methods and act accordingly for 
learners’ personal development in a humanistic manner.  
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Abstract
This paper explores the integration of Human Rights Education (HRE) within 
Nepal’s national curriculum. The study delves into the challenges and opportunities 
of implementing HRE at the school level. Data was gathered through open 
questionnaires, discussions with school administrators and social studies teachers, 
and focus group discussions with students. In addition, the advice and suggestions 
were obtained by discussing with the headmaster of the school and the school 
management committee. A focus group discussion with students has been conducted 
on the state of human rights education in terms of activities, teaching activities, 
school teaching environment, and student-to-student behavior. The core theme of the 
study is the impact of inadequate HRE on students’ understanding and appreciation of 
their rights and responsibilities. This includes limitations in addressing fundamental 
rights, civic duties, good governance, and social issues like human trafficking and 
domestic violence. The analysis reveals that the current curriculum underemphasizes 
crucial aspects such as local history, culture, and ethical values. Furthermore, 
the limited teaching hours allocated to social studies compared to other subjects 
hinders effective HRE implementation. The study recommends increasing teaching 
time for social studies and incorporating a more comprehensive life skills education 
curriculum that prioritizes local context, harmful practices, and social values.

Keywords: Human-rights education, Child rights, Local curriculum, Gender 
inclusion, Social studies

Introduction
Human Rights Education (HRE) represents a strategic approach to fostering 

understanding and appreciation of human rights principles, thereby cultivating a 
culture of respect and justice. The Universal Declaration of Human Rights (UDHR) 
of 1948 underscores the significance of education in promoting the full development 
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of human personality and reinforcing human rights and freedoms (UDHR, 1948). 
The United Nations further advanced this vision with the Declaration on Human 
Rights Education in 2011, defining HRE as encompassing activities to enhance 
knowledge, skills, and positive attitudes while fostering a global culture of human 
rights.

The Vienna Declaration of 1993 marked the formal initiation of HRE on the 
international stage, emphasizing its integration into diverse educational activities. 
The United Nations designated 1995–2004 as the Decade of Human Rights 
Education, with subsequent phases continuing globally. The current phase focuses 
on empowering youth through national-level HRE and aligning efforts with the 
Sustainable Development Goals (SDGs). 

HRE is typically categorized into three models: the values and awareness 
model, the accountability model, and the transformational model. The values and 
awareness model seeks to raise awareness about human rights and promote societal 
values. The accountability model emphasizes safeguarding human rights within 
professional roles, while the transformational model addresses and mitigates human 
rights violations.

In Nepal, social studies are a compulsory subject from primary school to 
Grade 12 and are offered optionally in graduate programs at Tribhuvan University, 
Kathmandu University, and Nepal Sanskrit University. Tribhuvan University 
provides specialized degrees such as the Master in Social Studies Education 
(MSSED), a Postgraduate Diploma (PGD), and a Master of Philosophy (MPhil) in 
Social Studies Education. The higher education curriculum encompasses a broad 
range of subjects, including geography, economics, history, civics, sociology, 
anthropology, philosophy, and psychology.

Articles 26 of the Universal Declaration of Human Rights and 28 and 29 of 
the Convention on the Rights of the Child ensure children’s right to education. Nepal 
is a signatory to these conventions as a member of the United Nations, obliging the 
government to ensure human rights-friendly and universally accessible education. 
Similarly, the Dakar Framework for Action (2000), adopted at the World Education 
Forum in Senegal, emphasized civil society’s active participation in formulating, 
implementing, and monitoring educational strategies.

The National Policy on Children 2022, the National Curriculum 
Framework for School Education in Nepal 2019, the Education Act 1971 (and 
its 2002 Regulation), and the Compulsory and Free Education Act 2018 (and its 
2020 Regulation) collectively aim to eradicate illiteracy, ensure access to school 
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education, and provide equitable opportunities for technical and professional 
education. These policies prioritize marginalized communities, including those 
facing poverty, exclusion, or disabilities, and emphasize the use of mother tongues 
at the basic education level.

The Fifth National Human Rights Action Plan (2020/21–2024/25) highlights 
the need for child-friendly and quality school education (Government of Nepal, 
2018). Additionally, the Global Periodic Review (Third Cycle) National Human 
Rights Implementation Action Plan (2021–2025) recommends incorporating gender 
equality and human rights into the school curriculum, necessitating revisions to 
textbooks, teacher guides, and training programs (UNHCR 2021). These efforts 
underscore the need to align school curricula with democratic and human rights 
principles, as well as to analyze the adequacy of human rights education within 
existing social studies textbooks.

At the school level, social studies is a compulsory subject from Grades 1 to 12. 
In this context, it is essential to evaluate the extent to which human rights education 
is integrated into the school-level social studies curriculum. Key questions include: 
What are the textual components related to human rights education within social 
studies? Is the current curriculum sufficient in addressing human rights education 
from the perspectives of teachers and students?

Materials and Methods
This research employs a theoretical framework grounded in macro 

(structural) and micro (actor-based) perspectives on conflict and unity. At the macro 
level, the federal government is mandated with formulating programs and activities 
to address the needs of the entire nation, whereas local governments are responsible 
for developing policies, regulations, and programs tailored to local needs and 
demands. The implementation of policies and curricula formulated by the three 
levels of government presents both opportunities and challenges.

The study is designed to analyze social realities through a structured research 
framework, employing questionnaires to collect data from teachers and students at 
various levels of governance—from the federal to the local. Specifically, data were 
gathered from the Curriculum Development Center at the federal level, provincial 
training centers in Kavrepalanchok and Makwanpur districts in Bagmati Province, 
and Bara and Rautahat districts in Madhesh Province at the local level. The focus 
was on teachers and students involved in teaching and learning social studies at the 
school level.
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Information on the social studies curriculum was collected using open-
ended questionnaires. Additionally, insights were obtained through discussions 
with school principals and members of school management committees. Targeted 
group discussions were conducted with students to assess the state of human rights 
education, focusing on teaching methodologies, school environments, interactions 
among students, student-teacher relationships, social challenges, and approaches to 
problem-solving.

Results and Discussion
Historical Development of HRE in Nepal Before Democracy

The formal and modern education system in Nepal was initiated during the 
Rana regime. During Prime Minister Rana Bir Shamsher’s tenure, discussions on 
suitable education for Nepal began (Sharma, 2066). However, systematic progress 
in education occurred following the 2011 report of the National Education Planning 
Commission. This Commission integrated the fundamental rights and directive 
principles of the Constitution of Nepal, 2048, into its education policies. The Higher 
National Education Commission (2055 BS) also emphasized fundamental rights, 
aiming to ensure equitable access to education for women and other marginalized 
groups, including Dalits, backward communities, and persons with disabilities 
(Sharma, G. 2009).

The Commission envisioned the 21st century as a period characterized 
by economic development, democratic values, human rights, gender equality, 
children’s rights, environmental sustainability, and rapid information dissemination. 
Consequently, Nepal’s contemporary curriculum framework and textbooks were 
developed based on these principles.

Nepal’s commitment to human rights education (HRE) is evident in its 
ratification of various international conventions, including the Universal Declaration 
of Human Rights (1948), Convention on the Rights of the Child (1989), International 
Covenant on Economic, Social and Cultural Rights (1966), Convention on the 
Elimination of All Forms of Discrimination against Women (1979), Convention 
against Racial Discrimination (1965), and Convention on the Rights of Persons 
with Disabilities (2006). These instruments recognize education as a fundamental 
right essential for securing other rights such as freedom of expression, equality, and 
the right to earn a living.

The global momentum for HRE gained prominence with the World Education 
Forum in Dakar, Senegal, in 2000. Participants committed to involving civil society 
in education strategies to achieve the Dakar Framework for Action. The Sustainable 
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Development Goal 4 (SDG 4) further emphasizes inclusive, equitable, and quality 
education for all, promoting lifelong learning by 2030 (Government of Nepal, NPC 
2016). This global campaign on HRE was bolstered by the United Nations declaring 
1996–2004 as the Decade for Human Rights Education (Cárdenas, 2005).

Articles 78 and 79 of the Vienna Declaration advocate HRE as vital for 
fostering community harmony, mutual understanding, tolerance, and peace. These 
articles urge states and institutions to integrate human rights, humanitarian law, 
democracy, and the rule of law into formal and informal education systems. 
Supporters of HRE argue that such education promotes social tolerance, strengthens 
democratic citizenship, and reduces human rights violations. Human rights 
education is defined as training, dissemination and information efforts aimed at 
building a global culture of human rights through knowledge, skills and attitudes. 
According to the supporters of human rights education, such education increases 
social tolerance and increases democratic citizenship in addition to reducing cases 
of human rights violations, so they should appeal to the government for this type of 
education. Human rights education is receiving great support worldwide and events 
on human rights education have been trending since the dawn of time, networks for 
advocacy of human rights education at the international level of high importance. 
Such networks are gradually pressuring governments to accept international human 
rights standards (Keck & Skink, 1997).

After Democracy

Post-democracy, Nepal’s Ministry of Education and the Curriculum 
Development Center became responsible for formulating and implementing 
educational policies. The Constitution of Nepal (2072) grants local governments 
the authority to oversee secondary-level education and mandates teaching in the 
mother tongue for primary levels as per the Local Government Operation Act 2074 
BS (Law Commission of Nepal). However, discrepancies between federal policies 
and local government priorities have led to challenges in implementation. . It is 
based on the broad (structural) principle that the federal government should make 
programs and activities in order to meet the needs of the entire nation, while the 
local government should make policies, rules and programs according to the local 
needs and demands and operate according to the demand. 

Article 31 of the Constitution enshrines the right to education, every 
community shall have the right to receive basic education in their mother tongue as 
provided by law, every citizen shall have the right to receive free education from 
the state up to secondary level, every community living in Nepal shall protect and 
promote its language, script, culture, cultural civilization and heritage as provided 
by law will be right. The government’s periodic plans (2081–2086 B.S.) aim to 
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develop innovative, competitive, and value-oriented human resources to drive 
socio-economic transformation. The School Sector Development Plan (2079–2088) 
aligns with SDG 4 to ensure inclusive access to quality education while promoting 
lifelong learning opportunities for all (Ministry of Education, Science& Technology 
2079)

The National Children’s Policy (2022), prepared by the Ministry of Women, 
Children, and Social Welfare, emphasizes creating child-friendly educational 
environments. It seeks to protect children from abuse and discrimination while 
enhancing their participation and developing juvenile justice systems. The policy 
also promotes revising curricula to incorporate children’s rights, abuse prevention, 
and exploitation awareness, addressing the needs of marginalized groups such as 
Dalits, children with disabilities, and conflict-affected children.

The National Curriculum Framework (2076) emphasizes education as a 
catalyst for social, economic, and cultural transformation (Ministry of Education, 
Science& Technology 2076). It advocates incorporating sustainable development, 
human rights, gender equality, and environmental protection into school education. 
The curriculum also aims to equip students with practical and entrepreneurial skills 
necessary for national development and global citizenship.

Place of HRE in School Curricula

The National Curriculum Framework (2076) integrates recommendations 
from various stakeholders, including Dalits, women, persons with disabilities, and 
indigenous groups, to create an inclusive and human-rights-oriented curriculum 
(Ministry of Education, Science& Technology 2079). The framework promotes 
the democratization of education, ensuring the representation of diverse groups in 
curriculum development.

The curriculum highlights the importance of fostering social justice, 
democracy, coexistence, and equality. It prioritizes education for disadvantaged 
groups such as street children, laborers, and those affected by conflict. Addressing 
global issues like human rights, environmental protection, and rule of law, the 
framework seeks to produce citizens capable of navigating an interconnected world.

Nepal’s textbooks now cover fundamental rights, civic duties, governance, 
gender inclusiveness, and the challenges of caste-based discrimination. However, 
implementation gaps persist due to inadequate teacher training, resource constraints, 
and limited local historical and cultural content in curricula.
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Challenges in the Implementation of Human Rights Education

Teachers’ Challenges in Delivering HRE 

Teachers have reported that a lack of infrastructure, resources, and training 
are significant barriers to effectively delivering Human Rights Education (HRE) in 
schools. One of the primary challenges is the limited allocation of teaching hours 
for social studies, which often results in insufficient time to cover topics related to 
human rights adequately. As noted by various studies (Insec2013), social studies are 
often considered less critical compared to other subjects such as mathematics and 
language, which leads to fewer resources being allocated to the subject. Furthermore, 
local governments frequently prioritize hiring teachers for core subjects, leaving 
social studies with a lower priority in teacher recruitment. This trend exacerbates 
the shortage of qualified social studies teachers  

Moreover, many teachers report a lack of specific training or instructional 
guides on how to effectively teach social studies topics, leading to significant 
knowledge gaps. As suggested by (Koirala, B.N., Adhikari, K.P. et al), without proper 
training, educators may feel inadequately prepared to handle complex subjects such 
as human rights, which require specialized knowledge and pedagogical approaches.

Students’ Dissatisfaction with Curriculum Content

From the students’ perspective, there is notable dissatisfaction with the 
exclusion of local histories, languages, and cultures in the textbooks. Research by 
(Koirala, B.N., Adhikari, K.P. et al) highlighted that national curricula often focus on 
generalized content that overlooks regional diversity, leaving students disconnected 
from the subject matter. Furthermore, ethical and moral education, which is vital 
for the development of critical thinking around issues like child rights and human 
rights, is underrepresented in the current curriculum. This gap in education leaves 
students with limited exposure to key ethical issues that are essential for promoting 
a human rights-conscious society.

School Management Committees’ Perceptions of HRE

In Nepal, the government mandates the formation of school management 
committees (SMCs), typically chaired by parent representatives, to oversee various 
aspects of school administration, including the implementation of educational 
policies and monitoring of school infrastructure. These committees have the 
potential to be powerful advocates for HRE, as they play a key role in promoting 
policies such as free education and ensuring that schools are adequately resourced 
(Koirala, B.N., Adhikari, K.P. et al).
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However, the effective functioning of SMCs in promoting HRE is hindered 
by coordination challenges and inadequate policy implementation at the local 
level. Although these committees are tasked with addressing resource gaps and 
improving educational outcomes, their capacity to influence HRE is often limited 
by a lack of awareness and understanding of human rights issues. SMCs are 
mandated to monitor educational policies and practices, there remains significant 
room for improvement in terms of empowering these committees to take a more 
active role in the promotion of HRE within schools. Stronger coordination between 
local authorities, educational institutions, and community stakeholders is needed to 
enhance the effectiveness of these committees in promoting human rights education.

Overloaded Curriculum Content

One of the major challenges in implementing HRE in Nepal is the overloaded 
content in the social studies curriculum. The subject is expected to cover a wide 
range of topics, including local history, geography, governance, social studies, and 
ethics, which often leaves insufficient time to address human rights issues in detail. 
Furthermore, the absence of clear guidelines and resources for teachers on how to 
effectively teach human rights within this overloaded curriculum exacerbates the 
issue. The current curriculum is highly theoretical and does not include enough 
practical examples or case studies that would allow students to engage meaningfully 
with human rights concepts.

Lack of Adequate Human Resources

The shortage of qualified teachers for social studies is another critical issue. 
While education policy at the national level emphasizes the importance of social 
studies, local governments often prioritize hiring teachers for core subjects such as 
mathematics and languages. Consequently, social studies teachers are frequently 
undertrained or inexperienced in delivering complex topics such as human rights. 
The lack of specialized training for teachers in human rights education means that 
educators are often ill-equipped to effectively teach these critical topics, resulting 
in significant gaps in students’ understanding.

Cultural Stigma and Resistance to Teaching Human Rights

In many communities, there exists a cultural stigma and resistance to teaching 
and learning about human rights, particularly those related to gender equality, caste-
based discrimination, and child rights. Traditional social structures, deeply rooted in 
cultural norms and practices, often clash with human rights principles, especially in 
rural areas. This cultural resistance makes it difficult for educators to teach human 
rights openly, as these topics may be perceived as challenging the established social 
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order. Teachers may avoid addressing sensitive topics such as child marriage, 
gender-based violence, and caste discrimination for fear of community backlash.

Limited Teacher Training and Resources

Many teachers lack formal training in human rights education, which limits 
their ability to teach the subject effectively. Teachers often do not have access to 
the necessary instructional materials, including textbooks, guides, and multimedia 
resources, which are essential for teaching human rights topics in an engaging and 
impactful way. The absence of a clear pedagogical framework for HRE further 
exacerbates this issue, leaving teachers to rely on outdated or irrelevant materials 
that fail to meet the educational needs of students.

Inconsistent Implementation at the Local Level

Despite federal policies that mandate the inclusion of human rights education 
in the curriculum, the implementation at the local level has been inconsistent. 
Local governments often lack the capacity or political will to prioritize human 
rights education in their schools. In some regions, particularly in rural or remote 
areas, schools are ill-equipped to teach human rights effectively due to resource 
constraints and inadequate infrastructure. Furthermore, local authorities may not 
have sufficient knowledge or understanding of human rights to ensure that curricula 
and teaching methods are aligned with national educational goals.

Recommendations for Improving Human Rights Education in Nepal

Curriculum Revision and Realignment

To ensure that human rights education is adequately integrated into the 
secondary education system, the government should revise the social studies 
curriculum to better reflect local histories, cultures, and human rights issues. The 
curriculum should prioritize key human rights topics, such as child rights, gender 
equality, caste-based discrimination, and environmental justice, and allocate 
sufficient teaching hours to cover these topics comprehensively. Additionally, the 
content should include practical case studies, real-life examples, and project-based 
learning to help students engage with human rights in a meaningful way.

Increased Investment in Teacher Training

Teacher training programs should be expanded to include specialized 
courses in human rights education. These programs should be designed to equip 
teachers with the knowledge and pedagogical skills necessary to teach human rights 
topics effectively. Furthermore, the government should develop clear instructional 
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guidelines and resources for teachers, including textbooks, multimedia materials, 
and lesson plans, to support the delivery of human rights education in the classroom.

Addressing Cultural Resistance

To address cultural stigma and resistance to human rights education, the 
government should launch awareness campaigns that highlight the importance 
of human rights and their relevance to the local context. These campaigns should 
engage community leaders, parents, and students to build support for the inclusion 
of human rights education in the school curriculum. Additionally, schools should 
offer training and support to teachers to help them navigate sensitive topics and 
foster open discussions about human rights in the classroom.

Strengthening Local Government Capacity

Local governments should be provided with additional resources and 
training to ensure the effective implementation of human rights education policies. 
This includes providing financial support to schools for the development of human 
rights curricula, teacher training, and the purchase of educational materials. Local 
authorities should also be encouraged to establish school management committees 
(SMCs) that are actively involved in promoting human rights education at the 
community level.

Collaborative Efforts to Develop Context-Specific Curriculum

Curriculum development should involve a collaborative approach, where 
local governments, teachers, students, and community stakeholders work together 
to design curricula that reflect the unique human rights challenges faced by their 
communities. By incorporating regional histories, cultures, and social issues, the 
curriculum will become more relevant and engaging for students, fostering a deeper 
understanding of human rights.

Policy Development at Federal and Local Levels

Federal Government: The federal government should incorporate human rights 
education in its education act. Based on the act, a national level policy to standardize 
human rights education across the country can be formulated. This includes ensuring 
that human rights topics are incorporated into national curricula, allocating sufficient 
funding for educational resources and teacher training, and setting clear guidelines 
for the implementation of these policies. By establishing federal guidelines, the 
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government can ensure consistency in human rights education delivery and create 
uniformity across provinces.

Local Government: Local governments should tailor policies to meet the specific 
needs of their communities. For instance, local governments can introduce programs 
that focus on community-specific human rights issues such as gender equality, 
caste discrimination, or child labor. Local governments should also coordinate 
with schools and community groups to create educational programs that address 
pressing regional concerns, ensuring that students receive relevant and practical 
knowledge. These localized policies will help strengthen community participation 
in education and ensure that human rights education resonates with local contexts 
and challenges.

Conclusion

The study highlights significant gaps in the implementation of HRE within 
the secondary education system in Nepal. The current allocation of 128 hours for 
social studies, compared to 160 hours for other compulsory subjects, indicates a 
need to increase teaching hours for social studies to ensure that human rights issues 
are adequately covered in the curriculum. The absence of comprehensive coverage 
of human rights in existing educational materials, along with insufficient teacher 
training and resources, further exacerbates these challenges.

Furthermore, while the government has made strides in mandating social 
studies as a compulsory subject, the implementation of these policies at the local 
level remains inconsistent. Curriculum revisions at both the secondary and higher 
secondary levels are crucial to incorporating human rights education, particularly in 
areas such as local history, harmful customs, ethics, and social values. Despite the 
good intentions behind the government’s education policies, financial investment, 
and inter-governmental coordination are essential to meet the goals and indicators 
outlined in the Education Policy 2076 and the Curriculum Framework 2076.

In addressing child abuse, violence, and discrimination in schools, it is 
necessary to establish dedicated committees that focus on psycho-social counseling 
and intervention. These committees should be equipped with the proper authority 
and resources to address child rights violations effectively.

Opportunities and Challenges in Integrating Human Rights Education ....
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Abstract
Public diplomacy is a central pillar of Chinese foreign affairs, with a strong 
emphasis on people-to-people and cultural diplomacy. Mandarin Chinese, as one 
of the most widely spoken languages globally, played a significant role in China’s 
cultural diplomacy efforts. This study examined the role of the Chinese language in 
fostering China’s soft power in Kathmandu, Nepal, based on data, both interview 
and records, collected from Bishwo Bhasha Campus. Using César Villanueva 
Rivas’s framework, which explored how language promotion translates into soft 
power across five levels—empathetic, sympathetic, geopolitical, diplomatic, and 
utilitarian—this study found that Mandarin enhances China’s soft power primarily 
at two levels. First, it increased knowledge and appreciation of Chinese culture, 
fostering cultural connections (empathetic). Second, it served as a practical tool for 
economic interactions and opportunities in Kathmandu (utilitarian). These findings 
highlighted the potential of language learning to act as a bridge for cultural and 
economic exchange, contributing to China’s public diplomacy efforts in Nepal.

Keywords: China, Nepal, public diplomacy, soft power, Chinese language, 
Kathmandu city

Introduction
Public diplomacy (PD) meant the way a country communicates and engages 

with foreign publics to influence their perceptions and build positive relationships. 
Several world governments, regardless of the position of their Nation-States in the 
international system, have embraced it as an important element within their foreign 
policy (Hernández, 2018). Public diplomacy is ‘poly-lateral’, where state actors, 
non-state actors, and even individuals are counted as actors (Adhikari & Nyaichai, 
2022). 
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Wang (2008) stated that China has sought to supplement its traditional use 
of hard power with soft power, and thus the Chinese government has paid more and 
more attention to public diplomacy. The statements on public diplomacy by high-
level Chinese leaders in recent years implied that public diplomacy has become 
an important part of China’s foreign policy strategy (Zhao, 2015). However, 
understanding the importance of creating a positive image abroad is not a new thing 
in China. For example, in the mid-1930s the Chinese Communist Party invited 
American journalist Edgar Snow to China to report on the civil war who later wrote 
a book on Mao Zedong, depicting the Communist leader as a hero (d’Hooghe, 
2005).

Poudel (2024) recently marked the words of newly appointed Chinese 
ambassador, Chen Song, who on arrival in Nepal on January 8, 2023, said that he 
would work to write “a new chapter” in Nepal-China relations. Similarly, scholars 
have analyzed President Xi Jingping’s speeches that signified the value of public 
diplomacy for China. The launch of initiatives such as the Chinese Dream and the 
One Belt One Road project increased the significance of public diplomacy for China 
in gaining support from the global populace (Nyaichai & Adhikari, 2023). During 
the visit of Mr. Xi Jinping, President of the People’s Republic of China to Nepal from 
12 to 13 October of 2019, leaders of the two countries reached broad understanding 
on bilateral relationship and regional and international issues of common concern 
(Ministry of Foreign Affairs, 2019). The two sides agreed to promote exchanges 
and cooperation in education, culture, tourism, traditional medicine, media, think 
tanks and youth at different levels. 

In terms of culture, the promotion of national language is the key aspect 
in reaching out the foreign audiences. In recent years, public diplomacy, which 
was once focused on “telling the story of China,” has shifted towards presenting 
the ‘real China’ to the world and conveying its peaceful global intentions (Hartig, 
2016). Nyaichai & Adhikari (2023) have summarized that language, culture and 
values for China’s soft power gave the ground for its public diplomacy in Nepal 
along with the economic development cooperation. Thus, this paper’s main concern 
was to explain the relevance of Chinese language in the construction of China’s soft 
power, which has been promoted by China (Yongtao, 2015). The study of language 
was necessary, in order to understand its role in the projection or the success of 
China culture. After all language reflected the fundamental values of a particular 
culture.

In consideration of the above, this article will focus on the Chinese language 
courses at the Bishwo Bhasa Campus or Campus of International Languages (CIL) 
located at, Exhibition Road, Kathmandu. The research questions were: How can 

Public Diplomacy, Soft Power, and Chinese Language in a Campus of Kathmandu, Nepal
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soft power be generated through Chinese language courses in Kathmandu city?  
How do the experiences of administrative staffs, professors and students reflect the 
possibility of creating or observing the soft power of the language?

To answer these research questions, first the relationship between soft 
power and language has been addressed and a theoretical model has been proposed 
for analyzing this relationship and second, some methodological aspects to the 
research, specifically exploring the relevance of the interview and the focus group. 
The study then focuses on some historical and political aspects of the Chinese 
language centered around the case study, that is to say the Bishwo Bhasa Campus in 
Kathmandu and its Chinese language courses. The answers to the research questions 
will be presented before offering a concluding remark.

Language as Soft Power

International Practices in Language Promotion

Speaking of soft power, Nye (2004) indicated it as the ability to get what you 
want through attraction rather coercion and it typically arises from the attractiveness 
of the country’s culture, political ideas, and policies. Regarding English language 
he stated that “though English may remain the lingua franca, as Latin did after 
the ebb of Rome’s might, at some point, perhaps in a decade or two, the Asian 
cyber-community and economy may boom larger than the American” (p. 31). Nye 
(2008) again exemplified the effort of French government to repair the nation’s 
shattered prestige (due to defect in Franco-Prussian war) by promoting language 
and literature through the Alliance Francaise created in 1883. Although, Watson 
(1999) indicated that the westward expansion of the Han Chinese led to the spread 
of Chinese to conquered territories, more recently other factors have begun to shape 
language policy.

Odinye (2018) argued that China knew that building a linguistic bridge 
linking has benefits and therefore wanted to gain influence through the promotion of 
Mandarin Chinese as a global language. The author claimed that the establishment of 
Confucius Institutes (CI) around the world was a way to market Mandarin Chinese 
and influence the world positively using soft power strategy. Hartig (2016) stated 
that in 2004 China’s Ministry of Education and the Office of Chinese Language 
Council International (Hanban) started to set up CI around the world to promote 
Chinese language and culture in foreign countries.
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Culture in Public Diplomacy and Soft Power

At the time when the word “propaganda” was used to mean the public 
diplomacy, Edmund Gullion in 1965, at Tufts University, found the phrase “public 
diplomacy”, more appealing (Nyaichai & Adhikari, 2023). Since then, the interests 
of scholars and academicians have been growing in the public diplomacy sphere. 
Although, the debate about the new public diplomacy after 11 September 2001 
become dominated by US public diplomacy, for many countries it was not the 
beginning (Melissen, 2005). The ambiguity surrounding around the conceptualization 
of public diplomacy often created confusion among the scholars and academicians. 

Reviewing around 160 articles and books on public diplomacy, Ayhan (2019) 
suggested taxonomy to see the main approaches from where public diplomacy have 
been studied. The perspectives are either State-Centric, Neo-Statist, Nontraditional, 
Society-Centric or Accommodative. While the two first perspectives consider non-
state actors to be the only actors and the other three consider non-state actors to be 
subjects of public diplomacy (Hernández, 2018). This discourse was appropriate 
because although the study recognized the importance of language promotion from 
an official point of view, the fact that within these institutional settings there are 
non-government actors/representative remained important. For the study, this was 
the case of Chinese language teachers working at the Bishwo Bhasa Campus at 
Kathmandu city.

Another concept that arose was the relationship between culture and public 
diplomacy. Just as the concept of public diplomacy has western connotation, 
Kim (2017) argued that cultural diplomacy has the same. The role of culture was 
integral to the broader framework of international relations influencing how nations 
interacted. Thus, understanding the connection between cultural diplomacy and 
public diplomacy required careful consideration of the specific contexts in which 
they were examined.

Distinctions about public diplomacy and cultural diplomacy has been 
made by the scholars. Schneider (2006) went on to describe public diplomacy as 
consisting all that nation does to explain itself to the world, while cultural diplomacy 
is the use of creative expression and exchanges of ideas, information, and people. 
Chinese government understands cultural diplomacy as a part of public diplomacy 
(d’Hooghe, 2007). Cultural diplomacy has been conceptualized “as a subset of a 
new public diplomacy as well as a subset of international cultural relations” (Kim, 
2017, p. 317). Similarly, Rivas (2015) defined cultural diplomacy “as the ability to 
export culture in a way to win the hearts of foreign people” (p. 139). Taking this 
into account, it is argued that the cultural institutions and cultural initiatives of a 
given Nation State are part of the new public diplomacy model and a source for 
constructing soft power.
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China, an example of a State for which culture plays a definitive role in its 
new public diplomacy. Nepali newspaper termed the Chinese public diplomacy tools 
as a new public diplomacy which included traditional intercultural, educational and 
language exchanges. Dahal (2022) in particular argued that President Xi’s visit to 
Nepal on 13 October 2013 following his visit to India should be taken as part of his 
new diplomacy. In this article, the focus was on the language, since it is where the 
objective of promoting the Chinese (Mandarin) language takes place. The concept 
was more descriptive than analytical, and hence it has been problematized as a 
means to understanding how soft power could be built in the case of language. The 
section below addressed how language expressed itself as soft power.

The Levels of Soft Power in Language

Culture played a crucial role as the new public diplomacy demanded 
communication with the foreign audiences. Language when exported to foreign 
lands, if attracts international audiences there is a space for soft power. However, 
when it comes to an analysis of the use of language as soft power, one must consider 
that language per se may not necessarily be the source of such power. Hill (2014) 
has suggested that it is risky to argue that a country is attracting or co-opting another 
country, in soft power terms, by teaching a language. Instead, he proposed that the 
potential to generate soft power lies in the potential of language study to change 
certain attitudes towards a different Nation State. Although, Hill did not elaborate on 
how the study of language can actually generate positive attitudes or a soft power, 
the relationship between language and soft power was worth noting.

A concrete concept has been proposed by Armour (2011) as soft power 
pedagogy, or a style of instruction that is directly influenced by the use of artefacts, 
in this case, Japanese ‘soft power, to make relationship between soft power and 
language more analytic. William S. Armour confirmed the attractiveness of ‘manga’ 
(comics and graphic novels) as a medium for learning Japanese language and 
challenged the traditional pedagogy that employed the textbook to provide input. 
Armour (2015) again widened his concept on soft power pedagogy by locating 
it in a geopolitical context, the extent to which the products of soft power are 
mediated, and suggested to look the new communicative environment based on 
communication technologies, where language learning is the subject.

Ideas of Armour and Hill were relevant and Hernández (2018) mentioned 
that their concepts that complimented César Villanueva Rivas’ proposal of possible 
ways in which soft power is generated through the study of language. This study also 
utilized the proposed five different level of soft power to study the case of Chinese 
language in Kathmandu city. They are: 1. the empathetic (to communicate a world 
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view and national idiosyncrasies); 2. the sympathetic (referring to an esthetic level 
of the language, such as syntax or the literary tradition); 3. the geopolitical (the 
exercise of symbolic persuasion and ideological influence over foreign identities 
through cultural industries); 4. the diplomatic circuit (influence over decision 
making by positioning language in multilateral forums); and 5. the utilitarian level 
(to help in economic transactions, to promote businesses).

The five levels opened the window wider on the perspective of the potentials 
of the language for creating soft power. Promoting the study of a language overseas, 
as public diplomacy, is part of government’s foreign policy. Perception of the 
audiences is necessary and is complimentary to the analytical frameworks for 
reaching the ideal objectives of public diplomacy. As such, this research focused 
on the perception of students, administrative staffs and Chinese language teachers 
whose reflections were necessary when exploring public diplomacy of China. 
Therefore, this article aimed at exploring the levels of soft power based on foreign 
audiences’ perception.

Methods and Materials
From a methodological perspective, conversations with language students, 

teachers, and administrative staff were essential in assessing the extent to which the 
Chinese language could serve as a tool of soft power. Thus, this article evaluated 
soft power at the level of the perception based on participant’s narratives. Sharing 
similar perspective, Rivas (2015) on Spanish language in United States and 
Hernández (2018) at the Korean Culture Center, Mexico City and P. P. Poudel & 
Baral (2021) in Nepal, utilized individual interviews and focus group discussion 
as research techniques. Thus, this study employed interview and group discussion 
where questionnaires and recording devices served as tools, a qualitative approach.

Interviews were conducted with administrative workers and professors while 
focus group was conducted with students. The narratives or responses were selected 
from participants that responded more precisely to the questions associated with the 
five levels of soft power. The researcher talked to three administrative workers (all 
Nepalese) and three language teachers two male and one female. Semi-structured 
interviews were used to give them flexibility to share additional concerns while, the 
indication made by Miller & Glassner (2011) that certain parts of the narrative are 
shaped by the interaction within as the interview itself was acknowledged.

In the case of conversations with students, focus group (2 conversations 
with 5 students in each group) was chosen as the most appropriate format. 
Incorporating an ethnographic perspective of the focus group, the study aimed at 
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“grounding interpretation in the particularities of the situation under the study and in 
participants’ perspective” (Wilkinson, 2011, p. 170). Following this methodological 
approach, the study answered research questions as discussed in introduction. In 
the following section, some insight into the importance of the Chinese language has 
been provided before moving on to the case study. 

Findings and Discussions
The Chinese Language in Perspective

From a handful of students on government scholarships in the 1960, Beijing’s 
soft power in Nepal can be explored by tracing the evolution of educational ties 
between the two countries (Upadhyay, 2023). He further stated that the Confucius 
Institute at two of Nepal’s leading universities, Kathmandu University and 
Tribhuvan University, are high level Chinese language and culture institutions, 
cooperatively established by Hebei University of Economics and Business and 
Kathmandu University. Bishwo Bhasa Campus, on the other hand, under TU have 
been running Chinese department in 1961 when the Chinese government sent one 
professional Chinese teacher (Bishwo Bhasa Campus, 2024). However, addressing 
the opening ceremony of second Confucius center at TU, Xinhua (2022) reported 
that the two institutes would become a window for displaying the Chinese culture, 
a bridge to promote cultural exchanges with no mentions of Bishwo Bhasa Campus.

Watson (1999) kept Chinese Mandarin at the top, with 726 million speakers 
followed by English and Spanish. Recently, Ethnologue (2024) stated that Chinese, 
which has the highest number of native speakers among the world’s languages, 
has relatively few non-native speakers outside China. In a review of research on 
strategies in learning Chinese, Jiang & Cohen (2012) concluded that future research 
must pay more attention to current language learning strategy theories and practices.

The Case Study: Bishwo Bhasa Campus

Bishwo Bhasa Campus or CIL is the only campus of its kind under Tribhuvan 
University, offering a wide range of language programs. These include five Himalayan 
languages—Nepali, Sanskrit, Newari, Pali, and Tibetan—specifically designed for 
expatriate students, while Nepali students have the opportunity to study several 
foreign languages. Additionally, the campus has introduced a specialized three-
year Bachelor’s Program in Nepali for foreign students, emphasizing academic 
excellence in a unique cultural setting.
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The CIL at Exhibitions Road, Kathmandu offers Nepali students the 
opportunity to study a variety of foreign languages, including English, Chinese, 
Russian, Spanish, German, French, Arabic, Japanese, Italian, and Korean. The 
Chinese department was established in 1961 and from then onwards the Chinese 
government sent one professional Chinese teacher here. So far, in Chinese department, 
we have three Chinese teachers and three Nepali teachers who are teaching Chinese 
(Bishwo Bhasa Campus, 2024). The Chinese department conducted the language 
course for six semesters and the graduates were eligible for Confucius scholarship.

Levels of Soft Power and the Chinese Language

This section discussed the perspective on the soft power of Chinese language 
among the students from 3rd semester to 6th semester at the CIL in Kathmandu city. 
This is based on interviews with Administrator workers, teachers and students 
involved in the study of Chinese language. The research looked into the five different 
levels proposed by César Villanueva in the narratives of administrative workers, 
Mandarin Chinese teachers and students: 1. The empathetic; 2. the sympathetic; 3. 
the geopolitical; 4. the diplomatic circuit; 5. and the utilitarian level. Thus, there are 
group of interpretations on how the Chinese language could attract Nepali students.

The Empathetic Level

It was clear that Chinese language is helping Nepalese students to learn 
more about Chinese culture rather just the language. The students indicated 
learning Chinese language has been indicative to the understanding of Chinese 
language, however, other factors are also visible. As justified by male Student C of 
the students’ group who indicated that:

My case is different, as a tourist guide, I have to learn about my guests’ 
culture to get closer to them. During my job as a guide, I had already met 
Chinese and served them. So, even without prior knowledge of Chinese 
language, I am already aware of few Chinese culture. Hence, learning 
language have not changed my thoughts about Chinese people and their 
culture (student C, personal communication, July 26, 2023).

In case of student C is it clear that his profession as a tour guide was the key 
factor to already have perceptions about Chinese culture. Hence, it can be argued 
that institutional setting such as Bishwo Bhasa Campus is not the only factor that 
determines what can be learnt about Chinese culture. Students also reported other 
views. For example, woman A claimed:
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My sole purpose of taking Chinese classes is education. I had completed 
by Master’s degree in social science, so to purse my further academic 
qualification, I thought of China and joined the Chinese language classes. 
Just to let you know, there are universities that do not require Chinese 
language proficiency for PhD courses. Being here [Bishwo Bhasa Campus] 
helped me know more about China. Learning language will be help 
communicate in a restaurant in China. Well, the teachers are very helpful 
while learning materials can be upgraded to audio-visual texts, you know, 
the use the technology (woman A, personal communication, August 2, 2023).

The above statements reflected the importance of individual experiences in 
learning Chinese language at the empathetic level. The statement called for attention 
to how language learning is not just about acquiring grammar and vocabulary 
but also about the lived, emotional experience of engaging with the culture in an 
authentic way, such as how to order food in a restaurant or to expresses opinion on 
the nature of lessons which allowed them to have real interactions with Chinese 
(teachers). Even though the students demand audio-visual text, the budget of the 
Campus is not enough for such digital infrastructure, reported administrative worker 
A (administrative worker A, August 4, 2023). However, students are advised to 
make use of free mobile applications for Chinese learning such as Pleco, the official 
further supported.

While supplementing the absence audio-visual text in the Campus 
infrastructure, Teacher A, however claimed that he used examples of popular 
Chinese cultures in his lectures. He added:

See, most the characters, that we have to teach [according to the semester] 
are associated with some story, some event in the past or the shape of the 
artifacts unlike English. Therefore, it becomes obvious that a Chinese 
language teacher use cultural events in his class. I talk about movies, 
actors such as Sammo Hung, Jet li and most recently, Donnie Yen. I also 
give examples of Chinese New Year, zodiac signs, festivals, technology. But 
most importantly, I talk give examples about how Chinese value hard work, 
education and respect for elderly (teacher A, personal communication, July 
15, 2023).

Another important lesson from empathetic level besides know about culture 
from learning language was ability to communicate with Chinese relatives. Woman 
E, married to Chinese man stated:
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Learning Chinese language has helped me communicate with my relatives. 
Whenever, I talked to his relatives, all I would say was hello in Chinese. Now, 
I can talk with them for as much as I want. Now it will not be a problem to 
visit China and talk to them in person. Also, with my competence in Chinese 
language I can easily interact with Chinese if I encounter any (woman E, 
personal communication, July 26, 2023).

Women A expressed her gratitude for learning Chinese. She justified how 
soft power has been constructed. Married to a Chinese man, the desire for liking 
China was already visible. However, now she is able to communicate, the desire to 
learn more about Chinese culture has increase.

The paper claimed that Chinese language can be transmitted at empathetic 
level but not through a defined system. There are diversity of situations and 
circumstances that influences the approaches to learning Chinese language. 
Therefore, it is based on the background of the individual.

The Sympathetic Level

Teacher B and Teacher C both claimed they do not include Chinese 
literatures in their lesson plans and they strictly follow the syllabus mentioned for 
each semester. They also stated that Bishow Bhasa Campus could require students 
with higher levels to understand literatures. Hence, Chinese literatures are currently 
not a level of soft power supported by Chinese language at Bishwo Bhasa Campus. 
Teacher C (Chinese teacher), however, went on to say that:

It’s not that the student doesn’t know anything about China before joining 
the Chinese classes. Although, very few and at very few times, the students 
inquire about Chinese literatures. When asked what they know about China. 
Everyone has the answer to say. I must say they know more before joining 
the classes. Also, I do have to be sensitive about the cultural differences as 
Asians, both the countries share many things and we all know the friendly 
relations that both the countries have enjoyed for centuries (teacher C, 
personal communication, July 15, 2023).

In both the group discussions, none of the students mentioned about 
Chinese literatures as essential element in learning Chinese language although few 
mentioned about the style of teaching such as audio-visual text in supplementing 
the books. Hence, it is argued that being neighbor countries who share border, the 
sympathetic level of attraction is already in existence.
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The Geopolitical Level

Geopolitical level is associated with the promotion of Chinese cultural 
industries. While some teachers use popular Chinese culture in class (Teacher A, 
for example), others teachers do not use and strictly adhere to class content. male 
student C of second focus group elaborated that:

Along with textual learning according to the curriculum, one of the teachers 
have incorporated cultural lessons such as Spring festival of China in his 
lesson plan. However, from the first semester I haven’t heard of hosting 
Chinese cultural events in Bishwo Bhasa Campus. I hear about such events 
in Confucius center at Kathmandu University or events organized by the 
Chinese Embassy. This is a very good thing but rare in our campus. One 
more thing is the possibility made due to digital platforms where cultural 
industries can be promoted (student C, personal communication, July 26, 
2023).

The Diplomatic Circuit Level

The diplomatic circuit level of soft power creation for the Chinese language 
in Nepal through Bishwo Bhasa Campus in Kathmandu is referred to the strategic 
use language to strengthen China-Nepal relations. Although short term visit of 
language student to China represented an example of diplomatic level attraction, it 
is argued that Chinese language at CIL have weakest level in diplomatic attraction 
compared to other Chinese language centers such as Confucius Center in Kathmandu 
University.

The Utilitarian Level

Among with the empathetic level, utilitarian level represented a source of 
soft power of China through language. Administrative workers B and C mentioned 
about the opportunities of Chinese language due to growing Chinese industries in 
Nepal are hiring Nepalese. “Almost all the students have perspective of economic 
values after learning Chinese language, be it in a Chinese hotel, hydropower, telecom 
or BYD showrooms”, administrative worker C further added. The utilitarian level 
was also clear from the student G who indicated that she was paid more after 
learning Chinese language.

Similarly, a male student, involved in the import of Chinese goods also 
indicated how learning Chinese have enhanced their relationship. “Our conversation 
first stated with calculators, now I can talk to him over phone and even make a 
deal”, he added (student D, personal communication, July 26, 2023). Interesting 



101Public Diplomacy, Soft Power, and Chinese Language in a Campus of Kathmandu, Nepal

to hear was the narrations of male student E, who worked as a waiter in a Chinese 
restaurant in his initial struggles. He pointed out that:

It is obvious that working as waiter in a Chinese restaurant, you get to 
interact with them a lot. But it was a shame for me that time as I didn’t 
know their language. I realized the importance of language. Although 
I knew basic sentences, I wanted to know more about it. Now, I have a 
good communicating skill in Chinese and I own two Chinese restaurants in 
Boudha and know a lot about their different cultures (student E, personal 
communication, July 26, 2023).

For individuals in Kathmandu, learning Chinese opens doors to better 
economic and professional opportunities by breaking down barriers to Chinese 
culture and markets. Therefore, it would be beneficial for future research to examine 
how proficiency in Chinese contributes to social mobility, particularly in areas like 
career growth, business prospects, and educational opportunities related to China.

The narratives of administrative workers, students and teachers showed 
common perception that Chinese language is brining China closer to Nepali 
students. The generalization on Chinese language, that is builds soft power at the 
five different levels is quite difficult from the stories of the participants. Hence, class 
environment, teacher’s profile, the institutional setting and above all the individual 
background of the students influenced the soft power creation of Chinese language. 
In summary, Chinese language teaching in Kathmandu cannot be effective solely by 
the interest of Chinese authorities.

Conclusion
Benedict Anderson’s 2006 revised version of Imagined Communities (first 

published in 1983) introduced the concept of the imagined community to describe 
how individuals in a society feel connected to a collective identity, even without direct 
interaction. This study suggested that Nepalese learners of the Chinese language in 
Kathmandu contribute to an imagined community of Mandarin speakers, shaped by 
their personal experiences and social contexts. Through language learning, these 
students not only acquired linguistic skills but also participated in re-imagining 
a community that connected them to Chinese culture and society, even without 
physically being in China. This process demonstrated how language education 
can foster a sense of belonging and cultural exchange, contributing to a broader 
framework of soft power and public diplomacy.
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In the context of Kathmandu, Chinese language courses served as a 
powerful tool for generating soft power, particularly at the empathetic and 
utilitarian levels. Students’ personal imaginations of China were shaped not only 
by their own experiences but also by the growing Chinese market presence in 
Kathmandu. Through language education, learners were able to develop a deeper 
understanding of Chinese culture and its economic significance. The recognition of 
the Chinese language’s utility in economic transactions highlighted its practical role 
in strengthening China’s influence in the city.

However, the soft power potential of these courses was limited at the 
geopolitical and diplomatic levels, as Chinese is not widely used in international 
diplomatic forums. The sympathetic level of soft power, which related to emotional 
connections, also appeared underdeveloped, largely due to the lack of a strong 
cultural strategy to promote Chinese literature and other cultural tools in the 
curriculum at Bishwo Bhasa Campus. These experiences suggested that, while 
Chinese language courses in Kathmandu have clear potential to enhance soft power 
through cultural and economic engagement, they may need a stronger focus on 
cultural promotion and the inclusion of Chinese literature to fully leverage their 
impact at all levels of soft power.

This study highlighted the potential of the Chinese language to enhance 
China’s soft power among specific groups in Kathmandu, such as administrative 
workers, teachers, and students. Through language learning, participants showed 
increased cultural appreciation and recognized its economic utility. While these 
findings were specific to the context of this research, they suggested that language 
promotion can contribute to China’s public diplomacy efforts when tailored to the 
needs and interests of foreign audiences.
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Abstract
Domestic violence is a grave violation of human rights. The incidences and severity 
of domestic violence have not reduced at an expected level despite having legal 
and policy provisions in Nepal. The main objective of this paper is to assess the 
effects of internal migration on physical, sexual, and emotional violence against 
women in Nepal. This study applied the data set of Nepal Demographic and Health 
Survey 2022 which encompassed 3,172 women aged 15-49 years. The univariate, bi-
variate, and logistic regression in multivariate analysis was employed for rigorous 
data analysis. Despite increasing the volume of internal and external migration, 
the level and severity of domestic violence have not been reduced as expected. The 
analysis of this study revealed that the impact of migration is significant for reducing 
physical, sexual, and emotional violence. The findings of the study demonstrate that 
domestic violence against women has increased with the increment of the duration 
of stay whereas the incidences of domestic violence are observed to decrease in the 
migration stream from rural-to-rural migration. The likelihood ratio of experiencing 
domestic violence by women is observed increasing with the increment of duration of 
migration means a shorter duration of stay is significantly associated with a lower 
likelihood of experiencing domestic violence whereas the likelihood ratio of domestic 
violence is observed decreasing with increasing the age of women. 

Keywords: Internal migration, domestic violence, significant, odd ratio, effects, 
DHS

Introduction
Domestic violence is a heinous crime and a grave violation of fundamental 

human rights. It is a punishable act that refers to any form of physical, mental, 
sexual, and economic harm perpetrated by a person to a person with whom he/she 
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has a family relationship (Government of Nepal [GoN], 2009). Domestic violence 
includes three major forms of violence physical, sexual, and emotional violence. It is 
prevalent in every nook and cranny of the globe and occurs at any stage of a woman’s 
lifecycle (Office of the Prime Minister and Council of Ministers [OPMCM], 2012). 
Despite the legal and policy provisions related to domestic violence (GoN, 2015 & 
2017), the range as well as intensity of violence has not been reduced at an expected 
level in Nepal (Nepal Demographic and Health Survey [NDHS], 2006; 2011; 2016 
& 2022). Violence against women is common among young married women in 
rural Nepal (Lamichhane et al., 2011). Women migrants are highly susceptible to 
either kind of violence and abuse if the migration is not managed well (Organization 
for Economic Co-operation and Development [OECD], 2024). It is also found that 
migrant women who faced domestic violence also suffer from a multitude of risks 
as well as difficulties in the process of integration into host areas (Vlad & Bonea, 
2024). Domestic violence ranges from immediate to long-term physical, sexual and 
mental health consequences for women and girls in some cases leading to death. 
It negatively affects women’s general well-being and prevents women from fully 
participating in society and it has adverse effects on families, society and the nation 
at large (Rai, 2021). Nepal Demographic Health Survey (2011) revealed the fact 
that domestic violence has negative health consequences for victims particularly 
on the physical, emotional and mental health of their child (NDHS, 2011). The 
violence against women in Nepal is exasperate even today as about 22% in 2016 
and 22.5% in 2022 women age 15-49 experienced physical violence since age 15 
whereas 7% in 2016 and 7.5% in 2022 women age 15-49 have ever experienced 
sexual violence (NDHS, 2016 & 2022). 

The Article 38 of Constitution of Nepal has the fundamental right against 
any forms of physical, mental, sexual or emotional or any other kinds of violence 
against women, or any kind of oppression (GoN, 2015). However, the incidences 
of violence have also increased along with the increment in the volume of labour 
migration (Ministry of Labour, Employment and Social Security [MoLESS], 2022). 
The Sustainable Development Goals (SDGs) recognize the importance of addressing 
violence against women to achieve gender equality and the empowerment of women 
in its goal 5. The Target 5.2 of SDGs focuses to eliminate all forms of violence 
against women and girls in the public and private spheres, including trafficking 
and sexual and other types of exploitation (National Planning Commission [NPC], 
2017). On the one hand, migration can increase economic opportunities promoting 
empowerment whereas on the other hand, it leverages access to support services, 
and increases social networks including educational opportunities. So, in this lens 
migration could play a positive role in reducing the severity of domestic violence 
whereas there is scanty study about the effect of migration on domestic violence 
in Nepal. Increased access to education as a result of migration can play a crucial 
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role in empowering women which ultimately helps to balance the power relation in 
society. The main objective of this study is to analyze the effect of internal migration 
to reduce the severity of domestic violence in Nepal. The specific objective is to 
examine the effect of internal migration on reducing physical, sexual, and emotional 
violence in Nepal. 

Methods and Materials
This study applied data from the Nepal Demographic and Health Survey 

(NDHS), 2022, a nationally representative survey conducted by the Ministry of 
Health and Population (MoHP) and the United States Agency for International 
Development (USAID). This is a cross-sectional survey conducted every five years 
with the inclusion of a population aged 15-49 years of age. The DHS includes 
information related to fertility, marriage, fertility preference, awareness and use of 
family planning methods, infant; child; adult, and maternal mortality, maternal and 
child health, nutrition, and knowledge of HIV/AIDS and other Sexually Transmitted 
Infections (STIs) and women’s empowerment and domestic violence. 

This survey employed multi-stage sampling which included 14 sampling 
strata from rural and urban areas representing seven provinces. There were 476 
primary sampling units (PSUs) in which 248 were from urban areas and 228 were 
from rural areas. A total of 14,280 households were selected and of them, 13,786 
households were interviewed for the survey. With a 97.4 percent response rate, 
14,845 women aged 15-49 were interviewed. 

Dependent Variables 

Physical, sexual, and emotional violence are the major forms of domestic 
violence. So, this study included three major dependent variables the first variable 
is physical violence, the second dependent variable is related to sexual violence and 
the third variable is concerned with emotional violence. Each dependent variable is 
coded as a binary variable as to whether the partner performed the physical sexual 
or emotional misconduct or not.

Independent Variables 

Internal migration is the main independent variable. The stream of migration 
and duration of migration are regarded as the primary independent variables. The 
stream of migration is grouped as urban-urban, urban-rural, rural-urban, and rural-
rural whereas the duration of migration is categorized into 0-4 years, 5-9 years, 
10-14 years, and >15 years. Similarly, the background variables of respondents are 
also included as independent variables. The women’s age, caste/ethnicity, religion, 
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geographical region, place of residence, wealth quintile, and province are the 
background independent variables. 

Method of Analysis

The analysis of this study was confined to those who were aged 15-49 
years migrant women (n=3,172). The data used in this paper were weighted by 
applying the weighting factors provided by NDHS. The univariate, bivariate, and 
multivariate analyses were applied to analyze the data. Primarily, univariate and 
bivariate analyses were employed to describe the socio-demographic characteristics 
of respondents. The multivariate analysis especially in the form of logistic regression 
was applied to analyze the effects of internal migration on reducing the degree of 
physical, sexual, and emotional violence in Nepal. 

Result and Discussion
Background Characteristics of Respondents 

The background characteristics of women aged 15-49 years of age are 
presented in Table 1. Of the total respondents, about two-thirds were from the 
age group 20-39 years whereas about one-fifth were from the age 15-19 years. In 
terms of caste/ethnicity, about one-third of respondents were from the ethnic group 
(33.96%) which is followed by Brahmin/Chhetri (29.52%), Tarai castes (15.89%) 
and Dalit (15.64%). Similarly, the majority of respondents followed Hindu religion 
(83.05%), followed by Buddhist (6.55%) and Muslim (4.95%). 

Similarly, one in three women belongs to the uneducated category whereas 
about one-third of women received a secondary level of education. The majority 
of respondents were from the Tarai and Hill regions i.e., 50.14 percent and 43.79 
percent respectively. More than two-thirds of respondents were from urban areas 
whereas the proportion of respondents is observed lowest from the poorest wealth 
quintile (13.47%). The proportion of respondents is found highest in Madhesh 
province (22.13%) whereas the lowest is observed in Karnali province (4.44%). 

Table 1
Background Characteristics of Women Aged 15-49 Years
 Background Characteristics Percent Frequency
Age Group
15-19 9.80 311
20-24 15.99 507
25-29 18.81 597
30-34 16.09 510
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 Background Characteristics Percent Frequency
35-39 15.47 491
40-44 13.12 416
45-49 10.74 341
Caste/Ethnicity 
Brahmin/Chhetri 29.52 936
Ethnic groups 33.96 1077
Dalit 15.64 496
Muslim 4.87 154
Other Tarai caste 15.89 504
Other 0.13 4
Religion
Hindu 83.05 2,634
Buddhist 6.55 208
Muslim 4.95 157
Kirat 2.61 83
Christian 2.77 88
Other 0.07 2
Level of Education 
No education 29.12 924
Basic Education 31.33 994
Secondary Education 35.50 1126
Higher Education 4.06 129
Ecological Zone
Mountain 4.64 147
Hill 36.91 1171
Tarai 58.46 1855
Place of Residence 
Urban 72.36 2,295
Rural 27.65 877
Wealth Quintile 
Poorest 13.47 427
Poorer 17.39 552
Middle 19.93 632
Richer 25.57 811
Richest 23.66 750
Province 
Koshi province 16.41 521
Madhesh province 22.13 702
Bagmati province 21.45 680
Gandaki province 9.43 299
Lumbini province 18.80 596
Karnali province 4.44 141
Far-Western province 7.35 233
Total 100.00 3172
Source. Nepal demographic & Health Survey 2022



111

Background Characteristics of Women Aged 15-49 by Duration of Stay 

The duration of stay at the present place of residence determines the level 
as well as the gravity of domestic violence. Table 2 reveals the fact that there is a 
close relationship between the duration of stay with other independent variables. 
Of the total respondents, about one-fourth stayed for 0-4 years whereas one-third 
stayed for more than 15 years. More than two-thirds of respondents aged 15-19 
years stayed for 0-4 years whereas about half of respondents aged 20-24 years of 
age were stayed for the same duration. Similarly, about 83 percent of respondents 
from the age group 40-44 and 78 percent of respondents from the age group 45-
49 years stayed for more than 15 years. About one-fourth of respondents from 
Brahmin, Dalit, ethnic group, and other castes stayed for 0-4 years whereas one-
third of Brahmin respondents stayed for more than 15 years. About one-third of 
respondents from Hindu, Buddhist, Muslim, Kirat, and Christian religions stayed 
for more than 15 years.

In terms of level of education, about two-thirds of respondents who did 
not have education stayed for more than 15 years followed by basic (34.6%) and 
secondary education (16.2%).  The majority of respondents from all seven provinces 
stayed for more than 15 years and the same pattern is also observed in ecological 
belts. About two-thirds of respondents from the poorest, middle, and richest wealth 
quintiles are observed stayed for more than 15 years (Table 2). 

Table 2
Background Characteristics of Women Aged 15-49 Years by Duration of Stay
Characteristics 0-4 years 5-9 years 10-14 years >15 years P Value
Age Group
15-19 69.2 15.7 11.4 3.6 <0.001
20-24 54.7 34.4 6.1 4.8
25-29 27.8 41.2 26.9 4.1
30-34 15.9 16.9 33.5 33.7
35-39 9.0 16.2 15.6 59.3
40-44 2.8 5.6 8.2 83.4
45-49 3.9 9.6 8.7 77.8
Caste/Ethnicity
Brahmin 25.9 22.4 18.2 33.4 <0.001
Other Tarai caste 20.0 18.2 17.1 44.6
Dalit 26.1 21.1 18.4 34.4
Ethnic groups 27.9 23.7 15.2 33.2
Muslim 21.5 18.7 17.2 42.6
Other 27.2 8.8 0.0 64.0
Religion
Hindu 25.3 21.9 17.0 35.8 <0.001
Buddhist 21.8 27.4 18.8 32.0
Muslim 22.8 18.4 16.1 42.7
Kirat 31.6 20.3 15.6 32.5
Christian 38.2 13.5 13.4 35.0

Internal Migration and Severity of Domestic Violence in Nepal
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Other 0.0 0.0 100.0 0.0
Level of Education 
No education 9.7 11.1 15.8 63.4
Basic 24.2 23.6 17.7 34.6
Secondary education 37.7 29.1 17.0 16.2
Higher 41.3 20.7 19.5 18.6
Province 
Koshi 25.7 20.9 19.3 34.0
Madhesh 20.4 18.3 15.7 45.6
Bagmati 29.6 25.4 15.0 30.0
Gandaki 27.0 21.6 19.3 32.1
Lumbini 25.3 25.0 17.9 31.8
Karnali 27.4 21.7 17.1 33.9
Far-Western 25.3 15.6 15.8 43.3
Ecological Belt
Mountain 23.6 20.5 12.6 43.3
Hill 27.6 23.7 16.6 32.1
Tarai 24.3 20.7 17.5 37.5
Wealth Quintile
Poorest 20.9 22.6 16.8 39.6
Poorer 18.2 18.4 18.2 45.2
Middle 26.1 20.6 14.2 39.1
Richer 31.3 23.7 17.0 28.0
Richest 26.6 22.7 18.4 32.3
Total 25.5 21.8 17.0 35.8
N 808 691 538 1135

Source. NDHS 2022

Background Characteristics of Women by Stream of Migration

The types of domestic violence are intricately associated with the stream 
of migration. Broadly, the level of education has an inverse relationship with the 
severity of domestic violence. Table 3 illustrates the stream of migration where a 
significant proportion of respondents (52.7%) is observed migrated from rural areas 
to urban areas which is followed by rural-to-rural migration (23.1%), and urban-
to-urban migration (19.7%). About two-thirds of respondents from the age group 
15-19 years migrated from rural to urban areas. About one-fifth of respondents 
from the age group 20-24 years, 25-29 years, 30-34 years, 35-39 years, and 45-49 
years of age migrated from rural-to-rural area. The same pattern is also observed in 
the case of caste/ethnicity, religion, level of education, province, ecological belts, 
and wealth quintile. The stream of migration from urban to rural areas is observed 
lowest in age group 45-49 (2.8%), other castes (0), no education (3.5%), Bagmati 
province (3.9%), Tarai belt (3.9%), and richest wealth quintile (1.2%). 

Similarly, the stream of migration from urban-to-urban areas is observed 
highest from respondents of other caste/ethnicities (81%), followed by higher 
level of education (58.2%) and richest wealth quintile (40.3%). The respondents 
who migrated from rural-to-rural areas are observed highest in the poorest wealth 
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quintile (47.2%), followed by the Mountain belt (41.5%) and Karnali province 
(43.8%) (Table 3). 

Table 3
Background Characteristics of Women Aged 15-49 Years by Migration Stream

Characteristics Urban-
Urban

Urban-
Rural

Rural-
Urban Rural-Rural p-value

Age Groups
15-19 18.0 5.1 64.5 12.4 <0.001
20-24 23.0 6.2 46.9 23.8
25-29 23.0 3.8 50.5 22.7
30-34 18.8 3.4 54.4 23.4
35-39 19.6 5.0 51.8 23.7
40-44 13.5 5.7 51.6 29.2
45-49 19.5 2.8 54.1 23.6
Caste/Ethnicity
Brahmin 25.0 4.2 52.0 18.9 <0.001
Other Tarai caste 11.5 4.9 59.2 24.5
Dalit 15.0 7.3 50.4 27.4
Ethnic groups 22.4 3.8 49.9 23.9
Muslim 9.0 3.1 63.1 24.8
Other 81.0 0.0 0.0 19.0
Religion
Hindu 19.9 4.5 52.9 22.7 <0.001
Buddhist 26.5 4.7 50.7 18.1
Muslim 10.2 3.0 62.0 24.9
Kirat 11.2 5.4 48.1 35.3
Christian 22.9 8.5 37.8 30.7
Other 0.0 0.0 70.5 29.5
Level of Education
No education 9.2 3.5 56.9 30.4 <0.001
Basic 16.1 4.9 51.9 27.1
Secondary 27.1 5.2 52.4 15.3
Higher 58.2 3.8 30.0 8.0
Province 
Koshi 12.9 4.3 57.3 25.5 <0.001
Madhesh 13.9 4.4 58.8 22.9
Bagmati 32.1 3.9 50.8 13.2
Gandaki 32.1 5.1 47.2 15.5
Lumbini 18.1 5.5 44.4 32.1
Karnali 12.4 4.0 48.8 34.8
Far-Western 8.4 5.2 59.9 26.5
Ecological Belt
Mountain 7.9 9.9 40.7 41.5 <0.001
Hill 26.7 5.0 44.9 23.4
Tarai 16.2 3.9 58.5 21.4

Internal Migration and Severity of Domestic Violence in Nepal
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Wealth Quintile
Poorest 6.1 7.5 39.3 47.2 <0.001
Poorer 11.9 6.5 51.1 30.5
Middle 11.7 4.9 51.5 31.9
Richer 19.3 4.6 60.3 15.8
Richest 40.3 1.2 54.2 4.3
Total 19.7 4.6 52.7 23.1
N 624 145 1671 732

Source. NDHS 2022

Regression Analysis of Effects of Migration on Domestic Violence in Nepal 

The ontological standpoint with a descriptive approach is applied to examine 
the effect of internal migration on the severity of domestic violence. For assessing 
the effect, two logistic regression models have been applied. The first model deals 
with the effects of migration on physical, sexual, and emotional violence whereas 
the second model examines the effect of migration on composite domestic violence. 

Effects of Internal Migration on Physical, Sexual, and Emotional Violence in 
Nepal 

Table 4 reveals the fact that the likelihood ratio of experiencing physical, 
sexual and emotional violence is lower in all types of migration streams compared 
to the reference group. The likelihood ratio of experiencing physical, sexual, and 
emotional violence is lower who migrated from rural-to-rural areas (Odds Ratio 
[OR]=0.87, Confidence Interval [CI]:0.74-1.03, OR=0.84, CI:0.72-0.98 and 
OR=0.83, CI:0.71-0.97 respectively). The likelihood ratio of experiencing physical 
violence is observed higher who migrated for more than 15 years (OR=1.46, 
CI:1.22-1.74). A similar pattern of the likelihood ratio is also observed in sexual 
and emotional violence (OR=1.41, CI:1.19-1.68 and OR=1.40, CI:1.18-1.67 
respectively). The result also reveals that women aged 30-34 years experienced 
three times lower likelihood of experiencing physical violence whereas the 
likelihood ratio of experiencing sexual and emotional violence in the same age 
group is observed four times lower than the reference group (OR=0.27, CI:0.21-
0.34 and OR=0.29, CI:0.23-0.37 respectively). 

Similarly, the likelihood ratio of experiencing physical violence by Muslim 
women is observed four times higher (OR=3.67, CI:0.82-16.48) compared to a 
reference group. Similarly, the likelihood ratio of experiencing sexual and emotional 
violence by Muslim women is also observed two times higher compared to 
Brahmin/Chhetri. In terms of religion, women who followed the Christian religion 
experienced higher physical, sexual, and emotional violence compared to women 
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who followed the Hindu religion (OR=1.13, CI:0.84-1.52, OR=1.02, CI:0.77-
1.35 and OR=1.10, CI:0.82-1.46 respectively). The increasing level of domestic 
violence also increases the health vulnerability making them more fragile status 
(Park et al., 2021). The respondents from Lumbini province experienced higher 
physical violence compared to the reference group whereas the likelihood ratio 
of experiencing sexual and emotional violence is observed lower in all provinces 
compared to the reference group. The respondents from poorer and richer wealth 
quintiles experienced higher physical violence against the reference group whereas 
the likelihood ratio of experiencing sexual and emotional violence is found higher 
with women from the richest wealth quintile (OR=1.17, CI:0.96-1.43 and OR=1.16, 
CI:0.94-1.42 respectively). 

All three types of violence are observed higher with women from the Tarai 
zone compared to Mountain (OR=1.60, CI:1.25-2.04, OR=1.33, CI:1.04-1.68 and 
OR=1.30, CI:1.02-1.65 respectively). Furthermore, results revealed the fact that the 
education of migrated women is also crucial for determining domestic violence. The 
likelihood ratio of experiencing sexual and emotional violence is observed higher 
with women having higher education compared to the reference group whereas 
women having a higher level of education experience lower physical violence 
compared to the reference group. The likelihood ratio of experiencing sexual 
violence is found about four times higher with women who had higher education 
compared to the reference group (Table 4). 

Table 4: 
Effect of Internal Migration on Physical, Sexual and Emotional Violence 

Characteristics

Physical Violence Sexual Violence Emotional Violence

OR
P 

Value
95% CI OR

P 
Value

95% CI OR
P 

Value
95% CI

Migration Stream

Urban-Urban 1 1 1

Urban-Rural 0.95 0.69
0.75-
1.21

0.87 0.23 0.70-1.09 0.85 0.15 0.68-1.06

Rural-Urban 0.93 0.34
0.80-
1.08

0.90 0.16 0.78-1.04 0.87 0.06 0.75-1.01

Rural-Rural 0.87 0.10
0.74-
1.03

0.84 0.03 0.72-0.98 0.83 0.02 0.71-0.97

Internal Migration and Severity of Domestic Violence in Nepal
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Characteristics

Physical Violence Sexual Violence Emotional Violence

OR
P 

Value
95% CI OR

P 
Value

95% CI OR
P 

Value
95% CI

Duration of Migration 

0-4 years 1 1 1

5-9 years 1.05 0.50
0.91-
1.22

1.05 0.49 0.91-1.22 1.07 0.40 0.92-1.23

10-14 years 1.16 0.10
0.97-
1.38

1.06 0.46 0.90-1.26 1.08 0.37 0.91-1.28

>15 years 1.46 0.00
1.22-
1.74

1.41 0.00 1.19-1.68 1.40 0.00 1.18-1.67

Age Group  
15-19 1 1 1

20-24 0.51 0.00
0.40-
0.64

0.48 0.00 0.38-0.60 0.50 0.00 0.40-0.64

25-29 0.37 0.00
0.29-
0.47

0.32 0.00 0.25-0.41 0.33 0.00 0.26-0.42

30-34 0.32 0.00
0.25-
0.41

0.27 0.00 0.21-0.34 0.29 0.00 0.23-0.37

35-39 0.35 0.00
0.27-
0.45

0.30 0.00 0.24-0.39 0.31 0.00 0.24-0.41

40-44 0.37 0.00
0.28-
0.50

0.33 0.00 0.25-0.43 0.34 0.00 0.26-0.45

45-49 0.37 0.00
0.27-
0.50

0.31 0.00 0.23-0.41 0.32 0.00 0.24-0.43

Caste/Ethnicity  
Brahmin/
Chhetri

1 1 1

Ethnic groups 0.98 0.75 0.85-1.12 1.00 0.96 0.87-1.14 0.95 0.45 0.83-1.09
Dalit 1.24 0.01 1.06-1.46 1.14 0.09 0.98-1.33 1.12 0.14 0.96-1.31

Muslim 3.67 0.09
0.82-
16.48

1.64 0.47 0.43-6.19 1.67 0.47 0.42-6.60

Other Tarai 
caste

1.40 0.00 1.13-1.72 1.13 0.21 0.93-1.36 1.20 0.07 0.98-1.46

Other 1.18 0.85 0.23-5.97 0.74 0.69 0.17-3.321 0.66 0.58 0.15-2.85
Religion
Hindu 1 1 1

Buddhist 0.93 0.56
0.75-
1.17

0.95 0.62 0.76-1.18 1.00 0.97 0.80-1.24

Muslim 0.44 0.27
0.10-
1.92

0.76 0.68 0.20-2.83 0.76 0.69 0.19-2.96
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Characteristics

Physical Violence Sexual Violence Emotional Violence

OR
P 

Value
95% CI OR

P 
Value

95% CI OR
P 

Value
95% CI

Kirat 1.13 0.48
0.80-
1.60

0.97 0.85 0.69-1.35 0.93 0.68 0.67-1.30

Christian 1.13 0.43
0.84-
1.52

1.02 0.91 0.77-1.35 1.10 0.52 0.82-1.46

Other 0.46 0.44
0.06-
3.32

0.61 0.62 0.09-4.36 0.59 0.60 0.08-4.24

Province 

Koshi province 1 1 1
Madhesh 
province

1.12 0.26
0.92-
1.37

0.93 0.46 0.78-1.12 1.10 0.34 0.91-1.33

Bagmati 
province

1.24 0.05
1.00-
1.53

1.05 0.61 0.86-1.29 1.11 0.34 0.90-1.36

Gandaki 
province

1.10 0.40
0.88-
1.37

0.95 0.63 0.77-1.17 1.01 0.96 0.81-1.24

Lumbini 
province

1.29 0.01
1.07-
1.54

1.08 0.38 0.91-1.28 1.18 0.06 0.99-1.40

Karnali 
province

1.14 0.26
0.91-
1.43

1.12 0.31 0.90-1.40 1.08 0.50 0.86-1.35

Far -Western 
province

1.13 0.24
0.92-
1.37

1.09 0.37 0.90-1.32 1.12 0.25 0.92-1.36

Wealth Quintile 
Poorest 1 1 1

Poorer 1.06 0.51
0.89-
1.25

1.06 0.48 0.90-1.24 1.07 0.43 0.91-1.25

Middle 1.01 0.93
0.84-
1.20

1.10 0.28 0.93-1.29 1.13 0.16 0.95-1.34

Richer 1.06 0.53
0.88-
1.28

1.13 0.16 0.95-1.35 1.14 0.14 0.96-1.37

Richest 1.05 0.66
0.85-
1.29

1.17 0.12 0.96-1.43 1.16 0.16 0.94-1.42

Ecological Zones
Mountain 1 1 1

Hill 1.30 0.01
1.06-
1.59

1.23 0.05 1.00-1.50 1.20 0.08 0.98-1.47

Terai 1.60 0.00
1.25-
2.04

1.33 0.02 1.04-1.68 1.30 0.04 1.02-1.65

Level of Education 
No Education 1 1 1

Internal Migration and Severity of Domestic Violence in Nepal
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Characteristics

Physical Violence Sexual Violence Emotional Violence

OR
P 

Value
95% CI OR

P 
Value

95% CI OR
P 

Value
95% CI

Basic 0.81 0.00
0.71-
0.93

0.89 0.10 0.79-1.02 0.84 0.01 0.74-0.96

Secondary 0.83 0.03
0.70-
0.98

0.96 0.58 0.82-1.12 0.92 0.33 0.79-1.08

Higher 0.92 0.56
0.68-
1.24

3.97 0.00 2.74-5.75 1.05 7.66 0.78-1.40

Effects of Internal Migration on Domestic Violence in Nepal 

The impact of migration on domestic violence is assessed and examined using 
logistic regression to observe whether there is an intricate relationship between the 
duration and stream of migration and violence or not. Table 5 reveals the fact that the 
decreasing likelihood ratio of experiencing domestic violence among women who 
migrated from urban to rural, rural to urban, and rural to rural in comparison to the 
reference group. The likelihood ratio of experiencing domestic violence by women 
who migrated from rural-to-rural areas is observed lower compared to women who 
migrated from urban to urban (OR=0.84, CI:0.71-1.00). A study carried out in 
Peru revealed the fact that a higher prevalence of intimate partner violence against 
women was recorded among migrant women who migrated from rural to urban 
areas (Terrazas & Blitchtein, 2022). However, intimate partner violence is the most 
widespread form of violence against women which mostly occurs with migrated 
women in their initial phase (Ayubi & Satyen, 2024). Similarly, the likelihood 
ratio of experiencing domestic violence by women is observed to increase with 
the increment of duration of stay. Women who migrated for more than 15 years 
experienced higher domestic violence (OR=1.47, CI:1.23-1.77). 

The likelihood ratio of domestic violence is observed to decrease with 
increasing age of women whereas the likelihood ratio of experiencing domestic 
violence by Muslim women is observed two times higher than the reference group. 
In terms of religion, women who follow the Kirat religion experienced higher 
domestic violence (OR=1.13, CI:0.80-1.60) whereas the least is observed in other 
religions (OR=0.41, CI:0.06-2.99). Similarly, the likelihood ratio of domestic 
violence is observed higher in Lumbini province (OR=1.30, CI:1.08-1.56) whereas 
women from the Tarai zone experienced higher domestic violence (OR=1.57, 
CI:1.22-2.02). Furthermore, women having basic and secondary levels of education 
experienced lower domestic violence compared to the reference group (Table 5).



119

Table 5
 Effect of Internal Migration on Domestic Violence
Characteristics  OR P Value 95% CI
Migration Stream
Urban-Urban 1
Urban-Rural 0.93 0.54 0.73-1.18
Rural-Urban 0.90 0.17 0.77-1.05
Rural-Rural 0.84 0.05 0.71-1.00
Duration of Migration 
0-4 years 1
5-9 years 1.07 0.40 0.92-1.24
10-14 years 1.17 0.08 0.98-1.40
>15 years 1.47 0.00 1.23-1.77
Age Group
15-19 1
20-24 0.51 0.00 0.40-0.65
25-29 0.37 0.00 0.29-0.47
30-34 0.32 0.00 0.25-0.41
35-39 0.34 0.00 0.26-0.44
40-44 0.36 0.00 0.27-0.48
45-49 0.35 0.00 0.26-0.47
Caste/Ethnicity 
Brahmin/Chhetri 1
Ethnic groups 0.97 0.68 0.84-1.12
Dalit 1.25 0.01 1.06-1.47
Muslim 2.28 0.30 0.48-10.80
Other Tarai caste 1.47 0.00 1.18-1.82
Other 1.12 0.89 0.22-5.70
Religion 
Hindu 1
Buddhist 0.97 0.82 0.77-1.23
Muslim 0.77 0.74 0.17-3.61
Kirat 1.13 0.49 0.80-1.60
Christian 1.07 0.67 0.79-1.44
Other 0.41 0.38 0.06-2.99
Province 
Koshi Province 1
Madhesh province 1.17 0.13 0.95-1.44
Bagmati province 1.26 0.03 1.02-1.56
Gandaki province 1.13 0.29 0.90-1.41
Lumbini province 1.30 0.01 1.08-1.56

Internal Migration and Severity of Domestic Violence in Nepal
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Karnali province 1.21 0.11 0.96-1.52
Far-Western  province 1.12 0.28 0.91-1.37
Wealth Quintile 
Poorest 1
Poorer 1.06 0.53 0.89-1.25
Middle 1.00 0.98 0.84-1.20
Richer 1.03 0.79 0.85-1.24
Richest 1.01 0.94 0.81-1.25
Ecological Zones
Mountain 1
Hill 1.27 0.02 1.03-1.57
Terai 1.57 0.00 1.22-2.02
Level of Education
No Education 1
Basic 0.79 0.00 0.69-0.92
Secondary 0.79 0.01 0.66-0.93
Higher 0.84 0.25 0.62-1.13

Source. NDHS 2022

Discussion
The main focus of this study is to examine the effects of internal migration 

on physical, sexual, and emotional violence in Nepal. The study applied logistic 
regression analysis to observe the effect of internal migration on the severity of 
domestic violence. The analysis of this study is based on the data set of NDHS 
2022, which is a longitudinal and nationally representative survey. The study shows 
that domestic violence varies with the demographic, socio-economic, and migration 
status of women in Nepal. It reveals the fact that the stream of migration has a 
significant association with domestic violence in Nepal. It is observed that migration 
from rural to rural area has a positive relationship with domestic violence. The 
respondents who migrated from rural to rural areas had a lower likelihood ratio 
compared to other types of migration streams. The migrated women from rural-to-
rural areas have a better understanding of the context and status of the newly arrived 
area which could be beneficial and assist them to empower themselves reducing 
either type of domestic violence. However, a study carried out in Peru is contrary 
to this finding. The study conducted in Peru revealed that a higher prevalence of 
intimate partner violence against women was recorded among migrant women who 
migrated from rural to urban areas (Terrazas & Blitchtein, 2022). The mobility 
of women is also closely linked to various risks and difficulties in the process 
of integrating into new communities and societies. It is also revealed that forced 
migrants were more likely to beat wives and to experience controlling behaviors by 
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their husbands (Gulesci, 2017). Factors such as limited social networks in unfamiliar 
environments, inadequate material, and administrative support, and difficulty in 
finding new jobs due to lack of skill and education in urban areas significantly 
heighten the risk of violence against women. 

The study shows a significant link between the duration of migration and 
the prevalence of domestic violence in Nepal, revealing that women who migrate 
for a longer duration of time face a higher risk of such violence. The heightened 
vulnerability is often associated with factors like low economic status, limited 
education, and restricted decision-making power. Supporting these findings, Atteraya 
et al. (2015) drew similar results, reinforcing the link between prolonged migration 
and increased risk of domestic violence (Atteraya et. al., 2015). Furthermore, Ayubi 
and Satyen (2024) emphasize that intimate partner violence is the most prevalent 
form of violence against women, particularly during the initial phase of migration. 
These insights call for targeted measures to address the challenges faced by migrant 
women and mitigate their risk of violence (Ayubi & Satyen, 2024). 

The change in residence of women from one geographic and administrative 
unit to another, not only has economic and demographic implications but also 
changes in women’s roles, responsibilities, and decision-making power that can 
directly influence domestic violence against women (Terrazas & Blitchtein, 2022). 
There is a significant association between the level of education of migrant women 
and domestic violence. The likelihood ratio of experiencing physical violence is 
lower with migrant women having higher level of education whereas sexual and 
emotional violence is found higher with migrant women having a higher level 
of education. The pertinent reason for the low level of physical violence among 
women with higher education could be that they have knowledge and access to 
information and most of them tend to be involved in better jobs in comparison to 
uneducated women. However, the reason for high sexual and emotional violence 
with high education of migrant women could be due to the difficulty of integrating 
into new society, culture, and economic environment. This finding is similar with 
the findings drawn by Erten and Reskin and Dhungel et. al. (Erten, B., & Keskin, P. 
2018 & Dhungel et. al., 2017). 

Similarly, the incidence of domestic violence is decreasing with the 
increasing age of migrant women. The increasing age of women also increases 
both the networks as well as knowledge and confidence level which enhance their 
capacity to resist activities and behavior related to domestic violence in Nepal. 
However, migrant women at either stage of life are more vulnerable to the risk 
of becoming victims of either type of domestic violence if financial hardships 
and societal barriers occur and if the partner consumes excessive alcohol (Rosca 

Internal Migration and Severity of Domestic Violence in Nepal
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& Bonea, 2024). The migration of spouses could have a positive impact on the 
education of daughters, enhance the capacity to cope with violent behavior, and 
ultimately reduce domestic violence against women (Srivastava, n.d.). The study 
revealed that women from the Tarai zone experienced two times higher domestic 
violence compared to other zones. The cultural as well as ritual practices and male-
dominated patriarchal societal practices could play a significant role in increasing 
domestic violence against women in the Tarai zone of Nepal. Furthermore, the 
proportion of women who never attended school is very high (6.8%) compared to 
other zones in Nepal (National Statistics Office [NSO], 2024). A similar finding is 
also observed in the study of Atteraya et. al. in which women are at high risk of 
intimate partner violence those living in the Tarai region (Atteraya et. al., 2015). 

A study conducted in China revealed the fact that the negative impact 
of migration is harmful to migrant women that compound violence so requires 
special packages for reducing triple oppression of institutional discrimination, 
socioeconomic stratification, and regionality marginalization (Li & Wang, 2023). 
As like in this study, the stream of migration in Nepal is essential to regulate by 
three layers of government to maximize the benefits of migration and minimize the 
incidences of domestic violence. 

Conclusion
Migration is an unavoidable event and has multiple importance on human 

beings. Push and pull factors are the main drivers of migration which have both 
positive and negative effects on both in origin and destination countries. Human 
migration brings more positive effects on migrants and their families which 
contributes to increased human prosperity that ultimately promotes human rights 
and dignity. Despite increasing the volume of internal and external migration, 
the level and severity of domestic violence have not been reduced as targeted. 
The analysis of this study revealed that the impact of migration is significant for 
reducing physical, sexual, and emotional violence. It is observed that there is an 
inverse nexus between the duration of migration and violence against women in 
Nepal. Women with shorter duration of stay have been significantly associated with 
a lower likelihood ratio of experiencing domestic violence and vice versa whereas 
the women who migrated from rural-to-rural areas experienced lower domestic 
violence. These facts are the major aspects to be included in migration-related 
policy formulation and plan development purposes for grabbing the benefits of 
internal migration for reducing either kind of domestic violence. 
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Abstract
The purpose of this study is to examine the prevalence and factors associated with 
skilled birth attendance among married women aged 15-49 years in Nepal. This study 
uses data from the Nepal Multiple Indicator Cluster Survey (MICS) 2019 and is a 
nationally representative cross-sectional survey. More than three-quarters of women 
had a skilled birth attendant at delivery. The prevalence of skilled birth attendance 
varies widely among women of demographic and socioeconomic backgrounds. 
Adjusted logistic regression analysis revealed that women in Sudurpaschim 
province, migrant women, women who attained secondary and higher education 
levels, women in poor, middle, rich, and richest household status, women with health 
insurance, and women who attended at least four ANC visits had higher odd of 
skilled birth attendance at delivery. Women with two, three, and four or more parity, 
women from the Terai caste, Muslim women, and women from Madhesh province had 
lower odds of skilled birth attendance at delivery. All programs and interventions 
should prioritize multiparous women, women from disadvantaged groups and low 
socio-economic status, and expansion of health insurance to improve skilled birth 
attendants at delivery. 

Keywords: Bivariate analysis, factors associated, multivariate analysis, Nepal 
multiple indicator cluster survey, skilled birth attendance

Introduction
Despite the advancements in maternal health services and other initiatives, 

maternal health remains an important concern in developing countries. Sustainable 
Development Goal 3 aims to reduce the global maternal mortality ratio to less than 
70 per 100,000 live births by 2030 (United Nations, 2015). In low-and middle-
income countries, maternal mortality is high (Alkema et al., 2016). More than 90 
percent of global maternal deaths occurred in low-and middle-income countries 
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and 20 percent in Southern Asia (World Health Organization, 2019). Reducing 
maternal mortality depends on the utilization of maternal health services during 
pregnancy,  childbirth, and after delivery. The use of skilled birth attendants during 
delivery, in particular,  is essential for reducing maternal mortality and morbidity 
(Ahinkorah et al., 2021; Denise et al., 2019). 

Maternal health services refer to the health care that a woman receives during 
her pregnancy, during childbirth, and immediately after delivery, which is vital to 
the well-being of the mother and newborn children. The use of maternal health 
services is increasing in Nepal but is still lower than in India and the Maldives. In 
2016, 58 percent of births in Nepal were assisted by skilled birth assistants (Ministry 
of Health et al., 2017). Similarly, in India, 81 percent of births were assisted by skilled 
birth attendance (International Institute for Population Sciences & ICF, 2017) and 
99 percent of births were assisted by a skilled birth attendance in Maldives (Ministry 
of Health & ICF, 2018).  

A study using data from the 2018 Guinea Demographic and Health Survey 
found that the use of skilled birth attendance is influenced by a range of socio-
economic and contextual factors. This study found that women’s education, parent’s 
education, household wealth status, religion, pregnancy intention, place of residence, 
parity, health care decision-making, media exposure, and sex of household head 
were significant predictors of skilled birth assistance service utilization among 
women in Guinea (Ahinkorah et al., 2021). A study from Kenya revealed that skilled 
birth attendance was associated with a woman’s age, education level, average family 
income, parity, distance to the health facility, timing of initiation of antenatal care 
(ANC), birth preparedness status, and level of facility attended during pregnancy 
(Gitonga, 2017). Another study from Tanzania showed that 4+ANC visits, having a 
secondary and above level of education were associated with increased skilled birth 
attendance use during childbirth. Women having two or three more children, and 
increased distance to health facilities were less likely to have skilled birth attendance 
during childbirth (Damian et al., 2020).   

A cross-sectional study conducted in South West Shao Zone of Ethiopia 
found that urban residence, household wealth status, parity, knowledge of required 
ANC visits, perceived quality of care, pregnancy/delivery problems, decision on 
delivery place, and birth preparedness were significantly associated with skilled 
birth attendants (Wilunda et al., 2015). 

A study from India showed that  place of residence, education level, exposure 
to media, religion, body mass index, household wealth status, tetanus shot status, 
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ANC visits, and birth order were associated with skilled birth attendance during 
home delivery (Islam et al., 2024) . 

A study from Nepal showed that parity, maternal education, ANC visits, 
birth planning, and distance to health facilities were significant determinants of 
skilled birth attendance. Primiparous mothers, mothers with secondary or higher 
education, mothers with at least one ANC visit, mothers with good birth planning, 
and mothers living near the health facility were more likely to use skilled birth 
attendance during delivery (Shah & Simoes, 2022).   

Another study by Chalise et al. (2019) showed that place of residence, 
ecological region, ethnicity, head of household education, wealth index, women’s 
education, access to media, and the number of births were significantly associated 
with the continuum from ANC services to skilled birth attendants at delivery. Another 
community-based survey found that women’s education, the number of children, and 
the distance to health facilities were significantly associated with the utilization of 
maternal health services (Ghimire et al., 2021).

Skilled birth attendance is crucial for the timely identification of signs of 
complications and management of factors influencing childbirth (Jacobs et al., 
2017). The 2022 Nepal Demographic and Health Survey showed that 81 percent of 
births were assisted by a skilled provider such as a doctor, nurse, or midwife, and 
2 percent of births were assisted by a health assistant, maternal and child health 
worker, and female community health volunteer, 6 percent of births take place with 
the assistance of traditional birth attendants, and 10 percent of births are assisted by 
relatives or another person (Ministry of Health Population  & ICF, 2023).   

The 2019 Nepal Multiple Indicator Cluster Survey showed that  77 percent of 
births are assisted by skilled birth attendants such as a doctor, nurse, or midwifery, 6 
percent of births are assisted by a health assistant, maternal child health worker, rural 
health worker, and female community health volunteer, 2 percent of births assisted 
by traditional birth attendants and 16 percent of birth to women were delivered by 
relatives or other people (Central Bureau of Statistics, 2020). 

The objective of this study is to examine the prevalence and factors 
associated with skilled birth attendance of women aged 15-49 at delivery in Nepal.  

Materials and Methods
This cross-sectional study used data from the Nepal Multiple Indicator 

Cluster Survey (MICS) 2019. Data for analysis were extracted from individual 
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women and household record files, which are publicly available to researchers. The 
dataset is obtained with permission from the UNICEF/MICS website (http://mics.
unicef.org/surveys). This survey was conducted by the Central Bureau of Statistics 
in 2019 with technical and financial support from the United Nations Children’s 
Fund (UNICEF) under the sixth round of the Global MICS program. This survey 
aimed to collect data on reproductive health, child health, education, water and 
sanitation, social protection, early marriage, access to media, and demographic, 
socioeconomic, and geographical characteristics at individual and household levels 
for monitoring the situation of children and women at the national level. 

This survey used a two-stage sampling design. The first stage involved the 
selection of enumeration areas (EAs) from each sampling stratum. In the second 
stage, a sample of households was selected from the list of households within 
the selected EA. In this survey, 12800 sample households were selected from 512 
enumeration areas. However, only 12655 households were interviewed, and 15019 
women aged 15-49 years were identified. Of these, 14805 women were successfully 
interviewed, representing a response rate of 98.6 percent. A detailed description 
of the sampling design in MICS and its methodology can be found in the Nepal 
MICS 2019  Survey Finding Report (Central Bureau of Statistics, 2020). The study 
population consists of married women of childbearing ages 15-49 who had a live 
birth within the last two years of the survey. The analytical sample population for 
this study is limited to 1950 married women (weighted). 

Independent Variables

The selection of independent variables is based on the evidence from 
previous studies. The independent variables include the age of women, women’s 
education level, parity, place of residence, province, exposure to mass media, caste/
ethnicity, religion, mother’s age at most recent live birth, wealth index quintile, 
migration status, ANC visits, and health insurance. 

Table 1.
Categorization of Study Variables 
Study variable Categories
Dependent variable
Skilled birth attendants (SBA) 0 = delivery conducted by unskilled birth attendants

1 = delivery conducted by skilled birth attendants
Independent variables
Age of women 1= 15-19; 2= 20-24; 3= 30-39
Mother's age at recent birth 1= <20; 2= 20-30; 3= 35-49
Parity 1= 1 parity; 2= 2 parity; 3= 3 parity; 4= 4 or more parity
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Caste/ethnicity 1= Brahman/Chhetri; 2= Terai caste; 3= Dalit; 4= 
Janajati;  5= Muslim

Religion 1= Hindu; 2= Buddha; 3= Muslim; 4= Others
Province 1= Koshi; 2= Madhesh; 3= Bagmati; 4= Gandaki; 5= 

Lumbini; 6= Karnali; 7= Sudurpaschim
Migration status 1= Urban migrants; 2= Rural migrants; 3= Urban non-

migrants; 4= Rural non-migrants

Women's education
0= No education; 1= Basic education (Grade 1-8); 2= 
Secondary education (Grade 9-12); 3= Higher level 
education

Wealth index quintile 1= Poorest; 2= Poor; 3= Middle; 4= Rich; 5= Richest
Health insurance 0= No: 1= Yes
Exposure to media 0= Not exposed; 1= Exposed
ANC visit 0 = less than 4 ANC visit, 1= 4 or more ANC visit
 
Outcome Variables

SBA is the main dichotomous outcome variable. Delivery of the most 
recent birth performed by health assistants, maternal child health workers, rural 
health workers, traditional birth attendants, female community health volunteers, 
relatives, and others in the two years preceding the survey was considered unskilled 
birth attendants, which is coded as ‘0’, and delivery of most recent birth assisted by 
doctors, nurses or midwives in the two years before the survey was considered as 
skilled attendants and are coded as ‘1’.  

Data Analysis

This study employed univariate, bivariate, and multivariate analysis. 
Univariate analysis is used to analyze the background characteristics of women. The 
bivariate analysis is used to observe the association of independent variables with 
skilled birth attendants. Multivariate logistic regression is employed to examine the 
factors associated with skilled birth attendance during delivery. All the variables are 
considered statistically significant at p<0.05. Multi-collinearity test was performed 
among all the statistically significant variables in the bivariate analysis. The results 
of multivariate logistic regression are expressed as unadjusted and adjusted odds 
ratios with 95% confidence intervals.  Analysis of data was performed using STATA 
version 15.1. 

Results and Discussion
Socio-Demographic Characteristics

Table 2 shows the demographic characteristics of the respondents. More 
than two-thirds of women were in the 20-29 age group, while one-fifth of women 
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were in the 30-39 age group. Three-quarters of the women had given birth to their 
last child at the age of 20-34 years. About 44 percent of women had one child 
and 33 percent of women had two children. One-third of the women belonged to  
Janajati (35%), followed by Brahman/Chhetri (28%). Most of the women were 
Hindu (84%), from Madhesh province (21%) followed by Bagmati (20%), Lumbini 
(19%), and Koshi (16%)., rural migrants (71%), had secondary education (40%), 
were from poor household status (44%), did not have health insurance (95%), were 
exposed to media (62%), and made ANC visits (78%). 

Table 2
Distribution of Women Who Had a Birth in the Last Two Years 
Characteristics % N
Age of women
15-19 10.3 201
20-29 67.6 1318
30-39 19.9 388
40-49 2.2 43
Mother's age at birth
<20 17.0 331
20-34 77.8 1517
35-49 5.3 103
Parity
One 43.7 851
Two 33.0 644
Three 12.8 250
Four or above 10.5 205
Caste/ethnicity
Brahman/Chhetri 27.7 540
Terai caste other 15.4 300
Dalit 15.9 310
Janajati 34.8 679
Muslim 6.3 122
Religion
Hindu 84.1 1640
Buddhist 6.3 123
Islam 5.5 108
Other 4.1 80
Province
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Characteristics % N
Koshi 15.7 306
Madhesh 21.4 417
Bagmati 19.7 384
Gandaki 7.9 153
Lumbini 19.0 371
Karnali 6.8 132
Sudurpaschim 9.6 187
Migration stream
Urban migrants 19.5 381
Rural migrants 71 1385
Urban non-migrants 5.7 111
Rural non-migrants 3.8 73
Women's education
No 20.7 405
Basic 30.7 600
Secondary 39.7 775
Higher 8.8 171
Wealth quintile
Poorest 22.7 442
Poor 21.2 414
Middle 19.7 384
Rich 19.7 384
Richest 16.7 327
Health insurance
No 95.2 1856
Yes 4.8 94
Media exposure
Not exposed 38.1 743
Exposed 61.9 1207
ANC visit
No 22.2 433
Yes 77.8 1517
Skilled birth attendance
No 22.8 444
Yes 77.2 1506
Total 100.0 1950
Source. Nepal Multiple Indicator Cluster Survery 2079
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More than three-quarter of women had a skilled birth attandent at delivery. 
However, the prevalence of skilled birth attendance varied widely among women 
of different demographic and socioeconomic identifications. 

Factors Associated with Skilled Birth Attendance

 Table 3 shows that skilled birth attendance at delivery was higher among 
women of younger age, women who were less than 20 years old at birth, women of 
first parity, women belonging to Brahaman/Chhetri, women belonging to Hindus, 
and women from Bagmati province followed by Gandaki province. Rural non-
migrants, educated women, women from rich wealth quintiles, women with health 
insurance, women with media exposure, and women who had received an ANC 
visit had a higher proportion of skilled birth attendance.  

Table 3
The Proportion of Skilled Birth Attendance at Delivery  

Variables

Skilled birth 
attendance Unadjusted Adjusted

               
% [95% CI]       OR 95% CI      aOR 95% CI

Age group

15-19 79.7
[72.6-
85.4]

20-29 78.1
[74.8-
81.1] 0.91 [0.61-1.35]

30-39 73.7
[68.9-
77.9] 0.71 [0.46-1.09]

40-49 69.1
[54.8-
80.5] 0.57 [0.27-1.19]

Mother's age at birth

<20 80.9
[76.0-
85.0]

20-34 76.8
[73.7-
79.7] 0.78 [0.59-1.03] 1.08

[0.74-
1.57]

35-49 70.8
[61.5-
78.6] 0.57* [0.34-0.96] 1.64

[0.78-
3.43]

Parity

One 87.2
[84.1-
89.7] 1.00 1.00

Two 78.8
[75.0-
82.2] 0.55*** [0.41-0.73] 0.54***

[0.38-
0.77]

Three 58.2
[51.6-
64.6] 0.21*** [0.15-0.29] 0.33***

[0.22-
0.49]
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Variables

Skilled birth 
attendance Unadjusted Adjusted

               
% [95% CI]       OR 95% CI      aOR 95% CI

Four or above 53.9
[46.4-
61.3] 0.17*** [0.12-0.25] 0.38***

[0.22-
0.64]

Caste/ethnicity

Brahman/Chhetri 87.1
[83.4-
90.1] 1.00 1.00

Terai caste 63.8
[55.7-
71.2] 0.26*** [0.17-0.41] 0.45**

[0.26-
0.80]

Dalit 71.1
[65.5-
76.2] 0.37*** [0.25-0.53] 0.74

[0.48-
1.14]

Janajati 79.5
[74.1-
83.9] 0.57** [0.38-0.86] 0.70

[0.45-
1.09]

Muslim 69.4
[59.7-
77.6] 0.34*** [0.20-0.56] 1.98

[0.79-
4.96]

Religion

Hindu 78.5
[75.6-
81.1] 1.00 1.00

Buddhist 76.3
[66.0-
84.3] 0.88 [0.52-1.50] 0.97

[0.53-
1.77]

Muslim 62.7
[52.6-
71.9] 0.46*** [0.30-0.71] 0.19***

[0.08-
0.50]

Other 71.6
[53.1-
84.8] 0.69 [0.31-1.51] 0.65

[0.35-
1.22]

Province

Karnali 65.8
[56.4-
74.0] 1.00 1.00

Koshi 79.2
[70.4-
86.0] 1.98* [1.07-3.68] 0.91

[0.46-
1.81]

Madhesh 63.6
[56.7-
70.0] 0.91 [0.56-1.49] 0.44*

[0.22-
0.87]

Bagmati 86.6
[79.5-
91.5] 3.36*** [1.76-6.40] 0.63

[0.31-
1.28]

Gandaki 86.4
[80.1-
91.0] 3.32*** [1.81-6.10] 0.65

[0.34-
1.26]

Lumbini 77.2
[70.3-
82.9] 1.76* [1.03-3.01] 0.66

[0.36-
1.24]

Sudurpaschim 85.5
[79.4-
90.0] 3.08*** [1.72-5.50] 1.87*

[1.01-
3.48]

Migration status

Rural non-migrants 91.9
[87.9-
94.6] 1.00 1.00

Urban migrants 73.7
[70.6-
76.5] 5.72***

[3.03-
10.79] 2.07*

[1.08-
4.00]
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Variables

Skilled birth 
attendance Unadjusted Adjusted

               
% [95% CI]       OR 95% CI      aOR 95% CI

Rural migrants 78.5
[64.9-
87.8] 1.41 [0.88-2.28] 1.06

[0.64-
1.76]

Urban non-migrants 66.4
[55.1-
76.1] 1.85 [0.80-4.24] 1.28

[0.54-
3.04]

Women's education

No education 53.0
[47.3-
58.5] 1.00 1.00

Basic 75.3
[70.7-
79.3] 2.70*** [2.03-3.59] 1.36

[0.96-
1.94]

Secondary 86.7
[83.4-
89.5] 5.81*** [4.19-8.06] 1.55*

[1.04-
2.32]

Higher 98.3
[95.7-
99.3] 49.98***

[19.31-
129.39] 5.01**

[1.70-
14.78]

Wealth quintile

Poorest 57.7
[51.7-
63.4] 1.00 1.00

Poor 72.4
[66.9-
77.3] 1.92*** [1.39-2.67] 3.13***

[2.01-
4.90]

Middle 80.5
[75.3-
84.8] 3.03*** [2.05-4.47] 5.72***

[3.48-
9.39]

Rich 87.0
[82.3-
90.7] 4.93*** [3.18-7.65] 7.39***

[4.13-
13.23]

Richest 94.4
[89.9-
96.9] 12.36***

[6.29-
24.29] 7.90***

[3.67-
17.04]

Health insurance

No 76.3
[73.3-
79.0] 1.00 1.00

Yes 95.3
[90.0-
97.9] 6.36***

[2.80-
14.45] 3.59**

[1.49-
8.63]

Media exposure

No exposed 65.0
[60.5-
69.3] 1.00 1.00

Exposed 84.7
[82.0-
87.1] 2.99*** [2.33-3.84] 1.11

[0.81-
1.52]

ANC visit

No 49.1
[43.5-
54.8] 1.00 1.00

Yes 85.2
[82.7-
87.5] 5.97*** [4.53-7.88] 3.04***

[2.21-
4.19]

Note. *** p<0.001, ** p<0.01, * p<0.05
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The results of bivariate logistic regression analysis showed that the mother’s 
age at birth, parity, caste/ethnicity, religion (Muslim), province, migration status 
(urban migrants), women’s education, household wealth quintile, health insurance, 
and ANC visit were significantly associated with a skilled birth attendant during 
delivery. In the multivariate logistic regression analysis, all variables except the 
mother’s age at birth and media exposure continued to have a statistically significant 
effect on the likelihood of women using skilled birth attendants during delivery. 
Women with parity two, three, and four or more were 46 percent, 67 percent, and 62 
percent less likely to have skilled birth attendants (aOR=0.54, 95% CI: 0.38-0.77), 
(aOR=0.33, 95% CI: 0.22-0.49), (aOR=0.38, 95% CI: 0.22-0.64) than women with 
parity one. The result indicates that multiparous women are less likely to have a 
skilled birth attendant at delivery compared with primiparous women. This result 
is similar to previous studies from Ghana (Manyeh et al., 2017) and Cameroon 
(Yaya et al., 2021). Higher parity women have experience and self-confidence in 
childbirth, and they believe that childbirth is a natural process. Therefore, they are 
less likely to use skilled birth attendants at delivery.   

Women from other Terai castes were significantly less likely to have skilled 
birth attendants (aOR=0.45, 95% CI: 0.26-0.80) than women from Brahman/
Chhetri. Similar to this finding, a previous study showed that women belonging to 
other Terai castes were less likely to utilize safe motherhood services (Adhikari, 
2017). Muslim women were 81 percent less likely to have a skilled birth attendant 
during delivery (aOR=0.19, 95% CI: 0.08-0.50) compared to Hindu women. This 
is consistent with previous studies (Sk et al., 2017), which emphasize that religious 
belief could be one of the reasons for the lower use of skilled birth attendants 
among Muslim women. Studies from Guinea (Ahinkorah et al., 2021) and India 
(Singh et al., 2021) showed that Muslim women were less likely to use a skilled 
birth attendant. A review by Baral et al. (2010) found that some socio-cultural and 
religious beliefs regarding pregnancy have prevented women from accessing and 
utilizing the assistance of skilled birth attendants during delivery. The study also 
stated that Brahman/Chhetri and Newar were more likely to give birth with the 
assistance of skilled birth attendants than other social groups in Nepal.     

Women living in the Madhesh province were less likely to have skilled 
birth attendants (aOR=0.44, 95% CI: 0.22-0.87), whereas women living in the 
Sudurpaschim province were more likely to have skilled birth attendants (aOR=1.87, 
95% CI: 1.01-3.48) than women living in Koshi province. Madhesh province 
appeared to be more disadvantaged, whereas Sudurpaschim province appeared to 
be better off in terms of skilled birth attendance at delivery. A possible explanation 
for these results could be the socioeconomic and cultural factors of the respective 
provinces. This finding requires further explanation. 
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The odds of skilled birth attendance were higher for urban migrant women 
(aOR=2.07, 95% CI: 1.08-4.00) compared to rural non-migrant women. The possible 
explanation for this result is that urban areas have access to maternal healthcare 
facilities and skilled providers. Urban migrants may have better education and 
better economic opportunities and be able to afford delivery services. This, in turn, 
leads to a greater use of skill birth attendance at delivery among urban migrants.    

Women with secondary education have 1.55 times higher odds) of skilled 
birth attendance at delivery and women with higher levels of education have 5.01 
times higher odds (aOR=5.01, 95% CI: 1.70-14.78)  of skilled birth attendance at 
delivery than those with no education. These findings are similar to previous studies 
from Nepal (Choulagai et al., 2013; Sk et al., 2017), Cameroon (Yaya et al., 2021), 
Guinea (Ahinkorah et al., 2021), and India (Kumar, 2018; Singh et al., 2021), which 
concluded that women’s education strongly predicts skilled birth attendance during 
delivery. This is because education improves women’s health literacy and their 
ability to make appropriate health decisions, which can positively impact the use of 
skilled birth attendance during delivery. 

According to the findings of the analysis, women in poor household wealth 
have 3.13 times, women in middle household wealth have 5.72 times, women in rich 
household wealth have 7.39 times, and women in richest households have 7.90 times 
higher odds of skilled birth attendance at delivery compared to women in the poorest 
household wealth. The results suggest that women from wealthier households had a 
higher propensity to use skilled birth attendants at delivery than women from poor 
households. The results of previous studies showed that women from the richest 
household wealth were more likely to have a skilled birth attendance than women 
from poor household wealth (Ahinkorah et al., 2021; Kumar, 2018; Manyeh et al., 
2017; Singh et al., 2021; Sk et al., 2017). Women belonging to wealthier households 
are better educated, have high incomes and living standards, and can afford the 
costs of delivery and medications. In contrast, women from poor households are 
often uneducated, have low living standards, and are unable to pay delivery costs, 
making it difficult for them to access skilled birth attendants at delivery. 

Women with health insurance have 3.96 times higher odds of skilled birth 
attendance at delivery (aOR= 3.59, 95% CI: 1.49-8.63) compared to women 
without health insurance. This result is consistent with previous studies of Ghana 
(Amoakoh-Coleman et al., 2015; Khan & Singh, 2016) and Togo (Mati et al., 2018). 
However, this finding contradicts previous studies from Sierra Leone, Niger, and 
Mali (Ameyaw & Dickson, 2020) and Madagascar (Armah-Ansah et al., 2023).
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Women who attended four or more ANC visits had higher odds of skilled 
birth attendance (aOR= 3.04, 95% CI: 2.21–4.19) compared with women who 
attained less than four ANC visits. This finding is similar to previous studies of 
Northern Nigeria (Afape et al., 2024), Sierra Leone, Niger, and Mali (Ameyaw & 
Dickson, 2020) and Tanzania (Damian et al., 2020).

Antenatal care visits inform women and families about the complications 
of pregnancy and the risk of delivery. Therefore women who visit ANC tend to 
undergo delivery with the assistance of a skilled health care provider (Central 
Bureau of Statistics, 2020).   

The major strength of this study is the use of nationally representative 
data from the Nepal Multiple Indicator Cluster Survey 2019, which facilitates the 
generalisability of the findings. However, as the data are cross-sectional, it is not 
possible to establish the causal relationship between the outcome variable and 
independent variables.  

Conclusion

The analysis revealed that parity, women’s education, household wealth 
status, health insurance, media exposure, and ANC visits are important predictors, 
as they are independently associated with skilled birth attendance. Women having 
two or more births are less likely to utilize four or more ANC visits and skilled 
birth attendants at delivery. Therefore, health intervention should prioritize 
multiparous women to improve skilled birth attendance at delivery. Women’s 
education and household wealth status are positively associated with skilled birth 
attendants. Therefore, all programs and activities should focus on education and 
income-generating programs for women to improve their status and utilization of 
skilled birth attendance. Women from disadvantaged groups should be targeted for 
health promotion, social mobilization, and community awareness programs. Given 
the low coverage and positive impact on the use of skilled birth attendants, the 
health insurance program should be expanded to all communities, with a focus on 
underserved communities and low socio-economic status.
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Abstract
The study focuses on the preventive aspect of health care and aims to promote healthy 
lifestyles in school children and tries to prevent and manage the incidence and 
prevalence of diseases. This research study was done to evaluate the relevancy and 
sustainability of the program. This study took data from schools of 7 districts, one 
from each province in Nepal with SAHYP between March to July 2019. Students felt 
the SAHYP is necessary for them as it makes them aware of medicinal plants, helps 
them to learn Yoga skills, and remain healthy. The program and its activities are very 
relevant in context to Nepal as the student needs to learn about the medicinal plants 
and students have also felt the need of such programs which help them to be healthy 
and develop healthy habits. The SAHYP should be conducted more frequently with 
provision of Ayurveda, Yoga teacher and educational materials. Program activities 
and changes have possibility of being sustainable. Major challenges for sustainability 
identified include insufficient funds, inadequate physical infrastructures, and lack of 
trained human resources. Community and institutional ownership and coordination 
with the local government are required for the sustainability of the programme.

Keywords: Ayurveda, healthy lifestyle, relevant, school students, sustainability

Introduction 

Ayurveda is the science of life (Mamtani,2005). It is a healthcare system 
since ancient times (Mukherjee et al., 2017). The origin of Ayurveda is attributed to 
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Atharva Veda and it aims to bring harmony between intrinsic and extrinsic factors 
related to health (Narayanaswamy, 1981). It is widely practised in traditional 
medicine in South Asia (Warrier, 2011). As stated by the WHO global report not 
only in South Asia but there is use of Ayurveda in 93 WHO member countries, 
16 countries have regulatory frameworks, and 5 countries have health insurance 
for Ayurveda practices (WHO,2019). Ayurveda is an extensively practiced and 
recognized healthcare system in Nepal (Yeola et al., 2024). Ayurveda medicine was 
strongly encouraged in the medieval period of Nepalese history (Shankar et al., 
2006). About 2/3rd of the Nepalese population is still relying on Ayurveda directly 
or indirectly (Devkota et al., 2023). Ayurveda management consists of the use of 
herbal, and herbo-mineral medicines, diet, yoga, panchakarma, and other practices 
for health promotion and disease management. Yoga is beneficial in physical and 
mental health (Bussing et al., 2012). Yoga and meditation promote well-being and 
improve quality of life (Mamtani & Mamtani, 2005). Ayurveda’s personalized 
holistic concepts emphasize health promotion, disease prevention, and treatment 
(Patwardhan, 2010). The global interest in traditional medicine has increased. The 
National Health Policy and Nepal Ayurveda Health Policy have emphasized on 
development of Ayurveda Health Services and its infrastructure and drug production 
(Ayurveda Health Policy 2052). The COVID-19 pandemic scenario has proved 
the need to use Ayurveda and Yoga from a public health perspective to strengthen 
the host immunity (Umesh et al., 2022). 44 % of deaths and 80 % of outpatient 
consultations in Nepal are of Noncommunicable diseases (NCDs) (Bhandari et al., 
2014). Studies reported a high level of alcohol and tobacco use in Nepal (Aryal et 
al., 2014.). According to the United Nations adolescents spend an average of 10 to 
15 years at school (UNDP, 2007). Schools have the potential to teach about healthy 
habits and promote children’s health and well-being (Ferreira et al., 2015).

It is expected that introducing Ayurveda education and practices at the school 
level can create healthy behaviour and a healthier and prosperous Nepal (Parajuli, 
2020). Department of Ayurveda and Alternative Medicine (DOAA) is responsible 
for the formulation and implementation of various Ayurveda programs in Nepal. 
Among the various programs School Ayurveda Health and Yoga Education Program 
(SAHYP) is being implemented at the school level to create awareness about the 
Ayurveda lifestyle; the importance and uses of locally available medicinal plants; 
benefits of different Yoga and their practices. WHO has provided financial assistance 
for the IEC materials. The program is being implemented through Ayurveda 
hospitals, Ayurveda health centres, and dispensaries. It is a major program that 
focuses on the preventive aspect of health care aims to promote a healthy lifestyle 
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in school children and tries to manage the incidence and prevalence of diseases. 
This research study was done to evaluate the relevancy and sustainability of the 
programme. 

Material and Method

Study Design

This study adopted both the qualitative and quantitative approaches.

Study Area

 The study covered 7 districts, one from each province during the year 2075/76 
B.S, namely Taplejung, Bara, Bhaktapur, Mustang, Dang, Mugu, and Kanchanpur 
where the SAHYP Program is being implemented representing 7 provinces and 3 
ecological zones. The research study was funded by the Department of Ayurveda 
and Alternative Medicine and facilitated by the National Ayurveda Research and 
Training Centre Kirtipur.

Study Population

The study population included the Head of Ayurveda hospital/district 
Ayurveda health centre/Ayurveda dispensaries, other health workers, members of 
the health/school management committee, principal and teachers, students, FCHVs, 
Service beneficiaries (were included with the norms of GESI), elderly people and 
people with disabilities. 

Study Methods/Tools

This study data were collected through Key informant interviews (KII 
Guidelines), FGD (FGD guidelines) and Questionnaires/forms.

Sampling Method

The health institution and its coverage school site as a sampling unit were 
selected on a simple random sampling method. For the sampling, the list of the 
schools where the programs is being implemented was prepared and the same 
was taken as the sampling frame. The sample size for the study was 14 (FGD), 28 
(KII) = 42. Informants for KII were the head of zonal Ayurveda hospital/district 
Ayurveda health centre, head of Ayurveda dispensaries and other health workers, 
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school principal and teacher, chairperson/mayor of rural/urban municipalities and 
ward. Informants for FGD were community people and student. The sample size for 
the study can be seen in the table No 1.

Table 1
Sample Size for the Study

Informants Method Taplejung Bara Bhaktapur Mustang Dang Mugu Kanchanpur

Head-Ayurveda centre KII 1 1 1 1 1 1 1

Health workers KII 1 1 1 1 1 1 1

School Principal/ Teacher KII 1 1 1 1 1 1 1

Chairperson/
Mayor 

KII 1 1 1 1 1 1 1

Community people FGD 1 1 1 1 1 1 1

Students FGD 1 1 1 1 1 1 1

Total 14 (FGD), 28 (KII) = 42

Data Collection Tools and Techniques

For the data collection, enumerators with sound knowledge of Ayurveda 
and the local language were hired. The hired enumerators were oriented on the 
objectives of the program and the study. After that enumerators were oriented on 
the tools and techniques for data collection and recording the information in a 
recorder. For key informant interviews, a key informant interview guideline was 
developed. For focus group discussion among the beneficiaries, a FGD guideline 
was developed and used. For the secondary data, the institutional data form was 
developed and used to record the data from the school and health centre. 

Data Management

The qualitative data were collected through the recorder with a unique 
ID. The recorded information was translated into English. The quantitative data 
collected was entered in Excel. The qualitative data were analysed in a thematic 
aspect being based on the objectives and research question of the study. For analysis 
of qualitative data free listing of narrative responses, domain formation, code 
application, and data summarization steps were undertaken. For the quantitative 
data, descriptive analysis was done.
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Ethical Consideration

During and after the period of study ethical integrity was highly maintained. 
For this, the anonymity of respondents and responses confidentiality was maintained 
throughout the survey and after the completion of the survey as well. Informed 
consent was taken. 

Result and Discussion
The number of SAHYP in FY2072/73-75/76 were Taplejung-36, Dang 

-19, Bhaktapur- 17, Kalaiya -16, Kanchanpur-15, and Mugu -4.  Taplejung district 
conducted the highest number (36) of SAHYP in that period, which was followed 
by Dang (19). Mugu has the least number of SAHYP conducted in that period. 
The total number of beneficiaries reached via SAHYP (FY2072/73-75/76) were 
Taplejung-1447, Dang-2282, Bhaktapur-895, Kalaiya -486, Kanchanpur-1406, and 
Mugu-245. In reaching the beneficiaries Dang has reached the maximum number of 
beneficiaries (2282) whereas the least was of Mugu (245). The SAHYP quantitative 
data of Mustang district couldn’t be included as the exact details of SAHYP and 
beneficiaries couldn’t be figured from the records of the Ayurveda centres. The 
number of schools covered varies across the districts; it ranges from 1 to 8 schools. 
From one event average of 150-200 students benefitted. One SAHYP per school 
is being conducted in a year but in some districts, teams were able to conduct 
2 SAHYP in a school in a year. Students as well as the community people have 
shown interest in taking the class and learning something new about Ayurveda. 
The community and the schools were very positive about the SAHYP and have 
been very supportive. The school has been supporting in management of the space, 
time and gathering the participants, and encouraging and motivating students to 
participate in the program. Meanwhile, in some instances, schools were not able 
to help by allocating many classes, as they didn’t want to hamper their schedule, 
especially in mountain districts as in these areas people migrate to the lower belt 
before it starts to snow.

Relevancy of the Program

Students felt the SAHYP is necessary for them as it makes them aware of 
medicinal plants, helps them to learn Yoga skills, and also helps them to remain 
healthy.

KII_Principal: Previously students were not aware of Ayurveda, but the 
team from district Ayurveda Aausadhalya has been taking classes for the 
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last 2/3 years. Due to this class, students have become more enthusiastic 
and motivated and they are developing an inclination towards Ayurveda.

FGD community: Yes, the activities of this program are relevant to bringing 
changes in Students. If this activity were done in the community, then students 
wouldn’t have been regular. It is good that it is conducted in school, students 
become regular. We have noticed the changes due to yoga, I am feeling 
better and it was like a physical exercise, and due to this, I got good sleep. 

FGD community: Yes the program is relevant. The thing noticed is previously 
community people didn’t seek Ayurveda for health problems but now it has 
changed and people are being attracted to Ayurveda.

FGD community: It is very relevant, as people tend to learn skills very 
slowly in older age, and also yoga might be difficult to practice at older 
age. If people learn yoga education right from an early age many diseases 
can be prevented.

FGD community: This program is very relevant for the formation of habit in 
students as habit formation is very difficult. Once the habit is formed then it 
is beneficial to the society. 

KII Mayor: Activities are very relevant and rational. As per the need of the 
present time, participants are very interested in the Ayurveda program and 
insist on bringing more programs like this. There is some positive changes 
due to this program, although it is a small-scale program. People learned 
the medical uses of household spices and condiments. People were aware of 
local herbs and condiments but became clearer about the herbs and plants.

In some instances, community people also participated in the program 
actively and were very positive about the program, and had shown interest in future 
programs. SAHYP has helped in the maintenance of the cordial relationship between 
health workers, teachers, students, and the community. People also have been 
helping by sharing information about the medicinal herbs they knew about, which 
is beneficial to health workers us as well. This program has provided a platform 
for discussion and interaction with the community people. The most significant 
changes noticed were an increase in the service utilization by community people, 
a change in the knowledge of Ayurveda, and the habit of yoga practice as physical 
exercise. The activities of this program were considered very relevant to bring 
changes in students.  
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Sustainability

All the participants of the survey were confident about the possibility of 
the sustainability of the program and its changes but, due to the lack of a sufficient 
number of events they were in doubt that the changes brought by the program 
may not be sustainable. For the sustainability of the program and its changes, they 
stressed the regularity and frequency of the program as the sustainability of the 
positive change is a long process and takes time. Due to SAHYP now students and 
teachers both are aware of Ayurveda this can lead to sustainability if the teachers 
and students put in their input.

FGD Student: The positive change and the activities of programme can be 
sustained if we practice yoga regularly and inform others about healthy 
behaviour to other as well.

FGD community: Yes, the result of this program can be sustained for the long 
run, as now students and teachers both are aware. If students and teachers 
understand then students will inform their parents and teachers can influence 
the leaders of the community regarding Ayurveda. For sustainability, this 
program should be done regularly, and budget and infrastructure should be 
included sufficiently. 

FGD community: To sustain the program, we should make a policy that will 
guide the staff and we should actively participate along with the staff.

KII Head: I don’t feel there is anything that needs to be added in SAHYP, at 
the school level the activities that are being conducted are appropriate and 
sufficient. Ayurveda has Swathyabreet, diagnosis and treatment services 
in broad classification. At this level, Swathyabreet, information about the 
medicinal plants and yoga sessions can be given. 

Whereas in the district, teachers of the school have been trained in yoga 
for sustainability and requested regular conduction of Yoga as an extracurricular 
activity. All participants focused on the community awareness program to be added 
for the betterment of SAHYP and also the development of “We Feeling” among 
the people on programs on Ayurveda. The students focused on the regularity of 
yoga classes. Leaders focused on adequate coordination with local authorities. 
Teachers focused on yoga training to the teachers and introduction of Ayurveda in 
the school curriculum. The program is being implemented at an appropriate time 
but has been up to the required target but the frequency of the program is less. 
There has been a development in positive relationships between school students, 
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teachers, and community people due to this program. The program and its activities 
are very relevant in context to Nepal, as the student needs to learn about medicinal 
plants and students have also felt the need for such programs which help them to 
be healthy and develop healthy habits. It has also helped in the exchange of skills 
and knowledge in home remedies and herbal plants. The program is relevant but 
the number of events is notably low which may not meet the objectives of the 
program. Program activities and changes have the possibility of being sustainable 
for this, for a certain time, the SAHYP should be conducted more frequently with 
the provision of Yoga teachers and educational materials related to Ayurveda and 
Yoga. The school also needs to involve and motivate students to participate in the 
SAHYP program and coordinate with the Ayurveda health centre for training of 
teachers on Yoga and Ayurveda. This will lead to a continuation of learning among 
the children and the formation of habit in them.

People have forgotten the importance and medicinal values of locally 
available herbs. Ayurveda practices holistic principles focused on personalized 
health (Patwardhan, 2014). It offers detailed guidance about diet as per the individual 
constitution and seasons (Tachaparamban, 2014). It provides valid and practical 
instruments for managing and coping with stress and lifestyle disorders (Basler, 
2011). From early time education in Ayurveda involved Gurusisya Parampara 
(knowledge being transmitted personally from teacher to student) (Singh, 2015). 
The education system in Ayurveda changed considerably in the era of institutional 
education with established educational standards (Wujastyk & Smith, 2013). 
Incorporating Ayurveda in school health can reduce the prevalence of health risk 
behaviours and promote healthy behaviours among children (Begum et al., 2022). 

Schools play a great role is reversing the trends of child and adolescent 
health issues and education in school years can have a positive health impact going 
into adulthood. (Sinha & Kumari, 2021). School yoga studies have shown benefits 
in children and adolescents. (Serwacki & Cook, 2012). Multi-faceted efforts are 
needed to address the growing health problems (Story, 1999). Providing easy 
access to nutrition and hygiene education is a simple and cost-effective tool that 
can go a long way in the prevention and control of diseases. A ten-day practice 
of integral Yoga has a significant effect on Sattva, Rajas, and Tamas in children. 
(Patil & Nagendra, 2014). School health promotion programmes are effective when 
they take into account the relationships among students, families, schools, and 
the community (Cao et al., 2014). Well-planned school programme improve the 
competencies of student they need to make decisions about personal behaviors that 
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influence their health. (Kolbe, 1985). Health education at school helps students 
maintain and improve their health and prevent diseases (Kann et al., 2007). 

SAHYP promoted Ayurveda health care, Yoga practice, use and cultivation 
of locally available medicinal plants.  Other studies also recommend formulating 
and carrying out school nutrition education programs (Johnson & Butler, 1975). The 
impact of a school program is determined by the extent to which it is maintained 
in classrooms. (Basch,1984). Training and reinforcement to increase teachers’ 
feelings of preparedness can have significant classroom effects (Hausman, & Ruzek, 
1995). Resource constraints, staff turnover, and a lack of training are hurdles to 
sustainability (Herlitzet et al., 2020). Major challenges identified include insufficient 
funds, inadequate physical infrastructures, and a lack of trained human resources 
(Park et al., 2015). Poor coordination and partnerships between stakeholders are 
also significant hindrances (Baidya& Budhathoki, 2010). Integration of school 
programs with other community efforts appears to produce more positive results 
than school or community programs operating in isolation (Allensworthet et al., 
1997). Engaging Community health workers can have a good impact on NCDs 
prevention as suggested by a previous study (Rawal et al., 2020). 

Students were also taught about the importance of Ayurveda medicines, 
medicinal herbs, and a healthy lifestyle. This program also helped to aware students 
on the importance of hygiene, dietary habits, and the prevention of diseases.  People 
have developed a strong tradition of Ayurveda and follow that tradition (Maas, 2018).  
The number of beneficiaries with healthy lifestyles and recipients of service have 
increased indicating the positive impact towards the reduction and management of 
NCDs. The program seems to be in line with goals and objectives. The program 
intervention is relevant. The level of community and institutional ownership is 
required for the sustainability of the programme.

Conclusion and Recommendation

The program and its activities are very relevant in context to Nepal as the 
student needs to learn about medicinal plants and students have also felt the need for 
such programs which help them to be healthy and develop healthy habits. Students, 
this program has been beneficial to the health care provider in maintaining good 
relationships with teachers, students, and community people. Program activities and 
changes have the possibility of being sustainable. The SAHYP should be conducted 
more frequently with the provision of a Yoga teacher and educational materials 
related to Ayurveda and Yoga.
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For the sustainability of the program, training, timely release of sufficient 
budget, and coordination with the local government need to be done.
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Abstract
Indigenous poetry articulates Indigenous communities’ voices deeply rooted in 
oral culture, mythic narratives, and traditions, reviewing the dominant national 
identity and culture. In this backdrop, the paper analyzes Shrawan Mukarung’s “An 
Autography of 98” Bhupal Rai’s “The Caste System of Water”, Bhogen Ekle’s “A 
Request”, and Sushma Ranahma’s “Adivasi”(Aborigine) poems to examine how they 
redefine Nepali national identity and symbols for an inclusive nationalism. In doing 
so, the study has employed the qualitative method, specifically a textual analysis 
based on the theories of Nationalism by Benedict Anderson, and David Stevens for 
theoretical tools and Cultural psychology by Kitayama, Cohen, and Shweder as the 
conceptual framework. The research unveils that national identity and nationalism 
framed by the dominant Hindu ideology marginalized the ethnic indigenous culture 
and tradition and the poetry voices for an inclusive approach to national identity and 
symbols. The study further concludes that Indigenous poetry not only challenges the 
mainstream national identity, symbols, and nationalism but also seeks to reconcile 
people-centric nationalism. Inclusive nationalism unites people and cultures from 
diverse socio-cultural and economic backgrounds to form an equitable and just 
society. The research has significant implications—bringing awareness to reframe 
the new national symbols and identities, aiding researchers and academicians for 
further study in the discipline, and paving the way for policy-makers and planners to 
see the potential of diversity from new perspectives.
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Introduction

Indigenous poetry chiefly focuses on the issues of reclamation of identity, 
and social critiques based on oral traditions, myths, and archetypes and celebrating 
humans and nature. Bradley (2023) argues, “Through the expression of grief, the 
indigenous poets highlight the emergence and endurance of a community and 
people who will continue to fight for survival and the right to live in peace and 
harmony outside of colonial gender and sexual binaries” (p. 115). What Bradley 
underscores is that Indigenous poetry expresses the spirit and struggle of the people 
living in the community to defy the power dynamics and restore harmony and co-
existence. Heith (2023) states, “Intersections between eco-poetics, decolonization, 
and activism are found in diverse genres on the Sámi cultural scene, and poetry 
renewing the ancient oral genres of Yoik and story-telling remains a central genre” 
(p. 382). The poetry also renews oral tradition and narratives in a changing context 
to counter the mainstream culture. Lungeli (2023) claims, “The Limbu poets 
channelize ekphrastic rhetoric to visually render their indigenous body aesthetics 
supplied by the dimensions of Mundhum and thus maintain the Limbu ways of 
seeing and being” (p. 37). Indigenous poetry serves as a compelling tool to 
enunciate the voice of ethnically marginalized people to contest mainstream values 
for establishing social justice and equality.

The poetry written after the Peoples’ Movement II in 2006 by poets from 
Indigenous nationalities such as Kirant Rai, and Limbu in Nepal challenges the 
unitary nation and nationalism that the Shah Dynasty, Rana regime, and Panchayat 
formed through physical force and cultural intervention. In this relevance, the paper 
analyzes the four selected Indigenous poems composed by Shrawan Mukarung, 
Bhupal Rai, Bhogen Ekle, and Shusma Ranahma who challenge the dominant, 
unipolar view of the Nepali nation and nationalism. The study argues that the 
poems derived from The Itar Kavita1, contest and negotiate simultaneously with the 
dominant nationalism for an inclusive nationalism that respects diverse perspectives, 
arts, and cultures regardless of caste, language, region, or religion.

Several researchers have researched Indigenous poetry composed by Kirant 
Rai poets to discover themes of resistance, history, politics, and culture. Pokhrel 
(2024) researches poems by Rai and Limbu poets––“Shrawan Mukarung, Bhupal 
Rai, Upendra Subba, Swapnil Smriti, Chandrabir Tumbapo, and Heman Yatri” 
(p. 14) to explore how they challenge ideas of national identity and nationalism 
in Nepal. Subedi, A. (2015) studies Rajan Mukarung’s poetry for his distinctive 
style that focuses on the everyday lives and experiences of ethnic communities 
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and examines how identity influences the way political consciousness is forged for 
social and cultural background (p. 23). He also comments on Bhupal Rai’s poem 
recounting Kirant history and expresses the pain and agony experienced by the 
members of ethnic communities (p. 6). The poems explore the themes of resistance 
and a reminder of the Kirant community’s struggles. Bhattarai (2064 B.S.) argues 
that writers and poets like Rajan Mukarung attempt to contest the old tradition 
and endeavor to form new fort of ideas, styles, and notions in writing (p. 413). 
Timilsina (2019) examines how ethnic culture in mainstream literature empowers 
marginalized groups to resist the dominant culture and political values in Rajan 
Mukarung’s poetry (p. 75). Ethnic themes and styles in the poetry both challenge the 
prevailing power structure and offer a platform to represent the unique experiences 
and traditions of the marginalized group.

The critics and researchers center on a single poet approaching the common 
literary poetics while analyzing the poetry in context. They have argued that the 
Kirant poetry voices a counter-narrative against the Nepali nation and nationalism 
and creates a separate discourse for the resistance. Contrary to the previous research, 
the study examines the ways and techniques like the subversion of the Kirant myths, 
oral narrative, symbolism, and imagery are employed in the poems to explore how 
the poetry that vocalizes the theme of resistance, as well as reconciliation, integrates 
and strengthens new people-centric Nepali nationalism.   

Methods and Materials

This research has employed the qualitative method under the interpretive 
paradigm since it focuses on subjective meanings the poets assign to the poetic 
texts. Croucher and Cronn-Mills (2018) state, “The interpretive paradigm holds 
that reality is constructed through subjective perceptions and interpretations” (29). 
Given the qualitative nature of poetry, interpretive methods would be meaningful 
insights into analysis and interpretation in multilayered ways. The paper has 
utilized the qualitative methods, particularly textual analysis for analyzing texts 
from the poems of Shrawan Mukarung’s “An Autography of 98” in Bise Nagarchi 
Bayan [A Narrative Account of Bise Nagarchi] Bhupal Rai’s “The Caste System 
of Water” in Yari, Bhogen Ekle’s “Agraha” (A Request) and Sushma Ranahma’s 
“Adivasi” (Aborigine) in The Itar Kavita (The Other Poetry). It examines how these 
poems redefine Nepali national identity and symbols for an inclusive nationalism. 
The poems in Nepali have been translated into English to analyze chiefly in two 
themes—resistance and reconciliation. 
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While studying the poems, the paper has embraced theories of nationalism 
by Benedict Anderson and Richard Stevens as major theoretical tools and insights 
into Cultural Psychology by Swedner and Dov Cohen as conceptual frameworks. 
Anderson (2015) points out, “Nation is an imagined political community - and 
imagined as both inherently limited and sovereign. It is imagined because the 
members of even the smallest nation will never know most of their fellow members, 
meet them, or even hear of them, yet in the minds of each lives the image of their 
communion” (p. 6). The nation as a collective group is based on a shared identity 
and collective belief in common history and future rather than explicit personal 
interests. Stevens (1997) argues, “Memories and stories of historic events and 
parades, remembrances… provide a strong community of history and destiny” (p. 
256). In addition to theories of nationalism, the paper has used Cultural Psychology 
as a conceptual tool since Shweder asserts, “Cultural psychology is a field of 
psychology which contains the idea that the culture and mind are inseparable” (p. 
821). The insights of Cultural Psychology examine the way one thinks and does 
suggesting that poetry reflects and shapes how the Kiranti understand culture 
evoking memories and history. The idea also helps to reveal how they draw on 
shared memories and experiences to create a sense of shared cultural identity.

Result and Discussion

The paper begins with the process of creating a national symbol by narrating 
the nation in totality rather than defining what it means as a national symbol. To be 
more specific, it underscores the literary attempt that cultivated the aspiration of the 
ruling leader and the role of literary figures that created a national symbol rather 
than recognizing it from the diverse community of the nation. It would be unfair 
to claim that the national symbol remained static over time because the unstable 
political history embarked on the transformation of the national recognition as the 
historical transmogrification took place. In other words, the changes that occurred in 
the regimental course of historicity from the nation-state formation of King Prithvi 
Narayan Shah to the Rana Regime preceded by the Panchayat Regime and the 
post-democratic 1990s have emphasized different assumptions as national symbols 
based on their interest.

The Poetry: A Critical Analysis

Since the state fertilized the dominant Hindu ideology and values in the 
nation-building process, they nationalized their religious symbol and coercively 
forced the folks to embody the meaning that they encouraged. National symbols are 
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unarguably the nationalization of the Hindu mythological elements or those who 
advocate for the Hindu way of representing the society in Nepal. Thakuri (2023) 
alludes to the mythological hero of Nepal in his article “Role of Mythical Heroic 
Narratives in Parenting of Nepal” in the following ways:

There are many mythical hero/s in Nepali folklore, ancient thoughts, 
religious texts, and Dharma-Sanskriti (Dharma translated as duty-
responsibility with empathy and Sanskriti as culture). Some of them include 
Shakti, Brahma, Bishnu, Shiva, Dikpala, Ganesha, Rama, Krishna, Buddha, 
Durga, Saraswati, Laxmi, Indra, Azima, Bhairava, Naga, Matsyendranath, 
Gorakhanath, Siddha, Manjushree, Mohani, Sikhandi, Brihannala, Daitya/
Asura or Devata or God in many local reincarnate forms. (p. 4)

Thakuri lists the mythological heroes who played a significant role in 
constructing and narrating the nation. In doing so, he claims, “Their heroic and 
chivalrous role has affected the social-cultural behavior of Nepali from immemorial 
time to the present” (p. 4). The nation-state formed by the Shah, and Rana muted 
the ethnic voices and presence. Thus, Mukarung manifests the loss and downfall of 
Kirant nation and identity in “The Autobiography of 98” through mythic narratives 
and symbols:

This is how our ancestor
left Hatuwagadhi!2

Treading Arun and Tamor River
Boiling water
This is how our ancestor
arrived at Memeng, Panther
Hurting on the tree of Bohori3,
and Banana and walking along
the spirit of my forefather blocked the way
promising to return one day
he himself became the way. (My Trans.; Lines 17-27)

In the lines, Mukarung reflects the vivacious ancestral journey of Kirant 
who underwent defeat, displacement, and promise to reclaim the lost identity. 
The historical and mythical events and allusions—“Hatuwagadhi, Banana, and 
Mundhum4 reveal how the Kirant lost the land, and power and were forced to desert 
the homeland. Despite the loss and escape, the father/the speaker refers to myths and 
ancient culture to challenge to dominant rulers to restore lost identity and existence, 
leading to optimism and a better future. In this respect, Anderson (2015) further 
states, “The cultural products of nationalism - poetry, prose fiction, music, plastic 
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arts - show this love very clearly in thousands of different forms and styles. On the 
other hand, how truly rare it is to find analogous nationalist products expressing fear 
and loathing” (p.141-42). Anderson posits that myths narratives, ancestral past, and 
shared culture form group and national identity based on the power dynamics of the 
nation-state and dominant national culture. The socio-cultural system the Kirant 
rulers had formed, however, got disrupted with the arrival of the dominant Hindu 
practices and it is the symbolic commitment Mukarung refers to by ‘promising 
to return one, he became the way. P.A. McAllister (1991) in this instance, argues, 
“Resistance by subordinated peoples, using earlier cultural forms in new ways, or 
adapting them to suit changed conditions, has been widespread in Africa (p.130). 
McAllister asserts that the act of defiance by marginalized groups to the dominant 
through utilizing cultural forms has been a common strategy across the world, 
including Africa as Mukarung defies the dominant regime through myths, history, 
and culture of the Kirant Rai in the poetry. Similarly, Bhupal Rai recounts how the 
caste system of water created a culture of untouchability and hierarchy:

Slowly
brought their new-new weapon,
bang a sword of an unknown language on the chest
explore the gun power of heterogeneous science on the head
the gun of a new mantra in the soil,
a new God in the place of a man
sand lastly
they brought
a caste system of water. (My Trans.; Lines 20- 28)

Referencing the historical narratives on how the dominant Hindu culture 
erased the ethnic and cultural values, Rai opposes the dominant cultural identity, 
and symbols, and analyzes the intrusion of outsiders into the society. The imagery 
of war and conquest symbolizes the imposition of a caste system that ignores human 
values. In line with Rai, Uzoechi (2009) insists, “Intellectually militant literature or 
discourse, the one that Tanure Ojaide, Chinua Achebe, Wole Soyinka, and Ngozi 
Adichie, inter alia write, is a veritable instrument for conquering State violence and 
postcolonial contradictions (p. 138). Uzoechi asserts that literature and culture by 
literary writers play a crucial role in resisting state violence and intervention even 
in the complexities of postcolonial societies. 

With the portrayal of how the nation-state formation imposed the physical 
and cultural values of the rulers on the ethnic minorities, Rai resists the existing 
nation and nationalism for the reformation. In this connection, the development of 
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the sociocultural aspect of Nepal strongly relies on Hindu mythological heroes and 
they are not merely heroes of a particular sect or religious group, rather they have 
attained national recognition, and over time, they have become national symbols. 
Thus, Poudel (2023) argues, “The primary contest in Nepal has long been ethnic 
rather than religious, though the differentiation between the two is not black and 
white. Many ethnic groups have been marginalized, and ‘lower-caste’ people have 
been discriminated against” (p. 5). In this context, the contemporary ethnic poet, 
Bhogen Ekle in his poem “A Request,” questions dominant narratives of historicizing 
the national symbols and shows their monolithic approach to constructing a national 
narrative, omitting the aspiration of minorities in the following ways:

You have already written all
of Rama, Sita,
Sakuni5, Gita
or not?
You have written an entire era alone
Now give me the pen
I will write
I will write my oral Vedas6,
Draft into the cliff of the cave,
write the epic of Wabu7, Washo8, and three-pronged hearth, Dhol9, 
Jyampta10,and Sakela11’s narrative
piling the Ngamuri12 into layers by layers. (My Trans.; Lines 1-12)

Ekle reveals the single-handed domination of transcribing Hindu 
mythological heroes in national history. He illustrates that the dominant group 
has not only created their religious character as national symbols but also refused 
to record the heroes of other cultural and religious groups. In this sense, Ekle 
significantly hints at two specific natures of the dominants: Hindu superiority in 
historicizing their religious heroes as national symbols and negating non-Hindus 
to transcribe their heroes in historical development. To shed light on the first issue, 
Hachhethu (2007) argues, “Prithvi Narayan Shah, the unifier of Nepal, established 
the Shah regime based on the rule of the sword. The Shah monarchy, as a hereditary 
institution, was reinforced by the traditional Hindu view of nobility of birth, the 
accepted tradition all through ancient and medieval times” (p. 1828). Whether it 
be the state of integrity by King Prithivi Narayan Shah or the dictatorial system of 
Prime Minister Jung Bahadur Rana, the locus of the government and state policy 
was to consolidate the Hindu belief system, nationalizing the religious doctrine.



162 CDC Journal, Year 32, No. 46, December 2024

This system became the governing apparatus of every regime that 
regulated Nepal single-handedly. As is well known, King Mahendra perpetuated 
the continuation of Hindu narratives during the Panchayat regime. In the words 
of Khadka (1986), “The ‘innovative’ panchayat system was just an attempt to 
idealize the concept of a Hindu monarch by combining it with certain features of 
other political systems” (p. 432). In doing so, “The ancient role of the monarch as 
absolute ruler was asserted by King Mahendra when he mentioned that the special 
conditions prevailing in Nepal that the idea of democracy could be sold to the 
people only through institutions that were familiar” (p. 433). The declaration of the 
Hindu state constitutionally in 1961 brought about a certain legacy into national 
symbols officially. With this, the Nepali language, Khas Kura, became the official 
language of Nepal, the Cow, a religious marker of the Hindu community became 
the national animal, and Daura Suruwal, a cultural costume of Khas Aryan people, 
became the national attire. In this relevance, to overturn this historical dominance, 
Ekle seems to make a reconciliatory attempt by requesting pen symbolically for 
rewriting history from a marginalized perspective in the following lines:

I need to write everything
Give me the pen now
Do not be afraid at all
Do not think I am sharpening the edge
This chest does not have the tusk
Nor a knife in my armpit
I promise you. (My Trans.; Lines 13-19)

Ekle underscores the importance of writing history and significantly the 
history of those who are left behind. Remarkably, Ekle underpins that the new 
writing does not harm the history of the dominant. He ensures that the history newly 
written undergoes parallel with the existing history and in doing so, he also requests 
the majoritarian that there is no necessity to be intimidated while allowing others in 
historical participation. For Ekle, a request for historical involvement in no sense a 
strategy to rupture the historical repository of the majoritarian but is to enrich the 
history of Nepal inclusively.

In this sense, Ekle believes in inclusivity rather than deforming the existing 
system. His assumption is similar to what Lawoti contends for inclusivity: “Members 
of different groups cannot become equal if groups are treated unequally by the state. 
A person whose language is discriminated against and whose religion is not equally 
recognized cannot compete on an equal footing with a member of the dominant group 
whose religion, language, and culture are promoted by the state” (p. 121). The social 
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structure is hierarchically organized and the pattern of governance is furnished with 
a single religious doctrine. Thus, “In such circumstances, the declaration of formal 
individual equality, discriminates because it does not recognize ethos and norms 
that are different than the one that undergirds formal equality” (p. 121). Henceforth, 
for this categorical dispute, as a resolution, Ekle writes:

I promise, witnessing Ninama Henkhama13

Invoking Mundhum, I promise you
Let it be, promising your Ram 
I will write only mine
I do not erase yours at all
Sketching my own face stitch separately,
I will not cover yours
Now give me the pen. (My Trans.; Lines 20-27)

Interestingly, Ekle does not believe in contestation nor does he accept 
monopoly. He wants to write history, taking consent from the majoritarian, and 
yet he believes that the Indigenous people must be validated and authorized by 
the dominant while establishing their values. However, along the same lines what 
is also palpable is the rigidity of the majoritarian who hardly gives a chance to 
inscribe their history, if not refuses to grant them an opportunity. Moreover, Ekle 
reveals the untrustworthiness hidden underneath the belief of the majoritarian in the 
ethnic community while juxtaposing their facts. 

Indeed, Ekle rightly points out what has been done to the indigenous and 
ethnic groups while showing the importance of the history and historical present. 
The structural dominance of the Hindu ideology and the perpetual exercise of 
power has undoubtedly effaced the minorities from their real location. As the 
International Crisis Group (1998) suggests “Members of hill ethnic groups who are 
economically relatively strong, such as Gurung, Rai, or Limbu, may face mostly 
symbolic exclusion” (p. 3), they are boycotted from the national history, which not 
only erased their presence in the national building process but also consolidated 
the foundation of societal hierarchy. In doing so, the minorities are discarded from 
their position and blurred their identity. In other words, “Prejudices such as that of 
the quarrelsome drunkards, ever quick to draw their khukuri, and fit for serving in 
the army but not for education and qualified employment, may not injure but do 
insult. Discrimination is more tangible for other groups” (p. 3). The indigenous 
people are aware that they have been marginalized and they are also informed that 
the consolidation of the majoritarian is weakening of the indigenous. Thus, in this 
context, Sushma Ranahma in her poem “Adivasi” writes:
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Who is trying to break the thread of Mundum
 and who is trying to tear the Fenga 14woven by Boju?
Who is trying to erase my Mundhum
and who is trying to kill my rhythmic language?
Oh! My Sakela
-my Sili
-My three-pronged stone hearth
-My Mundhum. (My Trans.; Lines 14-21)

Ranahma’s interrogation in her poem suggests that despite being the 
aboriginal tribe of the nation, indigenous people are discarded from their 
recognition. Their cultural symbols like Mundhum, language, and Fenga are being 
destroyed. She believes that because as Adhikari (2013) contends: “Many Janajatis 
resent the dominance of the upper-caste state-elite over territories that they consider 
their historic homelands. They claim that the state has dispossessed them of their 
languages and cultures” (p. 147). In other words, Ranahma is aware that their 
cultural symbols are overridden by the symbols of majoritarian, which destroyed 
their symbols. The proliferation of Veda and Gita may be a matter of pride for 
Khas Aryan but when it is nationalized and the state favor this religious text and 
language they adhere to, consequently the text like Mundhum is sidelined; when the 
clothes like Daura Suruwal becomes the national attire as a symbol, “Fenga woven 
by Boju” is tattered. Thus, Ranahma alerts the majoritarian to pay attention to the 
indigenous symbols so that it could dwindle the possibility of contestation because 
nobody wants to lose identity when cultural identity itself becomes the marker to 
show the presence in the national space.

When Ekle and Ranahma are warning about the consequences of the 
subordination, people may disagree with such a hypothesis because as Subedi, S. 
P. argues, “Despite the numeric Hindu majority, there has been no major religious 
conflict in the modern history of the country” (p. 128). Indeed, it is partly true that 
“There is no history of major ethnic conflict in this country. All ethnic groups are 
united under the banner of Nepalese nationhood. They all have a shared history 
of unbroken independence since time immemorial” (p.129). Interestingly, Subedi 
shows his audacity to narrate a blurred history of Nepal. He forgets that the first king 
of the Kirant dynasty is Yalamber and the Kirant history comes prior to the history 
of Lichhavi, Malla, and Shah. Lichhavi dethroned Kirant, which is a significant 
example of ethnic conflict in Nepal. In this sense, it would not be wrong to say that 
the history of Nepal begins with the history of ethnic conflict. Importantly, Subedi’s 
epistemological acknowledgment is the resemblance of the psychic problem of the 
majoritarian, who is suffering from historical amnesia and happens to believe in 
partial history that begins from the middle. 
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Moreover, people also may falsify the fundamental ground of the Indigenous 
belief that their ideologies are motivated by conventional ways of development. For 
instance, Toffin (2009) in “The Janajati/Adivasi Movement in Nepal: Myths and 
Realities of Indigeneity,” argues, “From an anthropological viewpoint, the ideology 
of the Janajati Movement relies, however, on obsolete essentialist conceptions. The 
leaders of these associations contend that everyone belongs to one and only one 
ethnic or caste group, is born into that group, and cannot change groups during their 
lifetime” (p. 30). Moreover, he emphasizes:

According to these notions, cultures, and societies are strictly delineated 
units, each with its own distinctiveness and sense of belonging. They are 
viewed as self-contained and unchanging entities, closely associated with a 
particular tract of land. These ideas nullify the hierarchy and the cultural 
differences existing within an ethnic group. They are related to an early 
age of anthropology and do not correspond to the newer approaches that 
highlight the fluidity of ethnic boundaries, their construction over time, and 
the hybridity of various cultures throughout the world. (p. 30)

He brings an anthropological stand into account to blunt the sharpness of 
Indigenous claims. He thinks Indigenous people in Nepal hold a conventional way 
of democratization, which demands for stagnant way of understanding human 
society that is fluid and always drifting. He also accuses Indigenous people of being 
incapable of flowing with the pace of the modern way of national mobility in terms 
of comprehending the people and fluid social atmosphere. Interestingly, Tiffin fails 
to grasp the essence of indigeneity and the episteme of ethnic valore. His offensive 
remarks—as he points out Indigenous people are judged as “self-contained and 
unchanging entities” —upon the indigenous groups shows his inability to penetrate 
the indigenous psyche.

However, what he has to understand is majoritarians have always defined 
Nepal from a one-dimensional perspective, from Khas Aryan’s way of life and they 
ever tried to valorize their cultural values while defining the nation be it the Shah 
dynasty, the Rana Regime or Panchayat Regime or the democratic monarchal system 
ruled by King Birendra and Gyanendra. In other words, they dismembered the unity 
of the ethnic community and dictated them through their cultural authority. In the 
words of Hayes (1975) “The government actively suppresses efforts to organize 
groups to pursue political goals and the class organizations have not proved an 
effective substitute for politically conscious groups. As a result, politicization has 
no effective outlet” (p. 626-27). Even the late King Gyanendra, as Shah, S. (2008) 
claims, “started with began dissipating with his choice of symbols, style, and 
personnel. For example, most of the people in the new cabinet formed under the 
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king’s chairmanship were stalwarts of the thirty-year party-less Panchayat system 
that ended in 1990” (p. 13). Furthermore, Shah illustrates:

The zonal administration structure, a core feature of the Panchayat system, 
was reinstated. The music, songs, and images identified with the Panchayat 
period began to be aired on state television and radio. Royal opponents were 
able to present this as the king’s intention to end the multiparty system and 
return the country to Panchayat rule. The crown’s nostalgia for Panchayati 
bric-a-brac might have been forgiven had the government begun to deliver 
on the key peace promise that had been made when it assumed direct rule. 
(p. 13-14)

The restriction for the common folks to participate in any party and to 
continue the legacy of the panchayat regime is not only to sustain cultural dominance 
over ethnic minorities but also to elongate the process of nationalizing the cultural 
symbols of the Hindus. It is because, as Lawoti affirms, “The Panchayat-era 
slogan ‘One language, one religion, one form of dress, one country’ reflected the 
state’s efforts to create cultural uniformity” (p. 14). In this sense, it is, in fact, the 
majoritarian and the ruling leaders of Nepal who are advocating for the homogeneity 
of the nation vis-a-vis indigenous people who celebrate the heterogeneity. Hence, 
when the Indigenous people do not attain what they desire, as Ranahma points out:

I have a fresh memory of my venerable ancestors
More importantly,
whole flowers are hanging on the loom
my mother was weaving
There is a high freedom
because –
I was born in the same Indigenous soil
I was born where my mother was weaving loom
I grew up playing with the snow of Chomalungma15

I am a tribal daughter. (My Trans.; Lines 28-37)

Indigenous people might have been undermined for ages, and their histories 
have been ruptured; however, those unforgettable memories are carefully preserved 
in the repository of the Indigenous psyche. They are indestructible from the 
experience of the tribal groups; they are indispensable in their life. More importantly, 
although the nation failed to inculcate a sense of wholeness in Indigenous people 
and ratify their cultural symbol, their markers are permanently everywhere because 
they are entangled with the soil, air, rocks, peaks, and snow. Their symbols will 
persist until these elements perish that define nation and nationhood. Dar (2022) 
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emphasizes the multifaceted nature of nation and nationalism, specifically validating 
subjectivity and relativity arguing, “Deep contestation constitutes a source of power 
and strength for nations and nationalism” (p. 1). Dar contends that disputes and 
disagreement can strengthen nations and nationalism as the poetry by Mukaurng, 
Ekle, Rai, and Ranahama, a form of deep contestation to the dominant culture seeks 
to foster national integrity and inclusive nationalism.

Conclusion
In summary, the paper contends that Nepali national symbols have been 

largely by the dominant Khas Aryan community and with their historical and cultural 
influence. While these symbols have been instrumental in unifying the nation, they 
have also marginalized other ethnic and religious groups, particularly the indigenous 
people. In this light, the study has analyzed the poems of Shrawan Mukarung, 
Bhupal Rai, Bhogen Ekle, and Sushma Ranahma through the lens of theories of 
nationalism and cultural psychology. The study has found that the poems serve as 
powerful critiques of the dominant narrative, highlighting the erasure of indigenous 
socio-cultural values and the need for a more inclusive approach to nation and 
nationalism. The poetry underscores the importance of recognizing and celebrating 
the diverse cultural heritage of Nepal and warns of the potential consequences of 
continued marginalization. Nepali national symbols and narratives must evolve to 
reflect the country’s changing socio-cultural and ideological landscape. Having 
recognized the diversity of culture, language, religion, and ethnicity, Nepal can 
build a stronger, more united nation. Bhogen Ekle’s poem “A Request” serves as a 
powerful critique of the dominant narrative, urging for a rewriting of history that 
includes the voices and experiences of marginalized communities. His call for a 
more inclusive national identity echoes the sentiments of many Nepalis who seek a 
more equitable and just society.

In this way, the research’s analysis highlights the significance of recognizing 
the historical and cultural context in which national identities and symbols are 
framed and maintained. The study’s findings retain some implications highlighting 
the importance of recognizing the historical and cultural context in which 
national symbols are formed and maintained. The first is that it has challenged 
the dominant national narratives and symbols, which have largely been shaped by 
Hindu ideology. Second, it has emphasized the need to include diverse voices and 
perspectives in building an inclusive national identity for peace and harmony. As 
people-centric nationalism advocates for recognizing and celebrating the cultural 
heritage of all ethnic and religious groups. The final implication is that the findings 
provide invaluable insights for policymakers to develop more inclusive policies and 
initiatives for an equitable and just society.
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End Notes
1.  The other or marginalized poetry
2.  The rural municipality in the southern of Bhojpur at present. It was the state/principality ruled Atal Singh 

Khambu of the Kirant Rai/Khambu before the unification of the King Prithvi Narayan Shah 
3.  A kind of tree found in the hilly region of Nepal
4.  The oral philosophical tradition in the Kirant
5.  Shakuni is one of the antagonists in the Hindu epic Mahabharata and known for cunning, intelligent and 

devious character.
6.  Religious text to guide for moral and ethical aspects of life
7.  The vessel made out of the gourd
8.  Long tail of the cock, which is offered to Mang (worshipping to ancestral deities in Kirant Rai) ritual
9.  The wooden drum made out of covering with animal hides
10. The brass cymbal
11.  The cultural dance performance observed twice in a year
12. Abundant and pervasive 
13. The sky and the earth
14. The fabric for clothing 
15. The Mt. Everest in Bantawa Rai langauge
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Abstract
The environmental crisis is one of the most tenacious issues of the twenty-first 
century, and it has never been more relevant than it is right now. This subject, 
typically associated with the natural sciences, has made its way into literary studies 
as ecocriticism, which provides an intriguing perspective on how place and nature 
are portrayed in scholarly works. This article aims to adopt an ecocritical approach 
by concentrating on the portrayal of nature, nature-culture relations, and the 
potential for a noble perspective on the world that is, from the standpoint of the 
interconnectedness of nature and human experience in Graham Swift’s 2007 novel 
Tomorrow. The nonhuman characters and the natural world are what give rise to 
these discussions’ starting points, prompting questions about anthropocentrism, 
nature’s voice (or lack thereof), and agency. The novel demonstrates a distinctive 
ecocentric orientation in literature while also challenging conventional notions of 
humanism and drawing attention to current environmental challenges. 

Keywords: Anthropocentrism, ecocriticism, environmental problems, culture, 
civilization, nature 

Introduction
This article attempts to examine how Graham Swift’s Tomorrow depicts the 

problem of nature. The novel is given a new perspective by being placed inside an 
ecocritical framework. The depiction and significance of nature are of interest to 
the researcher. For example, is nature depicted as a living, breathing subject or as 
a lesser object? Is nature given the ability to speak? What forms does the nature-
culture interaction take? The purpose of the article is to show how important nature 
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is to the novels and that it serves more purposes than just providing a picturesque 
setting or accent color. 

Swift’s work is distinguished by his wordplay, references, and defiance of 
literary standards. Swift is considered one of the most significant contemporary 
landscape chroniclers, and his work is notable for its deep feeling of place (Swift, 
Orders p. 299). Plot-wise, the book takes place in the twenty-first century and tells 
the tale of Paula, the protagonist, a mother of twins, as she lies awake in bed and 
discovers memories from the past. The story then progressively reveals the family 
secret. 

The article makes an effort to examine the book from an ecological 
standpoint because the natural world is, in fact, a prominent and distinctively 
portrayed presence in the work. Assuming that nature plays a significant role in 
the story, the article’s challenge is to establish how it is represented. The following 
will first give an ecocritical framework, and then it will investigate how nature is 
presented, ecological issues, and the relationships and similarities between nature 
and civilization as they are portrayed in the novel. 

The foundation of ecocriticism is the belief that culture and nature, 
humans and nonhumans, are interconnected and that culture both influences and 
is influenced by the actual environment (Glotfelty p. xviii–xix). The persistence of 
location, nonhuman nature, culture’s coexistence with nature, and giving voice to 
underrepresented facets of life are foundational ideas of environmentalist thought. 

Notably, eminent ecocritic Lawrence Buell described an ecologically focused 
work as non-anthropocentric, citing four key characteristics: Human interest is not 
seen as the sole acceptable interest; the nonhuman environment exists not just as 
a framing device but also as a presence that starts to suggest that human history 
is intertwined in natural history. A distinct terminology for anthropocentrism and 
biocentrism has emerged in this discourse on humans and the environment, as put 
forth by Lawrence Buell: “humankind-first ethics” and “ecosystem-first ethics” 
(Buell, Writing p. 227), or, as put forth by Christopher Manes, “second nature” and 
“first nature” (Manes p. 23). Both ideas are essential to our research. Scholars in the 
field of ecocriticism are particularly interested in the issue of nature’s agency and 
voice, in addition to the previously mentioned presence of nature and nonhuman 
interests. The question of whether nature has agency has been up for debate for years. 
“Nature is silent in our culture [because] the status of being a speaking subject is 
jealously guarded as an exclusively human prerogative,” claims Christopher Manes 
(Manes p. 15). Therefore, nature’s voice is not privileged; rather, it is typically 
ignored, much like the voices of minorities, women, and children have historically 
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been. Put another way, people often see nature as the Other, silent, and beneath 
them. 

Another ecocritic, Scott Russell Sanders has pointed out that although we are 
a part of nature—we rely on the world for food, energy, and other necessities, and our 
bodies decompose—it has only evolved into a cerebral commonplace rather than an 
emotive one. Consequently, one may generalize and wonder if nature speaks at all 
(p. 194). If nature is typically spoken for by humans, we may argue that nature still 
speaks for itself, at least in a metaphorical sense, in light of the loud environmental 
concerns and natural disasters like tornadoes, floods, and earthquakes. 

In addition, a critical position is taken regarding hierarchies, which tend to 
overshadow, drive nature into a secondary role, and submit it to human requirements. 
Ecocriticism acknowledges biocentrism—the nonhuman world as an equal subject 
on its own—as opposed to anthropocentrism. First, biocentrism—nature as a voice 
of its own—is included in attempts to transcend the nature-culture split. This takes 
into account the voices of birds, animals, and other natural occurrences in addition 
to the reality that humans are not the only species present in the world. 

Therefore, nature is attempting to become a “self-articulating subject” by 
rising beyond the status of the marginalized Other (Oppermann, Viewfinder p. 4). 
Second, the realization that humans and nonhumans together comprise life itself 
transcends hierarchical connections; contextualism and interconnectedness are thus 
given value. In the context of Swift’s book, we will now examine the dialectics of 
nature-culture interaction, hierarchies, biocentrism, and anthropocentrism, as well 
as a multiplicity of voices and topics. The presence of nature in Tomorrow is distinct 
and relevant to its visibility and vibrancy. Its importance is related to the novel’s 
general conflict and problems, in addition to its representational quality. 

This study aims to investigate the role and representation of nature in 
Graham Swift’s Tomorrow, examining how the natural environment influences 
the characters’ lives and emotions. Through an ecocritical lens, this research will 
analyze:
* How does Swift use natural imagery to reflect the internal states of the characters? 

* In what ways do the characters interact with their natural surroundings?

* Are there underlying ecological messages or themes within the narrative?

By exploring these questions, this study will contribute to a deeper 
understanding of how Graham Swift’s Tomorrow integrates ecological perspectives 
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into its narrative structure, thereby enriching the broader discourse on the relationship 
between literature and the natural world. 

The primary objective of this study is to conduct an ecocritical analysis 
of Graham Swift’s novel Tomorrow, with a focus on understanding the intricate 
relationships between nature and human experience. Specifically, the study aims to:

* explore how Swift employs natural imagery and symbolism to mirror the internal 
emotions and psychological states of the characters.

* investigate how characters interact with and perceive their natural surroundings, 
and how these interactions shape their identities and life choices. 

* uncover and interpret any underlying ecological messages or themes, such as 
environmental change, sustainability, and the interconnectedness of all life forms.

The study is limited in analyzing Graham Swift’s Tomorrow. Ecocritical 
theories are used as theoretical tools to explore the interconnectedness of nature and 
human experience in the novel. 

Methodology
The novel Tomorrow is analyzed by using qualitative research methodology. 

It uses theories from ecocriticism to analyze the text to understand how the text 
engages with ecological ideas. Key theories include deep ecology, ecofeminism, 
and social ecology.  It analyzes the dynamics between characters and their 
environment. By following this methodology, the article explores and articulates 
the ecological considerations in the novel, providing a nuanced understanding of 
the text’s engagement with environmental themes. 

Discussion and Analysis
In Graham Swift’s novel Tomorrow, the narrative unfolds for a single night, 

during which the protagonist, Paula Hook, reflects on her life and prepares to 
reveal a significant family secret to her teenage children the next day. The setting 
and natural environment play crucial roles in shaping the themes and emotional 
undertones of the story.

Similar to this, the changing of physical environments heightens the entire 
struggle in Tomorrow. Throughout the book, rain plays a significant role in one of 
these struggles. The ethical orientation of the text includes human accountability 
to the environment; the text at least implicitly acknowledges the environment as 
a process rather than a constant or a given (Garrard p. 53).  When Paula, the main 
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character, narrates her bedtime story, it’s also pouring outside. “This house will 
be curtained and cordoned off by a veil of rain tomorrow,” she observes (Swift, 
Tomorrow p. 9). Rain is therefore going to separate Paula’s family secret from prying 
eyes. Paula’s father’s funeral features a similar protecting role when the woman is 
shielded by the rain, which is also mentioned to be preferable to bagpipe music 
(pp. 72, 121), emphasizing nature’s fundamental existence. The personification of 
rain as a guardian, “pressing a finger to its lips: Sssshhhhhh...” (p. 154), is most 
noteworthy. It is appropriate to equate rain to an actual living entity that protects 
the family and the secret. 

The living environment is another significant element of the book. Mike, 
Paula’s spouse, is the editor of The Living World, the corresponding journal. His 
commitment to it and the term “living world” itself serve as metaphors for showing 
that nonhuman nature is just as genuine and alive as human nature. Nonetheless, 
Mike’s intimate connection to the natural world raises the possibility of both 
biocentrism and the unification of humans and nonhumans. The journal’s Yin-and-
Yang ecosystem logo (p. 95) appears to be another representation of the unitary 
interrelations. Paula’s admission that she and Mike never had children but the Living 
World also seems to point to the reason it’s so notable. The Living World is operated 
out of a Bloomsbury attic (p. 93), whereas Mike does his study at Imperial Labs (p. 
55). These details succinctly convey the widely held but mostly unacknowledged 
notion that the living world is, in many ways, more important than other variables 
in life. Paula’s choice to undergo artificial insemination was also motivated by her 
belief that life itself is more essential than social relationships. 

But the living world also manifests powerfully from an entirely opposite 
angle: that of catastrophic perishing. William Rueckert, whose dictum that 
“everything is connected to everything else” has even been dubbed “the First 
Law of Ecology,” has abundantly supported the nature-culture mutuality element 
(Rueckert p. 108).  According to Mike “more and more of its pages seem to deal 
with declines and depletions, not to say outright extinctions, things going wrong 
with nature, the harm being done to it, disasters in store” (Swift, Tomorrow p. 225). 
With so many natural disasters and pressing global concerns in the modern world, 
it is evident that the environment is a major worldwide concern. More precisely, 
Mike is concerned about “the ‘just nature’ books” (p. 226), which are attractively 
colored, animal-focused, and simple to look at. He has good reason to be concerned 
that treating nature like anything other than what it ends up being “heads-in-the-
sand stuff” (p. 226): a thoughtless attitude that refuses to acknowledge or recognize 
the consequences on the environment. 
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The warnings are not taken from the sky, but rather the globe is in danger, 
as the image of the dying world already emphasizes (p. 226). Nature is, or at least 
ought to be, much more than mere nature; the issue itself requires serious attention. 
“If we are to survive, we must look outward [... to the stupendous theatre where our 
tiny, brief play goes on,” writes ecocritic Sanders in a succinct synopsis (Sanders 
p. 195). Using the metaphor of the dying earth, Swift adopts an interesting position 
when addressing the subject of Noah’s Ark. The brothers’ paintings of Noah’s Ark 
serve as the primary local lens through which the biblical tale is seen. The idea that 
animals must board the ark two at a time for the earth to be preserved is particularly 
troubling for the kids (Swift, Tomorrow p. 229). In addition to suggesting that 
the world will be saved, the biblical deluge also suggests an intriguing additional 
dimension at the local level. In other words, the significance of rain in the book is 
explained by the fact that it affects the paintings as well and that the box holding 
the drawings is compared to a tiny ark that is waiting for a rainy day (pp. 228, 230). 
Rain also saves the family life when the twins’ father’s true identity is discovered. 

Thus, the novel makes extensive use of the concept of boundaries as 
conveyed by nature. Nonhuman animals, unheard voices, and the relationship 
between nature and civilization in Snails are among the nonhuman images that 
appear repeatedly in the narrative and hence gain instrumental significance. In 
Tomorrow, Mike is specifically an enthusiastic snail researcher. He is fascinated 
by things’ peculiarities and discovers the remarkable in the seemingly insignificant 
every day, particularly in the natural world. By doing this, he effectively illustrates 
the harmonious relationships between nature and culture as well as the enjoyment 
of life.

But as Paula points out, nature seems to be history to today’s kids: “They 
don’t ask for the world, do they, they don’t even want it” (Swift, Tomorrow p.81); 
to them, towns, rural cottages, and even the country itself seem like scenes from an 
antiquated picture book (p.81.). Despite this, Mike finds himself drawn to mollusks 
because, in his words, they are “the very composition of the world” (p. 18). Given 
that fossils and snail shells in general form the basis of life, Mike also points out that 
the South Downs, a significant location in the couple’s personal history, would not 
exist without the shells (p.18). Paula’s synopsis of Mike’s area of study is especially 
insightful: 

His special field, as you know, was mollusks, and within that special 
field, his special area was snails. And his special area within that special area, 
which he would say wasn’t at all small, was the construction and significance, 
the whole evolutionary and ecological import, of their shells. (pp. 17–18) 
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The first thing that draws attention to this quotation is the manner it is 
presented, which is in the shape of a concentric circle or a spiral.  This appears to 
be more than just a coincidence, as snail shells similarly spiral inward. Another 
distinctive feature of snails is that they carry their home—a place where nonhumans 
also reside—on their backs when they are in their shells. Second, the shells provide 
a feeling of security; Dougie, Paula’s father, is reported to see his robes and power 
as his unbreakable shell (Swift, Tomorrow p. 63). Furthermore, snails and limpets—
whose shells are not spirally coiled—are distinguished from adults and youngsters 
based on their shells (p. 18). The spiraling shells of snails are thought to represent 
the intricacies of adult life, whereas, in children, the spirals and issues have not 
yet materialized. Finally, Paula’s statement that she cares more about her family’s 
future than the future of the planet (p. 255) appears to be a reflection of the mindset 
that leads to individuals living in isolation and creating global ecological problems. 

The fact that animals can communicate and have a strong, distinct voice 
is more significant than the fact that they all speak the same language. To put it 
another way, they speak literally rather than figuratively, coming out as distinct, 
living individuals who are hence even more present in their direct speech than, say, 
the rain of Tomorrow. Lastly, the novel’s predominant focus on slippery creatures—
which are frequently thought of as ugly mollusks—is the snail. So why has the 
selection of this unique concentration been made?  In addition to highlighting 
nature—the nonhuman that is typically viewed as silent—the slipperiness appears 
to be symbolic of the reality that there are typically multiple alternatives rather 
than a single truth or vision. Paula and Mike in Swift’s writing are connected to 
nature, although this may already be history for a different generation. Therefore, in 
general, the slipperiness might allude to hybridity, a rhizomatic blending of culture 
and nature. The shapes of the animals are also fascinating; take the spiral, cyclical 
construction of snail shells, for example. The protagonist’s fascination with snails 
actually symbolizes the unification of humans and nonhumans, and the starting 
and finishing points coming together in a circle seem to highlight the connections 
between nature and culture.

The story serves as a striking comparison to human behavior by portraying 
the human world as being as close to the nonhuman world as possible. For example, 
in Tomorrow, Mike and Paula are greeted the day following their romantic encounter 
by the pearly clouds, the approving sun, and the gold deepening light (Swift, 
Tomorrow pp.29, 44, 48). Paula ponders the moment’s perfection as well: 

Had Mike controlled the weather? He had anticipated that the tide would be 
so cooperatively full before it quietly and respectfully receded, but that’s just what 
tides do, right? That the couple’s friends Linda and Judy would get up and leave 
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too, guests at our feast who knew when they should be leaving, and that the day 
would turn gold and dreamlike as the light grew darker and the tide crept further 
out? (p. 48)

These natural features do, in fact, emphasize the importance of this specific 
time for Paula and Mike and are not coincidental. Together, they are having a private 
moment while the tide is reported to respectfully recede as well as other individuals. 

Another noteworthy instance is the marriage proposal at Craiginish, where 
Mike mentions marram grass growing on the dunes and makes a comparison to 
limpets prior to the momentous occasion. “The garden requires care from human 
hands. In the meantime, humans receive benefits from the garden as well” (Neupane 
p.37). It appears that Mike and Paula are similar to the grass, which clings to and 
takes root “where no other plant will, on bare and barren sand” (Swift, Tomorrow p. 
77). Just as they are getting close to the area, they are also clinging to each other and 
becoming even more ingrained in each other’s hearts. Furthermore, their union will 
be sterile, with the main family secret being their inability to conceive naturally. 
The grass is also noticeable because it is waving and murmuring (i.e., personifying 
the nonhuman world and suggesting that it is alive and actively participating at the 
moment), echoing the feelings and whisperings of the protagonists. 

The forest’s deterioration coincided with the location’s disposal. Meeme 
in particular notes that the inhabitants of the forest are like withered, brown tree 
blades from the previous year; the villagers are simultaneously represented by the 
young green buds and the entire new life on the tree (Swift, Tomorrow p.195). 
One might further connect the human departure from the forest to that of the birds 
departing for the South: some depart sooner, some later. Vootele notes that he and 
his family are similar to owls and crows in that they remain through the winter (p. 
119). After all, Leemet departs as well, and the grove keeper’s deeds ruin his life. 
The forest’s natural history is revealed by the rotting trees that fall with a crash 
and leave a hole in the forest, illuminating the subsequent collapse (p. 334). The 
misfortunes in Leemet’s life are comparable to those of a bird that builds a nest high 
in the branches, only for the tree to collapse as it sits on its eggs. The bird takes 
off for another tree, tries again, deposits eggs, and incubates them. However, the 
day the chicken hatches, a storm breaks out and this tree breaks into pieces as well. 
(p. 316). Hence, the recurring picture of trees takes on symbolic meaning for the 
deteriorating forest while simultaneously drawing a striking connection to human 
history - to the destruction of Leemet’s life, his home, and everything significant. 

By viewing them as a whole, interconnected, and inclusive, we go beyond 
the comparisons between humans and nonhuman animals. Here, one could take 
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into consideration bioregionalism, a relatively recent issue at the place scale. The 
phrase, which originally appeared in US usage in the 1970s, first described a physical 
environment that is either rural or urban and has its own physiography, climate, 
watershed, animals, and plants (Buell, Future, pp. 83, 88). Second, according to 
Buell, bioregion may eventually take the place of “a nationalist vision of the globe 
and of interstate relations” (p. 83). It is regarded as a “terrain of consciousness” (p. 
82). Critics of nation-state borders point to the biological region as a substitute for 
political and national boundaries. Thus, bioregion, as a terrain of consciousness, is 
a particular perspective on the world that sees people as part of a single, inclusive 
community rather than as a set of boundaries. 

The terrible effects of environmental deterioration and climatic change on 
the earth and its people are the main theme of the novel Tomorrow. It investigates 
how human actions like resource depletion, pollution, and deforestation have 
resulted in natural disasters, food shortages, and geopolitical wars, among other 
catastrophic events. The novel also emphasizes how urgent it is to take action in 
order to lessen these impacts and stop additional environmental harm. It asks for 
cooperation in order to maintain and save the planet for the coming generations.

Conclusion
This article has examined Graham Swift’s Tomorrow from an ecocritical 

perspective by focusing on the text’s discussion of nature. In addition to serving 
as a setting and framing mechanism, the novel’s natural surroundings are a highly 
valuable communication tool. Tomorrow’s living world and rain convey the sense 
of perishing and serve as a barrier and contrast to the human world, respectively, 
suggesting nature as a living being with a personality of its own. As a result, the 
work comes off as being heavily environmentally conscious, showcasing current 
environmental challenges as well as an ethical perspective. 

The protagonist of the novel illustrates the interdependence between nature 
and culture through an exceptionally potent focus on nonhuman animals, snails. 
Swift demonstrates that the remarkable may be found in common snail shells, 
which are the foundation of all life. As a result, nature is portrayed in the book as a 
meaningful presence that conveys four key ideas: (1) the idea of a boundary; (2) the 
general concerns of the book (preventing loss and emptiness and preserving family 
life and the world); (3) conflicts and clashes (represented by the spiral shells); and 
(4) the relationship between nature and culture (represented by the cycle structure). 
Another way that nature is significant is because it operates on a different plane 
from human behavior and emotion. 
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In Graham Swift’s novel Tomorrow, the ecocritical approach is demonstrated 
by the examination of how human behavior affects the environment and how nature 
and human life are intertwined. The novel explores the idea that what we do now can 
have a lasting impact on the environment and future generations. It also emphasizes 
the need for a more sustainable style of life and the vulnerability of the natural 
environment. The book also examines the idea of memory and history, arguing that 
the past and present are inextricably intertwined. This highlights the significance 
of protecting and honoring nature and can be interpreted as a metaphor for how 
human life is inextricably linked to the natural world. In general, Tomorrow serves 
as a reminder of the intimate relationship that exists between people and the natural 
world as well as the necessity of leading a more environmentally conscious and 
sustainable life.
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Abstract
This study aims to seek the answer to the question of how to lead higher education 
institutions to incorporate sustainable development goals_4.7, especially to work 
as transformation agencies. It applied the qualitative research methodology to 
conceptualize the underlying educational mechanism. It generates facts from open-
ended questions and policy documents. The analysis is based on in-depth interviews 
with the university’s high-ranking officials. The result reveals that central-level policy 
and TU Vision are yet to be embedded to acknowledge the goal in these three areas: 
research, curriculum revision on meeting labor market demands, and collaboration. 
Therefore, the incorporation of the goal into the university’s system is becoming an 
extra project. Moreover, it explores that institutional memory and transforming the 
national priority into a university extensively depends on the leader’s role. As none 
of the executive leaders express the concept of goal in the higher education system, it 
is revealed that existing leadership practices are unstructured. This study raises the 
issue regarding the role of leadership and existing leadership practices in fostering 
SDG culture. This study will be one of the research documents for sensitizing leaders 
to improve higher education institutions’ national and global arena. This research is 
Nepal’s first study of its type with a broad understanding of the context and concept 
of Sustainable Development Goals at Tribhuvan University from the aspect of 
leadership. 
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Introduction
The Sustainable Development Goals (SDGs) serve as a global framework 

for advancing social, environmental, and economic development. It is more critical 
than ever for the global community today than when it was introduced by the United 
Nations (UN), encompassing a total of 21 agendas as action plans, which were 
developed in 1992, herald a new phase of a concerted effort by the world to realize 
this plan of action for people, the planet, and prosperity. In this regard, Leal Filho 
et al. (2019) argue that that of educationists is paramount” and, further, that they 
have a “social responsibility” to foster competencies for sustainable development 
amongst and within their students and communities. Similarly, Leal Filho et al. 
(2019) present that universities have a “moral duty to contribute to the society 
in which they thrive”. They have highlighted that Higher Education Institutions 
(HEIs) have been integrating sustainability into their curricula, management and 
operational systems, and community outreach efforts for years. 

The authors, Filho et al. (2019) further posit that “Universities influence local 
communities by serving as models for sustainability and by providing socio-economic 
contributions to their host communities through the graduates that are employed in 
the local region or creating living laboratories in cooperation with stakeholders 
within their communities”. The research revealed that higher education institutions 
play a key role in the achievement of the SDGs as agents.  In the World, there is a 
wide range of debates, undergoing for embedding sustainable development goals 
in Higher Education Institutions (HEIs) (MoEST, 2019a; Giesenbauer & Müller-
Christ, 2020; IAU, 2017; Weber & Dudarstadt, 2012). According to UNESCO 
IIEP (2017), “Higher education is a cornerstone for the Sustainable Development 
Goals.” In the early decades of the 21st century, Higher Education for Sustainable 
Development (HESD) initiatives were introduced and adopted by more than 3 
hundred universities worldwide. Higher Education for Sustainable Development 
Initiatives (HESDI) also emphasizes the responsibility and commitment of leaders 
and stakeholders in HEIs to teach sustainable development concepts, encourage 
research on sustainable development issues, curriculum design for sustainable 
design, and most importantly, support sustainability efforts in communities and 
share results through international frameworks (Décamps et al., 2017).  

In this context, higher-level education is divergent across universities 
worldwide. There are different approaches and systems in universities, so it is 
difficult to identify a “one-size-fits-all”. Previous studies (Adhikari & Shah, 2020, 
2022, Adhikari,& Shrestha, 2023) show that despite the inadequacy of coordination 
of both government institutions’ commitments to implement Education for 
Sustainable Development (ESD) in higher education and documents linked to 
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Sustainable Development (SD), autonomy structure of the university and their social 
responsibility have led them to develop several initiatives and policies towards 
ESD”. Adhikari and Shah, (2020) especially, argue that “the Nurturing Excellence in 
Higher Education Program builds on Nepal’s previous successful higher education 
projects supported through results-based financing. It helps the government of 
Nepal align its higher education sector with labor market needs, boost collaborative 
research and entrepreneurship, and improve governance.” Further, Adhikari and 
Shah (2021), left the conclusion that the concept of sustainability is yet to be known 
how far Nepalese HEIs are engaged in activities to support SDGs in Nepal. 

The Nepalese 15th Plan (2019/2020–2023/2024) envisaged internalizing 
and localizing SDGs through the public sector, federal, provincial, and local 
governments, private sector, cooperatives and non-government organizations, and 
civil societies and communities (NPC, 2019). Similarly, Thapa (2024) highlighted 
that Nepalese universities should be able to respond to SDG, especially, poverty, 
inequality, unemployment, challenges caused by climate change, mental illness, 
and other complications in the society. In this regard, Adhikari and Shah (2021) 
raise the question: “How do executive leaders determine their own sustainability 
needs and address the pertinent issues with higher education development?” All 
this is based on their leadership practices with the main issue being the sustainable 
development goals being implemented in the Nepalese higher education formative 
offer with the role of an executive leader. 

The relationship between the leadership role and SDG in higher educational 
systems is studied for stepping to find potential answers to the questions, does the 
leadership role lead to the implementation of the concept of sustainable development 
goal SDG in policies? and does existing leadership practice effective enough to 
incorporate the SDG? Based on the research questions, the general purpose of the 
study is to evaluate how higher education institutions’ leaders can incorporate the 
concept of sustainable development goal; SDG4.7 in its system. 

Review of Literature

The Sustainable Development Goals, also known as the Global Goals, were 
embraced by the United Nations in 2015 as a universal call to action to end poverty, 
protect the planet, and ensure that by 2030 all people enjoy peace and prosperity 
(UN, 2015). The 57th session of the United Nations General Assembly in December 
2002 adopted resolution 57/254 announcing the United Nations Decade of Education 
for Sustainable Development (UN-DESD; 2014-2025) for the period between 2005 
and 2014. This resolution aimed to highlight education’s critical role in bringing 
about a more sustainable world (Wals, 2014). Considering the new UN-DESD 
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(2014-2025), it is time to identify the extent to which higher education institutions 
(HEI) have introduced sustainable development (SD) in all their activities through 
a “top-down” process starting with planned activities from the governing body 
and then involving all stakeholders. To this end, SDGs are included in the 2030 
Agenda for SD, launched in September 2015, aimed at promoting the acquisition 
of knowledge and skills for SD. The agenda is an action plan for SD. Leal Filho 
et al. (2017a) noted that the sustainable development goals (SGDs) could provide 
an opportunity to overcome the barriers to achieving sustainability in HEIs. HEIs 
have an obligatory responsibility to implement the goal because it is an institution 
that produces manpower and brings the think tank to society. HEIs is the agency 
to implement national and international policy, indeed. In the context of Nepal, 
The Nurturing Excellence in Higher Education Program builds on Nepal’s previous 
successful higher education projects supported through results-based financing. It 
helps the government of Nepal align its higher education sector with labor market 
needs, boost collaborative research and entrepreneurship, and improve governance 
which are basic themes of SDG4 (Adhikari & Shrestha, 2023). 

Higher Education Institution and SDG Target 4 

Among the 17 goals, SDG4 focuses on “Ensuring inclusive and equitable 
quality education and promoting lifelong learning opportunities for all” (United 
Nations, 2015), prescribing Higher Education Sustainability Initiatives that flow 
the information regarding higher education with an interface between policy level 
and HEIs by indicating the profile of the higher education sector in supporting SDG. 
(United Nation, 2012). (UNESCO, 2012), explores the theme “ensure inclusive 
and equitable quality education and promote lifelong learning opportunities for all” 
with the sustainability indicators (Table 1).

Table 1
SDG4 Indicators
Indicators Description 
SDG_4.1 Ensure that all girls and boys complete free, equitable, and quality 

education leading to relevant and effective learning outcomes.
SDG_4.2 Ensure that all girls and boys have access to quality early childhood 

development, care, and pre-primary education.
SDG_4.3 Ensure equal access for all women and men to affordable and quality 

technical, vocational, and tertiary education, including university.
SDG_4.4 Substantially increases the number of youth and adults who have relevant 

skills, including technical and vocational skills, for employment, decent 
jobs, and entrepreneurship. 



185

SDG_4.5 Eliminate gender disparities in education and ensure equal access to all 
levels of education and vocational training for the vulnerable, including 
persons with disabilities, Indigenous peoples and children in vulnerable 
situations

SDG_4.6 Ensure that all youth and a substantial proportion of adults, both men 
and women, achieve literacy and numeracy.

SDG_4.7 Ensure that all learners acquire the knowledge and skills needed to 
promote sustainable development, including, among others, through 
education for sustainable development and sustainable lifestyles, human 
rights, gender equality, promotion of a culture of peace and nonviolence, 
global citizenship and appreciation of cultural diversity and of culture’s 
contribution to sustainable development. 

Note. Elaborated by the Authors with Public Information from (UNESCO, 2012)

The importance of implementing SDG4 through HEIs is an emerging issue 
especially for achieving SDG4 and its indicator 7 because target 4.7 aims to focus 
on mainstreaming (i) global citizenship education and (ii) education or sustainable 
development, including gender equality and human rights, in (a) national education 
policies, (b) curricula, (c) teacher education, and (d) student assessments (MOEST, 
2019). 

Role of Leadership and SDG

There are 3 hundred universities across the globe, accepted and adopted in 
2012 and emphasized the roles of all academics, executive leaders, and stakeholders 
in HEIs to embed sustainable development concepts (Therese & Carmel, 2020). 
Similarly, some other researchers explored (Machado & Davim, 2022) that 
while leadership from administrators/managers is important, no less important is 
institutional leadership from faculty and staff. In the role of leadership in promoting 
sustainability goals, especially in HEIs, Hueske, & Pontoppidan, (2020) conclude 
that there has been increasing emphasis on higher education institutions as agents 
promoting and advancing sustainability and address how sustainability is integrated 
into management education at higher education institutions. They introduced key 
indicators that tease out (GEROCO) for embedding sustainability in education, 
such as Governance, Education, Research, Outreach, and Campus operations. 

The role of leadership can be taken as a powerful key to embedding the 
national level policy into higher education and transforming them into the society 
at large. Adhikari and Shrestha, (2023) explore that in the absence of HESD literacy 
and a persuasive strategy, university leadership is less active in lobbying for SDG 
4.7 with the government and funding agencies, university faculties, and trade 
unions. Both insights and initiatives to conceptualize HESD are lacking.

Leadership Role in Higher Education for Sustainable Development...



186 CDC Journal, Year 32, No. 46, December 2024

Table 2 
Key Findings for Leadership Role

SN Findings Author’s 
Name Theory

1

2

3

“It made us realize how difficult and therefore 
vital it is to cooperate beyond national 
borders”. -Leadership Level, Japan. 
“It reduced the attention to SDGs, however, 
it opened new opportunities, like discussions 
about the need for a civil dialogue”. - Head 
of Institution, Slovenia. 

“It shifted attention and resources away from 
sustainability to deal with other more imminent 
crises. It brought into tangible relief the 
interconnectedness and interdependence of the 
globe. It accelerated discussions about how 
equitable partnerships and collaborations will 
need to be”. -Deputy Vice-Chancellor, United 
Kingdom. 

(IAU, 
2023, 27)

Interconnectedness 
and Interdependence 
of the globe

4

“Because we are a Higher Education Institution, 
our focus is on the research aspects of the SDGs. 
We make the university’s resources available 
to nearby communities, and we are part in the 
making of the next generation of consumers of 
natural resources.”
- Leadership Level, India

(IAU, 
2023,30) Social Leader

5

“Collaborate with other universities in research 
activities for climate change, engaging with 
communities in terms of the protection of 
biodiversity lives, and training the public in 
terms of gender equality”. Leadership Level, 
Fiji. 

(IAU, 
2023, 31)

Engaging with 
communities

6

“Leadership is key to advancing universities’ 
engagement with the UN 2030 Agenda and 
networking and mainstreaming activities and 
broader initiatives undertaken at the Academic 
Staff level”. 

(IAU, 
2023, 49) Role of Leadership

Source. Elaborated by the Authors 
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Research Gap

In Nepal, the National Planning Commission declared various planning 
documents and the government’s dedication to achieving goal 4.7 can be seen 
in many programs and budgets. However, Goal 4.7 has been becoming complex 
and considered difficult, cross-cutting, and qualitative, yet it is quite helpful in 
achieving HESD. Throughout the literature, it seems that the lack of SDG literacy, 
financial support, and knowledge of the government’s development goals appear to 
be delaying the progress of HESD at Nepalese HEIs (UNESCO, 2020; Leal Filho 
et al., 2017; Leal Filho, 2020). Adhikari & Shrestha (2023) presents the scenario 
regarding SDG4.7 and its potential in HEIs that, as of now, it is unclear among a 
few university officials whether SDGs are periodic or perennial goals. Moreover, 
the research concluded that HEIs are not evaluating their teaching–learning goals 
considering the SDGs’ targets and reporting the ESD performance, it is apparent that 
the HESD roadmap for universities is unclear (Mallow et al., 2020 and UNESCO, 
2020). There is a lack of understanding on how to embed and implement these global 
agendas into HEIs with a holistic approach (Lozano et al., 2015 and O’Malley, 2021), 
hence, HESD is objectively not understood in Nepalese HEIs. Many Researchers 
(Adhikari & Shah 2021, 2022; Adhikari & Shrestha,2022, 2023) in Nepal identified 
the problem regarding the SDG4.7 implementations that Nepalese universities have 
been facing problems in funding, behavioral changes, and leadership to incorporate 
SDGs in their policy, planning, budget, and curriculum. Even after the ratification 
of SDGs by the Government of Nepal, universities are not involved in academic 
discourse to conceptualize SDGs. Since, Adhikari and Shah (2021) left the floor for 
further research, this study aims to analyze the leadership role in Nepalese higher 
education for the sustainable development goal (Figure 1). 

Figure 1 
Conceptual Model

Role of Leadership (RL)

Existing Leadership Practice (ELP)

Sustainable Development 
Goal (SDG 4.7)

Source. Adhikari and Shah (2021)

Methods and Materials
This study relied on a multiple realities method that utilizes several qualitative 

approaches to data collection. At first, a systematic review of the literature was 
carried out using Qualitative Evidence Synthesis (QES) that assesses the current 
status of leadership practice in the university. Secondly, in-depth interviews were 
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conducted for the opinions of executive leaders of the university. 50 articles, 
published in peer-reviewed in years 2023 and 2024 were selected for the review. 

The researcher discussed and reviewed with the keywords such as; 
Responsibility of leader or Influence of Leader or Impact of Leader or Duty of 
Leader or Decision of Leader or HE leaders Contribution or Leaders Empowerment 
for the role of leader and for SDG4.7, Quality Education or Inclusive Education 
or Knowledge Transformation or Education for Sustainable Development; or 
University Culture and Sustainability terms are used.

Further, a purposive sampling technique was used to include executive 
leaders following the rule of Tribhuvan University (TU, 2050). The researcher 
engaged in discursive and consultative dialogue with key executive leaders from 
the University, one of the big universities in Nepal, covering 80% of space in 
higher education (TU Program and Budget 2024) in Nepal. Executive leaders are 
purposefully considered as authentically leading Tribhuvan University (TU) in the 
designation. Semi-structured interviews were conducted 6 hours long with four 
academic executive leaders including deans and Director of Planning Directorate 
and two executive Division Chiefs. 

Result and Discussion
This study is based upon a descriptive–qualitative approach (Elliott & 

Timulak, 2021) to contextualize and conceptualize the leader’s role, which was 
analyzed from leadership and sustainability perspectives. In this research paper the 
result section is grouped into two segments 1) the context of the existing condition 
of HESD, and 2) the conceptualization of leadership practice in TU.

The Context of Higher Education for SDG 

The theme of the HESD context in Nepalese HEIs is evaluated by the national 
framework and national education policy for higher education. The following are 
arguments and key findings that show the expected role of academic leaders as six 
ring-faced strategies for the Future of Higher Education, especially for one of the 
large universities in Nepal; TU. To focus on leadership skills to embed the SDG4.7 
concepts in the Nepalese educational system, Bhusal, (2023), Thapa, (2024), 
(Dhamala, 2024) and Joshi, (2024) argue on the following area:

• The Vice-Chancellor and other top leaders have to pay special attention as a top leader 
to these three aspects which are in line with SDG implementation.

	 Role of Manager; Should be an efficient manager by making the best use of 
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resources, academically excellent, materially prosperous and environmentally 
beautiful.

	 Role of Guardianship; Should be able to take tough decisions in the current complex 
situation to transform the youth power of students into creativity.

	 Role of Leadership; For the educational upgradation, study and research the latest 
and priority areas of the nation should be made. 

• Leadership, who can pull leadership tactics for evolving academic landscape 
should be able to take tough decisions for fair, honest and reliable leadership 
along with a comprehensive transformation strategy. 

• The leader has to be committed to connecting the national priority through 
HEIs, however, executive leaders are failing to use the government grant to 
promote the SDG4.7. 

• First and foremost, the leaders should be engaged in the discourse of what type of 
education is essential for national development, how the state-funded university 
should work to achieve that goal, and what type of person can perform well in 
that direction. 

• The university can ensure that the chosen leader is equipped to navigate the 
challenges of the evolving academic landscape and contribute significantly to 
the institution’s continued success and development.

In the context, of transferring knowledge regarding SDG_4.7 to the teaching-
learning process, TU requires leadership skills that explore the competency in terms 
of academic and administrative efficiencies for effective incorporation of the goal. 

The Conceptualization Role of Leaders for SDG 

To conceptualize the concept of a leadership role and existing leadership 
practice, Seven- open-ended questions to the university’s deans and directors were 
asked.  

Regarding the questions about The Role of Leaders in SDG, the main 
issue lies in leadership roles pertaining to the goals in Nepalese HEIs as it has its 
distinct education system, social networks, student population, societal structures, 
and universities. However, one of the Deans argued on the role that within this 
context, effective leadership is crucial, yet it has often failed to establish meaningful 
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connections with society. All the respond All the respondents express their views on 
the following statements; 

“In the context of Nepalese culture, where the system itself has not been 
working effectively, it needs continued follow up motivation in every step. 
Thus, for implementing SDG, the primary responsibility of leadership is to 
formulate the policies and plans to connect the national level priority to 
University’s policy to not only impart knowledge but also cultivate practical 
skills in students.”

The opinions explore that leadership roles are crucial to connecting the 
national-level priority to the university’s system. Like the research, Adhikari 
and Shah (2021), The opinion also revealed that the institutional memory and 
transforming the national priority into a university extensively depends on the 
leader’s role because SDG4.7 is a new fruit and there is no permanent mechanism 
in TU’s structure. 

In response to existing leadership practice about answering the questions 
that in line with the national education framework for SDGs, to what extent has 
the institution integrated HESD into its plans and preparations? and how has 
existing leadership practice been working?, university’s leaders have stated that 
although industries and societal sectors eagerly anticipate graduates who possess 
qualities regarding labor market, the academic plans and policies are not directly 
related to program and budget. Director of planning explicitly expressed that 
existing leadership practice yet to be framed mechanically in the line of Plans 
and Preparations for HESD.  Concerning to the answer to the qu to what extent 
has extent has the institution integrated HESD into its plans and preparations? the 
director stated:

“For the development of nations, each university and college is established 
to create new knowledge, provide knowledge, transfer knowledge and skills, 
and generate knowledge through research and publication. It is the main 
scope of higher education institutions, indeed. However, TU is yet to be 
framed and connected with national priority in the line of SDG”

The statement clarifies that the existing leadership practice for plans and 
preparations for HESD has remained unstructured and undirected. They argue that 
they are working as movers and shakers for teaching learning structure in a whole-
institution approach; however, it is not going well as per expectations in line with 
SDG, even though they agree that universities cannot stay just as observers which 
is likely to the research (Weisser, 2017). 
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Regarding the issue of embedding SDGs’ in a whole institutional approach, 
basically for curricula, research and teaching-learning process (Table 3), university 
authorities have observed that they are trying to embed the concept of the goal with 
a collaborative model but lack of clear vision and directions in unification line, they 
couldn’t tie up the national priority in those basic programs. 

Table 3
Opinion of TU Leaders on the Leadership Practice for the SD Project

Leaders Statements

Dean_ 1

“In addition to the aforementioned programs, a centralized program, 
wherein a standardized curriculum is established and implemented across 
all colleges in Nepal, irrespective of their faculty or resources. This 
approach aims to provide a consistent framework, but there remains a 
concern regarding the interpretation of this framework regarding SDG4.7.”

Dean_2

“Over the last 2 years, demand-driven courses have been introduced by 
focusing on national priorities. In the line, 30 students are taking benefits 
from the collaborative student-research program and theoretical knowledge 
is imparted, however, it is lacking in the practical sector with integrated 
decisions "

Director
“As it is national and international concerns, university should coordinate 
jointly with Government, Public Organizations, NGO/ING, Business 
Companies for implementing SDG in a project form”

Chief “As it remains unable to work regularly for SDG with central policies. It 
needs a project-based collaboration with partnering agencies" 

Source. Opinions of HEIs’ Leaders

The above opinions explored that as SDG is a national and international 
agenda, Government, Private sector, Non-Government-Organization (NGO), and 
International Non-Government Organizations (INGO) are obligatory to support in 
carrying out the projects, leaders should focus on collaborative efforts. This reality 
is accepted by Adhikari and Shah (2021) in their research.

This research has some limitations, as the result could be approximate 
because the views of experiences of executive leaders and qualitative reviews are 
considered to explore the result. Additionally, it incorporated information from 
scattered sources and policy documents, which can lead to apparent knowledge. 
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Conclusion and Implications
This research paper incorporated a leadership concept for implementing the 

SDGs. TU has understood that the Government of Nepal (GoN) formulated the 
national-level development policy and again forecasted additional SDG indicators, 
rather than incorporating it as their sectoral responsibility to ensure the quality 
of education for future generations. In line with the coordination gap, this study 
explored that leadership roles are crucial in connecting the national level priority 
into the University’s system. Only through the clear realization of SDG4.7 by 
TU leaders, it can be imposed in the higher education system through research, 
curriculum revision and the teaching-learning process. 

The opinions disclosed that although leaders are aware and feel more 
responsible for incorporating the national planning to HEIs, it is yet to be disseminated 
in usable terms. Foremost, the university is yet to be framed and officially structured, 
as NPC did not authoritatively coordinate with HEIs leaders while formulating 
the policies. Aligning academic and research efforts with the SDGs is pivotal 
for addressing pressing global challenges. Curriculum revision should focus on 
meeting labor market demands, ensuring graduates possess skills and knowledge 
relevant to current workforce needs. Research outcomes should be oriented towards 
addressing social needs, ensuring that research initiatives contribute meaningfully 
to addressing societal challenges and advancing sustainable development. Besides, 
the major conclusions of this study are;

1. The role of leadership is an inevitable aspect for HESD, as here TU, individual 
influence, rather than system, matters for even regular activities, so for 
implementation the SDG4.7, leadership counts a lot.

2. Existing leadership practice is unstructured for SDG4.7. None of the executive 
leaders formatively state the context and concept of the goal. 

This research explored the state of the art of leadership and existing 
leadership practices in unification and integrated approach. Thus, in the everlasting 
phenomenon, the best leadership might be a perfect engine for incorporating the 
agendas through the higher education system by producing high-quality people in 
society. Moreover, this study will be one of the research documents that provide 
great insight for sensitizing academic leaders and other TU officials to improve 
higher education institutions’ national and global arena. It broadens the view of HEI 
leaders, allowing them to see HEIs as a full institution.  

Considering the issue of the role of HEIs in sustainability into account in 
TU, this research work provides practical insights on how to implement HESD in 
the university by connecting the national-level plans and policies to the university 
context and embedding them at all levels within its HEIs.  
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Abastract
The main aim of this paper is to examine the overall change and improvement in 
shareholders’ lifestyle and financial health through the stock market business in 
Baglung.  For this, a mixed method qualitative and quantitative approach was 
applied. Data were gathered from both primary and secondary sources. A study 
carried out in Baglung Municipality between March and July 2024, which included 
respondents and 46 investors, revealed encouraging prospects for a stock market 
in the region. This was supported by surveys, field observations and direct oral 
investigation tools interviews with staff from Deevyaa Securities Pvt. Ltd. and 
various investors. This study revealed promising opportunities for a stock market 
in Baglung. The data and information obtained from both sources were analyzed 
descriptively. During the data collection process, we found that shareholders had 
theoretical knowledge about the stock market but lacked proper awareness. There 
was a significant gap between people’s theoretical knowledge and their practical 
understanding of the stock market. Despite, this the study found a broad spectrum 
of positive outcomes for share market investors in the study area. The stock market 
faces a variety of obstacles and challenges that impede its growth. Nevertheless, by 
addressing these issues, there exists significant potential for expansion within the 
market. Awareness initiatives can play a crucial role in informing individuals about 
the opportunities and challenges associated with the stock market in the study area. 
This research will helpful for the students, researchers, and others who have an 
interest in this domain.

Keywords: Financial, invest, stock/share market, shareholders, baglung                                                  
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Introduction
Stock, commonly pronounced as shares, is a financial instrument that 

represents ownership in a company or corporation and signifies a proportionate claim 
on its assets and earnings. There are two types of share markets: the primary market 
and the secondary market. In the primary market, new shares and bonds are offered 
to the public for the first time through an initial public offering (IPO). Conversely, 
the secondary market refers to the process of buying and selling stocks. The stock 
market is a very complex market where stocks and shares are traded. At the same 
time, it is very important to create and develop a strong and competitive economy. 
This is the key to changing the structure of an economy. From the traditional, rigid 
and uncertain banking economy to a more flexible and secure economy that is not 
subject to shock, volatility and investor distrust (Stapley, 1986).

The term “stock market” is somewhat abstract for the mechanism that 
enables the trading of company stocks. It is also used to describe the totality of all 
stocks, especially within a country. For example, in the phrase “the stock market 
was up today” or in the term “stock market bubble.” The stock market is different 
from a stock exchange, which is an entity (a corporation or mutual organization) in 
the business of bringing buyers and sellers of stock together. According to Arnold 
(2004), stock markets are a place where governments and corporations can raise 
long-term capital, and where investors can buy and sell money. In fact, markets, 
whether they are trees, bonds, cattle, fruits and vegetables, are a common way of 
trading between individuals and organizations.

The stock market, which is the source of capital for economic growth and 
the economic reflection of any given economy, is particularly referred to as the 
capital market. Shares are bought and sold on the capital market. Shares can be 
bought and sold by anyone at any time. In order to help businesses, raise capital 
for expansion and growth, the capital market is essential. Companies that conduct 
initial public offerings (IPOs) sell shares to the general public and receive funds for 
a variety of uses. After the IPO, the company is listed on the stock exchange, giving 
a man the chance to invest in the business. Patrick and Wye (1973) argued that stock 
markets are capital markets, both short-term and long-term, where firms buy shares 
to generate long-term capital. This is because people prefer to invest in winners 
rather than losers. Buyers hold their shares for future payments. The buying and 
selling of stocks and shares in the stock market is very important for the distribution 
of income in economies (Prattan, 1993).

The capital market offers the chance to trade or invest in the stock market. 
Whereas investors hold stocks for a longer period of time, traders hold them for 



199

a shorter time. Indicators of economic growth and capital market performance, 
including GDP, market capitalization value of traded shares, foreign private 
investment, and gross capital formation, were studied by Obiakor & Okwu (2011). 
The Indian capital market has undergone a transformation since the early 1990s. 
Share market in macroeconomics, changes in share prices can be an important 
decision for monetary policy (Rigobon & Sack, 2003).

The growth of the capital market is reflected in the development of the stock 
market. Connecting the growth of the capital market with the equity market has 
proven to be beneficial. Within an economy, the debt and equity markets aid in the 
distribution of capital (Dudley & Hubbard, 2004). Because of its distinct role in 
the economy, the capital market is special in a nation’s financial system. A nation’s 
financial and economic development depend heavily on its capital markets (Sullivan, 
1978). Economic growth and capital market development are inter-related. The 
capital market is essential to mobilize domestic resources and to impact work life 
quality, job satisfaction, management dynamics, and channeling them efficiently to 
raise economic production and productivity (Lenee, & Oki, 2017).

Active fund management has become more and more popular in today’s 
fast-paced and constantly evolving corporate environment. When it comes to taking 
advantage of opportunities and adjusting to market volatility, fund managers have 
grown more proactive. Consequently, the impact of the fund manager’s active 
management strategy may not be completely captured by conventional metrics like 
the Sharpe ratio, Treynor ratio, Information ratio, and Jensen’s alpha. In addition to the 
fund manager’s skill at creating investment portfolios that are optimally optimized, 
timing the market is a critical component of their success that must be taken into 
account for a complete assessment. Examining the ability of Nepali fund managers 
to regularly provide returns that outpace the market becomes extremely crucial in the 
context of Nepal, especially in light of the conclusions of the study carried out by 
Risal & Koju (2021). There are stock markets in virtually every developed country 
and most developing countries, with the world’s biggest markets in the United States, 
UK, Germany, France, and Japan. The first modern stock trading market was created 
in 1611 on the Amsterdam Stock Exchange in Amsterdam, when the Dutch East India 
Company became the first publicly traded company. 

In Nepal, the stock exchange was established on January 13, 1994, through 
licensed members. The Securities Board was constituted in 1993 under Section 1 
of the Securities Exchange Act of 1983. Now, Nepal has nearly 60 stock brokers 
with branches throughout the country. Since the establishment of the Nepal Stock 
Exchange (NEPSE), the stock market in Nepal has only 27 years. However, the 

Stock Market and Financial Improvement among Shareholders in Baglung



200 CDC Journal, Year 32, No. 46, December 2024

trading of shares started unofficially in Nepal after Biratnagar Jute Mills and Nepal 
Bank Limited issued shares to the public in 1995 BS.  

Deevyaa Securities Pvt. Ltd. having broker no. 59, is a licensed stock 
brokering company under the Securities Board of Nepal (SEBON). Its main office 
is located in Kathmandu, with a branch in Baglung. Since the establishment of 
Deevyaa Securities in Baglung, many people have become involved in the stock 
market through this broker. However, while many people invest in shares, there are 
still many others who lack knowledge about the market. This research is mainly 
based on the share market as a new era of financial growth in Baglung, Gandaki 
Province of Nepal.

The government of Nepal and policymakers have a developing concern for 
the solidness of the stock showcase. The Nepalese stock advertise is more unstable 
and immature (Joshi, 2018; Ghimire, 2022; Panta, 2020) due to different reasons 
such as moo speculator mindfulness, control and insider exchanging, insufficient 
administrative system and foundation, and political insecurity (Dhungana, 2023). 
But there are many prospects and possibilities of share market in Baglung. 
Although share market is the buzzing topic, the market has not been able to grow 
in Baglung. Many people just know that one can earn maximum profit through 
minimum investment. So, most of the people just blindly enter the market and face 
loss instead of profit. There are at 14000 investors in Baglung (Field Study, 2024). 
The investors consist of students, teachers, businessman, housewife, office workers 
and many others. People invest according to their income and earn based on their 
knowledge and skills. There are many risks associated with share market. But, 
the practical application and analyzing skills to avoid such risks lacks. Therefore, 
this study is carried out in the sample area. This research is based on following 
Research questions: What are the socio-economic and demographic characteristics 
of investors in Baglung?  How has the involvement of shareholders in the stock 
market business led to changes and improvements in their lifestyle and financial 
health?

Research Methods
This research has applied both quantitative and qualitative methods. This 

research is based on a descriptive and analytical research design, studying the conditions 
and factors of the share market from the perspective of brokers and investors. Data 
and information were gathered from both primary as well as secondary sources. There 
were 14 thousands of investors in Baglung and daily amount of transaction was two 
crores. Study area and sample size was purposively selected. Although the number of 
active investors only were there, the investors of secondary market involved persons 
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were selected as a sample size to represent the population. Similarly, respondents 
from Baglung Municipality who are actively participated in the share market 
business were selected purposely. The fieldwork was done from March to July 2024. 
Primary data were collected using interviews, surveys, field observation and direct 
oral investigation tools. Interview was conducted with 7 staff of Deevyaa Securities 
Pvt. Ltd. Baglung and 46 different active investors who were actively participated 
in the share market business in Baglung Bazar. All of the respondents were selected 
purposively focusing on their share market activities. For this some time was spent to 
observe the scenario and activities of Deevyaa Securities Pvt. Ltd., the only one broker 
agent in Baglung. In this study, secondary data were gathered from journals, books, 
thesis, related research reports, internet articles and useful websites. Qualitative data 
has managed manually and analyzed descriptively. Likewise, quantitative data has 
interpreted using different tables. Overall, the data collected from the respondents 
as well as secondary sources have analyzed and presented descriptively using SPSS 
software. The result is discussed in the section below.

Study Area 

There are 14 thousand number of investors in Baglung and the average daily 
amount of transaction is 2 crores. Moreover, the investment in secondary market is 
more-risky than the primary market. Similarly, the investment or primary market 
is better for long term investment and the trade or secondary market is better for 
short term investment. Profit depends on the investment and the growth rate of the 
stock. It is necessary to be able to determine which stock to invest in order to gain 
maximum profit. One pilot survey completed by the researchers at Baglung Bazar 
on 5 July 2024 shows that the amount of investment varies from person to person 
and average amount of money invested in stock market per day was found Rs. 78, 
181.8. The average time spent for this research about share market was three hours 
at Deevyaa Securities Pvt. Ltd. Baglung. 

Result and Discussion
Involvement in the share market business can help to the households of 

investors in handling financial uncertainty and risk as well as improving lifestyle, 
expanding their consumption patterns. It can be the part of total infrastructure of 
every society, if it performs according to the rule and regulations. It requires proper 
environment. This paper highlights the scenario of share market as the new era for 
financial growth in terms of involvement of family member in the share market, 
knowledge and information obtained, motivating factors, period of involvement, 
change in lifestyle, income, social standing, portfolio and balance increment, profit 
margin and utilization of earnings from the share market activities in the study area.

Stock Market and Financial Improvement among Shareholders in Baglung



202 CDC Journal, Year 32, No. 46, December 2024

Table 1
Socio-Economic and Demographic Variable of the Study Area (N=53)
Factors Demographic variables Frequency Percent
Gender Male 20 37.7

Female 33 62.3
Marital status Unmarried 31 58.5

Married 16 30.2
Single 6 11.3

Age Below 20 years 7 13.2
Age 20-30 years 32 60.6
Age 30-40 years 13 24.5
Age 40 -50 years 1 1.9

Education Primary education 2 3.8
Secondary education 2 3.8
University education 49 92.5

Occupations Students 34 64.2
Businessmen 18 34.0
Government job 1 1.9

Involvement of family 
members in share market

One person 28 52.8
2-3 persons 14 26.4
More than 3 persons 11 20.8

Source. Field Survey, 2024.

Socio-Economic and Demographic Status of the Respondents 

Table 1 reveals that a significant number of the respondents are female 
(62.3 %) and unmarried (58.5 %). They are found more active, aware in the stock 
market, even though their busyness in household activities.  More than sixty percent 
are of 20-30 age group in the study area. It indicates that the youth generation 
are more encouraged in this business. Regarding to the occupation, sixty-four 
percent more are students and 92.5 percent respondents have attended college level 
education. Similarly, 52.8 percent of families found having at least one person in 
the share market involvement.  Klyver (2007) also investigated the influences of an 
entrepreneurial social network on the various entrepreneurial processes to identify 
the degree of involvement and support of family members at various phases of the 
business. The importance of investor awareness for effective investment decisions 
and the growth of the capital market in underdeveloped economies like Nepal. 
Investors’ understanding is essential for investment decisions and the long-term 
growth of the capital market (Karmacharya, 2023). In an aggregate, those who are 
involved in the share market are found young, educated particularly women, and 
majority of them having found involving in family related financial matters in the 
study area. 
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Table 2
Knowledge and Information About the Share Market
Statements Response Frequency Percent
Do you know about the share market? Yes 46 86.8

No 7 13.2
Do you have sufficient information about the share 
market in Baglung?

Yes 31 58.5
No 22 41.5

Do you have family members employed in foreign 
country?

Yes 25 47.2
No 28 52.8

Source. Field Study, 2024.

Knowledge About the Share Market

Table 2 presents the knowledge and information about the share market of 
respondents in the study area. Respondents are found familiars with share market 
and got sufficient information regarding to the issues raised. Of the total, less 
than fifty percent respondent’s family member of the study area do not have job 
in foreign countries. Investors in the capital market use it for personal objectives, 
dividends, capital growth, and buyback. Awareness and commitment to long-term 
investment are crucial for sustainable economic growth. Increased commitment 
and awareness can significantly aid in the economy’s expansion (Stoica, 2002). 
Overall, sufficient information and no family member employed in the foreign job. 
Although, the respondents have the theoretical knowledge, they have lacking of 
practical knowledge to run the share market smoothly.

Table 3
Mode of Information and Involvement of Individuals in Share Market
Statements Responses Frequency Percent
Channels of information Tv/Radio and newspaper 7 13.2

Social media 28 52.8
Family members/friends 17 32.1
Local organizations 1 1.9

Motivating factors to invest in the 
share market

Friends and family 26 49.1
Self-motivated from training 18 34.0
High returns 1 1.9
Publicity in newspaper 1 1.9
Being unemployed 7 13.2

Trading in the share market Regularly 20 37.7
Occasionally 20 37.7
Monthly 13 24.5

Period of involvement in the share 
market

Less than one year 17 32.1
1-3 years 21 39.6
3-5 years 7 13.2
More than five years 8 15.1

Source. Field Study, 2024.

Stock Market and Financial Improvement among Shareholders in Baglung
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Channels of Information and Motivating Factors in Share Market

Table 3 presents that 52.8 percent of respondents being participated in the 
share market depend on social media as the main source of information.  Since 
there is no such thing as free information, the market’s efficiency reflects how 
information is expressed in stock prices. Information, whether published by firms 
or requested as private information, has costs and benefits that are included in the 
cost of security (Devkota et al., 2021).  The behavioural fund is the ponder of how 
individuals, associations, and organizations make monetary choices and how these 
choices are impacted by mental and social components (Baker & Nofsinger, 2010). 
The brain research of financial specialists and its impact on money-related decision-
making is related to behavioural back (Kapoor & Prosad, 2017; Nofsinger, 2005). It 
is followed by friends and family (32.1 %) and nearly fifty percent of the investors 
are motivated mainly by their friends and family members. Thirty-four percent of 
the investors are driven by the training taken it time and again. According to the 
research, majority of the respondents (39.6 %) have been found involving in the 
market for 1-3 years. Both regularly and occasionally trading in the market covers 
for 37.7 percent.

Financial Growth and Improvement in Lifestyles of Shareholders

The capital market is a significant investment platform that facilitates 
the buying and selling of shares. Achieving long-term economic growth requires 
entrepreneurs to have a clear understanding of their business and investment options. 
Lack of transparency in family firms results in conflicts of interest between large 
and small shareholders. This study observed the financial growth and improvement 
in lifestyles of shareholders in the sample area. 

Table 4
Changing Patterns on Variables Before and After Involvement in Share Market (N=53)
Variables Mean Std. 

Deviation
t df Sig. 

(2-tailed)
Correlation
Income 
before and 
after

Sig.

Monthly income 5320.755 9811.245 3.984 52 .000 .788 .000
Portfolio 
increment

9264.151 18415.243 3.662 52 .001 .543 .000

Profit increment 8679.246 16162.960 3.909 52 .000 .837 .000
Balance 
increment

5358.491 11898.763 3.279 52 .002 .852 .000

Social standing 2354.717 5116.849 3.350 52 .002 .987 .000
Job creation 2597.738 6287.220 3.008 52 .004 .962 .000
Support to others 211.321 399.355 3.852 52 .000 .862 .000

Source. Result Based on Computed Fata/SPSS, 2024.
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Changing Patterns Among the Variables

According to the findings mentioned in the table 4, there is significant changes 
in a variety of characteristics both before and after joining in the share market. After 
the involvement in the business, there is found significant rise in monthly income 
and strong association between the variables. Here correlation is shown before 
and after as (Mean =5320.755, t =3.984, p˂.001 and r = 0.788, p˂.001). Similarly, 
there is found remarkable increment in the portfolio (Mean =9264.151, t = 3.662, 
p = 0.001) and a moderate correlation (r = 0.543 and p˂.001). There is also found 
significant gains in both profit and balance increment (Mean = 8679.246, t = 3.909, 
p˂.001 and Mean = 5358.491, t = 3.279, p = 0.002 respectively). And there is seen 
strong correlation in both (r =0.837 and r = 0.852).  Social status and job creation 
also found improved significantly (Means = 2354.717 and 2597.738, respectively, 
with p values of 0.002 and 0.004). There is found a significant rise in support to 
others (Mean = 211.321, t = 3, p = 0.000) and a strong association (2 = 0.862 and p 
= 0.000). Overall, these findings confirm a broad spectrum of positive outcomes for 
the share market investors in Baglung.

Table 5
Shareholder’s Perception Regarding to their Financial Status (N=53)
Statements Responses (%)

1 2 3 4 5 

Do you believe that share market has changed the 
financial status of individuals after the involvement?

20.8 43.4 18.9 15.1 1.9

Source. Result Based on Computed Data/SPSS, 2024.

Note. (Significantly improved = 1, Slightly improved= 2, No change= 3, Slightly declined 
= 4, Significantly declined= 5) 

Perception of Shareholders Regarding Financial Status

Businesses ought to, as it was, exist to amplify the riches of their financial 
specialists, concurring to the stockholder hypothesis (Jensen, 2010). Be that as it 
may, as numerous supporters of the partner approach would contend, corporate 
morals are approximately more than fair making cash (Castelo Branco & Lima 
Rodriques, 2007; Jamali, 2008; Windsor, 2006). Businesses must consider the 
interface of all parties included within the firm (Goodstein & Wicks, 2007). Creating 
and overseeing trade models points to give esteem for different partners Attanasio 
et al., 2022; Dembek et al. 2018; Freudenreich et al., 2020). Due to the growth 
of local markets in the rural areas, online business, globalization marketing and 
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transportation as well as the lack of business caused by federalism customers are 
less buy goods in Baglung (Panta, 16 March, 2024).  

The evidence presented in the table 5 demonstrates that the perceptions 
among shareholders on how their financial situation has improved since they 
involved in the stock market business differ substantially. Of the respondents 
interviewed, 20.8 percent consider their financial standing has significantly 
improved, 43.4 percent shareholders think it has slightly improved. This study finds 
that an aggregate of 64.2 percent of shareholders perceive that their financial health 
has improved. Furthermore, of the shareholders interviewed, 18.9 percent reveal no 
change in their financial condition pointing a neutral perspective. But a minority 
of 1.9 percent believe their financial standing has significantly declined. Similarly, 
15.1 percent shareholders believe it has slightly declined. 

Kon & Jen (1979) discovered that a large number of mutual funds actively 
participated in market timing operations, but there was less evidence to substantiate 
the beneficial effects of those actions. Moreover, Chang & Lewellen (1984) came 
to the conclusion that mutual funds as a whole couldn’t beat a passive investing 
approach by stock selection or market timing. The many studies shed light on the 
intricate relationship between characteristics unique to a firm and stock prices in 
different conditions. While the characteristics and fields of investigation of each 
study are the main emphasis, a comparison of their findings reveals both parallels 
and contrasts. A recurring theme in these research is the positive correlation 
between stock prices and certain firm-specific characteristics. Stock prices and 
dividend-related variables, such dividend playout ratio and dividend yield, typically 
have a positive correlation (Gautam, 2017; Bhattarai, 2018). Stock is positive, but 
has a small effect on share price, but has a negative and insignificant relationship 
with share price. Furthermore, it shows that the book value per share is the most 
influential factor that determines the stock price in Nepal (Silwal & Napit, 2019). 
Overall findings indicate that a majority of investors have found an improvement in 
their financial health in the study area.

Table 6
Satisfaction Level and Benefits for the Growth of Local Economy (N=53)
Statements Responses (%)

1 2 3 4 5 
There is improvement in monthly income. 13.2 32.1 41.5 9.4 1.9

It has enhanced per day transaction. 18.9 22.6 34.0 18.9 5.7
It has increased profit margin. 13.2 54.7 20.8 9.4 1.9
The economic condition has been changed. 15.1 37.7 35.8 7.5 3.8



207

Self-employment of family member has increased. 22.6 35.8 24.5 15.1 1.9
Share market has been the tool of social standing of 
people.

13.2 49.1 26.4 9.4 1.9

Local government is supportive to the share market in 
Baglung.

15.1 34.0 28.3 17.0 5.7

It has helped to reduce financial vulnerability. 11.3 41.5 34.0 11.3 1.9
Share market has increased self-dependency. 13.2 49.1 18.9 13.2 3.8
I suggest to more people to participate in the share 
market.

35.8 37.7 17.0 5.7 3.8

There is lack of knowledge, capital and trust in the 
share market.

32.1 43.4 18.9 5.7 0.0

Are you agree that share market contributes the 
financial status of any individuals?

20.8 34.0 35.8 5.7 3.8

Share market impacts positively on the growth of local 
economy.

20.8 39.6 28.3 11.3 0.0

Has earning obtaining from the sale of share been 
supportive to fulfil the monthly household's spending?

17.0 35.8 20.8 20.8 5.7

Reliability statistics : Cronbach's Alpha 0.949

Source. Result Based on Computed Data/SPSS, 2024.

Note. (Very satisfied= 1, Satisfied= 2, Neutral= 3, Dissatisfied = 4, Very dissatisfied= 5)

Benefits of Share Market for Local Economic Growth 

Table 6 demonstrates that majority of investors express a positive perception 
about the share market business in Baglung in terms of personal benefits and local 
economic growth. Majority of the shareholder’s point that they are satisfied with the 
positive changes in lifestyle (52.8 %), monthly income (45.3 %) and profit margins 
(76.9 %). According to their opinion, share market business enhances social 
standing (62.3 %), minimizes financial vulnerability (52.8 %) and promotes self-
reliance (62.2 %). However, shareholders perceive lack of funds, skill and adequate 
knowledge and security as the major concerns of the share market business. Many 
investors recommend investing in the share market business despite these concerns 
and claim that it strengthens financial health and local economic growth. The value 
of Cronbach’s Alph is 0.949 which demonstrates a high coefficient of reliability. 
The study concluded that study does not affect students’ intentions to start a new 
business. The results are different compared to other previous studies. However, this 
study concludes that self-efficacy is important in determining the entrepreneurial 
goals of undergraduate and graduate students (Gemir and Nupane, 2020). So that 
share market is considered as the new era of financial and economic growth in the 
sample area.

Stock Market and Financial Improvement among Shareholders in Baglung
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Table 7
Utilization of Share Earnings
Statements Response Frequency Percent
It is used for the purchase of new share and portfolio 
increment?

Yes 32 60.4
No 21 39.6

I use it for daily living. Yes 21 39.9
No 32 60.4

I use to spend when I wanted. Yes 27 50.9
No 26 49.1

I keep it for emergencies. Yes 28 52.8
No 25 47.2

I use it to support to others. Yes 20 37.7
No 33 62.3

Source. Result Based on Computed Data/SPSS, 2024.

Utilization of profit from share market and satisfaction level of shareholders

Table 7 depicts the utilization scenario of profit which is gained from the 
purchase and sale of share in the market. From the research survey, miscellaneous 
opinions are found raised in the issues. Majority of the investors (60.4 %) utilizes 
their earnings to purchase new share and to increase their portfolio. Some investor 
points that they use their earning when they need for emergencies. Price-earnings 
ratios have become an important indicator of investors’ willingness to pay more for 
stocks with multiple values   (Joshi, Guimir, & Singh, 2023). Research findings also 
show that investors of share market found using their earnings to fulfill day to day 
activities in the sample area. 

Narration on Investment Income Before and After

Capital markets, according to Asmed Saleem (2013), are an essential part 
of national development because they facilitate the creation of long-term savings 
channels and offer alternate sources of funding for profitable investments, both of 
which improve the mobilization of savings. Many people face risk or loss because 
they can’t determine or analyze the fluctuation process in stock market. Also, many 
people have lost their investment due to lack of proper research and expect return 
in short time. In this regards, Kumar Sharma said:

I am 32 years old. I work as a broker in Deevyaa Securities of Baglung 
since 2017.  In my opinion, the important skills for a stock broker are 
relationship management, customer handling, politeness and knowledge 
on how financial market works and analytical skills increased. Due to the 
negligence of clients such as due payment and down payment, we broker 
face lots of loss and problems. In case of Nepal and Baglung, there is lack 
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of advanced technology and awareness in people about the basic knowledge 
on stock market. (Personal communication with Sharma, Jun 3, 2024).

Raijman (2005) investigated the impact of social networking on a person’s 
entrepreneurial intentions and found that individuals, who have a close network of 
other entrepreneurs such as entrepreneur relatives or friends, are more favorably 
inclined to have intentions of starting their entrepreneurial venture.  According to 
the above discussion, there are many possibilities of share market in Baglung. The 
limitation is, there is lack of awareness and analytical skills. Before investing in 
any type of share we need to research about the company growth rate, book value, 
market value and other factors as well. In this regards, Pratik Sharma said:

I am 23 years old. I have been working as a broker for 6 years. There are 
many companies that issue shares every day. So, company with negative 
news and net worth should be avoided while investing. My suggestion to a 
beginner is start with low amount before investing large capital in market. 
There are lots of people involved in share market. For someone to earn 
someone must lose. That’s how the market works. In the context of Baglung, 
there are some good investors as well as bad investors. By analyzing a good 
script in market, it can provide more possibilities for a good earning in the 
share market. (Personal communication with Sharma, July 4, 2024).

The impact of stock market-specific and macro-economic variables have 
been found to be consistent in the long run. Therefore, it was concluded that in 
the long run it is possible to expand the relationship between financial returns and 
specific variables of the stock market as well as macroeconomic variables, but in 
the short term it is better not to general (Sapkota, 2019). This study shows that we 
need to understand how the company works and the reputation and net worth of the 
company before investing in the stock market. One should start investment with 
low amount and slowly increase the amount instead of investing a large amount of 
capital at once. Regarding this, Bebina Sapkota said:

I am a student and 21 years old. I started investing in stock market since 
2010. I invest in both primary and secondary market. According to my 
experience, both type of market is risky. Before investing, I research about 
EPS, dividend and analysis the chart of the company financial statement. As 
a student, my main objective is wealth maximization and gaining knowledge 
and experience in stock market. My suggestion for the beginners is to invest 
for better future instead of focusing on short term gain. There are many 
possibilities of share market in Baglung. (Personal communication with 
Sapkota, August 6, 2024).

Stock Market and Financial Improvement among Shareholders in Baglung
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The level of financial knowledge and literacy necessary for the healthy 
development of the market. Entrepreneurial ability and understanding of the market 
or financial environment is called investor intelligence. Entrepreneurs’ actions and 
decision making are influenced by behavioral factors (Dhungana et al., 2018).  
Investor education influence the level of financial literacy comprehension; hence, 
the higher the level of education, the greater the Investor’s grasp of financial literacy 
(Baihaqqy & Sari, 2020). Social learning has a significant impact on understanding 
investors (Sapkota, 2020). The above communication shows that she is involved in 
both primary and secondary market even as a student. It shows that the education 
plays an important role in gaining knowledge and understanding of share market. 
In this regards, Mukunda Aacharya focused on:

I am 47 years old and I am a businessman. I started investing in stock 
market from 2016. I prefer trading over investment. So, I engage more in 
secondary market. My objective of involving in share market is to maximize 
the wealth and to know and connect with different peoples. Before investing, 
I research about dividend, EPS and analyze the whole annual statement of 
the company. In my opinion, there is good possibilities of share market in 
Baglung if we can teach youth about how the market works. My suggestion 
to the beginners is invest after analyzing the whole chart and if you think 
it is the right time to invest then you can invest available sum of money to 
maximize it. (Personal communication with Acharya, August 6, 2024).

The test results did not indicate any significant positive market timing skills 
but one of the mutual fund schemes exhibited statistically significant negative market 
timing. Thus, the Nepalese fund managers aptly demonstrated stock selection ability 
but they did not demonstrate any positive market timing skills indicating that fund 
managers typically relied on stock selection to outperform the Benchmark Index 
rather than market timing skills (Shrestha, 2023). The above information provides 
that the stock market can be a side business for people involving in other business 
as well. By engaging in the market, we can connect with many peoples and form 
connection with different types of people. In this regards, one of the participants 
said:

My name is Uma Rijal and a housewife. I am 43 years old. I started 
investing in stock market since 2017. At first, I did not know anything about 
the share market. In 2017, I was taught by my son about what share market 
is and how to invest in it. I am only engaged in primary market. There are 7 
members in my family and all of them have DMAT. Only 1 of the 7 engage 
in secondary market. If the awareness is increased, then there are many 
possibilities of share market. My suggestion to the beginners is to invest 
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while thinking about long term instead of focusing on short term profit. 
(Personal communication with Rijal, August 5, 2024).

Entrepreneur’s actions and decision making are influenced by behavioral 
factors (Dhungana et al., 2018). Omar et al. (2022) show that macroeconomic 
indicators are very important for such development, and the strength of the financial 
system plays an important role. Regmi (2012) plays an important role in economic 
dynamics which is important for the growth and stability of the country. The above 
discussion shows that if people were taught and informed about share market then 
the number of people engaged in share market can be increased. It will be beneficial 
for the economy. 

Discussion
There are many stocks manipulated by players. Being a rational investor, we 

should avoid them and choose company wisely. Stocks of the company with minus 
growth rate, less book value than par value and management with lack of corporate 
governance should be avoided for investment. “My suggestion to a beginner 
investor is that you have study about risk, return and probability of the company 
before entering and investing. There is still a huge percentage of people who are 
not engaged in share market in Baglung.” (Personal communication, Jun 3, 2024).

Although many mutual funds engage in market timing operations, there is 
little evidence to support their advantages. According to Chang & Lewellen (1984), 
mutual funds are not the better option for passive investing due to stock selection 
or market timing. Research indicates that firm-specific factors, such as dividend 
playout ratio and yield, are positively correlated with stock prices. Academic 
literature presents a range of opinions on the timing and stock selection abilities of 
foreign mutual fund schemes. Bollen & Busse (2001) and Bello & Janjigian (1997) 
both identified market timing skills in a significant number of funds. Greek and 
Indian financial managers exhibit poor timing skills in regional studies. 

Research by Tangjitprom (2012) challenged the conventional belief 
that macroeconomic factors strongly influence stock trading performance. 
Macroeconomic variables are less important in predicting future financial returns, 
but financial returns can be used to predict macroeconomic variables. In other 
words, stock returns are good candidates as key economic indicators. This study 
shows that we need to understand how the company works and the reputation and 
net worth of the company before investing in the stock market. One should start 
investment with low amount and slowly increase the amount instead of investing a 
large amount of capital at once.

Stock Market and Financial Improvement among Shareholders in Baglung
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In my opinion, there is good possibilities of share market in Baglung if 
we can teach youth about how the market works. My suggestion to the beginners 
is invest after analyzing the whole chart and if you think it is the right time to 
invest then you can invest available sum of money to maximize it.” (Personal 
communication, August 6, 2024).

There are conflicting results in the academic literature about the success of 
foreign mutual fund schemes when it comes to fund managers’ use of timing and 
stock selection abilities. Limited evidence of timing skill was identified in the early 
research by Treynor & Mazuy (1966) and Henriksson & Merton (1981), whereas 
investigations by Kon & Jen (1979) and Chang & Lewellen (1984) provided minimal 
evidence for the benefits of market timing activities. But the research by Bollen & 
Busse (2001) and Bello & Janjigian (1997) discovered evidence of market timing 
skills among a sizable number of funds. Regional research also produced a range of 
findings, with Greek mutual fund managers being shown to have poor timing skills 
(Philippas, 2002). Similarly, Deb et al. (2007) first discovered that although Indian 
managers had high stock selection abilities, they lacked timing ability. 

The company’s investors can use this investment to achieve their personal 
objectives. The capital market is one of the main venues for investing because it 
offers liquidity and allows us to buy and sell shares whenever need. People are 
investing in the share market for dividends, capital growth and buyback purposes 
(Stoica, 2002). The literature mentioned above suggests that investor awareness 
and their commitment to long-term investment are crucial for the expansion and 
achievement of sustainable economic growth. It was anticipated that commitment 
and awareness would increase together, and that this relationship would greatly aid 
in the growth of the economy.

There are 7 members in my family and all of them have DMAT. Only 1 
of the 7 engage in secondary market. If the awareness is increased, then there are 
many possibilities of share market. My suggestion to the beginners is to invest 
while thinking about long term instead of focusing on short term profit.” (Personal 
communication, August 5, 2024).

Family businesses there may be conflict of interests between the larger and 
smaller shareholders. The problem may be more pronounced in many stock markets 
when lack of transparency, both at the company level and in the stock market, allows 
alternative forms of exploitation of smaller shareholders by the larger shareholders 
and management (Holderness & Sheehan, 1988). Ramachandran (1985) examined 
the semi-strong form market efficiency by analyzing the impact of the announcement 
of bonus issues on equity share prices. Shrinivashan (1993) examined security 



213

price behavior associated with rights issues related events to provide evidence on 
corporate capital structure and capital market efficiency of the Indian stock market. 
However, no significant relationship has been found between income level, gross 
domestic savings, macroeconomic stability, stock market liquidity, and stock market 
development (Pyakurel, 2024).

Sound macroeconomic and administrative approaches are required 
to develop the stock showcase advancement in Nepal (Dhungana, 2023). The results 
indicate that banking sector development and private capital flows significantly 
influence stock market development, suggesting a crucial role for financial 
institutions and foreign investment in shaping and fostering the growth of Nepal’s 
stock market.

Conclusion
In conclusion, young individuals in the age group of 20-30 years, particularly 

educated women, are actively involved in the share market in the central area of 
Baglung Bazar where businessmen, college students, and campus residents reside. 
The majority of them are well-versed in the workings of the share market and have 
ample knowledge about the issues at hand. They primarily use social media as a key 
source of information and draw motivation from their families and friends. Upon 
entering the share market, significant improvements have been noted in terms of 
income, portfolio, profits, balances, job creation, and support for others. This study 
indicates a wide range of positive benefits for the shareholders of Baglung, leading 
to an enhanced lifestyle and financial well-being. Most investors are content with 
the positive changes in their lives and overall economic status. They reinvest their 
earnings in purchasing new shares to expand their portfolio. The stock market 
faces a variety of obstacles and challenges that impede its growth. Nevertheless, by 
addressing these issues, there exists significant potential for expansion within the 
market. Awareness initiatives can play a crucial role in informing individuals about 
the opportunities and challenges associated with the stock market in the designated 
study area. This research will prove advantageous for students, researchers, and 
others who have an interest in this field.
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Abstract
Anxiety and depression illnesses are getting more and more common around the world 
and gender inequality is a major factor behind these diseases. This paper, analyze 
the gendered anxiety disorders common in Nepal through the lens of the 2022 NDHS 
data set. Under a cross-sectional research design involving 14,280 households, 
in both urban and rural households. The assessment of anxiety was done using 
the Generalized Anxiety Disorder scale (GAD-7), which shows that females aged 
between 15-24 years are more affected, with 20.5 among the youth. Women across 
all severity of socio-demographic factors are found to be more anxious than men. 
The work also reveals that the vulnerable and excluded population, the Dalit and 
the Madhesi, are the leading victims of the phenomenon. This explains how gender-
based discrimination works with other structural factors arising from feudalism, 
capitalism, and socioeconomic, cultural, and environmental settings. Rural-living 
woman in the lowest wealth quintile has higher odds of depression compared to 
their male counterparts. More over the rationale for mental health policies should 
directly address and engage with, the economic and societal oppression enshrined 
in patriarchal and capitalist systems. Such interventions should be wide to correct 
social injustice and ensure equal access to mental health services, especially for 
women of color. Implementing a focused Programme, which encompasses socio-
economic and gender-sensitive changes and incorporating these into mental health 
Battings could help reduce mental health loads and bring social and economic 
transformation.
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Introduction
Depression and anxiety disorders are among the most prevalent and 

debilitating mental health conditions globally, significantly impacting individuals’ 
overall quality of life and productivity. According to the World Health Organization 
(WHO, 2021), these disorders collectively contribute to more than 12 percent of 
the global disease burden, making them the leading causes of disability worldwide. 
They are characterized by intense emotional distress, pervasive worry, and 
heightened sensitivity to personal and environmental challenges, which disrupt 
daily functioning and overall well-being.

Concerning these psychological traits, one can state that women seem to have 
a higher level of anxiety than men due to cultural programming and expectations. 
This gender difference is well illustrated across the different studies as it has been 
revealed by the research that women have nearly twice the rate of the incidences 
of anxiety disorders as that of men. Such a study, conducted in Nepal, showed that 
21.9 percent of women said they suffered from anxiety as opposed to 11.3 percent 
of men. Gender differences in mental health-related problems can be due to genetic 
hormonal and psychological factors (Shawon et al., 2024).

Recently, Nepalese individuals have become more occupied, fearing 
anxiety-related infections within their community. The situation is so alarming 
that the related issues may never be resolved, particularly about gender imbalances 
(Yilmaz & Bohara, 2021). However, surveys show that ladies between teenage 
brackets encounter more situations that may lead them to develop various forms of 
panicking as compared to their counterparts in the same age group; these include 
high levels of gender-based violence, disparities between male and female genders, 
but not least, limited accessible mental health support systems (Yilmaz & Bohara, 
2021). Especially among those who are left behind by the migrants, there is this 
particular category of young people from Nepal who are very much at risk of having 
mental problems such as depression and anxiety (Aryal et al., 2019).

A further study from close to India indicates that causes of anxiety disorders 
like age, earnings, and social media usage may influence anxiety prevalence in rural 
teenagers, with girls experiencing more cases of social anxiety than boys (Rajkumar 
et al., 2022). Therefore, there is a need for specialized aid in Nepal aimed at helping 
young females overcome their particular mental health difficulties.

Gender anxiety disorders are those mental health conditions that can be 
influenced by gender-specific factors such as societal expectations, biological 
variations, or cultural pressures. Particularly for women within low-income and 
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middle-income countries (LMICs) like Nepal, there are unique sources of pressure 
like gender-based discrimination, economic reliance upon men, or even cultural 
norms that restrict their freedom of movement. All these challenges combined with 
poor access to care services in general make it more likely for the female gender to 
suffer from high levels of anxiety and emotional distress (Laslett et al., 2024; Luitel 
et al., 2019; Maharjan et al., 2021).

Although previous studies have identified gender differences in mental 
health conditions, there is a lack of comprehensive, data-driven research specifically 
focusing on anxiety and depression in Nepal. To address this gap, the current study 
examines gender-based mental health inequalities using recent data from the Nepal 
Demographic and Health Survey (NDHS, 2022). By exploring the socio-cultural 
factors contributing to these disparities, this research will provide valuable insights 
for policymakers & researchers to develop gender-sensitive mental health initiatives 
in Nepal.

Method and Materials
Datasets and Study Design

This was a cross-sectional research that used secondary data from the 2022 
Nepal Demographic and Health Survey (NDHS) which was carried out by New 
ERA and it got technical support from ICF and was financially supported by the 
USAID. The NDHS received nationally representative information regarding a 
wide range of health indicators major among them being mental health. This study 
looked at data collected in the countrywide represented Nepal Demographic Health 
Survey (NDHS) 2022.

Sample and Sampling

The NDHS 2022 sample design is based on the 2011 Housing and Population 
Census framework, as detailed. In stage one; the seven provinces were stratified 
according to urbanity, thereby producing fifteen strata in provinces. Implicit 
stratification with a proportional allocation technique was also employed within 
each stratum whereas a probability proportional to size method of selection was 
used for breaking down the administrative units even further. The inclusion task 
force settled for 476 primary sampling units (PSUs) in total, 248 being taken from 
urban areas while 228 originated from rural areas; hence their choice depended on 
the PSU’s magnitude inside all geographical zones. Every PSU was subjected to 
a household listing exercise whereby wards with more than 300 households were 
then subdivided and one segment was chosen based on probability proportional to 
size. Each of the clusters comprised thirty households making it a total of 14,280 
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households (urban areas accounted for 7,440 while in rural settings 6,840). The 
actual number of respondents included 14,845 females and 4,913 males. More 
information about this is available elsewhere (NDHS, 2022).

Data Collection Method

There were 19 teams for the NDHS 2022 survey. Each team was composed 
of a supervisor, a male interviewer, three female interviewers, and a biomarker 
specialist. Data collection was done by these teams between 5th January and 22nd 
June 2022.

Data Analysis Method

Using the 2022 NDHS data from 14,280 households, this paper examined 
gender-specific anxiety disorders. It was necessary to clean the data by dealing 
with missing values as well as anomalies. Descriptive statistics were computed 
in terms of frequencies as well as percentages compared with sex. Multivariate 
linear regression was used to adjust for possible confounders such as age, education 
level, and socioeconomic status while examining the impact of sex differences. On 
a comparison basis, Stratified analyses were conducted between anxieties measured 
in urban as opposed to rural environments (i.e., stratified analyses). Significance 
criteria defined at p<0.05 Statistical analysis was performed using SPSS Version 20.

Dependent Variables

The generalized anxiety disorder assessment (GAD-7) tool was used during 
NDHS 2022. GAD-7 comprises seven items that target anxiety measurement. Each 
item on GAD-7 was to be scaled using a 4-point Likert scale which had (0=not at 
all, 1=several days, 2= more than half the days, 3= nearly every day). The final 
GAD-7 score was derived by adding all seven scores, giving a range between 0 
and 21. Scoring categorizations include; 0-5=no anxiety, 6-14=mild to moderate 
anxiety, and 15-21 = severe anxiety. Cases of anxiety were taken in this article as 
those with a GAD-7 score of above 5 (NDHS, 2022).

Independent Variables

The examination of a wide range of independent variable effects was 
conducted in this study. Among the independent variables used in this analysis 
are some socio-demographic factors important for basic comprehension of the 
participant distribution. Age ranges constitute these independent variables with 
the categories being subdivided into groups of 15-24 years, 25-34 years, and 35 
years plus. Participants’ educational status can be separated into literate who can 

Gender-Based Anxiety Disorders and Mental Health Inequalities in Nepal



222 CDC Journal, Year 32, No. 46, December 2024

read and write at primary school or higher level, and illiterate not attended any 
formal education system since inception. The classification also groups together 
those whose origins are either Madhesi, Muslims, or any other minority group but 
different from the above. Together, they help us see the extent to which distinct 
demographic variables may affect different outcomes among our respondents.

Results and Discussion
This section examines the distribution of symptoms of anxiety and its 

correlation to socio-demographic and economic aspects utilizing GAD-7 scores. 
The level of anxiety was higher among people with low income, unemployment, 
and less social support; however young adults and females scored higher. 

Table 1 also summarizes the participants in terms of their socio-demographic 
characteristics in terms of age, ethnic origin, region, province, education, monetary 
value, and gender split in terms of sample size.

Table 1
Socio-Demographic Profile of the Respondent

Category Total Male Female
Age Group N % N % N
15–24 4,453 41.40 1,842 58.61 2,611
25–34 3,624 36.81 1,332 63.21 2,292
35 and above 4,246 41.03 1,739 59.01 2,507
Ethnic Group
Brahmin/Chhetri 3,281 37.61 1,232 62.42 2,049
Dalit 1,773 37.12 658 62.92 1,115
Janajati 4,604 40.63 1,869 59.42 2,735
Madhesi/Muslim/Other 2,664 43.34 1,153 56.73 1,511
Residence
Urban 8,526 40.62 3,462 59.42 5,064
Rural 3,798 38.22 1,451 61.80 2,347
Province
Koshi 2,123 41.63 882 58.42 1,241
Madhesh 2,509 39.71 997 60.32 1,512
Bagmati 2,707 44.90 1,214 55.12 1,493
Gandaki 1,091 35.51 387 64.51 704
Lumbini 2,172 37.42 812 62.60 1,360
Karnali 724 36.73 266 63.32 458
Sudurpashchim 996 35.60 355 64.41 641
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Education
Illiterate 2,337 16.82 393 83.22 1,944
Literate 9,986 45.32 4,519 54.72 5,467
Wealth Quintile
Poorest 2,095 35.92 751 64.12 1,344
Second 2,305 40.52 933 59.52 1,372
Middle 2,469 38.82 957 61.21 1,512
Fourth 2,839 40.02 1,135 60.01 1,704
Richest 2,616 43.52 1,137 56.51 1,479

Source. NDHS 2022

The sample includes 15-24, 25-34, and 35+ age groups, with females 
outnumbering males. The 15-24 age groups have the highest representation (41.4%), 
followed by 25-34 at 63.2% and 35+ at 59 percent, indicating greater female 
representation. The study found that ethnic distribution is not homogeneous, with 
Janajati (40.6%) leading the pack, followed by Brahmin/Chhetri (36.6%), Madhesi/
Muslim/Other (43.3%), and Dalit (37.1%), with equal male representation across 
all ethnic categories.

The sample primarily resides in urban areas, with a higher female population 
(59.4%) than in rural areas (61.8%), despite most people of both sexes residing in 
towns. This shows that there is a slightly greater concentration of women in the 
countryside compared to cities even though most people of each sex live in towns.

Notably, the most feminine provinces are Gandaki, Sudurpashim, and 
Karnali, respectively with percentages of 64.5 percent, 64.4 percent, and even 63.3 
percent. Conversely, Bagmati has the least number of women represented with 
a record percentage of 55.1 percent. Whereas there are differences across these 
regions; there is one constant fact that remains evident whereby there are more 
females as compared to males in all the provinces showing an inequality that is 
specifically gender-based in this country.

Education data shows significant gender disparities, with 83.2 percent of 
females being illiterate and 16.8 percent being males. However, 54.7 percent of 
females are literate, compared to 45.3 percent of males. The majority of those who 
cannot read are females, despite their smaller numbers.

The wealth distribution shows a rise in women’s representation in poorer 
economic groups, with 64.1 percent in the lowest quintile and 61.2 percent in the 
middle quintile, suggesting potential economic marginalization.
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The study reveals a high prevalence of females, particularly in rural areas, 
and illiteracy, highlighting the need to address gender inequalities in education and 
socio-economic development.

Prevalence of Symptoms

Table 2 shows that anxiety is observed in 20.5 percent of the females but 
only 11.7 percent among the men within the age bracket of 15-24 years old. This 
is also repeated among adults aged 25-34 where it was found that 22.4 percent 
of women had experiences with anxiety symptoms against 11.0 percent of males; 
similarly, for the 35 years and above group it was reported that 21.2 percent of 
females had been affected as opposed to 11.1 percent males implying that younger 
ladies are have more chances of developing this condition.

Table 2
Prevalence of Anxiety Symptoms by Socio-Demographic Variables

Category
Symptoms of Anxiety

Male Female
% N % N

Age Group
15-24 11.70 1,842 20.52 2,611
25-34 11.02 1,332 22.41 2,292
35 and above 11.13 1,739 21.22 2,507
Ethnic Group
Brahmin/Chhetri 13.90 1,232 20.72 2,049
Dalit 15.70 658 28.12 1,115
Janajati 10.60 1,869 19.61 2,735
Madhesi/Muslim/Other 7.60 1,153 23.32 1,511
Residence
Urban 11.51 3,462 21.72 5,064
Rural 10.70 1,451 22.51 2,347
Province
Koshi 13.70 882 24.42 1,241
Madhesh 6.51 997 22.11 1,512
Bagmati 13.52 1,214 19.02 1,493
Gandaki 8.22 387 17.82 704
Lumbini 11.72 812 21.91 1,360
Karnali 17.82 266 27.82 458
Sudurpashchim 8.51 355 24.21 641
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Education
Illiterate 7.51 393 25.21 1,944
Literate 11.72 4,519 21.81 5,467
Wealth Quintile
Lowest 13.92 751 21.82 1,344
Second 13.42 933 25.51 1,372
Middle 8.83 957 24.62 1,512
Fourth 11.02 1,135 21.32 1,704
Highest 10.32 1,137 16.71 1,479

Source. NDHS 2022

Dalit females experience the highest anxiety symptoms (28.1%), while 
males report 15.7 percent. This gender gap persists across all ethnicities, with 
Brahmin/Chhetri and Janajati having slightly lower rates.

In anxiety symptoms, there appears separation between urban and rural 
areas. Anxiety levels remain high in both rural areas among women as opposed to 
men (11.5% versus 21.7% in urban and 22.5%) while this can be taken to mean that 
more rural women suffer from anxiety sickness than the urban types.

In terms of the province, there are the highest proportions of anxiety among 
women in Koshi (24.4%) and Karnali (27.8%), while Madhesh (6.5%) and Gandaki 
(8.2%) have the lowest among males. The results point to an important regional 
disparity in terms of anxiety, particularly for women in underdeveloped provinces 
such as Karnali suggesting possibly a lack of adequate mental healthcare services 
there.

Anxiety symptoms vary based on education level, with illiterate women 
experiencing higher rates (25.2%) and literate individuals experiencing higher rates 
(21.8%), indicating that education doesn’t fully compensate for gender differences 
in anxiety.

Anxiety prevalence is influenced by income level, with females in the second 
income quintile having the highest rate at 25.5 percent, followed by middle-income 
individuals at 24.6 percent and lowest-wealth individuals at 21.8 percent. Wealthier 
individuals experience anxiety at 10.3 percent and 16.7 percent, respectively.

Females experience higher anxiety symptoms due to factors like younger 
age, marginalized ethnicity, rural residence, lower education, and economic 
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disadvantage, necessitating psycho-social interventions targeting vulnerable 
women.

 Linear Regression Analysis  

Specific predictors of Anxiety based on the socio-demographic and 
economic features established from the linear regression analysis include low 
income and unemployment; low social support; young age and female gender were 
other relevant predictors, as they had higher GAD-7 scores, showing that these 
factors have the potential to influence the mental health status in a complex way.

Table 3 
 Socioeconomic and Demographic Predictors of Anxiety among Adults: A Linear Regression 
Analysis Using GAD-7 Scores

Independent 
Variables β (Coefficient) Standard Error 

(SE) p-value 95% Confidence 
Interval (CI)

Age -0.015 0.004 0.001** -0.023, -0.007
Education ReferenceNo Education
 Basic -0.18 0.025 <0.001*** -0.230, -0.130
 Secondary and 
above -0.3 0.04 <0.001*** -0.380, -0.220

Gender ReferenceMale
Gender 

0.4 0.07 <0.001*** 0.270, 0.530
Female
Wealth Quintile 
Lowest Reference

 Second -0.05 0.03 0.09 -0.110, 0.010
 Middle -0.11 0.035 0.003** -0.180, -0.040
 Fourth -0.22 0.035 <0.001*** -0.290, -0.150
 Highest -0.29 0.04 <0.001*** -0.370, -0.210
Urban Reference
 Rural 0.18 0.03 <0.001*** 0.120, 0.240

Notes. (Dependent Variable; GAD-7 Anxiety Score); *** Significant at P < 0.00, ** = p 
<0.01 and * = p< 0.05.

The linear regression analysis in Table 3 The coefficient on age is negative 
(β= 0.015, p=0.001), which means an association exists between lower age in years 
and lower anxiety ratings. This would hence imply that one more additional year in 
GAD-7 anxiety score would be -0.015, hence showing that elderly individuals have 
lower anxiety levels.
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Education is important in the context of anxiety. Demonstrably, education 
level has a strong negative influence on anxiety; lower education level is associated 
with higher levels of anxiety. This is seen between individuals with basic education 
(β= -0.180, p<0.001) and those with higher education (β= -0.300, p< 0.001). 
Education leads to lower anxiety scores, as it serves as a buffer against mental 
disorders like depression, indicating that individuals with higher education tend to 
have lower anxiety levels.

The interaction term between gender and mental illness was significant for 
women who had more anxiety than men (β =0.400, p< 0.001). Females exhibit 
higher anxiety levels than males due to societal expectations, hormonal imbalances, 
and the menstrual cycle or pregnancy period, consistent with previous studies 
showing higher anxiety disorder prevalence.

Anxiety level could be predicted by one’s wealth status. Noteworthy, 
compared with those who were categorized into the least wealth quintile, the 
middle rankers revealed lower levels of anxiety (β= -0.110, p=0.003), while 
rates for those placed in other categories have significantly dropped too: fourth 
(β= -0.220, p<0.001) and highest quintile (β = -0.290, p<0.001). All these imply 
that on both ends of the measuring scale, higher levels are associated with better 
relief from stress or anxiety; this might happen because such individuals have more 
means at their disposal, including social security systems. Even though the second 
least wealthy quintile yielded non-significant findings (p=0.090) if considered from 
a broader perspective, this data points us toward positive correlations between 
economic welfare and decreased stress most probably due to extra capabilities built 
through joint forces within one community.

Place of abode plays a major role, as individuals in rural areas (β=0.180, 
p<0.001) had higher anxiety scores compared to their urban counterparts. The 
positive coefficient indicates that stressors like inadequate healthcare access and 
limited mental services may contribute to higher levels of anxiety disorders among 
rural residents.

The analysis reveals socioeconomic and demographic factors influencing 
anxiety levels, including age, education, gender, wealth status, and location. Further 
education and wealth protect against anxiety, while women and remote areas are 
risk factors.

This study reveals an over-representation of females among various 
disadvantaged groups in Nepal through socio-demographic analysis of mental 
health disparities in rural areas, lower wealth quintiles, and among the illiterate 
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populations, showing higher percentage levels of female cases compared to their 
male counterparts. 

The socio-economic and demographic disparities have significant effects 
on prevalence rates for anxiety symptoms, where consistently women show more 
anxiety than men across all categories. This trend is similar to those from other 
global or regional studies mentioning gender as one important factor predicting 
mental well-being in humans (Vuorre & Przybylski, 2023).

All age groups exhibit more widespread anxiety symptoms among women 
than men, according to the research. It is specifically pronounced in young females 
aged 15-24 years, where 20.5 percent of them experience an anxiety disorder 
compared to 11.7 percent in males. These results support previous studies that show 
that women are more likely to suffer from mental health issues like depression and 
anxiety than men (Liu et al., 2021; Lu et al., 2023).

These disparities result from biological, social, or cultural factors. In the  low-
income countries, for example, Nepal, factors such as cultural, social, and economic 
situations play several roles. Hillman and Radel found that 2023 indicates that 
women experience additional psychological stresses like gender-based violence and 
economic dependency imposed upon them due to their gender. The meeting point 
of all these factors in formative years could be responsible for increased stress levels, 
especially among young females; at such times, gender expectations and pressures 
are arguably at their highest points.

There exist significant ethnic disparities in the prevalence of anxiety 
symptoms, as demonstrated by the data. While Dalit females have the highest rates 
for anxiety symptoms (28.1%), this is closely followed by that of Madhesi/Muslim/
other females at 23.3 percent. These findings are disconcerting given that minority 
groups experience widespread systemic discrimination, are relegated to few 
resources, and are sometimes ostracized, leading to growing mental health issues 
among them (Shawon et al., 2024). The high prevalence rates of anxiety symptoms 
among Dalit and Madhesi/Muslim women point to their dual precariousness arising 
from their ethnicity plus gender identities. Analogously, anxiety-related signs vary 
among regions, and it is understood through research evidence that girls from poor 
regions such as Karnali record 27.8 percent while Koshi records 24.4 percent since 
they seem to be more anxious. 

In these places, there are numerous infrastructural problems like inadequate 
health care delivery systems as well as few psychosocial support systems that are 
accessible, which makes women suffer more (Giusto et al., 2024). On the other 
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hand, men in regions like Madhesh (6.5 percent) and Gandaki (8.2 percent) have 
smaller proportions of anxiety, suggesting that women’s mental health outcomes 
are particularly influenced by regional differences. This corresponds with earlier 
research, which underscores the significance of regional disparities in the availability 
of mental health services (Salinas-Perez et al., 2023).

According to the analysis, we learn that anxiety levels are greatly affected 
by socioeconomic status and education. The leading group in terms of anxiety levels 
among females includes those in the second wealth quintile, recording 25.5 percent, 
with the middle and the lowest wealth quintiles following closely behind; thus, 
economic deprivation is seen to worsen the chances of mental health. However, 
anxiety prevalence is consistently higher in females compared to males of all age 
groups, notwithstanding that there is a general reduction for both genders in the 
highest wealth quintile. Findings globally have shown that mental health problems 
increase with poverty and economic uncertainties, especially for females (Moitra 
et al., 2023). 

Restricted healthcare, lack of social support system around them, as well as 
poverty, leave us at more risk when it comes to our mental stability because if we 
become sick, there is nobody who can provide for others or even give them proper 
medical attention if need be. Anxiety symptoms are also affected by educational 
achievement. Illiterate women have significantly higher anxiety levels (25.2%) 
as compared to illiterate men (7.5%). Education reduces anxiety rates, but gender 
differences persist due to social norms and economic factors, and education alone 
may not improve mental well-being for all (Love et al., 2024).

The regression analysis revealed that female participants scored higher 
in anxiety levels compared to male participants, indicating a significant gender-
specific correlation (β=0.400, p<0.001), thus gender bias in mental health provision 
confirming the original hypothesis held about it in Nepal but not elsewhere by 
any means whatsoever; education also serves as protection for anxiety disorder 
while other factors increase its likelihood, like coming from top high school grades 
or another social economic status such as wages accompanying rather an urban 
residence instead rural ones (β= -0.300, p< 0.001). 

That anxiety reduces as the wealth quintile rises was another notable result, 
which is supported by data depicted in Jordans et al. (2019; Killingsworth et al., 
2023) showing that the anxiety levels dropped for individuals found in better 
economic positions (β =-0.290, p<0.001), probably because of enhanced quality 
health facilities as well as improved social welfare systems. 
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The observation that rural dwellers have higher levels of stress compared 
to their urban counterparts in terms of β =0.180; p< 0.001 reveals impact zone 
disparities on mental illness issues. To get help for mental issues affecting them, 
rural women have too many signalized roads because of their culture; therefore, they 
rarely receive such services. This population cannot afford such services because 
there are very restricted healthcare services for them (Corrigan & Nieweglowski, 
2019). The study emphasizes the importance of bridging the rural-urban divide for 
the success of psychiatric initiatives and their budgeting requirements. 

In the future, research should focus on identifying and assessing culturally 
acceptable and cost-efficient strategies that seek to enhance access to mental health 
treatment among women living in the countryside.

Conclusion
This work establishes that there is gender disparity that continues to affect 

the mental health of Nepalese women, especially anxiety disorders. Women are 
at a higher risk of affecting by anxiety if they are younger, belong to an ethnic 
racial group, reside in rural areas, have a low level of education, and are financially 
unstable. Hence, mental health care in particular requires gender-sensitization that 
involves trying to understand the roles played by socio-economic factors in shaping 
mental health or ill health.

It consequently means that mental health policies of the future shall aim at 
equal utilization of mental health services despite existing infrastructure-related 
inequalities. The ‘gender lens’ should be then incorporated into existing approaches 
by targeting the source of mental health disparity. Increased coverage to get 
improved mental health issues, making mental healthcare easily accessible, starting 
awareness campaigns to alter society’s perception, and most importantly, offering 
economic support for women should be the next steps that can help in avoiding 
anxiety levels.

Implementation of these measures will reduce the causes of mental health 
disorders in the population of Nepal and support socio-economic development for 
all provinces of the country.
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Abstract
This article aims to analyze the relationship between agriculture subsidy and 
agricultural production in Nepal using annual time series data from 2013/14 to 
2022/2023 A.D. Agricultural production is taken as the dependent variable and 
agricultural subsidy as the independent variable and it is analyzed using Karl 
Pearson Correlation and Ordinary Least Square (OLS) regression. The article found 
a high positive correlation (r= 0.72) among variables. Also, there exists a significant 
and positive relationship between agricultural production and agricultural subsidy 
(p-value =0.01) (Coefficient= 0.15) at a 5% level of confidence interval. Likewise, 
the residuals are free from heteroskedasticity and serial correlation. The article 
concludes that while the government should maintain its subsidy program, efforts 
must be made to address and control the irregularities in its distribution.

Keywords: Agricultural production, subsidy, GDP, regression, irregularities

Introduction
Agriculture plays a crucial role in Nepal’s economy. In the fiscal year 

2023/2024, it contributed 24.09 % of the GDP, and 62% of the people were involved 
in agriculture for employment (Ministry of Finance, 2024). This is no encouraging 
statistic because its contribution to GDP is minimal compared to people involved 
in agriculture. To promote agricultural production and its contribution to the 
economy, the Nepal government provides subsidies for various inputs including 
seeds, fertilizers, machinery purchases, etc.  The purpose of subsidies is to lower the 
production cost of farmers and increase their financial performance. In this context, 
the important question is whether agricultural subsidies are increasing agrarian 
production as expected or not. Macro and micro-level studies suggest that the result 
is mixed. The article by (Kyle et al., 2017) examined the equity and effectiveness of 
the fertilizer subsidy program in Nepal. 

CDC Journal, Year 32, No. 46, December 2024, DOI: https://doi.org/10.3126/cdj.v32i46.77037 
Received Date: October 1, 2024 Accepted Date: December 31, 2024



235

The study conducted a household sample survey for more than a thousand 
households. It found that fertilizer subsidies helped to increase the access to fertilizer 
among the people. However, the quantity of fertilizer needed is insufficient, farmers 
do not know the optimal amount of fertilizer to use, and politics regarding the 
subsidy are some other problems. Likewise (Bista et al., 2018) studied the existing 
programs and policies regarding input subsidy in Nepal, especially in seeds and 
fertilizers to review the timeline of subsidy programs, budget details, and progress 
with the help of both primary and secondary data. It also used simple decomposition 
analysis to assess the effect of area and yield on change in production of paddy, 
wheat, and maize during the period of FY 2065/66 to FY 2071/72. The study found 
that seed subsidy was impressive for wheat and paddy but progress in organic 
fertilizer subsidy is not in its pace. The subsidy was mainly targeted to small and 
marginal farmers. Also, (Upadhyay et al., 2019) analyzed the impact of fertilizer 
subsidies on paddy cultivation in Nepal using simple regression analysis and 
descriptive statistical methods. The study found that subsidies positively influenced 
productivity, profitability, food sufficiency, and production costs.

In the South Asian context, (Kaur & Sharma, 2012) examined the 
effectiveness of agricultural subsidies in India after independence using the 
descriptive method. The article pointed out that, the increasing rate of total subsidies 
(fertilizers, electricity, and irrigation) is higher than gross cropped area (GCA) 
during pre, first as well as second phases of liberalization periods. It suggested that 
subsidy should not be the weapon for vote bank politics. In Bhutan  (Wang et al., 
2019) while assessing the socioeconomic impacts of agricultural subsidies found 
that in almost all sectors ranging from agricultural machinery, seeds to jersey cow, 
etc. the non-poor population has greater access to the subsidies compared to the 
poor.  Likewise, in the case of Bangladesh, (Wang et al., 2019) assessed the impact 
of fertilizer subsidies on farming efficiency. Data Envelopment Analysis (DEA) 
and Tobit model found that subsidy has a significant effect on small and marginal 
farmers but an insignificant effect on medium and larger farmers.

If we analyze the international experience from countries outside South 
Asia, some research has supported agriculture subsidies and some have opposed 
them. The research by (Vitalis, 2007) in New Zealand, (Tan et al., 2013) in China, 
(López et al., 2017) in Paraguay, and (Vozárová et al., 2020) in the case of the 
Slovak Republic, found that subsidies had no significant impact on agricultural 
production whereas (Dorward & Chirwa, 2011) in Malawi, (Ali et al., 2019) in 
Pakistan, (Safo K Allotey et al., 2019) in Ghana found that subsidy had a positive 
impact on agricultural production and suggested applying it more effectively so 
that it reaches the desired end. Likewise, (Vozarova & Kotulic, 2016) quantified the 
effect of subsidies on the production performance of Slovak agriculture. The Pearson 
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Correlation coefficient was used and found that there is a strong correlation between 
agricultural subsidy and gross agricultural production. Similarly,(Michael et al., 
2018) examined the agricultural input subsidy as a growth enhancement scheme in 
Nigeria. It found that subsidized input was helpful to small-scale farmers but due to 
politicization the agro-dealers could not get funds on time and it caused a delay in 
the delivery of inputs and support services. Also, (Mebrahtu & Lee, 2019) analyzed 
the impact of agricultural package programs on farm productivity in Tigray-Ethiopia 
using panel data. The research used the fixed effect (FE) estimation model and 
propensity score matching (PSM) to estimate the result. The result showed that the 
agricultural package was beneficial for recipients.  

Considering the mixed experiences of the several countries, it would be an 
insightful study to see the relationship between agricultural subsidy and agricultural 
production in the Nepalese context. Nepal’s government has launched agricultural 
subsidy programs over several decades but whether the program has made an 
impact on the ground is a debatable issue. Several reports have aroused of rampant 
corruption and misuse of the resources allocated for the agricultural subsidy and 
the real farmers who should have been the beneficiaries of the subsidy were devoid 
of it. The subsidy program is mainly designed for marginal and small farmers 
but politically connected people and kith and kin of the office bearers took the 
undue advantage. Due to this government even stopped providing cash grants. The 
malpractice was so high that in 2018, the agriculture minister formed a committee 
to study the effectiveness of the use of agriculture subsidies. The committee found 
that 35 percent of the subsidy that was given to farmers was used as a commission 
to government officials (Nayapatrika Daily, 2019). 

The research studies conducted in different countries have shown that 
subsidies have helped farmers and increased farm productivity to some extent but 
over-politicization and vote bank politics have hindered its optimum utilization and 
benefit the maximum farmers. In Nepal’s case, most research has been conducted 
related to fertilizer subsidies but only limited work that studies the relationship 
between production and subsidy has been carried and this research tries to fulfill 
that gap.

Material and Methods
The secondary data from the period 2013/14 to 2022/2023 A.D. is taken. 

The annual report published in various years by the Office of the Auditor General 
of Nepal, the Economic Survey published by the Ministry of Finance, Nepal, and 
the Current Macroeconomic Situation published by Nepal Rastra Bank are used.
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Similarly, this article uses Karl Pearson correlation and regression analysis 
to see the linear relationship between the variables. Due to the limited years of time 
series data, the long run and short dynamics of the data could not be checked. So, 
the OLS method of regression was chosen. Agricultural production is used as the 
dependent variable and the amount of subsidy is used as an independent variable. 

Model specification:
Q = f (S) where,
Q = Agricultural Production 
S = Amount of Agricultural Subsidy.
The Karl Pearson Correlation Coefficient is:
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where:
r = Pearson correlation coefficient
xi  = Individual value of the x-variable
yi   = Individual value of the y-variable

= Mean of the x-variable
  = Mean of the y-variable

∑ = Sum over all data points

The Regression Equation is:
Q = α+ βS + ε
Where, α, and β are parameters and ε is the error term.
The research uses both descriptive and analytical approaches to interpret 

the findings. It also uses regression through OLS and tests the residual for 
heteroskedasticity and serial correlation. The normality and stability tests are also 
conducted to check whether the model is the best fit or not. 
Hypothesis:
H0 = There is no significant relationship between agricultural subsidy and agricultural 
production
H1 = There is a significant relationship between agricultural subsidy and agricultural 
production.
 

Result and Discussion
The correlation coefficient was found to be r= 0.72, which is highly 

correlated. This implies production and subsidy move in the same positive direction. 
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The increase in subsidy will increase production and productivity should be 
rewarded with justifiable and necessary subsidy. Likewise, the regression analysis 
of the data shows that the dependent variable was explained 52% by an independent 
variable. The research found a positive and significant linear relationship between 
agricultural production and the amount of subsidy at a 5% level of significance 
(p-value =0.01) (Coefficient = 0.15). So, we reject the null hypothesis and accept the 
alternate hypothesis. This implies that subsidy has a systematic and major influence 
on agricultural production. This regression analysis along with correlation analysis 
suggests that an increase in subsidy will increase production.  Also, the data were 
free from heteroskedasticity by using the Breusch- Gagan- Godfrey test (p-value = 
0.43) and Serial Correlation using the LM test (p-value = 0.07). This result verifies 
different research conducted in Nepal and other various countries about the positive 
effect of subsidies on agricultural productivity (Agyemang et al., 2022) in Ghana, 
(Zheng et al., 2013) in China.

Table 1
Least Squares Regression Result
Dependent Variable: Agricultural Production
Variable Coefficient Std. Error t-Statistic Prob.  
Agricultural Subsidy 0.150527 0.050472 2.982369 0.0175
C 19908.66 886.6912 22.45275 0.0000
R-squared 0.526474     Mean dependent var 22256.13
Adjusted R-squared 0.467283     S.D. dependent var 1768.803
S.E. of regression 1291.005     Akaike info criterion 17.34109
F-statistic 8.894524     Durbin-Watson stat 0.665117
Prob(F-statistic) 0.017537
Source. Author’s Calculation 

Table 2
Heteroskedasticity Test: Breusch-Pagan-Godfrey
F-statistic 0.672020     Prob. F (1,8) 0.4361
Obs*R-squared 0.774929     Prob. Chi-Square (1) 0.3787
Scaled explained SS 0.154863     Prob. Chi-Square (1) 0.6939

Source. Author’s Calculation

Table 3 
Breusch- Godfrey Serial Correlation LM Test 
F-statistic 4.000588     Prob. F(2,6) 0.0787
Obs*R-squared 5.714646     Prob. Chi-Square (2) 0.0574

Source. Author’s Calculation 
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Figure 1
Normality Test
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It is seen from the above tables that data is free from heteroskedasticity, and 
serial correlation and the data are normally distributed.

Figure 2
CUSUM Test
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Figure 3
CUSUM of Square Test
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Figure 2 and Figure 3 show that the model is stable because the calculated 
line lies between two benchmark lines.              

Conclusion
This study concludes that agricultural subsidy has a positive role in 

agricultural production in Nepal. The government should continue its subsidy 
program but time and often the rampant corruption and irregularities report regarding 
subsidy distribution surfaces in the media. The government should identify the real 
farmers and should give subsidy facilities directly through banking transactions or 
through trackable digital mediums which will control corruption. Not only large 
farmers but small farmers should also be beneficiaries of the government scheme. 
Subsidy not only protects the farmer but also protects the domestic market. This 
research suggests that the government should provide direct monetary benefits to 
the farmers rather than other non-monetary benefits because it will help farmers 
make decisions independently. The most important thing that should be noted is 
that, has all money that has been disbursed as subsidy is spent for what it is assigned 
for.  The news report as cited in the introduction says that 35 percent of the subsidy 
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amount is taken by government officials as a commission. This report was prepared 
by government officials themselves. This means only 65 percent is spent on actual 
purpose and even within this 65 percent how much money goes to the hands of 
hardworking farmers nobody knows. So, there is a need for further study about 
how much money goes actually into the hands of the farmers and its impact on 
production. Despite all these shortcomings, subsidies have a significant role in 
production so the government should control the misuse of subsidies and increase 
the production. 
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n]v;f/

k|:t't n]vdf laGb' zdf{sf] …cf]Ssn bf]Ssn lkkn kftÚ sljtf;ª\u|xdf ;ª\u[xLt …
bª\uLz/0fsf] cfFugaf6Ú sljtfdf cleJoSt kof{j/0fLo r]tgfsf] ljZn]if0f ul/Psf] 5 . 
o; sljtfdf bfª lhNnfsf] P]ltxfl;s ;Gbe{nfO{ k|:t't ub}{ jt{dfgdf eO/x]sf] r'/] 
pTvgg / To;n] jftfj/0fdf kf/]sf] ;ª\s6sf] lrq0f ul/Psf] 5 . oxfF bfªsf] df6f] 
ToxfFsf cflbjf;L yf¿x¿n] k/fk"j{ sfnb]lv l;l~rt u/]sfn] To;sf] pkef]usf jf:tljs 
clwsf/L pgLx¿ g} x'g'kg]{ / pgLx¿n] k/Dk/fut ¿kaf6 b[li6sf]0f k|:t't ul/Psf] 5 . 
sljtfsf] kof{j/0fLo cWoogsf nflu dfS;{jfbL kof{j/0f l;4fGtn] k|:t't u/]sf kof{j/0fLo 
hLjGttfsf] kmf6f], l:y/ /fHo cy{Joj:yfsf] kl/sNkgf / kof{j/0fLo ;dfhjfbsf] cjwf/0ff 
u/L tLg cf]6f pks/0fnfO{ ;}4flGts 9fFrfsf ¿kdf pkof]u ul/Psf] 5 . o; cWoogsf 
nflu k|fylds / låtLos  ;fdu|L ;ª\sng ul/Psf] 5 . o;sf] ;fdu|LljZn]if0f u'0ffTds 
k4ltdf cfwfl/t 5 / To;sf nflu kf7ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 . o;sf nflu 
k"j{sfo{sf] cWoogåf/f ;}4flGts 9fFrfsf] lgdf{0f ul/Psf] 5 . o;sf nflu ;fdflhs–
cfly{s ;Gbe{df sljtfdf k|:t't dfS;{jfbL kof{j/0fLo tYox¿sf] klxrfg Pj+ ljZn]if0f 
ul/Psf] 5 . o; sljtfdf k'FhLjfbL pTkfbgk|0ffnLo'St ;dfhJoj:yfn] cJojl:yt ¿kdf 
u/]sf] r'/] If]qsf] pTvggaf6 jftfj/0fLo cj:yfdf kf/]sf] gsf/fTds k|efj / kof{j/0fLo 
;ª\s6nfO{ b]vfpFb} To;sf] lj/f]w ul/Psf] 5 . oxfF k|fs[lts ;Dkbfdflysf] cJojl:yt 
bf]xgsf] cfly{s ;fdflhs cGt;{DaGw / To;n] lgDTofpg] kof{j/0fLo ;ª\s6n] dfgjLo 
cl:tTjnfO{ w/fkdf kfg]{ x'Fbf o;sf] cGTo x'g'kg]{ lrGtg JoSt ePsf] 5 . o; sljtfdf 
kof{j/0fLo hLjGttf sfod /fVg bLuf] l:y/ /fHo cy{Joj:yfdf cfwfl/t pTkfbgk|0ffnLdf 
hf]8 lbg'kg]{df hf]8 lbOPsf] 5 . kof{j/0fLo hLjGttf sfod x'g] l:ylt k|s[lt;Fu lg/Gt/ 
;xofqfdf /x]sfx¿df g} e"lddflysf] pkef]usf] clwsf/ :yflkt ePsf cj:yfdf dfq ;Dej 
x'g] lrGtg JoSt ePsf] 5 .

zAbs'~hL M cy{Joj:yf,  kof{j/0fLo ;ª\s6, k'FhLjfb, ;dfhjfb 
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ljifokl/ro

…bª\uLz/0fsf] cfFugaf6Ú sljtfdf r'/] If]qsf] k'FhLjfbL cltqmd0f / To;n] kof{j/0fdf kf/]sf] 

gsf/fTds k|efjnfO{ b]vfpFb} To;sf lj?4 k|lt/f]wL r]tgf cleJoSt ePsf] 5 . kof{j/0fLo r]tgfn] 

dflg; / k|s[ltlarsf] ;DaGwsf] cWoog ub{5 . o; lrGtgn] dfgjnfO{ k|s[ltsf] cleGg cª\usf 

¿kdf lnG5 . o;n] k|s[lt / dfgjsf] cGt;{Da4tf / ckl/xfo{tfsf kl/k|]Iodf logLx¿sf cfk;L 

;DaGwsf sf/0f l;lh{t ;fdflhs :j¿k, rl/q / k|efjsf] ljZn]if0f ub{5 . kof{j/0f / dflg;sf] 

cGt;{DaGw / cfk;L :j¿knfO{ ljZn]if0f ug]{ ;Gbe{df ljleGg kof{j/0fLo cjwf/0ff :yflkt 5g\ . 

logLx¿n] ljleGg cfwf/df k|s[lt / dflg;sf] ;DaGwsf sf]0fx¿nfO{ x]g]{ / ljZn]if0f ug]{ sfd u/]sf 

5g\ . oL ljleGGf lrGtgdWo] dfS;{jfbL bz{gn] kof{j/0f;Fu dflg;sf] h}ljs, cfly{s / efjgfTds 

;DaGw /x]sf] lrGtg k|:t't u/]sf] 5 . o;n] dfgj / kof{j/0flar åGåfTds ;DaGw /xg] dfGotf 

/fVb5 . k|fs[lts ;Dkbfdfly ul/Psf] dfgjLo >dsf dfWodaf6 g} ;fdflhs pTkfbg x'G5 eGg] 

dfS;{jfbsf] wf/0ff 5 . ;fdflhs pTkfbgsf dfWodaf6 g} dfgjLo hLjg ;Dej x'g] t/ o; qmddf 

kof{j/0fLo cj:yfdf c;/ kg]{ sf/0fn] oL b'O{lar åGåfTds ;DaGw :yflkt ePsf] xf] . 

laGb' zdf{ åGåfTds ef}ltsjfbL b[li6af6 hLjghut\nfO{ x]g]{ / ljZn]if0f ug]{ ;flxTosf/ / ;dfnf]rs 

x'g\ . pgL jt{dfgdf g]kfnL ;flxTosf ;dfnf]rgf, sljtf, syf / lgaGwn]vgdf ;lqmo l5g\ eg] 

slj / ;dfnf]rssf ¿kdf pgsf] alnof] klxrfg 5 . pgsf] cf]Ssn bf]Ssn lkkn kft -@)&^_ 
sljtf;ª\u|xsf sljtfdf g]kfnL ;dfhsf juL{o, If]qLo, lnª\uLo, hftLonufot ljljw lje]bsf 

sf/0f l;lh{t c;dfg kl/j]z / ltgLx¿n] lgDTofPsf hl6ntfnfO{ b]vfpFb} tL lje]blj?4 k|lt/f]wL 

r]tgf JoSt ePsf] 5 . k|:t't cWoogdf pgsf] sljtf …bª\uLz/0fsf] cfFugaf6ÚnfO{ dfS;{jfbL 

kof{j/0fLo sf]0faf6 ljZn]if0f ul/Psf] 5 . && cf]6f x/kmdf ;+/lrt o; sljtfdf k'FHfLjfbL 

Joj:yfsf] df/df k/]sf] r'/] If]qsf] eofjx cj:yfnfO{ b]vfOPsf] 5 ;fy} bfª lhNnfsf cflbjf;L 

yf¿x¿sf] ljn'Kt kfl/Psf] klxrfgsf kIfdf cfjfh p7fOPsf] 5 . o; sljtfdf yf¿ hfltn]] l;l~rt 

u/]sf] bfª lhNnfsf] e"ld, ToxfFsf] k|frLg hª\un, hn, hldgnufot ljleGg k|fs[lts ;|f]tdfly 

eO/x]sf] k'FHfLjfbL cltqmd0f / To;n] l;h{gf u/]sf] kof{j/0fLo ;ª\s6nfO{ ljleGg laDa / k|tLssf 

dfWodaf6 k|:t't ul/Psf] 5 . k|:t't cg';Gwfgdf …bª\uLz/0fsf] cfFugaf6Ú sljtfdf kof{j/0fLo 

;ª\s6sf ;Gbe{df s]s:tf b[li6sf]0f k|:t't ePsf 5g\ / o;sf] sf/0fsf ¿kdf s'g ;+/rgf jf 

tÎjnfO{ lnOPsf] 5 eGg] k|d'v lh1f;f /fvL To;sf] k|fl1s ;dfwfg ug]{ p2]Zo /flvPsf] 5 . 
o; sljtfdf k|o'St kof{j/0fLo r]tgfsf] cWoogaf6 k'FhLjfbL pTkfbgJoj:yfn] kof{j/0fdf kf/]sf] 

c;/sf] cWoogsf ;fy} dflg; / k|s[ltsf] cGt;{DaGwsf cfofdx¿sf] klg cWoog x'G5 . 

o;af6 g]kfnL ;dfhsf] pTkfbgJoj:yf / oxfFsf] jftfj/0fLo cj:yflarsf] cGt;{DaGwnfO{ ljZn]if0f 

ug]{ ;fy} kof{j/0fLo dfgjLo ;DaGwnfO{ x]g]{ sljsf ljrf/wf/fsf] klg cWoog x'g] ePsfn] of] 

cWoog cf}lrTok"0f{ 5 . 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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cWoogljlw / ;}4flGts cfwf/

k|:t't cg';GwfgfTds n]vdf dfS;{jfbL kof{j/0f l;4fGtnfO{ d"n cfwf/ dfgL …bª\uLz/0fsf] 

cfugaf6Ú sljtfsf] ljZn]if0f ul/Psf] 5 . o; cWoogsf] k|fylds ;fdu|L …bª\uLz/0fsf] 

cfugaf6Ú sljtf xf] eg] kof{j/0f;DaGwL dfS;{jfbL lrGtg / b[li6sf]0fx¿ k|:t't ePsf k':ts, 

;dLIff, ;dfnf]rgfTds s[ltx¿ låtLos ;fdu|L x'g\ . o; cWoogdf sljtf ljZn]if0fsf] cfwf/ 

dfS;{jfbL kof{j/0f l;4fGt ePsfn] o; lrGtgsf ;fy} cWoognfO{ ;3fp k'¥ofpg] u/L 

;Da4 sljtfsf af/]df ul/Psf cg';Gwfg, ;dLIff, ;dfnf]rgfnufotaf6 cg';Gwfgsf lglDt 

cfjZos kg]{ låtLos ;fdu|L ;ª\sng ul/Psf] 5 . pko'{Qm ;fdu|Lx¿sf] plrt k|of]u u/L  

…bª\uLz/0fsf] cfugaf6Ú sljtfdf lglxt kof{j/0fLo r]tgf;Da4 kIfx¿sf] d"Nofª\sg ug{ 

ljZn]if0fsf] ;}4flGts 9fFrf tof/ ul/Psf] 5 / kf7ljZn]if0fsf cfwf/df lgisif{df k'luPsf] 5 . 

o; cg';Gwfgdf cfjZostfcg';f/ ;"Id dfkb08 lgdf{0f u/L sljtfsf] ljZn]if0f ul/Psfn] 

of] cg';Gwfg ;du|tM ljZn]if0ffTds / u'0ffTds k|sf/sf] /x]sf] 5 .

kof{j/0fLo l;4fGt dflg; / k|s[ltsf] cGt;{DaGwsf] cWoog ug]{ / ljZn]if0f ug]{ lrGtg xf] . 

dfgjLo cl:tTj k"0f{ ¿kdf k|fs[lts ;Dkbfdfly g} lge{/ /x]sf] 5 To;}n] kof{j/0f g} dfgjLo 

cl:tTjsf] cfwf/ xf] . dfgjLo pkof]usf nflu x/;do pkof]u eO/xFbf k|s[ltdf s'g} g s'g} 

¿kdf c;/ kl//x]sf] x'G5 oBlk dfgjLo hLjgsf nflu o;sf] pkof]u clgjfo{ / ckl/xfo{ 5 . 

o; ;Gbe{df kof{j/0fLo lrGtgn] k|s[lt / dfgjsf] cGtlg{e{/tf / logLx¿sf cfk;L ;DaGw 

/ k|efjsf af/]df cWoog ub{5 . kof{j/0fLo ;dfnf]rgfn] ;flxTo / ef}lts kof{j/0flarsf] 

;DaGwsf] cEoog ub{5 -Goltfelty, 1996, p. xvi_ . dfgjLo ;+:s[lt ef}lts hut\;Fu hf]
l8Psf] x'G5 / o;n] k|s[ltnfO{ k|efljt klg kf5{ / o;af6 k|efljt klg x'G5 . kof{j/0fLo 

;dfnf]rgfn] kof{j/0f / dflg;larsf] cGt;{DaGwsf] cWoog ub{5 . o; ;dfnf]rgfn] w/

tLnfO{ ;r]t eP/ uxg b[li6n] cWoog ug'{k5{ / To;sf] ;'dw'/ no, cfTdf / r]tgf klxrfg 

u/L ;+/rgfut hl6ntfnfO{ cfTd;ft\ ug'{k5{ eGg] 7fG5 / kof{j/0fnfO{ s[ltsf] kl/j]z jf 

k|s[ltlrq0fsf] cnª\sf/sf ¿kdf glnO{ clgjfo{ cl:tTjsf ¿kdf ljZn]if0f ub{5 -P6d, @)^(, 

k[=#!!_ . kof{j/0fLo ;dfnf]rgfsf ;Gbe{df kof{j/0f;DaGwL dfS;{jfbL lrGtg, kof{j/0fLo 

dfS;{jfb, uxg kof{j/0fLo l;4fGt, ;+/If0fd'vL kof{j/0fLo r]tgfnufot ljleGg lrGtg  

/x]sf 5g\ . k|:t't cWoogdf kof{j/0f;DaGwL ljleGg lrGtgdWo] kof{j/0f;DaGwL dfS;{jfbL 

lrGtgnfO{ ljZn]if0fsf] cfwf/ agfOPsf] 5 . 

dfS;{jfbn] k|s[lt / dfgjlar åGåfTds ;DaGw /xGf] dfGotf k|:t't ub{5 . dfS;{jfbsf 

kof{j/0f;DaGwL wf/0ffx¿ dflg; / k|s[ltsf larsf] PsTj tyf k/sLos/0f, k'FhLsf] 

clt;~roh:tf cjwf/0ffx¿df cfwfl/t /x]sf 5g\ -j}B, @)&&, k[=@!_ . o;n] jt{dfg ;Gbe{df 

k'FhLjfbnfO{ g} k|s[lt / dfgjLo ;ª\s6sf] k|d'v sf/0f dfGb5 . k'FhLjfb jf:tljs pkef]udf 
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cfwfl/t pTkfbgk|0ffnL xf]Og . of] dfgjsf cfwf/e"t cfjZostf k"lt{df eGbf klg k'FhLsf] 

cGtxLg ;l~rltsf nflu ul/g] clwpTkfbg / clwvktsf] cjwf/0ffdf cfwfl/t Joj:yf xf] . 

clwpTkfbg / clwvkt kof{j/0fLo ljgfzsf] k|d'v sf/0f xf] . o;n] cf}Bf]lusLs/0f / 

;x/Ls/0fsf k|lqmofdfkm{t u/]sf] k|fs[lts ;Dkbfx¿sf] cJojl:yt bf]xg / cltqmd0fn] k|s[lt 

/ dfgjlarsf] d]6faf]lns k|lqmofnfO{ g} Wj:t kfg]{ sfd u/]sf] 5 . kof{j/0f / ;fdflhs 

pTkfbgk|0ffnLsf larsf] of] åGåfTds cGtlq{mofn] g} kof{j/0fsf] l:ylt / ;dfhsf] juL{o 

;+/rgf, cfly{s / ;fdflhs ljsf; Pj+ c;dfgtfsf :j¿k lgwf{/0f ub{5g\ -zdf{, @)*), 

k[=!)_ . To;}n] dfS;{jfbn] dfgj / k|s[ltsf] ;DaGwdf kfg]{ gsf/fTds k|efjx¿sf nflu 

k'FhLjfbL Joj:yfsf] tLj| ¿kdf lj/f]w ub{5 . jt{dfg ljZjn] ;fdgf ug'{k/]sf x/]s kfl/l:ylts 

;d:ofsf nflu k'FhLjfb lhDd]jf/ 5 eGg] o;sf] wf/0ff 5 . o; lrGtgn] s]jn jftfj/0fLo 

Iflt jf ljgfznfO{ dfq xf]Og k'FhLjfbL pTkfbgsf :j¿kx¿åf/f l;lh{t k|fs[lts cefjx¿nfO{ 

klg k|:t't u/]sf] 5 . 

dfS;{jfbn] dfgj / jftfj/0fsf] ;DaGwsf af/]df / jftfj/0fLo k|efjn] z/0ffyL{sf] hLjg ef]Ug 

afWo ePsf dflg;x¿sf ljljw cj:yfsf] cWoog ub{5 . dfS;{jfbL ;dfnf]rgfn] kof{j/0fnfO{ 

z'4 kof{j/0fLo ;DaGwaf6 dfq gx]/L hgtf, hLjg, >d / ljrf/wf/fsf ;fk]Iftfdf x]b{5 

/ ;fdGtjfb / ;fd|fHojfbsf lj?4 kof{/0fLo cfGbf]ngnfO{ klg s]lGb|t ug'{kg]{ / ljZjsf 

hgtfnfO{ ;ª\ul7t ug'{kg]{ wf/0ff JoSt ub{5 -e6\6/fO{, @)^^, k[=*^_ . o; lrGtgn] k'FhLjfbL 

;dfhJoj:yfn] l;h{gf u/]sf] kof{j/0fLo ;ª\s6sf] ljZn]if0f ug{sf nflu …kof{j/0fLo ;ª\s6Ú, 

…cnufjsf] vktÚ, …l:y/ /fHo cy{Joj:yfÚ / …kof{j/0fLo ;dfhjfbÚ h:tf cjwf/0ffx¿ cufl8 

;f/]sf] 5 -li, 2021_ . k'FhLjfbL Joj:yfsf ;ª\36s tÎjx¿ / o;n] l;h{gf u/]sf ljljw 
;d:ofnfO{ x]bf{ o;sf] ljsf;sf clwpTkfbg / clwvkt u/L d'Vo b'O{ rl/q /x]sf] lrGtg 

o;n] k|:t't u/]sf] 5 . clwpTkfbgn] k'FhLkltx¿sf] pTkfbgsf] dfqf / k'g?TkfbgnfO{ 

km}nfpF5 / k|s[ltdfly ltgLx¿sf] x:tIf]k / clwstd gfkmf cfh{g ug]{ ltgLx¿sf] nIonfO{ 

lj:t[t kfb{5 . k'FhL / k|ljlwsf ;antfdf cfwfl/t /x]/ ltgLx¿n] lg/Gt/ ¿kdf j}lZjs 

;|f]tx¿sf] clwstd If]qx¿df vkt ub{5g\ / kof{j/0fLo pklgj]z sfod ug]{ k|of; ub{5g\ -li, 

2021_ eGg] o;sf] dfGotf /x]sf] 5 . o; lrGtgn] k'FhLjfbn] lgdf{0f u/]sf] cnufjsf] vkt / 

o;n] l;h{gf u/]sf] jftfj/0fLo ;ª\s6sf ;DaGwdf wf/0ffx¿ k|:t't ub}{ kof{j/0fLo ;ª\s6sf] 

cGTo ug{ l:y/ /fHo cy{Joj:yf / kof{j/0fLo ;dfhjfbsf] cjwf/0ff k|:t't u/]sf] 5 . k|:t't 

cWoogdf dfS;{jfbsf kof{j/0f;DaGwL log} ljleGGf cjwf/0ffdWo] k|fs[lts hLjGttfsf] kmf6f] 

-d]6faf]lns l/km\6_, l:y/ /fHo cy{Joj:yf -l:68L :6]6 Osf]gf]dL_ / kof{j/0fLo ;dfhjfb 

-Osf]nf]lhsn ;f]l;olnhd_ ;DaGwL cjwf/0ffsf cfwf/df …bª\uLz/0fsf] cfFugaf6Ú sljtfsf] 

cWoog ul/Psf] 5 . 



248 kf7\oqmd ljsf; hg{n, jif{ #@, cª\s $^, lj=;+= @)*! 

kfl/0ffd / ljdz{

laGb' zdf{sf] …bª\uLz/0fsf] cfFugaf6Ú sljtfdf k'FhLjfbL pTkfbgk|0ffnLn] cJojl:yt ¿kdf 

u/]sf] r'/] If]qsf] pTvggaf6 jftfj/0fLo cj:yfdf kf/]sf] gsf/fTds k|efj / kof{j/0fLo 

;ª\s6nfO{ b]vfpgfsf ;fy} o; Joj:yfn] To; If]qsf] hldgsf jf:tljs clwsf/L yf¿x¿sf] 

clwsf/dfly u/]sf] cltqmd0flj?4 cfjfh p7fOPsf] 5 . oxfF ;fdflhs pTkfbgsf qmddf 

k|s[ltdflysf] lgoGq0fn] lje]bdf cfwfl/t ;fdflhs rl/qsf] lgdf{0f u/]sf] / kof{j/0fLo 

;ª\s6sf] l:ylt lgDTofPsf] cj:yfnfO{ …r'/]sf] cflbjf;L prfOsf] cjTvgg ul/Psf], 

yf¿x¿sf kl;gfsf pj{/ x/sx¿ lnnfd eO/x]sf], pgLx¿sf v]tvlnofgx¿ 6'qmf6'qmfdf 

ljeSt kf/]/ a]lrPsf]Ú ;Gbe{af6 k'li6 ul/Psf] 5 . k'FhLjfbL Joj:yfn] u/]sf] k|s[ltdflysf] 

of] gfª\uf] x:tIf]kn] k|s[lt / dfgjlarsf] cGt;{DaGwdf kmf6f] pTkGg u/L kof{j/0fLo ;ª\s6 

lgDTofPsf] efj o; sljtfdf JoSt ul/Psf] 5 . o; n]vdf k'FhLjfbL Joj:yfåf/f r'/] If]qdfly 

ul/Psf] cfqmd0f / ToxfFsf cflbjf;L yf¿x¿sf] klxrfg / :jfldTjdflysf] cfqmd0f s]jn 

yf¿x¿dflysf] cfqmd0f dfq geP/ k|fs[lt / dfgjsf] hLjGt cGt;{DaGwdflysf] cfqmd0f xf] 

eGg] ;Gbe{df sljtfdf JoSt ePsf tYosf cfwf/df ljdz{ ul/Psf] 5 . o; qmddf kof{j/0fLo 

hLjGttf;DaGwL sljsf] r]tgf, k|s[lt / dfgjlarsf] cGt;{DaGwaf/] pgsf] b[li6sf]0f, jt{dfg 

;Gbe{df eofjx aGb} uO/x]sf] kof{j/0fLo ;ª\s6 / o;sf] ;dfwfgsf ;Gbe{df sljtfdf 

JoSt ePsf ljrf/x¿nfO{ s]Gb|df /fv]/ a'Fbfut ¿kdf ljdz{ ul/Psf] 5 / To;sf cfwf/df 

lgisif{df k'luPsf] 5 . 

k|fs[lts hLjGttfsf] kmf6f] 

dfS;{jfbn] k'FhLjfbL pTkfbgJoj:yfnfO{ kof{j/0fLo ;ª\s6sf] k|d'v sf/0f dfGb5 . k'FhLjfbL 

pTkfbgk|0ffnLn] ha cfÎgf] :jfy{cg's"n k|s[ltsf] dfgjLs/0f ub{5 ta o;n] dfG5] / 

k|s[ltsf] cGtlqm{ofsf] ;Gt'ng laufb}{ hfG5 . s[lifdf cGwf] ePsf] n'6n] e"ldsf] pj{/tfnfO{ 

gi6 ul/lbG5 -dfS;{, v08 !, @)%^, k[=!^(_ . o;n] Psflt/ >lds jf sfdbf/sf] cltl/Qm 

>dnfO{ zf]if0f u5{ / p;sf] :jTjsf] x/0f u5{ eg] csf{lt/ k[YjL jf k|s[ltsf] pj{/ Ifdtfsf] 

:jTj x/0f u5{ -zdf{, @)*), k[=!! _ . o;n] k|s[lt / dfgjsf] cGt;{DaGwdf /xg] ;Gt'ngdf 

kmf6f] NofP/ k|s[lt / dfgjsf] ;DaGwdf /x]sf] hLjGttfnfO{ ;d]t vNaNofpg] sfd ub{5 . 

k|s[lt / dfgjlarsf] o; c;Gt'ngnfO{ dfS;{n] k|s[ltsf] hLjGttfdf cfpg] kmf6f] -d]6faf]lns 

l/km\6_ eg]sf 5g\ . dfS;{n] k'FhLjfbL v]tLdf h'g k|ult x'G5 Tof] dhb'/ dfq xf]Og, w/tLnfO{ 

klg n'6\g] snfsf] k|ult xf] eg]sf 5g\ -j}B, @)&&, k[=@@_ . dfS;{jfbn] k|s[ltsf] hLjgrqm, 

dfgjLo hLjgrqm / ;fdflhs pTkfbgsf] hLjgrqmlar cGof]Gofl>t ;DaGw /x]sf] x'G5 

eGg]] wf/0ff /fVb5 . jftfj/0fLo ;ª\s6sf] a9\bf] ljgfzsf] ;fdgf ug{ dfS;{ / pgsf 

pQ/flwsf/Ln] k|:t't u/]sf] ;}4flGts lrGtg cToGt dxÎjk"0f{ 5 . pgLx¿n] jftfj/0fLo 



249

x|f;sf ;+:yfut / ;fdflhs sf/s / kfl/l:ylts k|0ffnL;DaGwL ljZjJofkL b[li6sf]0fnfO{ 

klxrfg u/] h'g cfh ;+;f/nfO{ cltcfjZos 5 -Zhang, 2022_ . …bª\uLz/0fsf] cfugaf6Ú 
sljtfdf k'FhLjfbL Joj:yfnfO{ jt{dfg kof{j/0fLo ;ª\s6sf] k|d'v sf/0f dflgPsf] 5 . o; 

sljtfdf r'/] pTvgg dfgj ;Eotf, ;+:s[lt, Oltxf; / ;du|df dfgjLo cl:tTjdfly g} 

cfqmd0f xf] eGg] cGto{ k|:t't ePsf] 5 . c;Lldt gfkmfcfh{gsf nf]edf k'FhLjfbn] k|fs[lts 

;Dkbfx¿dfly u/]sf] cltqmd0f uDeL/ kof{j/0fLo ;ª\s6 ePsf] / o;n] dfgjLotfdfly g} 

cfqmd0f u/]sf] cj:yfnfO{ sljtfdf o;/L k|:t't ul/Psf] 5 M

lvOFb} uO/x]sf] r'/]sf] cflbjf;L prfOaf6

v'lDrFb} uO/x]sf lgnf gbLsf ofofj/Lo cfofdx¿df

af]ln/x]5' d

lhldbf/sf] vlnxfgdf y'lk|Psf] wfgsf] /f;h:t} r'lrNnf] 

;'sf}/fsf] df6fsf] y'DsLaf6

cf] d]/f] lk|o lejfF

pTvgg xf]Og, cjTvgg xf] of] -Kf[=@&_ 

pko'{St sljtf+zdf k'FhLjfbL Joj:yfn] gfkmf cfh{gsf nflu r'/] If]qsf] lg/ª\s'z bf]xg u/]sf] 

/ o;n] r'/] If]qsf] dfq geO{ dfgj ;dfhs} cl:tTjdfly ;ª\s6 pTkGGf ul//x]sf] oyfy{nfO{ 

k|:t't ul/Psf] 5 . ;x/Ls/0fsf nflu cfjZos vfgL 9'ª\uf, lu6L, afn'jf, df6f]nufot 

ljlEfGg ;|f]t / ;fwgsf] bf]xg u/]/ o;af6 cs't gfkmf cfh{g ug]{ k'FhLjfbL k|lqmofn] k|s[ltsf] 

hLjGttfnfO{ gi6 u/]sf] / o;n] jftfj/0fLo c;Gt'ng dfq geO{ k|s[lt / dfgjlarsf] 

cGt;{DaGwdf kmf6f] pTkGg u/]sf] ;Gbe{nfO{ …lvOFb} uO/x]sf] r'/]sf] cflbjf;L prfOÚ / …v'lDrFb} 

u/]sf ofofj/Lo lgnf gbLsf cfofdx¿Ú ljDan] k|:t't u/]sf 5g\ . jt{dfgdf k'FhLjfbsf] k'FhL 

;~rosf] k|lqmofn] k|s[ltsf] hLjgrqmdf pRr ¿kdf afwf pTkGg u/fpgfsf ;fy} o;n] h}ljs 

ljljwtfnfO{ gi6 u/L k[YjLnfO{ tftf] 3/ aGg] lbzfdf x'TofO/x]sf] 5 . o; k|lqmofn] ;Defljt 

ckl/jt{gLo ljgfzsf/L k|efjx¿ l;h{gf u/]sf] 5 h;n] hLjgsf cfwf/x¿nfO{ g} sdhf]/ 

kfl//x]sf] 5  (Foster et al., 2011, p. 656) . dfS;{ / Pª\u]N;sf jftfj/0f / ;fdflhs pTkfbg 
k|0ffnL;DaGwL k|f/lDes wf/0ffx¿n] lbg] :ki6 ;Gb]z jftfj/0fLo ;ª\s6sf] h/f] k'FhLjfbL 

pTkfbg k|0ffnLn] rsf{pg] d]6faf]lns l/6 cyf{t\ hLjGttfsf] kmf6f] xf] / of] kmf6f] To;a]nf 

dfq qmlds ¿kn] k'g{ ;lsG5, ha k|s[ltsf] ;fj{ef}d ;~rfng -d]6faf]lnhd\_ / ;fdflhs 

pTkfbgsf] ;~rfngsf lar ;Dfk"/s ;DaGw :yflkt ug{ ;lsG5 -zdf{, @)*), k[=!!_ . o; 

sljtf+zdf k|s[ltsf] hLjGttfsf k|lqmofdf k'FhLjfbL pTkfbgk|0ffnLn] NofPsf] oxL kmf6f]nfO{ 

k|:t't ul/Psf] 5 . r'/] If]qaf6 vfgL9'ª\uf, lu6L, afn'jfnufotsf] cgflws[t pTvggn] r'/]sf] 

k|fs[lts hLjgrqmnfO{ Wj:t kf/]sf] / of] s]jn r'/]sf] e"uf]nsf] dfq geP/ dfgj hLjgsf] 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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ljgfz ePsf] lrGtg sljtfdf JoSt ePsf] 5 . k'FhLjfbsf] :yfloTjsf nflu ul/Psf] r'/] 

pTvggn] oxfFsf] e"uf]nsf ;fy} oxfFsf] jgk|0ffnL, d[lQsfk|0ffnL, gbLk|0ffnLdfly cfqmd0f 

u/]sf] / k|s[ltsf] hLjgrqmnfO{ Wj:t kf/]sf] lrGtg sljtfdf JoSt ePsf] 5 . To;}n] 

sljtfdf of] pTvgg geP/ cjTvgg xf] eGg] efj k|:t't ePsf] 5 . r'/] kxf8L z[ª\vnfsf] 

ljgfzn] ;f] If]qsf] e"uf]nsf ;fy} gbLk|0ffnL / ;f]sf] hnfwf/ If]q;d]t gi6 u/]sf] / o;sf] 

kl/0ffd:j¿k ;f] If]qsf gbLx¿ ;'Sb} uPsf] ;Gbe{ sljtf+zdf k|:t't 5 . o;sf ;fy} r'/] If]q 

cflbjf;L ;d'bfosf] hLjgz}nL, klxrfg / Jojxf/sf ;fy} h}ljs ljljwtf / dfgj ;Eotfs} 

k|d'v cª\u ePsf] / o;sf] ljgfzn] k|fs[lt / dfgjlarsf] hLjGttfsf] rqmnfO{ g} Wj:t 

t'NofPsf] oyfy{nfO{ pko'{St sljtf+zn] k|:t't u/]sf] 5 . 

r'/] If]qn] s]jn e"uf]nnfO{ dfq geP/ ;Eotf, ;+:s[lt / klxrfgnfO{ klg hgfpF5 . bfªsf] 

klxrfgsf ¿kdf /x]sf] r'/] kj{tdfnf s]jn e"uf]n dfq geP/ g]kfnsf cflbjf;L yf¿x¿sf] 

klxrfg, ;+:s[lt, ;Eotf / hLjgz}nLsf] ;|f]t klg xf] . …bª\uLz/0fsf] cfFugaf6Ú sljtfdf 

ToxfFsf] k|s[lt;Fu Psfsf/ x'Fb} yf¿x¿sf kl;gfn] cfjfb u/]sf] of] e"lddflysf] k'FhLjfbL 

cltqmd0fnfO{ cToGt dfld{s ¿kdf k|:t't ul/Psf] 5 . sljtfdf o;} k|lqmofn] jt{dfgdf 

pgLx¿ z/0ffyL{ hLjg latfpg afWo ePsf 5g\ eGg] ;Gbe{ cfPsf] 5 . r'/] If]qsf] of] 

cltqmd0f k|s[lt / dfgjtfdflysf] cltqmd0fsf ;fy} cflbjf;L yf?x¿sf] kl;gf, klxrfg, 

;+:s[lt, ;Eotf / cl:tTjdflys} cfqmd0f xf] eGg] lrGtg sljtfdf o;/L cleJoSt ePsf] 5 M 

xfd|f] k|frLg hª\un / hldg

kmfF8]/ hLjgsf] 3gf ;f}Gbo{

cfHofn] cfjfb u/]sf] xf]

of] hnls/0fn] leh]sf] df6f] 

labfO u/]sL 5f]/Lh;/L 

lsg k/fO eO/x]5 xfd|} nflu -Kf[=@*_ 

pko'{St sljtf+zdf r'/] If]qsf] hª\un / hldg yf¿x¿s} hLjgcl:tTj;Fu hf]l8Psf] / 

pgLx¿s} kl;gfn] oxfFsf] k|s[lt cfjfb ePsf] t/ jt{dfgdf of] e"ld pgLx¿af6 vf]l;Psf] 

oyfy{ k|:t't ePsf] 5 . sljtf+zdf yf¿x¿sf kl;gfn] l;l~rPsf] k|frLg hª\un / hldg 

jt{dfgdf pgLx¿s} gx'g] kl/l:ylt k'FhLjfbn] l;h{gf u/]sf] xf] eGg] cGto{ k|:t't ePsf] 5 . 

k|To]s s'/fnfO{ sAhfdf gNofO{ lj:tf/ x'g g;Sg] / lj:tfl/t geO{ l6Sg g;Sg] k'FhLjfbL 

:jTjx/0fsf] ts{ g} dfG5], ;|f]t;fwg, ;Dkbf, e"ld, k|s[lt ;a}nfO{ sAhf ug]{ sfddf cgj/t 

nflu/x]sf] -zdf{, @)*), k[= !!_ / o;n] ;f]xLcg'¿k yf?x¿sf] cl:tTj, pgLx¿sf] hldg, 

;Dkbf, ;|f]t;fwgnufot ;a} kIfdfly lgoGq0f sfod u/]sf] ;Gbe{ sljtfdf cfPsf] 5 . 
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yf¿x¿nfO{ pgLx¿s} e"lddf la/fgf] agfOg' / k/fO aGg afWo t'NofOg' Gofok"0f{ xf]Og eGg] efj 

sljtf+zdf JoSt ePsf] 5 . 

dfS;{jfbn] k'FhLjfbL pTkfbgk|0ffnLn] lgDTofPsf] kof{j/0fLo ;ª\s6 clws d'gfkmf vf]hLsf] 

kl/0flt ePsf] 7fGb5 . Ps ultzLn k|0ffnLsf ¿kdf k'FhLjfbn] k|ljlwsf] lj:tf/, ;'wf/ / 

lj:t[tLs/0fsf nflu k|fs[lts ;|f]tsf] e08f/df sdL NofO{ jftfj/0fLo cj/f]wx¿ NofpF5 

(Clark et al., 2010, p. 255) . k'FhLjfbn] k|fs[lts ;|f]tx¿nfO{ lg/Gt/sf] gfkmf ;l~rltsf nflu 
k|of]u ub{5 . …bª\uLz/0fsf] cfFugaf6Ú sljtfdf g]kfnL ;dfhdf ljsl;t k'FhLjfbL k|0ffnLn] 

Psftkm{ cflbjf;Lsf ¿kdf /x]sf yf¿x¿af6 pgLx¿n] cfjfb u/]sf] hldg vf];]/ pgLx¿s} 

e"lddf pgLx¿nfO{ z/0ffyL{ agfPsf] / csf{tkm{ ;x/Ls/0fsf] k|lqmofdfkm{t pSt hldgsf] 

pj{/fzlSt klg gi6 u/]sf] ljrf/ k|:t't ul/Psf] 5 . k'FhLjfbL Joj:yfn] df6f]sf jf:tljs 

dflnssf] e"lddflysf] :jfldTj hah{:tL vf];]/ pgLx¿sf kl;gfsf] lnnfd a9fa9 u/L k'FhL 

cfh{g u/]sf] lrGtg sljtfdf o;/L cleJoSt ePsf] 5 M

clg lsg y'lk|/x]5g\ /fHosf dfnc8\8fx¿df

xfd|f] kl;gfsf pj{/ x/sx¿

x/]s o'usf] ldld{/];Fu}

g]K;] lg/Gt/ cf]/fnf] nflu/xFbf

xfd|f cfjfhx¿

lsg lnnfd a9fa9Ldf plSn/xG5g\ -Kf[=@*_ 

pko'{St sljtf+zdf k'FhLjfbL pTkfbgk|0ffnLdf cfwfl/t /fHo g} lgDg ju{dfly pTkL8g ug]{ / 

k|s[ltsf] :jTj df:g nflukg]{ Joj:yf ePsf] lrGtg JoSt ePsf] 5 . o; sljtf+zdf k|fs[lts 

;|f]tx¿dflysf] lg/Gt/ bf]xg ug'{ g} k'FhLjfbsf] rl/q ePsf] / o;n] gfkmf cfh{gs} nflu k|s[ltsf] 

hLjGttfdfly k|xf/ ug]{ k|lqmofdf hldgsf] v08Ls/0f u/L 6'qmf6'qmfdf ljefhg u/]/ rsf]{ 

d"Nok|flKtsf] dfWod agfpg] tYo k|:t't ul/Psf] 5 . o; qmddf k'FhLjfbn] hldgsf] jf:tljs 

:jfldTj x'g'kg]{ ju{af6 hldgnfO{ vf];]/ cfÎgf] lgoGq0fdf Nofpg] / To;nfO{ v08Ls/0f u/L 

dxª\uf] d"No tf]Sg] / o;af6 cs't gfkmf cfh{g ug]{ kl/kf6L cFufn]sf] x'G5 eGg] lrGtg sljtf+zdf 

cfPsf] 5 . oxfF o; Joj:yfn] >lds ju{jf6 hldg vf];]/ pgLx¿nfO{ cfÎg} e"lddf z/0ffyL{ 

aGg afWo t'Nofpg] / s[lifof]Uo hldgsf] ljgf; u/L df6f]sf] pj{/fzlSt 36fpg] ljrf/ …/fHosf 

dfnc8\8fx¿df yf¿ cflbjf;Lsf pj{/ x/sx¿ y'lk|/x]sf]Ú / …pgLx¿sf cfjfhx¿ lnnfd a9fa9Ldf 

plSn/x]sf]Ú sljtf;Gbe{dfkm{t lrlqt ePsf] 5 . ;x/Ls/0fsf] of] lj:tf/n] dfG5] / k[YjLlarsf] 

d]6faf]lns cGtlqm{ofnfO{ vNaNofOlbG5 cyf{t\ dfG5]n] pkef]u u/]sf] kbfy{ df6f]d} ljnLg x'g] 

k|lqmofnfO{ cj?4 u5{ / df6f]sf] lbuf] pj{/tfsf] cfwf/ g} gi6 ul/lbG5 -zdf{, @)*), k[=!%_ . 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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sljtf+df cfPsf pko'{St laDax¿n] yf¿ cflbjf;Lsf] e"lddflysf] :jfldTjdf ePsf] k'FhLjfbL 

lgoGq0fnfO{ / k|s[ltsf] hLjGttfdflysf] lgd{d cfqmd0fnfO{ lrlqt u/]sf 5g\ . o; sljtfdf 

k'FhLjfbL ;dfh jf:tljs pkef]upGd'v ;dfh gePsf] / o;n] l;h{gf u/]sf] clwvktsf] 

cjwf/0ffn] lg/Gt/ k'FhL;l~rltsf] g]t[Tj ug]{ ;fy} kof{j/0fLo hLjGttf gi6 ug]{ wf/0ff JoSt 

ePsf] 5 . o;n] ug]{ >lds ju{sf] :jfldTjdflysf] x:tIf]k / pTkfbg / k'g?Tkfbgsf] If]q 

lj:tf/;Fu kof{j/0f ljgfz cGt;{DalGwt /xsf] / o;n] >lds ju{sf cfjfhx¿sf ;fy} k|fs[lts 

hLjGttfsf]cfwf/nfO{gi6u/]sf]lrGtg sljtfdf JoSt ePsf] 5. 

l:y/ /fHo cy{Joj:yfsf] kl/sNkgf

l:y/ /fHo cy{Joj:yfsf] cjwf/0ff cy{zf:qL xd{g 8]nLn] :6]8L :6]6 Psf]gf]ldS; -!(()_ 
df cufl8 ;f/]sf x'g\ . o; cjwf/0ffn] /fHosf] cy{Joj:yfnfO{ ljZj kof{j/0fLo Joj:yfsf] 

Ps pkJoj:yfsf ¿kdf lrlqt u/]sf] 5 (Daly, 1991, p.213) . o;n] k'FhLjfbn] ug]{] k|fs[lts 
;|f]tx¿sf] cGwtfk"0f{ ljgfz / o;sf] kof{j/0fLo ;d:ofx¿k|ltsf] a]jf:tfnfO{ k'FhLjfbL k|lqmofsf] 

clwpTkfbg / clwvktsf] kl/0flt;Fu ;Gble{t 7fGb5 . o; Joj:yfdf >ldsx¿ cg'Tkfbs, 

cj}1flgs / sd Ifltk"lt{ kfOg] >ddf cfa4 ePsf x'G5g\ . k'FhLjfbn] cFufNg] pGgt k|ljlw, 

cToGt s]lGb|t k'FhL, k|r'/ ;|f]tx¿, ;:tf] d"Nosf] >d, cTofw'lgs / 7'nf d]l;gdf cfwfl/t 

snsf/vfgfx¿ k|s[ltsf nflu lx+;|s / ljgfzsf/L x'G5g\ .

l:y/ /fHo cy{tGqsf] cjwf/0ffn] /fHolgolGqt pTkfbgJoj:yfdf hf]8 lbG5 . ;a}sf] ;femf 

lxtdf lgdf{0f x'g] l:y/ cy{Joj:yfo'St pTkfbgk|0ffnL 7'nf pBf]uwGbfdf geO{ ;;fgf t/ 

hgtfsf] cfTdlge{/ :yfgLo cy{tGqsf cfwfl/t ePsf] wf/0ff k|:t't ub{5 . of] ljs]lGb|t / 

nf]stflGqs x'g] / o;n] clwpTkfbg / clwvktdf lj:tf/} lgoGq0f ug{ ;Sg], k'FhLjfbsf] 

pTkfbgIfdtfnfO{ 36fpg] / /fHosf] e"ldsfdf hf]8 lbg] -li, 2021_ rl/qsf] 5 . yf]/} zlStaf6 
rNg] jf yf]/} zlSt vkt ug]{, jftfj/0fnfO{ sd Iflt ug]{, ;fgf pTkfbgsf k|ljlwx¿ hgtfsf 

l;h{gzLntf / IfdtfnfO{ ;+/If0f ug]{ / ljsl;t ug]{ vfnsf x'G5g\ . To;}n] logn] hgtfsf] 

af}l4stf / ;kgfnfO{ k"/f ub{5g\ . …bª\uLz/0fsf] cfugaf6Ú sljtfdf k/fk"j{sfnb]lv g} 

bfªsf] df6f];Fu hf]l8Psf yf¿ hfltsf] :jTj;lxtsf] cfTdlge{/ cy{tGq l:y/ /fHo cy{tGqsf] 

cjwf/0ffdf cfwfl/t /x]sf] wf/0ff JoSt ePsf] 5 . pgLx¿sf] hghfltut klxrfg;lxtsf] 

To; s[lifk|0ffnLn] pgLx¿sf] cfly{s hLjgnfO{ ;an agfpg'sf ;fy} /fHosf] cy{tGqnfO{ 

klg dha't agfpg] ub{5 . pgLx¿sf] o; cy{Joj:yfn] k|s[lt;Fu lg/Gt/ ;xofqf u/L 

dflg; / k|s[ltlarsf] cGt;{DaGwnfO{ hLjGt /fVg klg dxÎjk"0f{ e"ldsf lgjf{x u/]sf] 5 . 

o; sljtfdf df6f];Fusf ;xofqL yf¿x¿ jf:tljs pkef]Uo j:t'x¿sf] pTkfbgdf g} s]lGb|t 
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/x]sf / df6f]df aufpg] pgLx¿sf] >d g} kof{j/0fLo hLjGttf;lxtsf] bLuf] cfly{s ljsf;df 

of]ubfg lbg] pTkfbgdf ;xof]uL /x]sf] wf/0ff o;k|sf/ JoSt ePsf] 5 M

xfd|L 5f]/Ln] nBfdf aufPsf 

cl:6DsLsf lbofsf] rxlsnf] Hof]ltn]

pHoflnPsf] xf] oxfFsf] ;'Gtn] laxfg

plxNo} hf]ufPsL x'g\ a'FbLn]

cfkm\gf 8}gfxf em'Njf / ut}of;Fu}

ef}sfleq htgn] n'sfP/

o} d6\6Lsf] cflbd ;Tj -Kf[=@*_ 

pko'{St sljtf+zdf bfª lhNnfsf] df6f]sf] cflbd :jTj cyf{t To;sf] k|fs[lts hLjGttf 

ToxfFsf cflbjf;L yf¿x¿n] g} hf]ufPsf x'g\ eGg] efj JoSt ePsf] 5 . oxfF …8}gfxfÚ, …em'NjfÚ, 

…ut}ofÚ, …ef}sfÚ yf¿x¿n] k/Dk/fut pTkfbgk|0ffnLdf k|of]u ug]{ cf}hf/x¿ x'g\ h;n] pgLx¿sf] 

kof{j/0fd}qL pTkfbgk4lt / :j¿knfO{ lalDat u/]sf 5g\ . oxfF yf¿x¿sf] pTkfbgk|lqmofsf] 

o; :j¿ksf] laDafTds lrq0faf6 df6f]df cgfjZos ls6gfzs cf}ifwL / /f;folgs j:t'sf] 

k|of]u gu/L k/Dk/fut ¿kdf ug]{ pTkfbg:j¿kn] g} df6f]sf] :jTj sfod /fVg ;lsG5 eGg] efj 

JoSt u/]sf] 5 . cflbjf;L yf¿x¿n] k/fk"j{ sfnb]lv ub}{ cfPsf] kof{j/0fd}qL pTkfbgk|0ffnLn] 

df6f]sf] cflbd :jTj sfod u/]sf] / k|s[lt;Fu ;sf/fTds dfgjLo cGt;{DaGwnfO{ sfod 

u/]sf] efj sljtf+zdf JoSt ePsf] 5 . oxfF yf¿x¿n] u/]sf] pTkfbgk|lqmofn] kof{j/0fLo 

hLjGttf;lxtsf] bLuf] cfly{s ljsf;df ;xof]u k'¥ofPsf] k|df0fsf ¿kdf pgLx¿n] b]vfPsf] 

gbL -nBf_ k|ltsf] >4fsf] efjgfnfO{ cl3 ;fl/Psf] 5 . oxfF pgLx¿n] ug]{ >d / 

pTkfbgk|lqmofn] k|s[ltdf …;'Gtn] laxfgÚ lgdf{0f ePsf] 5 . sljtfdf cfPsf] …;'Gtn] laxfgÚ 

;'gf}nf] / hLjGt kof{j/0fnfO{ ;ª\s]t ug]{ ;'Gb/ laDa xf] . oxfF df6f];Fu pgLx¿sf] clwsf/ / 

;xofqf /lx/x]sf cj:yf;Dd kof{j/0f / dfgjlarsf] ;DaGw hLjGt / ;'Gb/ ePsf] ;ª\s]t 

ub}{ kof{j/0f ;+/If0fdf pgLx¿n] k'¥ofPsf] of]ubfgnfO{ lrq0f ul/Psf] 5 . 

dfS;{jfbL kof{j/0fLo lrGtgn] ljs]lGb|t pTkfbgJoj:yfdf sfdbf/x¿ pTkfbgk|lqmofdf k|ToIf 

;xefuL x'g kfpg] / pgLx¿n] cfÎgf Ifdtf / ;kgfx¿nfO{ b]vfpg kfpg] dfGotf /fVb5 . 

o; af6f]af6 g} cfkm\gf] d"No / Ifdtfsf] :jklxrfg x'G5 / bLuf] / l:y/ cy{tGq ljsl;t 

x'G5 -li, 2021_ eGg] dfS;{jfbL dfGotf 5 . o; lrGtgn] xl/t k|ljlwsf] dfWodnfO{ ;'wf/ 
u/L plrt ¿kdf kof{j/0fLo dfkb08x¿ nfu' ug'{kg]{ / jftfj/0fLo nIonfO{ ltgLx¿sf 

nIo;Fu ;xsfo{ ug{ lbg'kg]{ dfGotf /fVb5 (Gong, 2023) . jf:tljs pTkfbgdf cfwfl/t 
yf¿x¿sf] pTkfbgk|0ffnL pTkfbgsf] kl/0fltdfly >ldssf] kx'Fr /xg] ljs]lGb|t / nf]stflGqs 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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pTkfbgk|0ffnL lyof] . g]kfnL ;dfhdf :yflkt ;fDfGtjfbn] pgLx¿sf] e"ld sAhf u¥of] eg] 

To;}sf ue{df ljsl;t ePsf] k'FhLjfbn] Tof] pj{/ e"ldnfO{ ljleGg cfwf/df gi6 ul//x]sf] 5 . 

e"ld sAhfsf] k|lqmof;Fu} oL Joj:yfn] k|fs[lts rqmsf] hLjGttf Wj:t kfg]{ sfd ul/x]sf] 

5g\ . …bª\uLz/0fsf] cfugaf6Ú sljtfdf g]kfnL ;dfhdf ljsl;t k'FhLjfbn] u/]sf] yf¿x¿sf] 

ljs]lGb|t pTkfbgk|0ffnLdflysf] x:tIf]kn] pgLx¿sf] df}lns cfwf/ u'd]sf] / To;n] kof{j/0fLo 

;ª\s6 lgDTofPsf] wf/0ff o; k|sf/ JoQm ul/Psf] 5 M

Dof/fyg wfjs e}Fm bf}l8Psf] klZrdL aofn

kvf{n 78\ofP/

5]lslbPkl5 c¿n] g}

3fdlbgsf v]taf/L h;/L 

phfl8Fb} uP xfd|f df}lns cfwf/

uAbfsf kfth;/L kmtSs} uNb} uP

xfd|f ;hftLo cxd\x¿ -Kf[=@(_ 

pko'{St sljtf+zdf k'FhLjfb / o;sf] k|fs[lts ;|f]tx¿dfly sAhf ug]{ /0fgLlt g} …klZrdL 

aofnnfO{ kvf{n nufP/ 5]Sg]Ú sf/s xf] eGGf] efj JoSt ePsf] 5 . oxfF >lds ju{sf] kl;gf 

g} pgLx¿sf] klxrfgsf] cfwf/ x'g'k5{ / k|s[ltdfly pgLx¿n] u/]sf] >dn] To;dfly :jfldTj 

:yflkt ug'{k5{ eGGf] efj JoSt ePsf] 5 . k|fs[lts ;|f]tdfly >d nufP/ :yflkt x'g] oxL 

:jfldTjn] g} bLuf] l:y/ cy{Joj:yfsf] cfwf/ to ub{5 . pko'{St sljtf+zdf yf¿x¿sf] 

e"lddflysf] :jfldTj, ToxfF vr{ x'g] pgLx¿sf] >d, To;af6 x'g] pTkfbgsf ;fy} To;dflysf] 

pgLx¿sf] clwsf/n] g} l:y/ cy{tGqsf] cfwf/ to ug]{ xf] egg] efj joSt ePsf] 5 . jt{dfg 

k'FHfLjfbL Joj:yfn] ;a} kIfdfly cflwkTo hdfP/ pgLx¿sf ;hftLo cxd\x¿nfO{ 3fdlbgsf 

v]taf/Lh;/L / uAbf -ss{nf_sf kfth;/L unfPsf] efj sljtf+zdf k|:t't ePsf] 5 . 

;du|df ljs]lGb|t pTkfbg geO{ cyf{t\ pTkfbgk|0ffnL >ldsx¿sf] kxF'rdf cfwfl/t geO{ bLuf] 

cy{tGqsf] cfwf/ tof/ gx'g] efj k|:t't ug'{ pko'{St sljtf+zsf] p2]Zo xf] . 

;du|df …bª\uLz/0fsf] cfugaf6Ú sljtfdf bLuf] l:y/ cy{tGqsf] lgdf{0f ug{sf nflu :yfgLo 

clwsf/;lxtsf] jf:tljs pkef]udf cfwfl/t cy{tGqsf] lgdf{0f x'g'kg]{ / o;sf nflu ljs]lGb|t 

/ :yfgLo clwsf/sf] :yfkgf x'g'kg]{ lrGtgnfO{ k|d'v ¿kdf p7fOPsf] 5 . o; sljtfdf 

:yfgLotfdf cfwfl/t pTkfbgk|0ffnLn] g} jf:tljs pkef]udf cfwfl/t pTkfbgk|lqmofnfO{ cl3 

a9fpg] ;fy} kof{j/0fLo hLjGttf sfod /fVg] efj JoSt ePsf] 5 . 



255

;dfhjfbL kof{j/0f 

dfS;{jfbn] k'FhLjfbL pTkfbgsf] :j¿knfO{ ;fdflhs cGofo / kof{j/0fLo ;ª\s6sf] d"n h/f] 

dfGb5 / kof{j/0fLo ;ª\s6sf] ;dfwfgsf] Ps dfq af6f] k'FhLjfbL pTkfbgk|0ffnLsf] cGTo xf] 

eGg] dfGotf /fVb5 . o;n] k'FhLjfbL pTkfbgsf] :j¿knfO{ kof{j/0fd}qL ;dfhjfbdf ¿kfGtl/t 

ug'{kg]{, >lds cfGbf]ngnfO{ dfS;{jfbL lrGtgaf6 kl/rflnt ug'{kg]{ / kof{j/0fLo cfGbf]ngnfO{ 

/fhgLlts cfGbf]ngdf ¿kfGt/0f ug'{kg]{ dfGotf /fVb5 (li, 2021) . o;n] cgfjZos j:t' 
tyf ;]jfsf] cTolws pTkfbg / cTolws vktsf] k'FHfLjfbL :j¿knfO{ cGTo u/]df kof{j/0fLo 

;dfhjfb lgdf{0f x'g] dfGotf k|:t't ub{5 .  

g]kfnL ;dfhdf lgDgju{dflysf] k'FhLjfbL lgoGq0fsf] cGTo ug{ / o;n] lgDTofPsf] kof{j/0fLo 

;ª\s6sf] cGTo ug{sf nflu >lds cfGbf]ngnfO{ dfS;{jfbL lrGtgaf6 k|lzlIft ug'{kg]{ / 

kof{j/0fLo cfGbf]ngnfO{ /fhgLlts cfGbf]ngsf ¿kdf :yflkt ug'{kg]{ b]lvG5 . …bª\uLz/0fsf] 

cfugaf6Ú sljtfdf df6f]dflysf] yf¿x¿sf] clwsf/ k'g{:yflkt u/fpg ;fy} o; If]qdf 

ePsf] k|fs[lts ;|f]t / ;fwgdflysf] k'FhLjfbL bf]xgaf6 l;lh{t kof{j/0fLo ;ª\s6sf] cGTo 

ug{ PSoa4tf;lxtsf] ;ª\3if{sf] cfjZostfnfO{ b]vfOPsf] 5 . yf¿x¿sf] :jklxrfg / 

cl:tTjk|flKtsf] ;ª\3if{n] pgLx¿sf] cfly{s clwsf/k|flKtsf ;fy} kof{j/0fLo ;+/If0fdf klg 

dxÎjk"0f{ of]ubfg k'¥ofpg] wf/0ff sljtfdf o;k|sf/ JoSt ePsf] 5  M

km]l/ rlDsg]5g\ xfd|f a5L{ / efnfx¿

yf¿ufpFdf an]sf dw'/f 6'sLx¿n] g} 

nfKkf v]n]/ ;Nsfpg]5g\ d;fn

p7\g]5g\ km]l/ klg

ltd|f] ubfsf] h:tf]

ah/ª\uL k|xf/nfO{ /f]Sg] 

xfd|f ;Unf d'7\7Lx¿

3fdnfO{ WjfF;] cWof/f]n] 5f]Kg'cufj}

laxfgLsf] nfnls/gLsf] k|jfx;Fu} -k[=#)_

pko'{St sljtf+zdf g]kfnsf pTkLl8t hghfltsf ¿kdf /x]sf yf¿x¿sf] klxrfg :yfkgf ug{, 

pgLx¿sf] e"lddflysf] clwsf/nfO{ :yflkt ug{ / df6f]sf] :jTj sfod ug{sf nflu pgLx¿s} 

g]t[Tjdf ;r]t ;ª\ul7t cfGbf]ng cfjZos /x]sf] / o;tkm{ pgLx¿ :jo+ ;r]t ag]sf] efj 

JoSt ePsf] 5 . sljtf+zdf JoSt ePsf] …laxfgLsf] nfnls/gLsf] k|jfx;Fu} Psh'6 x'g]Ú 

r]tgfn] pgLx¿sf] PsTjk"0f{ ;ª3if{sf] cfsfª\IffnfO{ b]vfPsf] 5 . oxfF jt{dfg k'FhLjfbL 

Joj:yfsf] k|xf/nfO{ /f]Sg ah/ª\uL k|xf/h:tf d'7\7Lx¿ ;ª\ul7t x'g] egfOn] lgDgjuL{o 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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pTkLl8tx¿sf] PsTj / d'lStr]tgf ;a}eGbf zlStzfnL / alnof] x'g]tkm{ ;ª\s]t u/]sf] 5 . 

k'FhLjfbL Joj:yfn] hghfltsf] klxrfg / cl:tTj;Fu} kof{j/0fLo hLjGttfdfly u/]sf] cfqmd0f 

/ lgDTofPsf] dfgjLo ;ªs6nfO{ /f]Sg klg …a5L{ / efnfx¿Ú;lxtsf] qmflGt / ;ª\3if{ clgjfo{ 

/x]sf] / of] yf¿x¿s} ;r]ttfn] dfq ;Dej x'g] cj:yftkm{ sljtf+zn] ;ª\s]t u/]sf] 5 . o;sf 

nflu ;ª\ul7t k|lta4tfk|lt ljZjf; JoSt ul/Psf] 5 / pTkLl8tx¿nfO{ cfÎgf] clwsf/sf 

nflu Pstfa4 x'g o;k|sf/ cfXjfg ul/Psf] 5 M

cfpm d]/f] uf]rfnL Û

ef]ln x'g] ef]/df 

ufpF g} r}gf/ x'g] u/L 3lGsg]

dfunsf ;+:sfl/t efsfx¿df

ldnfpg'k5{ xfdLn] klg

cGt/sf hLjgbfoL ;'/x¿ -Kf[=#)–#!_ 

pko'{St sljtf+zdf >ldsx¿sf] >dk|lqmof;Fu} ;+:s[lt / ;Eotf hf]l8P/ cfPsf] xf] eGg] efj 

JoSt ePsf] 5 . oxfF lgDgjuL{o >ldsx¿sf] Pstf / k|lta4tf;lxtsf] cfjfhn] k|fs[lts 

hLjGttf;lxtsf] ;d'Ggt ;dfh :yflkt x'g] ljZjf; JoSt ePsf] 5 . of] r]tgf efjL 

;dfhjfbL qmflGtsf] kfl/l:ylts ;Defjgfsf] alnof] w/ftn >lds ju{sf] :jklxrfg;lxtsf] 

cy{tGqdf lge{/ x'G5 eGg] dfS;{jfbL r]tgfåf/f clek|]l/t b]lvG5 . of] r]tgf cfsf/ lnO/x]sf] 

jf:tljs cfGbf]ng nfvf}F dflg;x¿n] dx;'; u/]sf] lrGtf, ltgLx¿ / ltgLx¿sf ;Gtfgn] 

;xg'kg]{ zf/Ll/s cj:yfx¿ -ladf/L, cefj;Fu ;DalGwt cj:yfx¿, ;fdflhs lj36g, / 

k|fs[lts k|sf]k_ / csf{tkm{ jftfj/0fLo afwfx¿sf] k|s[ltnfO{ a'‰g] tL hgtfsf ;hu r]tgfåf/f 

kl/kf]lift 5 (Wallis, 2018, p.8)  . yf¿x¿df hfu[t eO/x]sf] :jcl:tTjk|ltsf] o; ;hu 
r]tgfn] g} cfkm"x¿df j+zf0f'ut ;d:ofsf ¿kdf /x]sf] l;snl;; Plgldof / o;;Fu k':tf 

b/k':tfn] ;ª\3if{ ul//x]sf] af]w u/]sf] 5 . sljtfdf cfly{s cefjn] ubf{ g} To;sf] lgbfgsf] 

pkfosf nflu s'g} j}1flgs vf]hLtkm{ nfUg g;s]sfn] cfkm"x¿sf] cflTds uf}/jsf nflu 

k|lt/f]w ug'{kg]{ r]tgf o;k|sf/ JoSt ePsf] 5 M 

lbglbg} k'l/Fb} uof] 

l;snl;; Plgldofsf] k':tf}gL k|xf/af6 

xfd|f] cflTds uf}/j

To;}n] x/]s c6jf/Ldf 

uGof/Lsf] sfvaf6 cfuf] lgsfn]/

cfdGq0f ul//x]5' d
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cf] d]/f] lk|o lejfF Û

tfjfdf kfSb} u/]sf] Psf]xf/f] /f]6L lgn]/

lah'nLsf] lemlnSssf] /Îtf/df cfpm

d]/f] uf]rfnL

bª\uLz/0fsf] lrxfgsf] df6f]sf] s;d

clGtdkN6 v]Ng'kg]{5 

xfdLn] o;k6s cfuf]sf] xf]nL -Kf[=#)_  

pko'{St sljtf+zdf zlSt / k|0fsf] k|tLssf ¿kdf :yflkt / yf¿x¿n]] k'hf ug]{ kf}/fl0fs kfq 

eLdnfO{ ;Daf]wg ub}{ cfkm"x¿sf] u'd]sf] clwsf/ k|flKtsf nflu cfuf]sf] xf]nL v]Ng cfXjfg 

ul/Psf] 5 . oxfF bfªsf P]ltxfl;s yf¿ /fhf bª\uLz/0fsf] s;d vfP/ clGtdkN6 xf]nL 

v]Ng tlD;Psf] cleJolStn] yf¿x¿df hfu[t :jcl:tTjsf] r]tgfnfO{ bzf{Psf] 5 . o;n] 

cGto{df pgLx¿sf] df6f]dflysf] clwsf/af]wnfO{ klg ;ª\s]t u/]sf] 5 . oxfF k':tf}gL /f]u 

l;snl;; Plgldof;Fu gjk':tf klg ;ª\3if{ ug{ afWo ePsf] cj:yf cfkm"x¿sf] u'd]sf] 

clwsf/ / :jfldTjsf] kl/x/0f;Fu ;DalGwt /x]sf] r]tgf yf¿x¿df hfu[t ePsf] b]lvPsf] 5 . 

sljtf+zdf cfPsf] …cfuf]sf] xf]nLÚ qmflGt / ljb|f]xL r]tgfsf] ;zSt laDa xf] . of] df6f];Fusf] 

lg/Gt/ ;xofqfdf /x]sf k|s[ltsf ;+/Ifs yf¿x¿af6 ljleGg cfwf/df pgLx¿sf] e"ld vf];]/ 

ltg} k|fs[lts ;Dkbfdfly ljleGg ¿kdf cfqmd0f ul//x]sf] cj:yflj?4 k|lt/f]wL r]tgf xf] . 

oxfF pTkLl8t yf¿x¿s} g]t[Tjdf x'g] ;r]t ljb|f]x / ;ª\3if{n] dfq lvOFb} uO/x]sf] pgLx¿sf] 

cfTduf}/j k'gM :yflkt x'G5 eGg] lrGtg k|:t't ePsf] 5 . o; sljtf+zdf df6f]sf] :jTjdfly 

ePsf] lg/Gt/ cfqmd0fsf] cGTo ug{ kof{j/0fd}qL pTkfbgk|0ffnL jf ;dfhjfbL kof{j/0f 

:yflkt x'g'kg]{ r]tgf k|s6 ePsf] 5 . 

lgisif{

…bª\uLz/0fsf] cfFugaf6Ú sljtfdf yf¿ ;d'bfosf] k|s[ltdflysf] clwsf/ vf];]/ pgLx¿nfO{ 

cfÎg} e"lddf z/0ffyL{ agfO/x]sf] k'FhLjfbL pTkfbgk|0ffnLsf] lj/f]w ul/Psf] 5 . o; sljtfdf 

k'FhLjfbn] cJojl:yt ¿kdf u/]sf] r'/] If]qsf] pTvggaf6 jftfj/0fLo cj:yfdf kf/]sf] gsf/fTds 

k|efj / kof{j/0fLo ;ª\s6nfO{ b]vfpFb} To;sf] lj/f]w ul/Psf] 5 . oxfF dfgjLo lqmofsnfksf 

sf/0f k|s[ltsf] hLjgrqm -d]6faf]lnHd_ df cfPsf] kmf6f] / o;n] dfgjLo hLjgdf NofPsf] 

;ª\s6nfO{ b]vfOPsf] 5 . o; sljtfdf k'FhLjfbL Joj:yfsf] of] cfqmd0f yf¿x¿sf] klxrfg / 

:jfldTjdflysf] cfqmd0f dfq geP/ k|fs[lt / dfgjsf] hLjGt cGt;{DaGwdflysf] cfqmd0f xf] 

eGg] efj JoSt ub}{ To;lj?4 ;ª\ul7t k|lt/f]wsf] r]tgf k|:t't 5 . o; pTkfbgJoj:yfn] 

:yflkt ug]{ cf}Bf]lusLs/0fsf] k|lqmofn]] k|s[ltsf] ;hLjtfdfly cfqmd0f ug]{ / o;n] df6f]sf] 

bª\uLz/0fsf] cfugaf6 sljtfdf kof{j/0fLo r]tgf
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k|fs[lts hLjGttfnfO{ gi6 u/L dfgj / k|s[ltsf] cGt;{DaGwdf /x]sf] cfk;L d]nnfO{ eTsfpg] 

sfd ub{5 eGg] r]tgf sljtfdf k|:t't 5 . o; sljtfdf ;x/Ls/0f / cf}Bf]lusLs/0fsf] o; 

k|lqmofn] dfgj / k|s[ltsf lardf kmf6f] pTkGg ug]{ / o;n] kof{j/0fLo ;ª\s6 l;h{gf ug]{ 

lrGtg JoSt ePsf] 5 . oxfF ;fdflhs pTkfbgsf qmddf k|s[ltdflysf] lgoGq0fn] lje]bdf 

cfwfl/t ;fdflhs rl/qsf] lgdf{0fsf ;fy} kof{j/0fLo ;ª\s6sf] l:ylt klg lgdf{0f ul//x]sf] 

x'G5 eGg] r]tgf JoSt ePsf] 5 . k|fs[lts ;Dkbf / dfgj>dsf] k|of]uaf6 dfq ;fdflhs 

pTkfbg ;Dej ePsf] / k|fs[lts ;|f]tx¿dfly dfgjLo >dsf] k|of]un] ;fdflhs pTkfbgk|lqmof 

cufl8 a9\g] qmddf o;n] k|s[ltnfO{ ljleGg k|sf/sf c;/ kfl//x]s} x'G5 eGg] lrGtg klg 

o; sljtfdf k|:t't ePsf] 5 . o; sljtfdf k'FhLjfbnfO{ cGtxLg gfkmf ;l~rltsf nflu 

lglZrt ;ª\Vofsf dflg;x¿n] k|s[ltdfly lgoGq0f ug]{ pTkfbgk|0ffnLsf ¿kdf lrlqt ul/Psf] 

5 / o; Joj:yfn] cGtxLg gfkmf;l~rltsf nflu k|s[ltdfly lgd{d lgoGq0f sfod ub{5 

eGg] lrGtg JoSt ePsf] 5 . o; sljtfdf :yfgLo ;d'bfosf] cfTdlge{/ pTkfbgk|0ffnL g} 

/fi6«sf] bLuf] / l:y/ cy{tGqsf] cfwf/ ePsf] / o;n] k|s[ltsf] rqmnfO{ hLjGttf k|bfg ub{5 

eGg] ljrf/sf] ;dy{g ul/Psf] 5 / k|s[lt;Fu ;sf/fTds ;x;DaGw :yfkgf u/]sf yf¿x¿sf] 

clwsf/ / :jTjsf kIfdf cfjfh p7fOPsf] 5 . sljtfdf k|fs[lts ;Dkbfdflysf] cJojl:yt 

bf]xgsf] cfly{s ;fdflhs cGt;{DaGwnfO{ b]vfpFb} To;n] lgDTofpg] kof{j/0fLo ;ª\s6n] 

dfgjLo cl:tTjnfO{ w/fkdf kfg]{ x'Fbf o;sf] cGTo x'g'kg]{ efj JoSt ePsf] 5 . ;du|df o; 

sljtfdf k|s[lt;Fu lg/Gt/ ;xofqfdf /x]sfx¿df g} To;sf] clwsf/ :yflkt x'g'kg]{ / o;n] 

g} k|fs[lts hLjGttf sfod /fVg] ljrf/ JoSt ePsf] 5 . 

;Gbe{ ;fdu|L;"rL

P6d, g]q -@)&^_= kof{j/0fLo ;dfnf]rgf= /Tg a[xt\ g]kfnL ;dfnf]rgf -bf];|f] ;+:s=_= /fh]Gb| 
;'j]bL / nId0fk|;fb uf}td -;Dkf=_= /Tg k':ts e08f/, k[= #!!–##@ .

dfS;{, sfn{ -@)%^_= k'FhL, v08 !, o'j/fh kGyL -cg'=_, 1fgnf]s klAn;;{ P08 l8:6«LJo"6;{  
-d"n s[lt k|sfzg ;g\= !*^&_ . 

e6\6/fO{, /d]zk|;fb -@)^^_= kof{j/0fLo ;Gbe{ / b]jsf]6fsf sljtf= snd, !* -%@÷@_, k[= 
*!–(# .

j}B, df]xg -@)&^_= dfS;{jfbL ;dfnf]rgf= zdL ;flxTo k|lti7fg .
zdf{, lktfDa/ -@)*)_= dfS;{jfb / kof{j/0fLo ;ª\s6= jfdkGy, @ -$—%_, k[= (—@* .
zdf{, laGb' -@)&^_= cf]Ssn bf]Ssn lkkn kft= lzvf a'S; .
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n]v;f/

k|:t't n]v gf6ssf/ afns[i0f ;d -!(%(–@)#*_ åf/f lnlvt k|Xnfb -!((%_ zLif{ssf] 
kf}/fl0fs gf6sdf /; k|of]usf] vf]hL / ljj]rgf;Fu ;DalGwt 5 . t;y{ k|Xnfb gf6s 
o; cWoogsf] cfwf/u|Gy xf] . ljj]Ro gf6sdf /; k|of]usf] cg'zLng / ljZn]if0fsf 
nflu ;+:s[t ;flxTosf] /;l;4fGtsf cfwf/e"t ;}4flGts dfGotfnfO{ cfwf/ agfOPsf] 
5 . ;f] qmddf ;fdu|Lsf] ;ª\sng k':tsfnoLo ;|f]tdf cfwfl/t /x]/ ul/Psf] 5 . 
ljZn]if0fsf nflu gf6ssf] ;3g / ;"Id k7g u/L /; kl/kfs ePsf k|ltlglwd"ns 
p4/0fx¿ vf]h]/ /;;fdu|Lsf cfwf/df ltgsf] ljZn]if0f ul/Psf] 5 . dg'iosf] ;j{tf]d'vL 
ljsf; / :yfoLzflGtsf nflu ;dGjojfbL b[li6sf]0f cfjZos 5 . o;sf nflu cWofTdn] 
ef}ltsjfb;Fu jf ef}ltsjfbn] cWofTdjfb;Fu xft ldnfpg' cTofjZos 5 eGg] d"n ;f/ 
of] gf6sdf kfOG5 . ;fy} /; k|of]usf b[li6n] eGg' kbf{ o;df s'g /; cª\uL/; xf] egL 
lgwf{/0f ug{ ufx|f] 5 tyflk gf6ssf] s]Gb|df k|Xnfb /xg' / pgn] zflGt Pjd\ ;b\efjsf] 
;Gb]z JoQm ug'{ tyf gf6ssf] cGTodf o;}sf] ljho b]lvg'n] o;nfO{ zfGt /; k|wfg 
gf6s dfGg ;lsG5 . of] gf6s >Ldb\efujt dxfk'/f0fsf] ;ftfF} :sGwsf] syfdf cfwfl/t 
/x]sf] eP tfklg /; k|of]usf b[li6n] lgs} dxTTjk"0f{ 5  . /; kl/kfssf b[li6n] o;df 
jL/, /f}b| / zfGt /; g} k|d'v b]lvG5g\ eg] cb\e't, s?0f, eofgs / z[ª\uf/ /;sf] 
klg pNn]Vo :yfg /x]sf] 5, t/ xf:o / aLeT; /; eg] gf6sdf Ps Ps :yfgdf dfq 
k|of]u ePsf] b]lvG5 . o; b[li6n] k|:t't gf6sdf gf}j6} /;sf] k|of]u 5 eGg ;lsG5 . 
;du| o; n]vdf e/td'lgsf] gf6\ozf:qdf k|:t't /;;"qsf] ;}4flGts cjwf/0ffsf cfwf/df 
gf6ssf/ ;dsf] k|Xnfb gf6sdf k|of]u ePsf /;x¿sf] vfhL / rrf{ u/L cGTodf lgisif{ 
lbOPsf] 5 .

zAbs'~hLM cfnDag, pb\bLkg, kof{wf/, /;ljwfg, ljefj, :yfoL efj .
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ljifo kl/ro

gf6ssf/ afns[i0f ;d -!(%(–@)#*_ g]kfnL gf6\o ;flxTosf lzv/ JolQmTj x'g\ . g]kfnL 

gf6ssf] Oltxf;df afns[i0f ;dsf]  k|j]z;Fu} cfw'lgs sfnsf] yfngL ePsf] dflgG5 . pgn] 

!(&& ;fndf …ldlngbÚ / !(&*–*) df …tfg;]gsf] em/LÚ gf6ssf] /rgf u/] klg !(*^ ;fndf 

…d'6'sf] JoyfÚ gf6s k|sflzt u/]/ cf}krfl/s ¿kdf g]kfnL gf6ssf] If]qdf k|j]z u/]sf x'g\ . 

pgsf ;a} gf6sx¿ cem};Dd klg k|sflzt e};s]sf 5}gg\ . …d'6'sf] JoyfÚ kl5 pgsf …w|'jÚ 

-k"0ff{ª\sL, !(*^_, …d's'Gb OlGb/fÚ -k"0ff{ª\sL, !(($_, …k|XNffbÚ -k"0ff{ª\sL, !((%_, …cGwj]uÚ 

-k"0ff{ª\sL, !((^_, …af]S;LÚ -Psfª\sL, !(((_, …eQm efg'eQmÚ -k"0ff{ª\sL, @)))_, …dÚ -k"0ff{ª\sL, 

@))@_, …k|]dlk08Ú -k"0ff{ª\sL, @))(_, …et]/Ú -Psfª\sL, @)!)_, …cd/l;+xÚ -k"0ff{ª\sL, @)!)_, 

…eLd;]gsf] cGToÚ -k"0ff{ª\sL, @)!@_, …tkf]e"ldÚ -Psfª\sL, @)!$_, …ljBfwg+ ;j{wgk|wfgd\Ú 

-Psfª\sL, @)@)_, …gfnfkfgLÚ -Psfª\sL, @)@)_, …/0fb'NneÚ -Psfª\sL, @)@)_, …a'xft{gÚ 

-Psfª\sL, @)@)_, …cTofw'lgstfÚ -k"0f{fª\sL, @)@)_, …tndflyÚ -Psfª\sL, @)@#_, …df6f]sf] 

ddtfÚ -Psfª\sL, @)@^_, …cldt jf;gfÚ -k"0ff{ª\sL, @)@&_, …tfg;]gsf] em/LÚ -k"0ff{ª\sL, @)@&_, 

…ladf/L s'?jfÚ -Psfª\sL, @)@&_, …:jf:gLdfG5]Ú -k"0f{fª\sL, @)##_, …df]tL/fdÚ -k"0ff{ª\sL, @)##_, 

…pm d/]sL 5}gÚ -k"0ff{ª\sL, @)#%_, …cdn]vÚ -k"0ff{ª\sL, @)$)_, …lrGtfÚ -k"0ff{ª\sL, @)%(_ cflb 

gf6s tyf Psfª\sLx¿ k|sflzt ePsf 5g\ . 

afns[i0f ;dsf k|sflzt gf6sx¿dWo] k|Xnfb gf6sdf /;sf] k|of]u s:tf] /x]sf] 5, To;sf] 

vf]hL / ljj]rgf g} k|:t't n]vsf] ljifo xf] . o; gf6sdf k|foM ;a} /;sf] /fd|f] k|of]u kfOG5 .  

of] gf6s ;dsf] nf]slk|o gf6s xf] . of] gf6s !((% ;fndf k|sflzt ePsf] tyf k|sfzgsf 

b[li6n] pgsf] rf}yf] gf6s xf] . o;sf] ljifoj:t' >Ldb\efujtsf] ;Ktd :sGwdf cfwfl/t /x]sf] 

5 . pgn] o;df 1fg lj1fgn] xft hf]8\g' k5{ sd{df eGg] pb\b]ZonfO{ hf]8 lbPsf 5g\ .

cWoog ljlw

k|:t't cg';GwfGffTds n]vsf] zLif{saf6} :ki6 5, o;sf] zf]wIf]q k|Xnfb gf6s xf] eg] 

zf]w;d:of /; k|of]u xf] . zf]wIf]qsf ¿kdf /x]sf] k|Xnfb gf6s / o;sf] gf6sLo :j¿ksf] 

5f]6f] kl/ro k|:t't ug{sf nflu o; cWoogdf afns[i0f ;d / pgsf gf6saf/] ul/Psf 

cWoognfO{ cfwf/ agfOPsf] 5 . k|:t't cWoog;Fu ;Da4 k|fylds / låtLos ;fdu|L 

;ª\sng d"ntM k':tsfnoaf6 ul/Psf] 5 . afns[i0f ;dsf] k|Xnfb gf6s o; cWoogsf] 

k|fylds cfwf/ ;fdu|L xf] eg] gf6ssf] l;4fGt, /;l;4fGt / k|Xnfb gf6saf/] ul/Psf 

cWoogx¿ låtLos ;fdu|Lsf ¿kdf /x]sf 5g\ . o; cWoogdf pb\b]Zod"ns gd'gf 5gf]6 

ljlwaf6 k|Xnfb gf6sleqsf ljZn]io ;fdu|Lx¿sf] 5gf]6 ul/Psf] 5 . k|:t't cWoogdf 

;ª\slnt ;fdu|Lsf] j0f{g tyf ljZn]if0faf6 lgisif{df k'Ug] k|of; ul/Psf] 5 .

k|Xnfb gf6sdf /; k|of]u
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/;sf] ;}4flGts kl/ro / /;ljj]rgfsf kof{wf/

…/;\Ú wft'df …cr\Ú k|Too -/;\±cÖ/;_ nfu]/ ag]sf] …/;Ú zAbsf] cy{ cf:jfbgsf] ljifo jf kbfy{ 

eGg] x'G5 . g]kfnL efiffdf …/;Ú zAb tT;d gfd zAbsf ¿kdf Jojx[t 5 . zflAbs txdf x]bf{ 

…/;t] Olt /;MÚ cyf{t\ /l;nf] j:t' jf /;o'St j:t' g} …/;Ú xf] . j}lbs jfª\dob]lv g} …/;Ú 

zAbsf] k|of]u / o;nfO{ cYof{pg] k|of; ul/Psf] kfOG5 . ;fdfGotof …/:ot] c;f} /;MÚ cyf{t\ 

h;sf] cf:jfbg ug{ ;lsG5, lhe|fn] :jfb lng of rf6\g r':g ;lsG5, To:tf] j:t'nfO{ 

…/;Ú elgG5 . csf]{ Jo'TklQcg';f/ …/:ot] cf:jfBt] cg]g Olt /;MÚ cyf{t\ h'g ;fwgåf/f 

cf:jfbg ug{ ;lsG5, To;nfO{ …/;Ú elgG5 . ;+:s[t efiffdf …/;Ú zAbsf cg]s cy{ 5g\, h'g 

lgDgfg';f/ 5g\ M 

• kbfy{ jf if8\/;sf ¿kdf M cldnf], 6/f]{, u'lnof], lttf], lk/f] / g'lgnf] .

• cfo'j]{bsf] cf}ifw /; M zlSt k|bfg ug]{, ljleGg hl8a'6Lsf cf}iflwd"ns /; jf /;fogx¿ . 

• ;flxlTos /; M sfJofgGbsf ¿kdf cg'ej ul/g] gj/;– z[ª\uf/, xf:o, s?0f, /f}b|, jL/, 
eofgs, aLeT;, cb\e't / zfGt .

• df]If jf elSt/; M ;f+;fl/s ljifojf;gfeGbf dfly p7]/ O{Zj/;Fu ;fIffTsf/ ul/Psf] cg'ej 
jf df]Ifk|flKt jf cfgGb .

pko'{St …sÚ, …vÚ, …uÚ / …3Ú df plNnlvt …/;Ú zAbsf cy{nfO{ s]nfpFbf klxnf] / bf];|f]n] 

lbPsf cy{n] /;sf] ef}lts :j¿knfO{ lrgfPsf] kfOG5 / ltgsf] cf:jfbg lhe|f]n] ub{5 eGg] 

a'lemG5 . To;}u/L t];|f] / rf}yf]sf] cy{n] dfgjsf] cGtx[{bo;Fu ;DalGwt cd"t{ efjnfO{ JoSt 

u/]sf] b]lvG5 . dflysf] ljj]rgfaf6 :ki6 x'G5, bz{gzf:qdf u'0fsf ¿kdf, cfo'j]{bdf cf}iflwsf 

¿kdf / vfBdf emf]lnnf] t/n kbfy{sf ¿kdf …/;Ú zAbsf] k|of]u ePsf] kfOG5 eg] ;fdfGo 

cy{df egfOnfO{ lgs} /l;nf] / rflvnf] agfpg] cy{df klg k|of]u ul/Psf] kfOG5 -clwsf/L, 

@)%), k[= @*_ .  rngrNtLdf emf]n jf t/n kbfy{ dflgg] /;n] ;flxTodf eg] sljtf–sfJoaf6 

kf7s÷efjs jf bz{ssf] x[bodf pTkGg x'g] Ps k|sf/sf] cfgGbnfO{ Olª\ut u/]sf] a'lemG5 . 

sfJosf ;Gbe{df /d0fLofy{ k|ltkfbg u/L dfgjx[bodf cfgGbsf] cg'e"lt lbnfpg] jf /lt, 

xf; / qmf]whGo ;+j]u pTkfbg u/L /f]dfl~rt jf k|k'mlNnt t'Nofpg] j:t' g} …/;Ú xf] eGg 

;lsG5 -pkfWofo, @)^!, k[= !*_ . csf]{ cy{df ljefj, cg'efj / Jolerf/L efjsf] ;+of]hgaf6 

dfgjx[bodf pTkGg x'g] ljlzi6 cfgGb¿k gj/; g} ;flxlTos /;sf] tfTko{ xf] . log} gj/;sf] 

ljj]rgfdf cfwfl/t ;flxlTos l;4fGt g} /;jfbL l;4fGt xf] / o;nfO{ k"jL{o sfJohut\sf] 

dxTTjk"0f{ df}lns l;4fGt dflgG5 .
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/; ;DaGwL dtdtfGt/

…/;Ú nfO{ k"jL{o sfJozf:qdf sfJosf] clgjfo{ / lglj{sNk cjojsf ¿kdf dfGb} cfPsf] kfOG5 . 

sfJo lrGtgsf] k"jL{o k/Dk/fdf …/;Ú ;a}eGbf rlr{t / k'/fgf] l;4fGt dflgG5 . pklgifb\df 

a|XdtTTjsf] lgj{rg ug]{ ;Gbe{df /;sf] pNn]v ul/Psf] 5 . t}lQ/Lof]klgifb\df elgPsf] 

5– …/;f] j} ;M . /;Xo]jfo+ nAwf˜˜gGbL ejlt .Ú t/ /fhz]v/, s[ltw/ cflb cfrfo{x¿sf 

cg';f/ /; cjwf/0ffsf] rrf{ rflxF gGbLs]z/af6 k|f/De ePsf] xf] . oBlk ;flxlTos /;sf 

cflwsfl/s / k|fdfl0fs clwi7ftf eg] e/td'lg x'g\ . pgn] gf6\ozf:qsf] ljj]rgfsf qmddf 

k|ltkfbg u/]sf] /;;"q g} /;l;4fGtsf] cfwf/ tTTj xf] . k"j{Lo{ ;flxTozf:qdf e/tdl'gn] 

/; lrGtgsf] yfngL gf6\ozf:qsf dfWodåf/f k|f/De u/] . pgn] cfkm\gf] gf6/ou|Gydf 

æljefjfg'efjJolerfl/;+of]uft\ /;lgiklQMÆ egL /;;q" k|:t't u/]sf] kfOG5 -pkfWofo, @)$(, 

k[=@$&_ . o; /;;"qnfO{ x]bf{ /; s]df /xG5 / Tof] /;sf] cf:jfb s;nfO{ k|fKt x'G5 eGg] 

k|Zg pTkGg x'G5 eg] /;;q"df cfPsf ;+of]uft / lgiklQsf] d'Vo cy{ s]xf] eGg] ljifo 

klg plAhg kU'b5 . log} ;+of]uft / lgiklQ zAbsf] cy{nfO{ lnP/ e/tdl'gkl5sf pQ/jt{L{ 

d'Vo rf/ cfrfo{x?sf cfkm\gf] bzg{ cg';f/sf JofVof /x]sf 5g\ / tL JofVofx¿df dtS}o 

kfOGg . oxL dtfGt/nfO{g}/;;q"sf]JofVofsf] dtfGt/sf ¿kdf lnOG5 / /;;"qsf] JofVof jf 

/;lgiklQ l;4fGt eg]/ gfdfs/0f ul/Psf] kfOG5 -cfrfo{,@)^&, k[=M$(_ . /;;"qsf] JofVof 

ug{] cfrfo{x¿ dWo] e§nf]Nn6af6 pTklQjfb, >Lz+s'saf6 cg'ldltjfb, e§gfosaf6 e'lQmjfb 

/ clegj uK'taf6 cleJolQmjfb gfdsf dfGotf jf l;4fGtx? :yflkt xg' k''u] . ;du|df log} 

e/td'lgkl5sf rf/hgf cfrfo{x¿sf] /;;"q;DaGwL dtdtfGt/ g} /;lgiklQ l;4fGtsf ¿kdf 

:yflkt /x]sf]5 .

e/tsf] /;;"qsf] JofVof ug{] klxnf] cfrfo{ e§nf]Nn6 x'g\ . logsf] d"n u|Gy km]nf gk/] 

klg pgsf dtsf] pQf/ clegjuK't / dDd6n] cfcfkm\gf u|Gydf lbPsf 5g\ . pgnfO{ d'VotM 

dLdf+; s dflgG5 -zdf{ / n'O6]n, @)^&, k[=$&_ . pgn] e/tsf] /;;'qdf k|o'Qm pTklQ 

/ ;+of]u zAbsf] cy{ sfo{ sf/0f ;DaGw eGg] lgwf{/0f u/]sf 5Gf\ -yfkf, @)%), k[=@%&_ . 

sfo{sf/0f ;DaGwnfO{ b]vfpFb} pgn] ljefj, cg'efj / ;~rf/Lefjsf] ;+of]uaf6 /;sf] pTklQ 

x'G5 eGg] b]vfPsf 5g\ . /;sf] pTklQ ;aeGbf klxnf cg'sfo{df / To;kl5 cg'stf{df x'G5 

eGg] e§nf]Nn6 Tof] k|lqmof k"/f ePkl5 bzs{ ÷efjsdf /; pTkGg x'g] 7fGb5g\ . To;}u/L 

>Lz+s'sn] Gofobz{gsf] cfwf/ lnP/ /;nfO{ cg'dfgsf cfwf/df JofVof ub{} /; cg'd]o xG'5 

eg]sf 5Gf\ pgn] lgiklQsf] cy{ cg'ldlt / ;+of]u zAbsf] cy{ cg'dfKo÷cg'dfks ;DaGw 

eGg] lgwf{/0f u/]sf 5Gf\ -yfkf,@)%) M @%&, k[=@%*_ . e§gfos /;;"qsf t];|f JofVoftf 

xG'f\ . ;f+Vo dtfg'ofoL logn] e§nf]Nn6 / >LzÍ'ssf dtsf] v08g ub{} e'lQmjfbnfO{ cl3 

a9fPsf 5Gf\ . e§gfosn] ;"qdf k|o'Qm lgiklQ zAbsf] cy{ e'lQm÷ef]u / ;+of]u zAbsf] cy{ 

efJo÷efjs jf ef]Ho÷ef]hs ;DaGw xf] eGg] lgwf{/0fu/]sf 5Gf\ -zdf{ / n'O6]n ,@)^#, k[=$(_ . 
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logsf cg';f/ /; g t pTklQ x'G5 g cg'dfg x'G5, a? of] tf ef]u ul/G5 jf e'Qm 

xG'5 . clegjuK't /;;"qsf rf}yf] JofVoftf xG'f\ . cå}tjfbL cfrfo{ u'Ktn] k|:t't u/]sf] 

dtnfO{ cleJolQmjfb elgG5 . pgn] cfkm"k"j{sf tLg}hgf JofVoftfsf JofVofnfO{ cfTd;ft / 

gh/cGbfh ub{} cfkm\gf b'j} s[lt clegjef/tL / WjGofnf]snf]rg gfds sl[tdf /;;DaGwL 

lrGtg k:| tt' u/]sf 5Gf\ . pgn]/;;"qdf k|o'Qm lgiklQ zAbsf] cy{ cleJolQm / ;+of]u 

zAbsf] cy{ Joª\Uo÷Jo~hs ;DaGw eGg] lgwf{/0f u/]sf 5Gf/ -yfkf,@)%), k[=@%(_ . pgn] 

ljefj,cg'efj / Jolerf/LefjnfO{ Jo~hs / /;nfO{ Joª\Uo dfg]sf 5Gf\ .

pgsf] of] ;"qsf] ljleGg cfrfo{x¿n] leGg leGg tl/sfn] JofVof u/] / o;}af6 ;+:s[t 

;flxTodf /;sf] Pp6f k|ltli7t ;Dk|bfosf] ljsf; x'g k'Uof] . j:t'tM ;flxToaf6 Ps vfnsf] 

dfgl;s ;Gt'li6 k|fKt x'G5 / ToxL ;Gt'li6 jf cfgGb g} /;¿kdf JoSt x'G5 . To;}n] o;nfO{ 

cfgGbsf] k|tLssf ¿kdf lnOG5 . /;sf] :j¿ksf ljifodf cfrfo{ ljZjgfysf] ljrf/ cToGt 

dxTTjk"0f{ 5 . pgsf] ;flxTobk{0f s[ltdf elgPsf] 5– ;TTjf]b|]sfbv08:jk|sfzfgGblrGdoM . 

j]BfGt/:kz{z"Gof] a|Xdf:jfb;xf]b/M -ljZjgfy, ;g\ !(&&, k[=$*, k[=$(_ . pgsf cg';f/, 

/; ;TTjf]b|]s, cv08, :jk|sfzfgGb / lrGdo -vl08t gx'g] :jo+ k|sfz:j¿k cfgGb / 

rfdTsfl/s_ ljlzi6 tTTj xf] . /; a|Xdf:jfb -of]uLn] ;dflw:y eO{ k|fKt ug{] cfgGbfg'e"lt_ 

;dfg dflgG5 . of] nf]sf]Q/ rdTsf/k"0f{ jf cnf}lss rdTsf/o'Qm tTTj xf] . To:tf] rdTsf/

k"0f{ cfgGb ePsfn] /;nfO{ s]xL of]uLx¿n] dfq ;fwgfsf] dfWodaf6 a|Xd;fIffTsf/ u/]em}F 

k'0ofTdfn] dfq cf:jfbg ug{ ;Sg] ePsfn] o:tf] cf:jfbg ;j{;'ne geO{ b'n{e x'G5 . To:t} 

cfw'lgs ;flxTolrGts gu]Gb|sf dtdf JolQmut /fuå]if cflbsf] r]tgfaf6 d'Qm eP/ /Toflb 

efj cf:jfB cyjf ;'vdo k|tLltsf] ljifo aGg hfG5, oxL cf:jfB efj cyjf To;sf] 

;'vdo k|tLlt /; xf] -gu]Gb|, ;g\ !(&$, k[=!&@_ .

e/td'lgåf/f k|ltkflbt …ljefjfg'efjJolerfl/;+of]ufb|;lgiklQMÚ eGg] /;;"qnfO{ d'Vo cfwf/ 

agfO{ x]bf{ ljljw kl/sf/n] :jfb k|bfg u/]em}F ljljw efjsf] ;lDdngn] Pp6} :jfbdf kl/0ft 

eO{ ;Gt'li6 k|bfg ug{] ePsfn] /;nfO{ ljifout / ljifoLut dflgPsf] kfOG5 . 

dflg;sf] cGtx[{bo Pp6f ljzfn e08f/ xf] . To; e08f/leq cgGt ;'vb'Mvsf efjgfx¿ 

;'if'Kt eP/ a;]sf x'G5g\ . ltg} ;'v–b'Mvsf efjgfx¿ ha hfu[t x'G5g\ jf lapFemG5g\, ta 

/; lgdf{0f x'g yfNb5 . xfd|f] cGt:s/0fdf jf;gfTds ¿kn] cjl:yt oL cGtj[{lQx¿nfO{ 

sfJozf:qdf l:y/ / cl:y/ u/L b'O{ k|sf/df ljefhg u/L qmdzM :yfoL / c:yfoL efj 

-;~rf/L jf Jolerf/L efj_ elgPsf] kfOG5 . tL :yfoL efj g} /;¿kdf kl/0ft x'g] ePsfn] 

ltgsf] cleJolStsf lglDt sf/0f cflbsf] ck]Iff ul/G5 . log} sf/0f pks/0fx¿nfO{ ljefj, 

cg'efj / ;~rf/L -Jolerf/L_ efjsf] ;+1f lbOPsf] kfOG5 . e/td'lgsf] /;;"qsf] JofVof 

ubf{ :ki6 x'G5– :yfoL efj, ljefj, cg'efj / Joflerf/L efj g} /; ;fdu|L jf /; pks/0f 
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cyf{t\ /; lgdf{0f ug]{ tTTj x'g\ . To;}n] :yfoL efj, ljefj, cg'efj / Jolerf/L jf ;~rf/L 

efjnfO{ /; ;fdu|Lsf ¿kdf :jLsfg{ ;lsG5 . cfrfo{ e/td'lgn] sfJosf] cfjZos tTTjsf 

¿kdf /;nfO{ :jLsfb}{ z[ª\uf/, xf:o, /f}b|, s?0f, jL/, cb\e't / eofgs cf7 /;sf] pNn]v 

u/]sf] kfOG5 t/ kl5Nnf] r/0fsf ljåfg\x¿n] zfGt/;nfO{ klg :jLsf/ u/]/ gj/;sf] k|:yfkgf 

:jLs[t ePsf] 5 . 

/;;fdu|L

cfrfo{ e/td'lgn] /;sf] lgiklQsf ;Gbe{df cfkm\gf] gf6\ozf:qdf pNn]v u/]sf ;fdu|Lx¿ g} 

/; ;fdu|Lx¿ x'g\ . log} ;fdu|Lx¿sf] ;+of]hgaf6 JolStsf] dgdf jf;gf jf ;+:sf/sf ¿kdf 

/x]sf :yfoL efjx¿ kl/kSj aG5g\ / /;¿kdf kl/0ft x'G5g\ . tn ltg} /;;fdu|L cyf{t\ 

:yfoLefj, ljefj, cg'efj / Jolerf/L efjsf] 5f]6f] kl/ro lbOPsf] 5 . 

:yfoLefj

dfG5]sf dgdf efjgfsf] cgGt e08f/ x'G5 . o;df cg]sf}F ;+j]ufTds efjx¿ jf;gf Pjd\ 

;+:sf/sf ¿kdf /x]sf x'G5g\ . dflg;sf] cGtM:s/0fdf h'g dgf]ljsf/x¿ jf;gf jf ;+:sf/sf 

¿kdf ;w}F /lx/xG5g\ / slxNo} bldt x'Fb}gg\, ltg}nfO{ efj elgG5 . o:tf efjx¿nfO{ ljåfg\

x¿n] :yfoL / c:yfoL u/L b'O{ ju{df ljefhg u/]sf] kfOG5 . :yfoL / c:yfoL oL b'j} efjx¿ 

dfgj dgdf cJoSt ¿kdf /x]sf x'G5g\ . ;+:s[t ;flxTodf d"ntM gf}j6f /; dflgPsf 5g\ / 

To;} cg'¿k :yfoL efjx¿ gf} j6f dflgPsf 5g\ -yfkf, @)^^, k[= @!*_ . dfgj dgdf :yfoL 

¿kdf /xg] gf}j6f efjx¿ x'g\— /lt, xf;, qmf]w, zf]s, eo, lj:do, 3[0ff, pT;fx / lgj]{b . 

sfJok|sfzsf cg';f/, ljefj cflbaf6 JoSt ePsf log} :yfoL efjx¿ g} /; ¿kdf kl/0ft 

x'G5g\ . -JoQmM ; t}lj{efjfB}M :yfoLefjf] /;:d[tM_ .

ljefj 

ljefjsf] cy{ xf]— sf/0f . dfgj dgdf /x]sf efjx¿nfO{ cf:jfBtkm{ lxF8fpg] sfd o;n] 

ub{5 . csf]{ cy{df jflrs, cflª\us / ;flTTjs clegosf dfWodaf6 lrQj[lQsf] ljefjg jf 

1fkg u/fpg] sf/0fnfO{ ljefj elgG5 -yfkf, @)^^, k[= @!*_ . ;'if'Kt cj:yfdf /x]sf /lt, 

zf]sh:tf :yfoL efjx¿nfO{ lapFemfpg] sfo{ ljefjåf/f ;DkGg x'G5 . ljefj b'O{ k|sf/sf 

dflgPsf 5g\ M cfnDag / pb\bLkg .

cfnDag ljefj 

h'g j:t' b]v]/ /lt, zf]sh:tf :yfoL efjx¿ hfUb5g\, To:tf] j:t' jf ;fdu|LnfO{ cfnDag 

ljefj elgG5 . cyf{t\ h'g j:t' dfgj dgsf efjx¿ lapFlemg] sf/0f aG5, Tof] cfnDag 

ljefj xf] . h:t} M /fdfo0fsf] syfdf ha /fd / ;Ltf h'g pBfgdf klxnf] k6s e]6 x'Fbf 

k|Xnfb gf6sdf /; k|of]u
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Ps csf{sf dgdf s'g} g s'g} efj pTkGg ePsf] x'G5, To; cj:yfdf /fdsf nflu ;Ltf / 

;Ltfsf nflu /fd cfnDag ljefj x'g\ . gf6s jf sfJodf ;fdfGotof gfossf nflu gflosf 

/ gflosfsf nflu gfos cfnDag ljefj x'g] u5{g\ .

pb\bLKfg ljefj 

cfnDag ljefjaf6 pTkflbt efjx¿nfO{ cf:jfB cj:yf;Dd k'/\ofpg pQ]lht ug]{ ;fdu|L jf 

cj:yfljz]ifnfO{ pb\bLkg ljefj elgG5 . cfuf]sf nflu pb\bLkg ePem}F dgleq /x]sf efjsf 

nflu klg ljleGg ;fdu|L jf kl/l:yltn] ltgnfO{ emg} pb\bLKt kfg]{ sfd u5{g\, To;/L pb\bLKt 

kfg]{ ;fwg g} pb\bLkg x'g\ . cyf{t\ h;nfO{ b]v]/ efjx¿ emg\ pQ]lht x'G5g\, tL pb\bLkg 

ljefj x'g\ . h:t} M /fdfo0fsf] syfdf ;LtfnfO{ /fj0fn] x/0f ul/;s]kl5 /fd 56kl6Fb} 

;Ltfsf] vf]hL ug]{ qmddf ;Ltf;Fu jgljxf/ tyf v]naf8 u/]sf 7fpFx¿ / pgnfO{ ;Demgf 

u/fpg] cGo ;fdu|Lx¿ zf]s :yfoLefjsf pb\bLkg ljefj x'g\ . /lt efjsf ;Gbe{df j;Gt 

Ct', h'g]nL /ft, PsfGt 7fpF cflb pb\bLkg ljefj x'g ;S5g\ .

cg'efj 

:yfoL efjsf] pbo ePkl5 b]vfkg]{ zf/Ll/s r]i6f k|r]i6f jf lqmof k|ltlqmofnfO{ cg'efj elgG5 . 

cg'efjaf6 :yfoL efjsf] cg'ej ePsf] yfxf x'G5 . cyf{t\ cfnDag ljefjn] efjsf] hGd  

u/fpg'sf ;fy} hGd]sf] efjnfO{ pb\bLkg ljefjn] pQ]lht u/]kl5 b]vf kg]{ r]i6f cflb sfo{ 

g} cg'efj x'g\ . ljefjkl5 pTkGg x'g] efjljz]if ePsfn] o;nfO{ cg'efj elgPsf] xf] .  

csf]{ zAbdf cfnDag / pb\bLkg ljefjåf/f pTkflbt efjx¿nfO{ afXo ¿kdf k|sflzt u/fpg] 

h]h:tf r]i6fx¿ x'G5g\, ltg}nfO{ ;flxTodf cg'efj elgG5 . cg'efj rf/ k|sf/sf dflgPsf 

5g\–sflos, jflrs, cfxfo{ / ;flTTjs . sflos, jflrs / cfxfo{ cg'efj afXo cg'efj x'g\ 

eg] ;flTTjs cg'efj cfGtl/s xf] . 

dgdf hfu[t ePsf] efjnfO{ zf/Ll/s r]i6f cflbaf6 k|s6 ug'{nfO{ zf/Ll/s jf sflos cg'efj 

elgG5 . oxL efjnfO{ af]nLn] JoQm ul/G5 eg] To;nfO{ jrg;DaGwL jf jflrs cg'efj elgG5 . 

To:t} j]ze"iff cflbåf/f kfqx¿n] clego u/]/ b]vfpg'nfO{ cfxfo{ cg'efj elgG5 . dgsf 

efjx¿nfO{ cfGtl/s k|lqmofåf/f JoQm ug'{nfO{ cfGtl/s jf ;flTTjs cg'efj elgG5 . o; 

k|lqmofdf kl;gf cfpg', cfFu h'?ª\u x'g', cfF;' cfpg' u/L cf7 k|sf/sf ljz]iftfx¿ kfOG5g\ .

Jolerf/L efj 

dfG5]sf dgdf cgluGtL ¿kdf b]vf kg]{ ;fy} If0fdf b]lvg] / If0fdf lanfpg] k|j[lQsf efjnfO{ 

Jolerf/L cyjf ;~rf/Lefj elgG5 . o:tf efjx¿ ;d'b|sf 5fnem}F cl:y/ x'G5g\ . :yfoL efj 

lr/:yfoL x'G5, Jolerf/L efj eg] Ifl0fs x'G5 . Jolerf/L jf ;~rf/L efjn] dfG5]sf dgdf 
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/x]sf :yfoLefjnfO{ /;f:jfb;Dd k'/\ofpg ;xof]u ub{5g\, To;}n] lognfO{ :yfoL efjsf 

;xsf/Lsf ¿kdf lnOPsf] 5 . ;~rf/L jf Jolerf/L eGgfn] /fd|f];Fu 8'Ng] lkmg]{ eGg] a'lemG5 . 

oL efjx¿ ljleGg /;df 8'Ng] lkmg]{ ul//xG5g\ . /;zf:qLx¿n] o:tf efjx¿nfO{ ug]/ ## j6f 

k'/\ofPsf] kfOG5 . tL x'g\– xif{, :d[lt, a|L8f -nfh_, df]x, w[lt -w}o{_, zª\sf, Unflg, b}Go, 

lrGtf, db, >d, uj{, lgb|f, dlt, Joflw, qf;, :jKg, ljaf]w, cdif{ -abnf lng] OR5f_, cjlxTyf 

-v';L k|s6 gug]{ jf n'sfpg] dfgl;s cj:yf_, pu|tf, pTdfb, d/0f, ljts{, ljiffb, cf};'So, 

cfj]u, h8tf, cfn:o, c;"of, ck:df/, rkntf / lgj]{b -pkfWofo, @)^!, k[= @#)_ .

o;/L log} ;fdu|Lx¿sf] ;+of]hg ePkl5 dfG5]n] cfkm\gf] dgdf /;sf] cg'e"lt ub{5 . dfgj dgdf 

;b}j ;'if'Kt ¿Kfdf jf :yfoL ¿kdf efjx¿ /x]sf x'G5g\ . ltg} efjnfO{ hfu[t u/fP/ cf:jfB 

cj:yfdf k'/\ofpg] sfd /;;fdu|Ln] ub{5g\ . dfgj dgdf /lt, xf;\, eo, qmf]w, lj:do / 

lgj]{b h:tf :yfoLefjx¿ /x]sf x'G5g\ / ltg} :yfoLefjx¿nfO{ ljefj, cg'efj h:tf ;fdu|Lx¿n] 

/;sf ¿kdf kl/kfs cj:yfdf k'/\ofO{ cf:jfB t'NofpF5g\ . o;/L pQm :yfoLefj cg';f/ qmdzM 

z[ª\uf/, xf:o, jL/, s?0f, eofgs, aLeT;, /f}b|, cb\e't / zfGt u/L gf} /; pTkGg x'G5g\ . 

k|:t't n]vdf k|Xnfb gf6sdf kfOg] ltg} gf} /;sf] qmdzM ljZn]if0f ul/Psf] 5 .

k|Xnfb gf6sdf /;ljwfg 

gf6ssf/ afns[i0f ;dsf nf]slk|o gf6sdWo] k|Xnfb klg Ps xf] . lj=;+= !((% ;fndf k|sflzt 

ePsf] of] gf6s >Ldb\efujt dxfk'/f0fsf] ;ftfF} :sGwdf jl0f{t eSt k|Xnfbsf] syfdf cfwfl/t 

5 . o;n] …1fg lj1fgsf] xft hf]8\g' kb{5 sd{dfÚ eGg] ;dGjojfbL bz{gnfO{ cufl8 a9fPsf] 

kfOG5 . kfFr c° / ;f]x| b[Zodf n]lvPsf] o; gf6ssf] k|yd c°df tLg, låtLo c°df tLg, 

t[tLo c°df rf/ / rt'y{ tyf k~rd c°df tLg, tLg b[Zo /x]sf 5g\ . o;df lx/0oslzk'sf] 

5f]/f k|XnfbnfO{ cWofTdsf kIfdf / lx/0oslzk'nfO{ lj1fgsf kIfdf pEofP/ pgLx¿sf ts{dfkm{t 

cfWoflTds / ef}ltsjfbL ljrf/lar åGå k|:t't ul/Psf] kfOG5 . o;/L j}rfl/s b[li6n] of] 

gf6s lgs} dxTTjk"0f{ 5 . o;;Fu} /; k|of]usf b[li6n] klg k|:t't gf6s pTs[i6 b]vf k5{ . 

o; gf6sdf z[ª\uf/, xf:o, jL/, s?0f, eofgs, aLeT;, /f}b|, cb\e't / zfGt u/L ;a} /;nfO{ 

ljleGg c°df gf6ssf/n] k|:t't u/]sf] kfOG5 .  o;sf] ljj]rgf tn ul/Psf] 5 M

z[ª\uf/ /;

k/:k/ cg'/fudf afFlwPsf gfos gflosfsf] jf ltgn] Ps csf{sf] k|flKt / ;fdLKosf nflu 

u/]sf ultljlwsf] j0f{gaf6 z[ª\uf/ /; lgM;[t x'G5 . ;+of]u jf ;Def]u z[ª\uf/ / ljk|nDe jf 

ljof]u z[ª\uf/ u/L z[ª\uf/sf b'O{ k|sf/ x'G5g\ . gf6ssf/åf/f o; gf6sdf z[ª\uf/ /;sf] 

k|of]u låtLo c°sf] klxnf] b[Zo / t[tLo c°sf] bf];|f] b[Zodf ePsf] kfOG5 . o;df k|Xnfb 

k|Xnfb gf6sdf /; k|of]u
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/ ;fu/Lsf] k|]d b;f{pg] / d[To'sf] :yfgdf hLjgsf] cfzf b]vfpg] ;'vb k||;ª\usf] cleJolQm 

kfOG5 -pkfWofo, @)%^, k[= !!#_ . 

låtLo c°sf] klxnf] b[Zodf ;fu/L / bfgjk'qL ztf?larsf] s'/fsfgLaf6 ;fu/Lsf :jefj, cfr/0f 

/ cleJolQmsf dfWodn] ;Def]u z[ª\uf/lgi7 efj k|s6 ePsf] b]lvG5 . lx/0oslzk'sf] au}Frfdf 

;fu/Ln] ztf?nfO{ ;Daf]wg u/]/ tlNt/ kx]Fnf] wf]tL nufPsf] knfF;sf] 6fpsf]dfly dfs'/fn] 7"nf] 

6fnf] km}nfPsf] 5, To;df dfl:t/af6 bfl/dsf] /ftf] km"nn] cfkm\gf] d'7Lleqsf] l;Gb"/ xfln/x]5 

-;d, @)$&, k[=#@_ eGg] h'g ljrf/ k|:t't u/]sL 5, To;af6 ;fu/L k|Xnfb;Fu ljjfx ug{ cft'/ 

5 eGg] s'/f k|:6 x'g cfpF5 . To;}u/L t[tLo c°sf] bf];|f] b[Zodf ;fu/Ln] k|XnfbnfO{ kltsf 

¿kdf l56f]eGbf l56f] kfpg] OR5f k|s6 u5]{ . p;sf] dgdf st} k|Xnfb;Fu 6fl9g' t kb}{g eGg] 

qf; clg k|XnfbnfO{ km"nsf] dfnf nufOlbg] OR5f / sf]7fleq a;]sf k|XnfbnfO{ n's]/ lrofpg', 

cfkm" k|Xnfb;Fu plgg rfx]sf] s'/f JoQm ug'{, aflx/ lg:sg nfu]sf k|XnfbnfO{ k|]d egL ;Daf]wg 

ug'{, k|Xnfbsf] b'Mv ;Fu} a;]/ afF8\g] rfxgf /fVg' h:tf s'/fn] ;fu/Lsf] k|Xnfbk|ltsf] k|]d b]lvg] 

/ p;df ;Def]u z[ª\uf/lgi7 efjsf] lgiklQ ePsf] kfOG5 . 

jL/ /;

zq' jf k|ltåGåLsf] k/fqmd, pbf/tf, bfgzLntf cflbsf] k|z+;f ;'g]/ cfkm"df klg To:t} sfo{ 

u/]/ oz:jL x'g] h'g pT;fx dgdf hfU5, To;af6 jL/ /;sf] pTklQ x'G5 . of] /;nfO{ 

o'4jL/, bfgjL/, bofjL/ / wd{jL/ u/L rf/ k|sf/df juL{s/0f ul/Psf] kfOG5 . k|Xnfb 

gf6ssf] k|yd c°sf] klxnf] / t];|f] b[Zo, låtLo c°sf] klxnf] / bf];|f] b[Zo tyf k~rd 

c°sf] klxnf] b[Zodf jL/ /;sf] k|of]u kfOG5 . k|yd c°sf] klxnf] b[Zodf o'4jL/sf] cj:yf 

kfOG5 . cfkm\gf bfh' lx/0ofIfnfO{ lji0f'n] df/]sf] tyf OGb|;Fusf] o'4df gd'lrsf] Hofg uPsf] 

xf] eGg] s'/f gf/baf6 hfgsf/L kfPsf] lx/0oslzk'n] ;[li6nfO{ g} z"Go kf/]/ jf ;Dk"0f{ hLj 

jg:kltnfO{ ;dfKt kf/]/ cfTd;Gtf]if lng] 3f]if0ff ub{5 . To;}u/L k|yd c°s} t];|f] b[Zodf 

a|Xdfaf6 lx/0oslzk'nfO{ :jo+n] grfx];Dd s;}n] dfg{ g;Sg] s'/fsf] hfgsf/L kfPkl5 pm 

:ju{;Fu le8\g] 3f]if0ff ub{5 . pm eGb5–

d rfF8} g} Tof] :ju{l;t le8\b5' 

;'gsf] r'r'/f] x'G5 ;"o{ c:tfpFbf hxfF 

r9fO klxn] u5'{ To} ;'d]? lxdfnodf, 

kl;{ ;]gf lnO{ lxF8\g'k5{ ljk|lrToflbn] 

hxfF Tof] ;}Go s'NrG5 ToxfF bNbn ef; xf];\ 

b]cf];\ e"sDkn] ;f/fnfO{ ;d/ 3f]if0ff 5 -;d, @)$&, k[=@&_ .

o;/L o'4jL/sf] cj:yfnfO{ b]vfOPsf] 5 .
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To;}u/L låtLo c°sf] klxnf] b[Zodf b]jtfx¿n] hlxn] klg PSn} cfP/ cfqmd0f ug{ ;Sg] 

x'gfn] cfkm\gf] /Iff cfkm} ug{ ;Sg'k5{, k|Xnfbsf bfh'x¿ tyf ljk|lrt cflbn] b]jtfx¿nfO{ 

k/flht ub}{ ljho k|fKt u/]sf ;dfrf/x¿ ;'lgPsf], ljhoofqf odnf]s;Dd k'Ug] 5 eGg]df 

ljZj:t /x]sf] s'/f atfpFb} jL/ efj JoQm u/]sf] kfOG5 . låtLo c°sf] bf];|f] b[Zodf :Jfu{sf] 

cd/fjtLdf ljho k|fKt u/]sf zs'g / s}nfzsf] cnsfk'/Ldf s'a]/dfly ljho xfl;n u/]sf 

ljk|lrt k/:k/ e]6 x'Fbf Ps csf{n] u/]sf] pT;fxk"0f{ j0f{gdf jL/ /; lgiklQ ePsf] kfOG5 .

k~rd c°sf] klxnf] b[Zodf wd{jL/ /;sf] lgiklQ ePsf] kfOG5 . b}To/fhn] k|XnfbnfO{ cfuf]df 

xfn]/ dfg]{ of]hgf agfPkl5 b}To ;xkf7L 5fqx¿n] arfpg] k|of;sf ¿kdf cfkm"nfO{ ;dk{0f ug]{ 

cleJolQmn] wd{/Iffsf nflu ul/g] b]xTofuaf6 wd{jL/ /;sf] lgiklQ ePsf] 5 . o;df gf6ssf 

kfq /f}dsn] k|Xnfbsf lglDt Pp6f /f]w t s] krf; nfv /f]wsf] alnbfg krf; nfv /f}dssf]  alnbfg=== 

5 -;d, @)$&, k[= !#^_ eg]sf] cleJolQmn] wd{jL/ /;nfO{ cleJolSt lbPsf] kfOG5 .

s?0f /; 

cfkm\gf lk|ohgl;tsf] ljof]u jf ltgsf] ljklQ cyjf d/0f b]v]/ jf ;''g]/ cyjf lk|o j:t'sf] 

ljgfz b]v]/ dgdf pTkGg x'g] ljsntfaf6 hlGdg] /;nfO{ g} s?0f /; elgG5 . o; gf6ssf] 

k|yd c°sf] bf];|f] / t];|f] b[Zodf s?0f /;sf] k|of]u b]lvG5 . b/af/sL j[4 oofn] lx/0ofIfsf] 

d[To'n] b}To/fh lx/0oslzk'sf] cj:yf sdhf]/ xF'b} uPsf] / ;}lgsx¿sf] dgf]an lug{ nfu]sf] 

cj:yfn] lrlGtt x'Fb} cfkm" hLljt} x'b} b}Toj+zsf] k/fho b]Vg gk/f];\ eGb} cfFvfe/L cfF;' 

kf/]sf] cj:yfaf6 s?0f /;sf] lgiklQ ePsf] kfOG5 . o;} c°sf] bf];|f] b[Zodf oofn] w]/} 

afFlRtgF, a"9Ln] gdb}{ b}Toj+zsf] k/fho eof] eGg] gk/f];\ ;'Gg Û 5 -;d, @)$&, k[= !!_ . 

To;}u/L o;} c°sf] t];|f] b[Zodf k|Xnfb cfkm\gf lktf lx/0oslzk'n] :ju{ jf b]jnf]sdfly 

cfqmd0f ug{ nfu]sf]  ;dfrf/ ;'Gbf b'MvL x'G5g\ / o; lkFh8f¿kL ;+;f/af6 d'Qm x'g rfx]sf] 

dgsf] Jofs'ntf gf/b;fd' k|s6 u5{g\ . o; k|;ª\uaf6 klg s?0f /;sf] cleJolSt ePsf] 

kfOG5 . 

gfy, of] lk+h/faf6 slxn] p8\g kfpFnf Û 

dfofsf], 8/sf], k|]dL cfzfsf], 56\k6fOsf] 

kl;gfn] leh]sf] 5' 3fddf slxn] ca 

lkmFhf/]/ kv]6f of] cf]afgf] kfg{ kfpFnf Û 5 -;d, @)$&, k[= @*_ .

rt'y{ c°sf] bf];|f] / t];|f] b[Zodf klg s?0f /;sf] /fd|f] k|of]u kfOG5 . bf];|f] b[Zo z08fds{sf] 

kf7zfnfdf uP/ b}To/fhsf] cfb]zfg';f/ ljk|lrtn] k|XnfbnfO{ kj{taf6 v;fn]/ dfg]{ of]hgf 

5 eGg] ;'gfpF5 / of] ;'gL b}To5fqx¿ xft hf]8\b} 3F'8f ;dft]/ k|XnfbnfO{ 5f]l8lbg] cg'/f]w 

ubf{ klg pN6} nfQfn] xfg]/ lxF8\5 . of] 36gfaf6 s?0f /;f]bo ePsf] kfOG5 . To:t} 

k|Xnfb gf6sdf /; k|of]u
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b}To/fhn] k|XnfbnfO{ dfg{ u/]sf w]/} k|of;x¿ c;kmn ePkl5 p;n] cfuf]df xfn]/ kf]Ng], 

xfQL nufP/ s'rfP/ dfg]{ of]hgf ePsf] s'/f yfxf kfPkl5 b}To 5fqx¿df b]vf k/]sf] lrGtf 

/ Jofs'ntfaf6 s?0f /;sf] cleJolSt x'G5 .

k~rd c°sf] klxnf] / bf];|f] b[Zodf klg s?0f /; k|sl6t 5 . klxnf] b[Zodf k|XnfbnfO{ 

cfuf]df xfn]/ dfg]{ lg0f{o ;'g]kl5 kf7zfnfsf u'? / b}To5fqx¿df b]vf k/]sf] lrGtf / 

Jofs'ntfaf6 tyf o;} c°sf] bf];|f] b[Zodf klg b}To5fqx¿ d/]t'No ag]sf k|XnfbnfO{ 

b]v]/ efj'stfjz d[t ;DemL pg}dfly 3f]K6f] kg]{ / ?g] h:tf lqmofsnfkaf6 s?0f/; 

l;h{gf x'g k'U5 . 

xf:o /; 

s'g} JolQm jf j:t'sf] c;fwf/0f j]ze"iff, cfs[lt, af]nL / r]i6f cflbnfO{ b]v]/ xfd|f] dgdf 

pTkGg x'g] xf; efjsf] pboaf6 xf:o /; lgikGg x'G5 . of] /;nfO{ cf:jfbgsf cfwf/df 

cfTd:y / k/:y u/L b'O{ k|sf/df afFl8Psf] 5 . k|Xnfb gf6sdf gf6ssf/ ;dn] o; /;sf] 

yf]/} eP klg k|of]u u/]sf 5g\ . gf6ssf] låtLo cª\ssf] t];|f] b[Zodf xf:o /;sf] ;Gbe{ 

kfOG5 . ;dfx' / ;'jf0f k~hf n8fO /x]sf] 7fpFeGbf s]xL k/ leQfsf] cf8 nfu]/ xftdf 

k':ts lnO{ lgbfO /x]sf] /f]wnfO{ td'nn] sfnf] df];f]n] bf/L h'Fuf agfOlbg'sf ;fy} nx/f / 

kftaf6 d's'6 agfOlbG5 . Tof] b]v]/ sf]xL n3'afx'sf] ;;'/f eG5g\ eg] sf]xL ;'jf0f rqmd"lt{sf] 

klxnfsf] :j¿k eg]/ xfF:g vf]H5g\ . gf6ssf] oxL ;Gbe{af6 o; gf6sdf xf:o /;sf] 

;lGgj]z ePsf] b]lvG5 .

/f}b| /;

s'g} klg k"hgLo jf cfTdLo hgk|lt ckdfghgs Jojxf/ tyf jw cflb clgi6 sfo{ x'Fbf 

xfd|f] dgdf ljsf; x'g] qmf]w efjaf6 /f}b| /; lgikGg x'G5 . o; gf6ssf] klxnf] cª\ssf] 

klxnf] / bf];|f] b[Zo, t[tLo cª\ssf] t];|f] b[Zo, rt'y{ cª\ssf] klxnf] b[Zo / k~rd cª\ssf] 

t];|f] b[Zodf of] /;sf] k|of]u kfOG5 . klxnf] cª\ssf] klxnf] b[Zodf o'4df OGb|åf/f gd'lrsf] 

xTofkl5 lj1fgn] d[t b]xnfO{ hLljt kfg{ ;Sg] ;f]r]sf] lx/0oslzk'n] rqmd"lt{åf/f arfpg 

g;lsg] s'g} klg pkfo gx'g] tyf o;} cª\ssf] t];|f] b[Zodf lx/0ofIfsf] d[To'n] zf]sfs'n 

ag]sL ?wfefg'sf] zf]s qmf]wdf kl/0ft x'g u} /f}b| /;sf] lgiklQ ePsf] 5 . lx/0ofIfsf] 

d[To'kl5 ?wfefg'sf dgsf] qmf]wnfO{ j/fxn] ……l;+xgfb ;w}F o:tf], ;w}F xfjf czflGtsf] ;w}F 

;ª\u|fdsf] d]3, ;w}F jiff{ 5 z:qsf], cjZo} o;sf] x'G5 kl/0ffd eoª\s/ x]g{xf]nf===ÚÚ eGb} 

p2LKt kf/]sf] b]lvG5 .

To;}u/L låtLo cª\ssf] t];|f] b[Zodf cfkm\gf] p2]Zo ljk/Lt k|Xnfbn] b}To5fqx¿ kf7zfnfsf] 

s'/f atfpF5g\ tj z08 qmf]lwt eP/ eg]sf] cleJolQm lrGXfp oL ;a}nfO{ cfkm\gf u'?, 
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;xdflnof} ltdL xf} u'? k|Xnfb, cyjf d x"F < 5 -;d, @)$&, k[= ^)_ n] /f}b| /;sf] kl/ro 

lbG5 . To:t} t[tLo cª\ssf] klxnf] / bf];|f] b[Zodf /f}b| /; kfOG5 . o;sf] klxnf] b[Zodf 

lji0f'sf] gfd lnPsf] cf/f]kdf slzk'n] b'O{hgf a|fXd0fnfO{ ttfPsf] /ftf] z"nLdf /f]k]/ dfg{ 

nufpF5g\ / kl5 k|Xnfbn] lji0f'sf] gfd lng] 3/ dlGb/ xf] eGb} lbPsf] cleJolQmn] slzk'df 

pTkGg qmf]w efj /f}b| /;df kl/0ft x'G5 . To:t} o;} cª\ssf] bf];|f] b[Zodf sofw', k|Xnfb 

/ l;+lxsfsf ;+jfbdf l;+lxsfdf b}Toj+z lj/f]wL k|Xnfbsf cfr/0fk|lt tLj| cfqmf]z b]lvPsfn] 

oxfF /f}b| /; lgiklQ ePsf] kfOG5 .

rt'y{ cª\ssf] klxnf] b[Zdf :ju{ / odnf]sdf ljho k|fKt u/L kms]{sf ztafx', ;+Xnfb, 

cg'Xnfb / XnfbnfO{ lx/0oslzk'n] ljho k|fKt t u/\of}, t/ z/0fdf k/]sf b]jtfx¿nfO{ 

gdf/L /Tg dfq lnO{ lsg cfof} eGb} cfqmf]z JoQm u/]sf 5g\ . o; k|;ª\udf /f}b| /;sf] 

lgiklQ ePsf] kfOG5 . To:t} k~rd cª\ssf] t];|f] b[Zodf b]j:t'ltaf6 ljd'v agfpg g;s]sf 

k|XnfbnfO{ ljleGg k|oTg ubf{ ;d]t dfg{ g;s]kl5 slzk'n] b/af/leq cfkm}n] dfg]{ of]hgf 

tof/ kf5{g\ . efF8faf6 t/af/ lemSb} eG5g\ M

t]/f] hLjg nLnf ;dfKt ca ub{5', 

t]/} /utdf rf]kL d oxL t/af/n] 

;/f;/ uO{ sf6\5' OGb|nfO{{ / b]jtf ;f/fnfO{ 

Totfaf6 c¿ lbSkfnsf klg 

lz/ sf6]/ Tof] ;f/f hDdf kf/]/ /fVb5'=== 5 -;d, @)$&, k[= !^)_ . 

qmf]wn] pGdQ ePsf slzk'n] k|Xnfbsf] glhs} ePsf] vDafnfO{ b'a}lt/af6 t/af/n] af/Daf/ 

lxsf{pF5g\ / cfkm\gf] qmf]w JoQm ub{5g\ . oxfF qmf]w :yfoLefjaf6 /f}b| /;sf] lgiklQ x'G5 .

eofgs /;

eoo'Qm j:t'x¿ b]v]/ jf ;'g]/ cyjf zq'x¿sf] ljb|f]xk"0f{ cfr/0fn] xfd|f dgdf h'g Ps 

k|sf/sf] eoefjsf] pbo x'G5, To;}nfO{ g} eofgs /; elgG5 . of] /; gf6ssf] klxnf] 

cª\ssf] klxnf] / bf];|f] b[Zo, låtLo cª\ssf] bf];|f] b[Zo, t[tLo cª\ssf] klxnf] b[Zo / 

k~rd cª\ssf] bf];|f] b[Zodf k|of]u ePsf] kfOG5 .

klxnf] cª\ssf] klxnf] b[Zodf rqmd"lt{sf j}1flgs pks/0f rNbf lg:s]sf] cfjfhn] eoeLt 

ag]sf b]jb"tsf dgdf pTkGg eoefj / o;} cª\ssf] t];|f] b[Zodf cfkm\gf] zq' 7fg]sf lji0f'nfO{ 

ljleGg tl/sfaf6 k/flht ug{ g;s]kl5 xnfxn ljifsf] k|of]u u/]/ ;Dk"0f{ ;[li6nfO{ k|f0fLz"Go 

agfO{ lji0f'nfO{ ef]s} dfg]{ lg0f{o u/L lx/0oslzk'n] b/af/sf g/gf/LnfO{ cfkm\gf] pkjgdf 

cfpg] cfb]z lbG5 . o;sf] tof/L h'6]sf ;'lz/ / hoafx'sf ;fy} ;]gfklt ;d]t afFRg] OR5f 

x'Fbfx'Fb} dg'{kg]{ s'/fn] lrlGtt ag]sf] ljifoaf6 eoefjaf6 eofgs /;sf] lgiklQ x'G5 .

k|Xnfb gf6sdf /; k|of]u
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bf];|f] cª\ssf] t];|f] b[Zodf b}To ;]gfx¿sf] cfqmd0faf6 Hofg hf]ufpg efu]sf ;fw', b]jtf / 

uGwj{x¿ eoeLt b]lvg' tyf o;} b[Zosf] cGTodf Hofg hf]ufpg efu]sf ;fw' / uGwj{ ?vsf] 

cf8df n's]/ a;]sf] s'/f b}To;]gfx¿n] yfxf kfPkl5 pgLx¿nfO{ kqm]/ ljleGg oftgf lbPsf] 

;Gbe{af6 eofgs /; lgikGg ePsf] 5 . s;}n] v8\u phfpg] lalQs} d]/f] d'6' km'6\t5,=== 

dnfO{ csfnd[To'sf] 8/ 5, ;Gtf]if 5}g=== 5 -;d, @)$&, k[= $(_ .

t[tLo cª\ssf] klxnf] b[Zodf lji0f'sf] k"hf u/]sf] cf/f]k ;dfltPsf a|fXd0fb]jx¿n] lji0f'k"hf 

gTofUg] x7 u/]kl5 cfuf]df /ftf] kfl/Psf] z"nLn] e'F8L /f]k]/ aLeT; xTof ul/Psf] 36gfaf6 

eofgs /;sf] lgiklQ ePsf] 5 . /f]k\, d'6'df xf]Og e'F8Ldf /f]k\, d/0f nlDaof];\ 5 -;d, 

@)$&, k[= &)_ .

k~rd cª\ssf] bf];|f] b[Zosf] k|f/Dedf g} k|XnfbnfO{ cfuf]df xfnL hnfpg] of]hgfcg'¿k k|Xnfb 

;DemL /f]wnfO{ hnfOG5 . lji0f'sf] gfd;Fu} /f]w s/fP/ d5{g\ . o;} cª\ssf] cGTolt/ /f]w 

v/fgL e};s]kl5 k|Xnfbn] /f]wsf sk8f nufP/ /f]wsf] gfd k'sfb}{ cfpF5g\ clg k|Xnfb gd/]sf] 

yfxf kfPkl5 k'gM slzk'af6 dfg]{ cfb]z kfPsf ljk|lrt, hoafx'n] ?vsf xfFufx¿n] lxsf{P/ 

/StfDo} kf5{g\ / d/]sf] ;Dem]/ lg:sG5g\ . oL b'O{ 36gfaf6 oxfF eofgs /;sf] lgiklQ ePsf] 

kfOG5 . ===gxfg xltof/n] lylNyNofP/ vfFb]/ s'6\b} df/ h;f] u/L ljiffn' ;k{ dfl/G5, df/ 

Tof] ha db{5, eGg cfcf] pxLF, df/ cfFvf lrDn]/ df/ Û  5 -;d, @)$&, k[= $(_ .

aLeT; /;

3[l0ft j:t' jf JolQmnfO{ b]v]/ pTkGg x'g] lrQj[lQaf6 aLeT; /; lgikGg x'G5 . of] /;sf] 

k|of]u o; gf6sdf cToGt Go"g b]vf k5{ . rt'y{ cª\ssf] klxnf] b[Zodf aLeT; j0f{gsf 

dfWodaf6 o;sf] pTkGg ePsf] kfOG5 . slzk'sf] a}7sdf ;u0fn] odb"tsf] :j¿ksf] j0f{g 

ub}{ ;'gfPsf s'/fsf dfWodaf6 aLeT; /; lgiklQ ePsf] kfOG5 .

cb\e't /;

cnf}lss cyjf ljlrq j:t', b[Zo of 36gf b]v]/ jf ;'g]/ pTkGg x'g] lrQj[ltaf6 g} cb\e't 

/;sf] lgiklQ x'G5 . o; /;sf] k|of]u k|yd cª\ssf] t];|f] b[Zo / k~rd cª\ssf] bf];|f] 

b[Zodf ePsf] kfOG5 . k|yd cª\ssf] t];|f] b[Zodf lx/0oslzk'n] ;[li6nfO{ Zf"Go kfg{ cGgdf 

xnfxn xfNg vf]Hbf a|Xdb]jsf] k|j]z x'''''''G5 / pgn] lx/0oslzk'nfO{ ltdL dg{ grfx];Dd s;}n] 

dfg{ ;Sb}g, To;}n] ;[li6 ;dfKt ug'{ kb}{g eGg] cfZro{hgs cleJolQm lbG5g\, h;n] gf6sdf 

lj:dofj:yfsf] l;h{gf x'G5 . To:t} k~rd cª\ssf] bf];|f] b[Zodf b}To;]gfaf6 dfl/Psf 

k|XnfbnfO{ d/]sf] ;DemL zf]s JoQm ub}{ pgsf] b]xsf ;fy cfkm\gf] k|f0fTofu ug]{ lg0f{o u/]sf 

b}To5fqx¿ k|Xnfb rNdnfPsf] b]Vbf crDd dfGb} lrRofpF5g\ . o;/L b}To5fqx¿ crlDdt 

x'g' cb\e't /;sf] pbfx/0f xf] .
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zfGt /;

of] ;+;f/ If0feª\u'/ 5 / o;df ePsf ;a} lrhx¿ cl:y/ tyf lg/y{s 5g\ eGg] oyfy{ 

a'em]/ ha dg'io ;+f;fl/s df]xdfof 5f8L ;+;fl/s sfo{af6 d'Qm x'G5 cyjf j}/fUo wf/0f 

u/]/ k/a|Xdsf] lrGtg / vf]hLlt/ nfUb} dgdf zflGt cg'ej u5{, To;}af6 zfGt /; lgM;[t 

x'G5 . k|:t't gf6ssf] klxn] cª\ssf] t];|f] b[Zo, låtLo cª\ssf] klxnf] / t];|f] b[Zo, t[tLo 

cª\ssf] bf];|f], t];|f] / rf}yf] b[Zo, k~rd cª\ssf] t];|f] b[Zodf zfGt /;sf] k|of]u kfOG5 .

klxnf] cª\ssf] t];|f] b[Zodf b}To;]gflbx¿ :ju{dfly cfqmd0f ug{ lgl:sPkl5 PSnf] / lvGg 

e} PsfGtdf al;/x]sf k|XnfbnfO{ gf/b cfO{ ;Demfpg] qmdsf] ;'?df s?0f /;f]bo ePsf] 

b]lvG5 . kl5 k|Xnfbsf] cfFvfdf b]lvPsf cfF;'nfO{ nlIft ub}{ eg]sf s'/fn] k|Xnfbdf zfGt 

/;sf] pbo x'G5 . gf/bn] k|XnfbnfO{ cflTds af]w u/fpg JoQm u/]sf egfOx¿=== s'df/ hlt 

aflx/, df]If lk~h/fsf] x'G5 plt df]If pmleq x'G5, vfln aGwg b]lvG5 ToxfF hfFbf / 

cfpFbf, h:tf] aflx/sf] leq To:t} aflx/ leqsf], x'G5 aGwg df]Ifåf/ v'nf eP, åf/ g} 

dg xf] ltd|f] To;nfO{ v'nf u/, clg Tof] lkFh/fleq k; jf a; aflx/=== 5 -;d, @)$&, 

k[= $(_ . k|Xnfbsf] lglZrGttfnfO{ cfTd;ft\ u/L kf7sx¿n] To;sf] ;fwf/0fLs/0f ubf{ zfGt 

/;fg'e"lt x'G5 . clxNo} lji0f' wfdlt/ hfg] nfn;f 5f8L sd{sf] v]tL x'g] k[YjLnf]sdf g} 

/x]/ cfzf g/fvL :jwd{sf] ;To aLh /f]Kg] lgb]{zg klg gf/bn] k|XnfbnfO{ lbG5g\ -pkfWofo, 

@)%^, k[= !!#_ . 

låtLo cª\ssf] klxnf] / t];|f] b[Zodf k|Xnfbn] ;fu/L / ztf?nfO{ lji0f'sf] gfd hKg cg'/f]w 

u5{g\ . cfkm"x¿sf] ljjfx xfd|f] OR5fn] geO{ O{Zj/s} OR5fn] x'g] s'/f atfpFb} O{Zj/ cf/fwgflt/ 

k|]l/t u/]sf] kfOG5 . ;f+;fl/s /lt efjlt/ cfs[i6 ;fu/LnfO{ ;+f;fl/s df]x dfofaf6 ljd'v 

t'NofpFb} O{Zj/ cf/fwgfk|lt k|]l/t u/fpg' zfGt /;sf] pbfx/0f xf] . To:t} o;} cª\ssf] t];|f] 

b[Zodf j}1flgs lzIff lbg NofPsf b}To5fqnfO{ k|Xnfbn] j}1flgs lzIffaf6 ljrlnt u/fpFb} 

lji0f'elSt dfu{lt/ 8f]/\ofpF5g\ / xl/ ehgdf ;+nUg u/fpF5g\ . b}To5fqsf o; lsl;dsf 

lqmofsnfkn] lgj]{b efjsf] pbo / zfGt /;sf] kl/kfs ePsf] b]lvG5 .

t[tLo cª\ssf] bf];|f], t];|f] / rf}yf] b[Zodf klg zfGt /;sf] k|of]u kfOG5 . bf];|f] b[Zodf  

b}To j+zsf cfr/0fsf sf/0f 6fl9g nfu]sf k|Xnfbaf6 Jofs'n ag]sL ;fu/Lsf] lqmofsnfk / 

cleJolQmsf] k|To'Q/df k|:t't k|Xnfbsf cleJolQmdf zfGt /; lgiklQ ePsf] 5 . o;} cª\ssf] 

rf}yf] b[Zodf a|Xdfaf6 gf/bn] df]Ifdfu{sf ljifodf hfgsf/L lnPsf] / c¿nfO{ klg cfkm" To; 

dfu{df nfu]sf] cj:yfsf] hfgsf/L lbPkl5 zfGt /;sf] lgiklQ ePsf] 5 .

To;}u/L k~rd cª\ssf] t];|f] b[Zodf klg o; /;sf] k|of]u kfOG5 . gf6s n]vgsf] d"n p2]Zo 

g} zflGtsf] rfxgf xf] -;d, @)$&, k[=;+=O{_ eGg] egfOn] k|Xnfb gf6ssf] cª\uL /; zfGt 

k|Xnfb gf6sdf /; k|of]u



274 kf7\oqmd ljsf; hg{n, jif{ #@, cª\s $^, lj=;+= @)*! 

xf] eGg] s'/f :ki6 x'G5 . o; gf6sdf slzk'n] cg]s k|of; ubf{ klg k|Xnfbsf] cGtd{gdf 

/x]sf] xl/ elStsf] wf/f lg/Gt/ k|jflxt e}/xg' / ;f+;fl/s ljifo jf;gfaf6 lgj[Q x'Fb} lg/Gt/ 

jLt/fuL efjgfsf] k|;f/ ug{ pBt /xg'n] zfGt /;sf] kl/kfs ePsf] b]lvG5 . 

lgisif{

…k|XnfbÚ gf6s afns[i0f ;dsf] kf}/fl0fs efjwf/fdf n]lvPsf] dxTTjk"0f{ gf6\os[lt xf] . o;df 

pgn] …1fg db{5 xfF;]/ /f]O{ lj1fg db{5Ú eGg] 1fg / lj1fglarsf] ;dGjodf hf]8 lbg] 

bz{gnfO{ gf6sLo snfsf] cf8df k|:t't ug{ vf]h]sf 5g\ . dfgjLo hLjgdf 1fg / lj1fg b'j} 

dxTTjk"0f{ 5g\ ;fy} oL b'j} Ps csf{sf] cefjdf ck"0f{ klg 5g\ . t;y{ hLjgsf] kl/k"0f{tfsf 

nflu 1fg / lj1fgsf] snfTds ;+j/0f cfjZos 5 . logsf] ;dGjo / ;fd~h:od} dfgjLo 

hLjg kl/k"0f{ / cy{k"0f{ x'G5 eGg] ljrf/ k|:t't gf6sdf k|s6 ul/Psf] 5 . kfFr cª\s / 

;f]x| b[Zodf ljeQm k|:t't gf6s /;k|of]usf b[li6n] klg dxTTjk"0f{ b]vf k5{ . gf6sdf zfGt 

/; k|aGwBf]To cª\uL /;sf ¿kdf b]vf k5{ eg] z[ª\uf/, jL/, xf:o, s?0f, aLeT;, /f}b|, 

eofgs / cb\e't /;sf] oyf]lrt ;lGgj]zn] gf6s cToGt /f]rs / rflvnf] aGg k'u]sf] 5 . 

gf6\ofGtdf k|Xnfbn] JoQm u/]sf] zflGt / ;b\efjsf] ;Gb]z ;Dk|]if0fsf dfWodaf6 zfGt /;sf] 

k|d'vtf eP klg gf6sdf ;a} /;sf] oyf]lrt k|of]u / cleJolSt ePsf] b]lvG5 . o;/L k|Xnfb 

gf6s /;k|wfg gf6s xf] eGg] s'/f k'li6 x'G5 . t;y{ eGg ;lsG5, /; lgiklQsf b[li6n] of] 

gf6s ;dsf gf6sx¿dWo] ljlzi6 / dxTTjk"0f{ gf6s xf] . 

;Gbe{ ;fdu|L ;"rL

clwsf/L, x]dfª\u/fh -@)%)_, k"jL{o ;dfnf]rgf l;4fGt, kfF=;+=, M ;femf k|sfzg .
cfrfo{ si[0fk|;fb -@)^&_, ;flxTozf:q / g]kfnL ;dfnf]rgf, M lIflth k|sfzg
pkfWofo, s]zjk|;fb -@)$(_, ;flxTo–k|sfz, -kfFrfF} ;+:s=_ M ;femf k|sfzg .
pkfWofo, s]zjk|;fb -@)^!_ k"jL{o ;flxTo l;4fGt, rf}=;+=, M ;fem k|sfzg .
pkfWofo, s]zjk|;fb -@)%^_, gf6ssf] cWoog, M ;femf k|sfzg .
pkfWofo, s]zjk|;fb -@)$%_, ;dsf] b'vfGt gf6\or]tgf, M ;femf k|sfzg .
t}lQ/Lof]klgifb\ -@)@!_, kfFrf}F ;+:s/0f, M df]ltnfn hnfg .
gu]Gb| -;g\ !(&$_ /; l;4fGt, g];gn klAnl;ª xfp; .
yfkf, lxdfz' -@)%)_, ;flxTo kl/ro, -rf}yf] ;+:s=_ M ;femf k|sfzg .
ljZjgfy -;g\ !(&&_, ;flxTobk{0f, M rf}vDaf ljBf ejg . 
zdf{, df]xg/fh / nO'6]n, vu]Gb|k|;fb -@)^#_, kj"L{{o / kfZrfTo ;flxTol;4fGt, M ljBfyL{{ 

k':ts e08f/ .

;d, afns[i0f -@)$&_, k|Xnfb, gjf}+ ;+=, M ;femf k|sfzg .
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n]v;f/

k|:t't n]vdf syfsf/ /fhjsf] …sfnf]{ /f];LÚ syfdf k|o'Qm kf//fli6«o r]tgfsf ljleGg 
kIfx¿sf] ljZn]if0f u/L pQm syfsf] d"Nofª\sg ePsf] 5 . kf//fli6«o r]tgf eg]sf] cfly{s, 
/fhgLlts / ;f+:s[lts b[li6sf]0fn] /fli6«o ;Ldfx¿ kf/ u/]/ lj:tfl/t x'g'k5{ eGg] kfqsf] 
;r]t k|lqmof xf] . …sfnf]{ /f];LÚ syfdf cd]l/sfsf] gful/stf lnP/ cfkm\gf] df}lns e"uf]n, 
;+:s[lt / cfly{s cj:yfsf] k[ystfsf ;fy /fli6«otfdf ;d]t kl/jt{g ug]{ kfqx¿dfk{mt 
cleJol~ht kf//fli6«o r]tgfsf ljleGg cfofdx¿sf] cGt;{DaGwaf6 pQm syfsf kfqx¿sf 
hLjglrGtgdf b]lvPsf c;ª\ultn] pTkGg u/]sf ;d:of / cj;/x¿sf] lg¿k0f ug'{ o; 
n]vsf] p2]Zo xf] . o;df kf//fli6«o r]tgfsf] ljZn]if0fsf lglDt d"n ¿kdf kf//fli6«otfsf 
cWo]tfx¿ kf]6]{; -;g\ !(((_ /  e6f]{e]s -;g\ @))(_ n] :yfkgf u/]sf kf//fli6«o r]tgfsf 
ef}uf]lns, /fhgLlts, cfly{s Pjd\ klxrfgut kIfx¿larsf cGt/lqmofaf6 k|fKt cfwf/e"t 
dfGotfnfO{ ;}4flGts 9fFrfsf ¿kdf cjnDag u/L u'0ffTds cg';Gwfg k4ltcGtu{t 
kf7ljZn]if0f ljlw k|of]u ul/Psf] 5 . o;df syfsf kfqx¿df ef}uf]lns leGgtf, k[ys\ 
kl/rosf] nIo / ;f+:s[lts ;ª\qmd0fsf sf/0f l;lh{t sl7g kl/l:ylt / To; cfwf/df 
ul/g] lg0f{on] pTkGg ug]{ b]zLo / k/b]zLo k|efjsf] d"Nofª\sg ePsf] 5 . …sfnf]{ /f];LÚ 
syfdf g]kfnaf6 cd]l/sf uO{ ToxLFsf] gful/stf lnP/ j;f]jf; ug]{ kfqx¿sf] kl/rodf 
e"uf]n / ;f+:s[lts leGgtfsf sf/0f j}jflxs ;DaGwdf ;f+:s[lts ¿kn] ¿kfGtl/t lg0f{o 
ug{ g;sL cfkm\gf] gjLg kl/rok|lt g} cfzª\sf / c:jLsfo{tfsf sf/0f sfnf]{ /f];Lsf] 
kfl/jfl/s hLjg g} c:tJo:t x'g k'u]sf] x'Fbf kf//fli6«oo r]tgf snfTds ¿kdf k|s6 
ePsf] lgisif{ lgsflnPsf] 5 .

zAbs'~hLM 8fo:kf]l/s r]tgf, kl/ro, a;fOF;/fO, ef}uf]lns leGgtf, :yflgstf, 

;f+:s[lts ;lDdng . 
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ljifokl/ro

k|:'tt cWoog /fhj -hgfb{g k'8f;}gL_ sf] …sfnf]{ /f];LÚ syfsf kfqx¿df kfOg] kf//fli6«o 

r]tgfsf ljifodf s]lGb|t /x]sf] 5 . kf//fli6«o r]tgf -6«fG;g];gn sG;;g];_ sf] cy{ 

ljZjJofkLs/0fsf] kl/j]zdf csf]{ b]zdf a;fOF;/fO u/]sf cfk|jf;Lx¿n] ax';f+:s[lts k|jfxsf 

qmddf ug]{ ljz]if cg'e"lt xf] . o;n] ljleGg /fi6«x¿;Fu JolQm jf ;d"xsf] cgf;lQm jf 

cfkm\gf] /fi6«sf] ;Ldf/]vf gf3]/ csf]{ /fi6«nfO{ cjnDag ug'{nfO{ a'emfpF5 . g]kfnL n]vsx¿n] 

klg g]kfnaflx/sf b]zx¿df :yflkt x'g] / To; :yfgdf :yflkt x'g 8fo:kf]l/s g]kfnL 

;d'bfosf kfqn] ug]{ ;ª\3if{ofqf tyf gjLg kl/rou|x0fsf] k4ltnfO{ cleJolQm lbFb} cfPsf 

5g\ . /fhj ;g\ @))@ df g]kfnaf6 cd]l/sf a;fOF ;/]/ Dof;fr';]6\; /fHodf a:b} cfPsf 

5g\ / ToxfFsf g]kfnLx¿n] ef]Ub} cfPsf ;kmntf, c;kmntf / kl/ro kl/jt{gsf syf n]Vb} 

cfPsf 5g\ -/fodfemL, @)&&_ . o:tf] ;ª\s6 joM;lGwsf] cj:yfdf ;fdfGo eP klg dflg; 

Pp6f :yfgaf6 ;/]/ csf]{ :yfgdf a:bf klg x'g ;S5 . e"uf]nsf] leGgtf, ;f+:s[lts a]d]n, 

d"Nox¿sf] ;dfof]hgdf sdL cflb sf/0fn] JolQmdf jf:tljstf / rfxgfsf lar cGt;{ª\3if{ 

a9\b} hfFbf p;n] kl/ro;ª\s6sf] ;fdgf ug'{k5{ . o;sf] ;DaGw p;n] lng] lg0f{ox¿;Fu 

x'G5 To;df p;n] b'ljwfsf] ;fdgf ug'{k5{ . cfkm\gf] e"ld 5f]8]/ csf]{ e"lddf a;]sf] JolQmn] 

ljleGg k|sf/sf leGgtfsf sf/0f la/fgf]kgsf] cg'e"lt ug'{ / cfkm\gf] kl/rod} zª\sf ug'{kg]{ 

o:tf] cj:yf ;flxlTos s[ltdf klg kfOG5 . ljz]if u/L k/fO e"lddf 8fo:kf]/fsf ¿kdf :yflkt 

x'Fbf s[ltsf kfqn] kl/ro;ª\s6sf] ;fdgf u5{g\ . Pp6} e"lddf eP klg ;DaGwdf d"Nosf] 

leGgtfn] ubf{ jf k];f /f]Hbf cfpg] bafasf sf/0f klg kfqdf o:tf] dgf]j}1flgs ;ª\s6 

b]vf k5{ . o;n] ubf{ pm cfkm\gf] ;xh dfgl;s ;Gt'ng sfod ug{ unt lg0f{o lng] / 

nfu'kbfy{df nfUg] k|s[ltsf] klg x'g ;S5 . To;}n] kl/ro;ª\s6nfO{ syfsf kfqsf lrGtg, 

Jojxf/, lg0f{o, pk]Iff / ;d:ofnfO{ pb\3f6g ug{sf lglDt ;dfnf]rgfdf pkof]u ug{ ;lsG5 . 

g]kfnL syfsf If]qdf :yflkt /fhj -@)!!_ sf] …sfnf]{ /f];LÚ syf Soflk6n lxn -@)^%_ 
syf;ª\u|xdf ;ª\slnt 5 . @)#@ ;fnsf] ljb]x klqsfdf …/f]n/Ú sf] k|sfzgaf6 cfkm\gf] 
syfofqf yfn]sf /fhjsf ;dokL8f -@)$%_, Ot/ lhNnfjf;L -@)%)_, sª\ug lvTsf 
-@)%%_, Soflk6n lxn -@)^%_, sd/]8 8«fOe/ -@)^(_ / kfO{ -@)&%_ u/L 5 cf]6f syfs[lt 
k|sflzt 5g\ . …sfnf]{ /f];LÚ syfdf cd]l/sfdf sfnf]{ /f];L gfd /fv]/ ToxLFsf] gful/stf lnPsf] 

g]kfnL kfq sfzLgfy hf]zL tyf cGo kfqx¿n] cg'e"t u/]sf] kf//fli6«o r]tgfsf] cleJoQm 

ePsf] 5 . o; syfnfO{ P6d -@)^*_ n] 8fo:kf]l/s n]vgdf kf/b]zLo x'g'sf] /f]df~r / 

lrGtfcGtu{t /fv]/ sfnf]{ /f];Lsf] /fli6«otf :yfgfGt/0f eP klg dfgl;stf eg] k/Dk/fut g} 

/x]sf] ¿kdf d"Nofª\sg u/]sf 5g\ eg] 9sfn -@)^*_ n] o; syfnfO{ 8fo:kf]l/s cfwf/df 

ljZn]if0f ubf{ kf/b]zLo x'g'sf] /f]df~r / lrGtf pkzLif{sd} sfnf]{ /f];L k"0f{ ¿kdf cd]l/sL x'g 

vf]h]/ klg x'g g;ls/x]sf] cj:yf b]vfPsL 5g\ . pko'{Qm k"j{sfo{df …sfnf]{ /f];LÚ syfdf b]z 
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gf3]/ :yflkt x'Fbfsf dfgl;s kIfsf] ;fdfGo ;ª\s]t eP tfklg kf//fli6«o r]tgfsf] ljZn]if0f 

/ lg¿k0f x'g eg] ;s]sf] 5}g . ctM …sfnf]{ /f];LÚ syfdf s'g s'g kfqn] s:tf] cj:yfdf 

s;/L kf//fli6«o r]tgf cleJoQm u/]sf 5g\ / To; r]tgfn] kfqx¿sf] hLjgnfO{ s:tf] df]8df 

k'¥ofPsf] 5 eGg] k|fl1s lh1f;fx¿ o; cg';Gwfgdf ;d:ofsf ¿kdf /x]sf lyP . k|:t't 

cWoogsf lglDt log} lh1f;fx¿n] g} o; cg';GwfgnfO{ k|]l/t u/]sf x'g\ . o; zf]wsfo{nfO{ 

cl3 a9fpgsf lglDt cg';Gwftfn] /fhjsf] …sfnf]{ /f];LÚ syfdf cd]l/sL g]kfnL 8fo:kf]/fsf 

kfqx¿n] ax'/fli6«otfsf] d"Nout cj:yf :ki6 kf/]/ ltgn] ;fdgf u/]sf] ;ª\s6 / xfl;n 

u/]sf] pknlAwsf] d"Nofª\sg u/]sf] 5 . o; cWoogaf6 syfdf k|o'Qm leGg leGg /fli6«o 

;f+:s[lts cg'e"ltsf sf/0f hl6ntfdf km;]sf kfqx¿sf] dgl:ylt / ;d:of pb\3f6g ug{sf 

lglDt Pp6f gjLg cGt/ljifos k4ltsf] vf]hL x'g] 5 . 

cWoogljlw

k|:t't cg';Gwfgsf lglDt lgwf{l/t p2]Zox¿ k"/f ug{ k':tsfno sfo{af6 /fhjsf] …sfnf]{ 

/f];LÚ syfdf k|o'Qm kfqx¿, ltgsf] kf//fli6«o kl/j]z, k"j{;f+:s[lts ;DaGw, hLjgsf] d"No 

Pjd\ kl/ronfO{ d"Nofª\sg ug]{ kIfx¿sf] ;fIfLsf ¿kdf ;dfVoftfsf] j0f{g, kfqx¿sf] ;+jfb, 

cfTdfnfk, b[i6fGt, laDa, lrGtg cflb k|fylds ;fdu|Lx¿ ;ª\sng ul/Psf] 5 . o;/L 

;ª\slnt ;fdu|Lx¿af6 k|fKt tYo / tYofª\ssf] ljZn]if0f / d"Nofª\sg u/L ;fdfGoLs[t 

lgisif{;Dd k'Ugsf lglDt ljleGg ;}4flGts / k|fof]lus ;dfnf]rgfsf u|Gyx¿af6 låtLos 

;fdu|Lsf] ;ª\sng ul/Psf] 5 . pko'{Qm b'j} k|sf/sf ;fdu|Lx¿sf] ;d'lrt k|of]u u/L /fhjsf] 

…sfnf]{ /f];LÚ syfsf kfqn] ef]u]sf] kf//fli6«o r]tgfsf l;h{gfsf sf/0f, jf:tljs cj:yf 

Pjd\ ltgsf kl/0fltsf] pb\3f6g ug{ ljZn]if0fsf] Pp6f ;}4flGts 9fFrf tof/ kfl/Psf] 5 

/ o;sf lglDt pQ/cf}klgj]lzs / 8fo:kf]l/s ;dfnf]rgfsf] kf//fli6«otfsf] cjwf/0ffsf 

cfwf/df u'0ffTds zf]wk4ltaf6 ;fdu|Lsf] Joj:yfkg ub}{ To;nfO{ pko'Qm tl/sfn] lgisif{;Dd 

k'¥ofOPsf] 5 . 

ljZn]if0fsf] ;}4flGts 9f“rf 

kf//fli6«otf -6«fG;g];Gofln6L_ sf] cy{ JolQm ljZjJofkLs/0fsf] Pp6f lx:;f x'g' xf] . o;n] 

cfly{s, ;dfh–;f+:s[lts / /fhgLlts ¿kn] JolQmdf l;h{gf ePsf] pbf/ k|s[ltsf] ;Ldfkf/ 

lqmofsnfk / cEof;nfO{ a'emfpF5 . o; k|lqmofn] JolQmnfO{ ljleGg :yfg, gful/stf, 

/fli6«otf, cfsfª\Iffsf] kl/jt{g, b}lglGbg hLjgsf kl/sNkgf / lg0f{osf] r]tgf tyf p;sf] 

kl/rodf To;n] kf/]sf] k|efjnfO{ b]vfpF5 . kf//fli6«o r]tgfnfO{ JolQmsf] ljb]zdf /fli6«o 

kl/rolt/ cled'v x'g] ;dfh–;f+:s[lts pBd cyjf ;f+:s[lts pT;j / ;/;fdfgaf6 lnOg] 

cfgGbsf ¿kdf lnOG5 -kf]6]{; / c¿, ;g\ !(((, k[= @@!_ . o;}n] ubf{ kf//fli6«otfnfO{ 
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JolQmx¿sf lar cGt//fli6«o :t/df x'g] ;Dks{ / cGt/lqmofsf] :j¿k elgPsf] xf] . o;}sf 

sf/0f 8fo:kf]/fdf :yflkt x'g] JolQmn] cGo b]zsf dfG5]l;t cfkm\gf] leGg ;fdflhs hLjgsf] 

/rgf u/]/ cfkm"nfO{ ToxfF Jojl:ylt u5{ . kf//fli6«o r]tgfs} cfwf/df cfk|jf;Ln] kfl/jfl/s, 

;fª\u7lgs, wfld{s, /fhgLlts cflb ax';DaGwx¿ :yfkgf u/]/ csf]{ b]zdf cfkm\gf] df}lns 

kl/ro b]vfpg ;S5 -l;n/ / c¿, ;g\ !((@, k[= @_ . ctM o;nfO{ ef}uf]lns :yfgsf] 

;Da4tf, gful/stfsf] k|flKt / csf]{ b]z;;Fu JolQmdf hfu[t x'g] ckgTjsf] ;+j]bgf, ;DklQ 

/ pknlAwsf ¿kdf lng ;lsG5 . o; r]tgfn] ubf{ g} JolQm :yflgstfsf] efjgfnfO{ gf3]/ 

csf]{ ;fdflhs cj:yfdf k|j]z u/L ax'lrGtgdf ;xh ¿kn] cg's"ng x'g ;S5 . 

kf//fli6«otfnfO{ k|fl1s If]qdf k|j]z u/fpg] JolQmx¿ /f]a6{ Sof]xfg / hf];]k Go] x'g\ h;n] 

cGt//fli6«o ;DaGwsf] cWoogsf qmddf 6«fG;Gof;gn l/n];Gh ofG8 jf]cN8 kf]lnl6S; 
-;g\ !(&@_ s[ltdf To;sf] ljZn]if0f u/]sf 5g\ . o;nfO{ ;flxlTos ;dfnf]rgfsf lglDt 

rflxF cd]l/sL ;dfhzf:qLx¿ lggf lUns l;n/, lnG8f af; / lqml:6gf ANofª\s–:ofG6f]gn] 

!(() sf] bzsdf pkof]u u/]sf x'g\ . pgLx¿n] …6«fG;Gof;glnhd\ M c Go" cGoflnl6s 

k|m]djs{ km/ cG8/:6\oflG8ª dfOu|];gÚ -;g\ !((@_ zLif{ssf] n]vdf kf//fli6«otf l;h{gsf 

sf/s, ltgsf] k|sf/ / k/b]zdf JolQmn] ug'{kg]{ ;fdflhs ;fd~h:osf af/]df uxg ljZn]if0f 

u/]sf 5g\ . jf:tjdf kf//fli6«otfsf] k|f/De g} JolQmsf] ef}uf]lns, /fhgLlts / ;f+:s[lts 

;Ldfsf] cltqmd0faf6 x'G5 . e6f]{e]s -;g\ @))(, k[= (@_ n] kf//fli6«otf l;h{gf x'g] 5cf]6f 

;}4flGts cfwf/sf] kl/ro lbPsf 5g\ M -!_ ;fdflhs ;~hfnaf6 ;Ldfkf/ x'g', -@_ 

ax'kl/ro tyf cfTd;Da4tfsf] r]tgf, -#_ ;f+:s[lts ;ª\s/tf, -$_ k|ljlw jf ;ª\u7gdfkm{t 

/fhgLlts ;Ldfkf/ ;+nUgtf, -%_ kf//fli6«o ;+:yfut lqmofsnfk / -^_ b]zftLt gjLg 

;fdflhs :yflgstfsf] l;h{gf . cy{k"0f{ / bL3{sfnLg b]zLo ;Ldfkf/sf] ;DaGw / sfo{n] 

pko'{Qm ;a} kIfx¿nfO{ hf]8\5 / ;fdflhs ;+/rgddf klg kl/jt{g NofpF5 . o; k|sf/sf] 

k|lqmofnfO{ kf]6]{; -;g\ !(((, k[= @!(_ n] tLg txaf6 ljZn]if0f ug{ ;lsg] lgisif{ lbPsf 

5g\ M -!_ cfk|jf;L / p;sf] 3/b]zaf6 k/b]zdf ;+nUgtf, -@_ clgR5fn] gofF e"lddf ;lqmo 

tyf ;doqmddf x'g] :yfloTj, / -#_ cltl/Qm kl/rosf] kl/sNkgf Pjd\ :yfkgf . o;/L 

kf//fli6«otfsf] :jefj d"n ¿kdf ¿kfGt/0fsf/L x'G5 lsgeg] o;n] b'j} kl/roaf6 r'gf}tLsf] 

;fdgf u/L Pp6fnfO{ /f]Hg'kg]{ x'G5 . o;df JolQmn] gofF :yfgsf] ;b:otf ;lqmotfsf ;fy 

l:jsf5{ t/ leGgtfnfO{ eg] :jLsf/ jf c:jLsf/ h] klg ug{ ;S5 . o; l:yltdf p;n] 

bf]xf]/f] kl/ro lgdf{0f ug{] cj;/ klg kfpF5 . o;df b'O{ k|lqmofn] Ps;fy sfd u/]sf x'G5g\ 

h;df Psflt/ /fi6«k|ltsf] efjgfTds ;DaGwsf sf/0f dxTTj lbOPsf] x'G5 eg] csf{lt/ 

;Ldfkf/sf] cfk|jf;gsf sf/0f Tof] ¿kdf kf//fli6«o eO;s]sf] x'G5 -j]:6j'8 / lkmhfSnL, ;g\ 

@))), k[= @_ . o;/L b'O{lt/sf] ;Da4tfn] JolQmsf] hLjgk4lt ;j{b]zLo;d]t aGg k'U5 . 

o;n] ubf{ cfkm\g} Oltxf;af/] k'glj{rf/ ug]{ / zlQmsf] dftn] ck/fwdf ;+nUg x'g] cj:yf 
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cfO{ cfVofg / Oltxf;sf larsf] ;Ldf klg ;dfKt x'g ;S5 -l8ln{s, ;g\ @))@, k[= @)(_ . 

o;sf sf/0f cfkm\gf] Oltxf;nfO{ dg}af6 vf/]h u//] JolQm gofF hLjgfg'ejdf k|j]z ug]{ kl/j]z 

klg tof/ x'G5 . To;}n] cd]l/sfdf /x]sf g]kfnL 8fo:kf]/fsf] ;Gbe{nfO{ b[li6ut ubf{ ToxfF 

gofF hLjgofkg ug]{ kf//fli6«o g]kfnLnfO{ ;f+:s[lts l/Qmtfaf6 arfpg eflifs cled'vLs/0f 

/ :yfgLo ef}lts lj/f;tsf] klxrfg ug]{ sfo{zfnf g} /fVg'kg]{ ;'emfj lbOPsf] 5 -hf]zL / 

cGo, ;g\ @)@$, k[= ^!_ . o; k|sf/ kf//fli6«o lrGtgnfO{ JolQmsf] lxtcg'¿k cg's"ng / 

;Gt'ng ug{ ;lsG5 .

k|:t't cWoogdf /fhjsf] …sfnf]{ /f];LÚ syfdf k|o'Qm cd]l/sL e"lddf :yflkt g]kfnL cfk|jf;L 

sfnf]{ /f];Lnufot cGo kfqx¿n] cg'e"t u/]sf] kf//fli6«otfsf] cj:yf ljZn]if0f ug{ oxfF 

pko'{Qm ljdz{nfO{ pkof]u u/L ljZn]if0fsf] Pp6f ;}4flGts 9fFrf tof/ kfl/Psf] 5 h;df tLg 

cf]6f pks/0fx¿ /x]sf 5g\ . klxnf] pks/0f ef}uf]lns leGgtf xf] h;n] kfqsf] /fli6«otf 

sDtLdf klg b'O{ cf]6f x'g' cfjZos /x]sf] b]vfpF5, o;sf] bf];|f] pks/0f k[ys\ kl/rosf] nIo 

xf] h;df kfqsf] ultsf] lbzfnfO{ k|:6 kfl/G5 / o;sf] t];|f] pks/0f ;f:s[lts ;ª\qmd0fn] 

kfqsf] lrGtg / Jojxf/sf] k|bz{gnfO{ j0f{g u5{ . log} tLg cfwf/df oxfF pQm syfdf k|o'Qm 

kfqx¿sf] e"ldsf, kl/ro / lqmofsnfkdf b]lvg] kf//fli6«o cj:yfsf] d"Nofª\sg ul/Psf] 5 .  

ljdz{ / kl/0ffd

k|:t't cWoogdf /fhjsf] …sfnf]{ /f];LÚ syfnfO{ kf7sf ¿kdf lnO{ To;sf kfqx¿sf] 

lqmofsnfknfO{ ljZn]if0f ul/Psf] 5 . o; syfsf] ljifoj:t' g]kfnaf6 cd]l/sfdf uO{ :yflkt 

ePsf g]kfnL kfqx¿n] /fli6«otfsf] ;Ldfkf/ u/L k|fKt u/]sf] s6' Pjd\ /f]df~rs cg'ej xf] . 

/fhjn] 8fo:kf]l/s ljifosf ¿kdf ;+:sf/hGo lj/f]wfef;, bf]xf]/f] ;r]ttf, 8n/sf] d'v x]/]/ 

ljb]zdf clgR5fk"j{s a:g'kbf{sf eUg dfgl;stf cflb k|of]u u/]/ klg syf n]v]sf 5g\ 

->]i7, @)&), k[= @*$_ . …sfnf]{ /f];LÚ syfdf 3/b]zaf6 lbSbf/ eP/ cd]l/sf uO{ ToxfFsf] 

gful/stf k|fKt u/] klg ;ª\sL0f{ lrGtg 5f]8\g g;s]sf kfqx¿sf] lrq0f 5 -P6d, @)^*, k[= 

#*_ . of] kf//fli6«o r]tgf k|:t't ug]]]{ syf xf] h;df kfqx¿sf] afXo ;+:s[ltl;t cg's"ng 

x'Fb} uPsf] t/ k'/ftg lkt[;Qf klg hLjGt /x]sf] Ps k|sf/n] gjLg …;ª\s/ klxrfgÚ -xfOla|8 

cfO8]lG66L_ ljsl;t ePsf] b]lvG5 . To;}n] …sfnf]{ /f];LÚ syfdf k|o'Qm b'O{ leGg :yflgstfdf 

ljeflht kfqx¿n] cg'e"t u/]sf] r]tgfaf/] ljdz{ ug{ / To;sf] kl/0ffd b]vfpg oxfF ef}uf]lns 

leGgtf, k[ys\ kl/rosf] nIo / ;f+:s[lts ;ª\qmd0fsf cfwf/af6 kfqx¿sf] Jofjxfl/s / 

dgf]j}1flgs ljZn]if0f u/L ltgaf6 k|fKt kl/0ffdnfO{ a'Fbfut ¿kdf k|:t't ul/Psf] 5 . 

sfnf]{ /f];L syfdf kf//fli6«o r]tgf
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ef}uf]lns leGgtf

ljZjJofkLs/0fsf] ;dodf dfG5]sf] :yflgs k|jfx x'Fbf ltgn] leGg :yfgx¿sf lar ;DaGw 

:yflkt u5{g\ . 8fo:kf]l/s ;flxTodf ljleGg ef}uf}lns ;Ldfx¿ kf/ u/]/ gofF :yfgdf cfkm\gf] 

;d"x agfP/ a;]sf kfqx¿sf] pkl:ylt /xG5 . Ps b]z 5f]8]/ csf]{ b]zdf k|j]z ug]{ k|jf;g 

k|lqmof ;Dk"0f{ ¿kn] gf}nf], leGg / r'gf}tLk"0f{ x'G5 -e6\6/fO{, @)&@, k[= !&#_ . o; k|lqmofdf 

e"uf]nsf] leGgtf dfq x'Fb}g, To;;Fu} k[ys\ sfd, hLjgk4lt, sfg'g, ;DklQ / ;'/Iffsf 

;Gbe{x¿ klg hf]l8P/ cfpF5g\ . /fhjsf] …sfnf]{ /f];LÚ syfdf cfPsf kfqx¿ g]kfn / cd]l/sf 

u/L b'O{ leGg e"uf]nl;t ;DalGwt 5g\ h;n] ltgsf] hLjgk|lqmof, cfsf+Iff / k|flKtnfO{ k|:t't 

u/]sf] 5 . o;sf sfnf]{ /f];L / …dÚ kfq -OGb|hª\u_ b'j} g]kfnsf] e"ldaf6 cd]l/sfsf] e"lddf 

k|j]z u/L ToxLF a;]sf JolQm x'g\ eGg] s'/f ;dfVoftf OGb|hª\usf] o; j0f{gaf6 k'li6 x'G5 M

sfzLgfy hf]zL klg dem}F cfd g]kfnLn] k|of]u ug]{ xTs08f k|of]u u/]/ g} cd]l/sf 

l5/]sf] / l5/]kl5 cGo tdfd g]kfnLem}F g]kfn kmls{g] gfd glnP/ 3/sf] 9nfg 

hd]em}F cd]l/sfd} hd]/ a;]sf] /x]5 . o;sf] kmn p;sf] xftdf lu|gsf8{ x'Fb} cd]l/sL 

gful/stf g} k/]5 . o;sf] >]o klg k'/]t s'nk|;fb hf]zLnfO{ g} lbg'k5{ . lsgeg] 

s'nk|;fbn] p;nfO{ TolQsf] gagfOlbPsf] eP pm sfnf]{ /f];L x'g] lyPg . -k[= #—$_ 

sf]nf]{ /f];Laf/]sf] pko'{Qm j0f{gaf6 g]kfnLx¿sf] cd]l/sf hfg] dxTTjfsf+Iff / ToxfF pgLx¿n] ug]{ 

lqmofsnfksf] ;"rgf kfOG5 . Pp6f b]zsf] e"uf]naf6 csf]{ b]zdf k|j]z u/]kl5 x'g] sfdsf] 

leGgtfnfO{ klg o;df b]vfOPsf] 5 . sf7df8f}FDff k'/]tsf] sfd ug]{ afa'sf] 5f]/f] sfnf]{ /f];Ln] 

PdP pQL0f{ u/]sf] 5 t/ cd]l/sf cfP/ /]:6'/]G6df bf;sf ¿kdf p;n] sfd u/]sf] kfOG5 . 

w]/}h;f] g]kfnLsf] sfdsf] :t/sf] hfgsf/L ;dfVoftfn] o;/L lbPsf 5g\— æcd]l/sf cfPkl5 

sfnf]{ /f];L klg dem}F OlG8og /]:6'/]G6df x]/s laxfg !) ah]b]lv /flt !@ ah];Dd v'a blng 

yfn]5 . ;'?df cd]l/sL njh ;'Gg cEo:t gx'Gh]n p;n] l8;jf;/sf] sfd u/]5 . To;kl5 

tGb'/L /f]6L agfpg] sfddf vl6P5Æ -k[= $_ . o;af6 sfnf]{ /f];Lsf] g]kfnsf] kfl/jfl/s k];f 

/ p;n] cjnDag u/]sf] cd]l/sfsf] k];fsf] leGgtf klg k|:6 x'G5 . o;n] sfddf s'g} leGgtf 

x'Fb}g eGg] cd]l/sL dfgl;stf g]kfnL kfqx¿n] cfTd;ft\ u/]sf] b]vfpF5 . 

u[xb]zeGbf ef}uf]lns leGgtfdf :yflkt x'gfn] sltko kfqdf u[xlj/x -gf]:6f]lNhof_ l;h{gf 

x'G5 eg] sltkodf rflxF /fli6«o r]tgfn] kZrfQfksf] efjgf hfu[t u/fpF5 . cfly{s / 

;fdflhs lrGtfaf6 d'Qm ePsf sltko kfqn] eg] /fli6«o r]tgfnfO{ vl08t u/]/ kf//fli6«o 

kl/j]z;Fu hf]l8g kfpg'nfO{ gofF kl/rosf] k|f/De 7fG5g\ -d'G/f], ;g\ @)!%, k[= *_ . …sfnf]{ 

/f];LÚ syfdf ;dfVoftfn] kfqn] u/]sf] /fli6«o r]tgfsf] kl/Tofu / leGgtfsf] df]xnfO{ o;/L 

Joª\Uo u/]sf 5g\— æs;}n] p;nfO{ …P, sfzLÚ eg]/ af]nfof] eg] To:tf];Fu pm af]Ng klg 

tof/ x'Fb}gYof] . o;/L p;n] sfzLgfy hf]zLnfO{ sf7df8f}Fsf] wf]aLvf]nfdf g'xfpg k7fOlbof] 
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/ cfkm"rflxF sfnf]{ /f];L eP/ cd]l/sL ;fj/df g'xfpg yfNof]Æ -k[= *—(_ . o;df cfPsf] …

wf]aLvf]nfÚ g]kfnsf] sf7df8fF} cyf{t\ ;fgf] / sfnf]{ /f];Lsf b[li6df t'R5 If]qsf] klxrfg xf] 

eg] …cd]l/sL ;fj/Ú cd]l/sfsf] a[xt\ Pjd\ p;sf b[li6df dxfg\ If]qsf] klxrfg xf] . pko'{Qm 

b'j} klxrfgn] leGg e"uf]nsf] k|ltlglwTj u/]sf 5g\ / o; cleJolQmn] sfnf]{ /f];Ldf /x]sf] 

k/Dkl/t ef}uf]lns ;Ldfsf] kl/Tofu / kf//fli6«o r]tgfsf] k|antf ljsl;t x'Fb} u/]sf] 5 eGg] 

tYosf] k'li6 u5{ .    

k[ys\ kl/rosf] nIo

/fi6«n] JolQmnfO{ Pp6f klxrfg lbPsf] eP klg kf//fli6«otf l;h{gf x'Fbf k[ys\ klxrfg 

agfpg] nIodf pm cl3 a9\5 . /fli6«o kl/rosf lglDt gfd, y/, ef}uf]lns :yflgstf, efiff, 

pT;j, d"No Pjd\ k"j{1ftf cfjZos k5{ . kf//fli6«otf eGg' /fli6«otfsf] :yfgfGt/0f xf] / 

gofF kl/rosf ¿kdf k/b]zsf] gful/stfsf] k|flKt klg xf] -e6f]{e]s, ;g\ !((@, k[= (#_ . 

/fhjsf] …sfnf]{ /f];LÚ syfdf g]kfnaf6 cd]l/sf uP/ cd]l/sL gfddf ToxfFsf] gful/stf 

k|fKt ug'{nfO{ g} kf//fli6«o kl/rosf] k|d'v nIo 7flgPsf] 5 . o;df cfPsf kfqx¿ sfnf]{ 

/f];Lnufot OGb|hª\u, rqmWjh / ynk|;fb pkfWofon] cd]l/sL gful/stf lnPsf jf lng] 

k|of; u/]sf] b]lvG5 . g]kfnL gful/saf6 cd]l/sL gful/s aGbf gfddf klg cd]l/sL kl/ro 

:yflkt ug]{df sfzLgfy hf]zLn] sfnf]{ /f];L / rqmWjhn] rfnL{ /f]h agfO;s]sf 5g\ eg] 

OGb|hª\un] cfkm"nfO{ hf]g O/leª agfpg] ;Defjgf -k[= $_ /x]sf] 5 eg] ynk|;fb pkfWofon] 

rflxF gfd kl/jt{g u/]sf 5}gg\ . kf//fli6«o r]tgfsf] k|antf o;sf] kfq sfnf]{ /f];Ldf Tolt 

a]nf k|an b]lvG5 hlt a]nf pm cd]l/sL gful/stf lng] kmd{ eg]{ qmddf x'G5 . To;} qmddf 

lk|G:6g ljZjljBfnosf] k|fWofks ynk|;fb pkfWofonfO{ 3/df vfgf vfg af]nfP/ cfkm\gf] 

gfd kl/jt{g u/L k[ys\ kl/ronfO{ nIodf k'¥ofpg vf]Hg] sfnf]{ /f];Lsf] ;+jfb o:tf] 5 M

…s] r]Gh u5f}{ gfd=== /fd|} 5 ltd|f] of] sfzLgfy gfd===Ú 

…x}g=== x}g===, r]Gh ug]{ g} ljrf/ 5 bfO===Ú

…===ljrf/ eP klg of] ljrf/ 5f]8, ltd|f] o} sfzLgfy gfd /fd|f] 5, o} gfdn] gful/stf 

n]pm, /fd|f] x'G5===Ú

…x}g bfO=== gful/stf g} TofUg], b]z} TofUg] ePkl5 gfd klg lsg gTofUg]===<Ú

…x]/, gful/stf Tofu] klg gfd TofUg'x'Gg d'nf===Ú

…===dnfO{ of] gfd dg klg k/]sf] 5}g=== / dnfO{ cd]l/sL gfdd} gful/stf lng dg 

nfu]sf] 5=== To; sf/0f bfO;Fu===Ú

…x]/, gfddf dflg;sf] Oltxf; x'G5, ;+:s[lt n's]sf] x'G5, j+zsf] ofqf x'G5, wd{, e"ld 

/ xfjfkfgLsf] k|ltlglwTj x'G5===Ú

…===t/ Tof] h]–h] xf];\ gfd t d gofF g} /fV5', tkfO{+ ;'emfpg';\ jf g;'emfpg';\===Ú  

-k[= ^—&_

sfnf]{ /f];L syfdf kf//fli6«o r]tgf
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pko'{Qm ;+jfbdf ynk|;fb pkfWofon] hlt ;DemfpFbf klg sfnf]{ /f];Ln] h'g} xfntdf klg 

cfkm\gf] gfd gofF /fVg vf]h]sf] :ki6 x'G5 . gfddf JolQmsf] hGde"ldsf] Oltxf;, ;+:s[lt, j+z, 

wd{, e"ld, xfjfkfgLsf] k|ltlglwTj eP klg sfnf]{ /f];L tL ;anfO{ Tofu]/ cd]l/sL k[ys\ kl/ro 

k|fKt u/L ljlzi6 aGg] s'/fdf Psfxf]l/Psf] 5 . p;sf] lh2Lkgsf] k/fsfi7f ynk|;fbnfO{ sfnf]{ 

/f];Ln] æcf–cfkm\g" OR5f x'G5 bfO, d]/f] OR5f gfd kl/jt{g ug]{ g} 5=== tkfO{+n] h] eg] klg d 

gfd t r]Gh u5'{–u5{'Æ -k[= &_ eGg'df b]lvG5 . cd]l/sL kl/rok|lt p;sf] df]x slt;Dd /x]sf] 

5 eg] kTgLaf6 cd]l/sL ;Gtfg hGdfP/ dfq p;n] cfkm\gf] hLjg k"0f{ xf]nf eGg] 7fGg k'U5 . 

o; ;Gbe{nfO{ j0f{g ub}}{ syfsf ;dfVoftfn] o;/L eg]sf 5g\ M

Pjd\ l/tn] sfzLgfy hf]zL sfnf]{ /f];L eP/ cd]l/sL ePkl5 p;nfO{ cfkm\g" cd]l/sL 

hLjg k"0f{ kfg]{ ljrf/ knfP5 . Tof] ljrf/ knfpFbf pm cd]l/sL cfPsf] t]x| jif{ / 

cd]l/sL gful/s ePsf] Ps jif{ eO;s]sf] lyof] . To;lar OlG8og /]:6'/]G6df klg 

l8;jf;/b]lv sfd u/]sf] cg'ej / sdfO nufP/ p;n] OlG8og / g]kfnL kl/sf/sf 

b'O{ j6f /]:6'/G6 vf]ln;s]sf] lyof] . To; sf/0f p;nfO{ cl:tTjsf] lrGtf lyPg . 

tyflk, p;nfO{ cfkm\g" cd]l/sL hLjgn] k"0f{tf kfPsf] cg'ej eg] x'g ;s]sf] lyPg . 

To; sf/0f Pp6L sGof kfP hLjg;FlugL agfpg] lyPF / tL sGofaf6 Psfw cd]l/sL 

;Gtfg t'NofP/ cfkm\g" hLjg k"0f{ / ;fy{s ug]{ lyPF eGg] p;sf] ljrf/ /x]5 . -k[= (_

pko'{Qm syf+zaf6 sfnf]{ /f];Ln] cd]l/sf k'u]/ u/]sf] gful/stf k|flKt / ef}lts k|ultsf] ;"rL 

lbPsf] 5 / To;} k|ultsf] andf cfkm\gf] cl:tTj lglZrGt :yflkt ePsf] 7fg]sf] klg 5 t/ 

p;df cl:tTjsf] lrGtf /lx/x]sf] k'li6 x'G5 lsgeg] p;n] ljjfx / ;Gtfgsf] rfxgf /fv]sf] 

5 . dgf]j}1flgs cNk|m]8 P8n/sf cg';f/ dfG5] cfkm\gf] hLjg pRr, k"0f{ / ;fy{s agfpgs} 

nflu afXo Pjd\ cfGtl/s pknlAwsf lglDt hLjge/ ;lqmo /lx/xG5 h;af6 p;n] cfkm\gf] 

jf:tljs Ifdtf cg'e"t u5{ -/fOg / 8];L, ;g\ @))!, k[= !$$_ . sfnf]{ /f];Ln] klg cd]l/sfdf 

cfkm\gf] cl:tTjsf] k[ys\ klxrfgnfO{ k"0f{tf lbg ljjfx / ;Gtfgsf nflu clwstd k|of; 

u/]sf] b]lvG5 . p;df b]lvg] hLjgsf] ;fy{stfk|ltsf] of] lrGtg / ;lqmotf p;sf] kf//fli6«o 

r]tgfsf] k|an cleJolQm xf] h;n] syfsf] cGTodf p;}nfO{ pkxf;sf] kfq agfPsf] 5 . 

cfkm\gL ljjflxt kTgL l/t' zdf{nfO{ kf6L{df k/k'?ifl;t cFufnf] xfn]sf sf/0f 5f]8\g] lg0f{odf 

k'u]sf] sfnf]{ /f];LnfO{ ynk|;fbn] o;/L xKsfPsf] 5 M

…===ltdL ca sfzLgfy hf]zL xf]Ogf}, sfnf]{ /f];L xf}=== To; sf/0f ljrf/ klg sfzLgfy 

hf]zLsf] x}g, sfnf]{ /f];Ls} /fv===sfzLgfy hf]zLs} ljrf/ af]Sg] eP sfnf]{ /f];L lsg 

ePsf]=== < sfzLgfy hf]zL g} eO/fv]sf] eP x'Fb}gYof]===<Ú

t/ ynk|;fbsf] of] s'/f] sfnf]{ /f;Ln] kmfn]sf] sfzLgfy hf]zLnfO{ eg] cf}wL lrQ 

a'em]sf] /x]5 . -k[= !@_
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pko'{Qm cleJolQmaf6 s] :ki6 x'G5 eg] afXo ¿kdf sfnf]{ /f;Lsf] cd]l/sL gful/stf / 

kf//fli6«o klxrfg k|fKt u/]/ lgs} km'tL{ b]vfP klg pm jf:tljs ¿kdf sfzLgfy hf]zLs} 

k'/ftg / ;ª\sL0f{ n}ª\lus ljrf/df afFlr/x]sf] 5 . ynk|;fbsf] s'/f] sfzLgfy hf]zLnfO{ cf}wL 

lrQ a'em\g'sf] sf/0f p;df /x]sf] ToxL kZrufdL lrGtg g} xf] . ctM cfk|jf;Ln] cjnDag ug]{ 

k[ys\ kl/rosf] nIo k"/f eP klg To;nfO{ gofF 9ª\un] lgjf{x ul//fVg' p;sf lglDt lgs} 

hl6n, ;ª\s6u|:t / si6do x'g] b]lvG5 .  

;f+:s[lts ;ª\qmd0f

;f+:s[lts ;ª\qmd0f -sNr/n csNr/];g_ eg]sf] s'g} JolQm, ;d"x jf cfk|jf;Lx¿n] cGo 

;+:s[ltsf] k|efjsf sf/0f cfkm\gf] df}lns ;+:s[ltdf ug]{ kl/dfh{g xf] . o;n] gofF :yfg / 

;Gbe{df :yflkt x'Fbf JolQmsf] tgfj / åGå 36fpg d2t u5{ . a]/L / :ofd -;g\ !((&, 

k[= #!*_ sf cg';f/ o;/L x'g] ;f+:s[lts ;ª\qmd0fsf rf/ cj:yf x'G5g\ M -!_ ;lDdng 

-Pl;ldn];g_, -@_ PsLs/0f -OG6]u|];g_, / -#_ ljR5]bg +-;]k/];g_, / -$_ lsgf/Ls/0f 

-dflh{gnfOh];g_ . pko'{Qm a'FbfdWo] ;lDdng x'Fbf cfk|jf;L ;+:s[lt jr{:jzfnL ;+:s[ltdf k"0f{tM 

;dflxt x'G5, PsLs/0fsf qmddf 3/b]z / k/b]zsf] ;+:s[lt b'j}sf] cEof; ul/G5 / ljR5]b 

x'FbfrflxF 3/b]zs} ;f+:s[lts cEof;df ;d"x k[ys\ ag]/ a:5 t/ lsgf/Ls/0f x'Fbf ;d"xn] 

cfkm\gf] df}lns ;+:s[lt 5f]8] klg gofF :yfgsf] ;+:s[lt eg] cjnDag ub}{gg\ . pko'{Qm rf/ 

cj:yfdWo] PsLs/0f g} ;f+:s[lts ;ª\qmd0fsf] cfbz{ kl/l:ylt xf] lsgeg] o;df 8fo:kf]l/s 

kfqx¿n] 3/b]zsf] ;+:s[lt cjnDag ub}{ k/b]zsf] ;+:s[lt;Fu klg cg's"ng x'g] k|of; u5{g\ . 

/fhjsf] …sfnf]{ /f];LÚ syfdf cd]l/sfdf /x]sf] g]kfnL 8fo:kf]/f ;d'bfo PsLs/0fsf dfWodaf6 

;fª\s[lts ;ª\qmd0fdf cl3 a9]sf] 5 . o; syfsf] sfnf]{ /f];L sf7df8f}Fsf] sfF7df rNtLsf 

k'/]t s'nk|;fb hf]zLsf] 5f]/f] xf] / p;df ljåfg\n] lbPsf] gfd ;xL x'G5 eGg] g]kfnL ;f+:s[lts 

cEof; cd]l/sfdf wd{zf:qsf cWofks ynk|;fb pkfWofol;t e]6\bf sfod /x]sf] b]lvG5 . 

syfsf ;dfVoftfsf] egfO o:tf] 5— æynk|;fb pkfWofo lk|G:6g ljZjljBfnodf lyof]nf]hLsf 

k|f]km];/ x'g\ . To; sf/0f sfnf]{ /f];Lsf] ljrf/df pgL ljåfg\ x'g\ . ljåfg\n] lbPsf] gfd /fd|f] 

x'G5Æ -k[= ^_ . o;df sfnf]{ /f];Lsf afa' / ynk|;fb pkfWofo b'j} wd{zf:qsf 1ftf /x]sf] 

;+of]u klg 5 . 

…sfnf]{ /f];LÚ syfdf sfghLjL x'g'nfO{ g]kfnL ;+:s[ltsf ¿kdf lnOPsf] 5 . s;}sf] s'/f 

;'Ggf;fy To; s'/fnfO{ km}nfpg] / gdfu]sf] ;Nnfx klg lbg'nfO{ o;df sfghLjL ;+:s[lt 

elgPsf] xf] . o:tf sfghLjLx¿n] ljjfx ug]{ s]6fs]6LnfO{ unt ;"rgf k'¥ofP/ wf]sf lbG5g\ 

eGg] s'/f o;df g]kfndf klt ePsL dlxnfnfO{ sfnf]{ /f];Ll;t ljjfx u/fPsf] cj:yfn] 

b]vfpF5 -k[= (_ . cd]l/sfdf ePsf g]kfnLx¿ ay{8] kf6L{ dgfpg] / To;df dlb/fsf] g;fdf 

sfnf]{ /f];L syfdf kf//fli6«o r]tgf
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:qL–k'?ifx¿ sfd'stfk"0f{ Jojxf/ ug]{ klZrdL ;+:s[ltdf cfk"mnfO{ cg's"ng ub}{ 5g\ eGg] tYo 

o;/L j0f{g ul/Psf] 5 M

cd]l/sf k;]kl5 ay{–8] kf6L{ dgfpg hfGg] ePsf] Ps g]kfnL bDktLn] cfof]hgf u/]sf] 

kf6L{ lyof] Tof] . kf6L{df dlb/fsf] pu|t/ª\u w]/} a]/;Dd rn]sf] lyof] . To; sf/0f 

kf6L{sf b[Zox¿ dh]bf/ lyP . lsgeg] ToxfF k/:k/ c;DalGwt :qL–k'?ifx¿ klg kf6L{ 

/ g;fsf] df}sf 5f]k]/ sfd's dfbstfdf cFuflnPsf lyP . cf–cfkm\gf Ajfok|m]G8;Fu 

cfPsf ljBfyL{ s]6Lx¿ klg cf]7df cf]7 /u8]/ r'Dagsf] :jtGqtf n'l6/x]sf lyP . 

-k[== #_ 

pko'{Qm sygdf cd]l/sfsf] ;+:s[ltdf cg's"ng eO/x]sf g]kfnL o'jfo'jtLsf] lqmofsnfksf] 

lrq0f kfOG5 t/ sfnf]{ /f];L eg] To; k|sf/sf] ;+:s[ltdf PsLs[t x'g ;s]sf] kfOGg . 

To:tf] /f]df~rs jftfj/0fdf klg sfnf]{ /f];Lsf] s'g} s]6L;fyL gx'g' / cfkm" PSnf] ePsf] 

s'/f ;dfVoftfnfO{ efj's eP/ cfFvfdf cfF;' 8a8afpFb} ;'gfpg'n] sfnf]{ /f];Ldf dlxnfl;t 

lgs6 x'g g;Sg] cfd g]kfnLsf] ;f+:s[lts k[ySs/0fsf] k|j[lQ k|an /x]sf] b]lvG5 . dlb/f 

kf6L{df v'Nnf ¿kn] lkpFb} g;fdf lgw{Ss /dfpg ;Sg] t/ To:tf kf6L{df cfkm\gL kTgLnfO{ 

c¿n] cFufn]sf] / c¿;Fu gfr]sf] x]g{ g;Sg] qmf]wk"0f{ lrGtg sfnf]{ /f];Ldf /x]sf] 5 . p;sL 

kTgLsf] b[Zoo'Qm o; 36gfdf sfnf]{ /f];Lsf] k'?ifTj a9]/ qmf]wsf] r/ddf k'u]sf] cj:yf o;/L 

cfPsf] 5 M  

jf:tjdf pm sfnf]{ /f];Ln] lkpGh]n lrg]hfg]sf;Fu enfs';f/L ug{ p;nfO{ PSn} 5f]8]/ 

otfptf nfu]sL lyO{ . /, Tof] k'?if e]6]sL lyO{ . To;sf] xft cfkm\gL kTgLsf] sDd/df 

sl:;Psf] b[Zo b]v]kl5 sfnf]{ /f];Ln] ToltGh]n lkO;s]sf] lXj:sL, lao/, jfOgsf] 

ax'g;f PsfPs p8]sf] lyof] . /, p;sf] z/L/df /Qmk|jfxsf] ult clt rls{Psf] lyof], 

To;df qmf]w / 3[0ff XjfQ} pDng yfn]sf] lyof] . To; If0f sfnf]{ /f];L;Fu vNtLdf 

k]:tf]n lyPg . gq l5d]sL h]k|mL xan] em}F p;n] klg cfkm\gL kTgLnfO{ k6fk6 afx|–t]x| 

uf]nL bfu]/ 9flnlbg] lyof] . -k[= !!_ 

o;df sfnf]{ /f];L cd]l/sL ;+:s[ltdf cg's"ng x'g g;sL cltzo qmf]lwt ePsf] b]lvG5 

h;n] ;f+:s[lts ;ª\qmd0fsf] k|lqmof hl6n x'G5 eGg] tYo k'li6 u5{ . o; k|lqmofdf 

sfzLgfy hf]zLsf] klxrfg sfnf]{ /f];Ldf PsLs[t x'g ;s]sf] kfOGg lsgeg] sfzLgfy hf]zL 

g]kfnL k'?if jr{:jzfnL ;+:s[lts} cg';/0f ul/x/]sf] b]lvG5 eg] sfnf]{ /f];LrflxF cd]l/sL 

;+:s[ltdf ;dflxt eP/ cfkm"nfO{ cfw'lgs, ;Eo / g]kfnLeGbf leGg agfpg rfxG5 . ctM 

kf6L{sf] 36gfkl5 kTgLnfO{ 3/df k:g glbP/ sfnf]{ /f];Ln] cfkm\gf] kZrufdL ;f:s[lts 

rl/q b]vfPsf] 5 . o;n] s] :ki6 kf5{ eg] jf;:yfg, gful/stf / gfd kl/jt{g ub}{df 

dfgl;stfdf /x]sf] k'/ftg ;f+:s[lts kl/j]z ¿kfGt/0f x'Fb}g . oxL s'/f slyt cfw'lgs 
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cd]l/sL gful/s ag]sf] sfnf]{ /f];LnfO{ ynk|;fb pkfWofon] o; syfsf] cGTodf ;DemfPsf] 

klg 5, h;nfO{ :jLsf/ u/]/ k'/ftg g]kfnL ;f+:s[lts klxrfgk|lt Joª\Uo ub}{ æsfnf]{ /f];L 

lrRofpF5 M …o' 86L{, Aofsjf8{ sfzLgfy hf]zL===ÚÆ -k[= !@_ eGg] cleJolQm cfPsf] 5 . of] 

cleJolQm sfzLgfy hf]zLsf] bf]xf]/f] ;f+:s[lts kl/rosf] b[i6fGt xf] lsgeg] o;df g]kfnL / 

cd]l/sL b'O{ ;+:s[ltsf] åGå b]lvG5 . o;n] ubf{ eljiodf p;nfO{ ;f+:s[lts b[li6n] h/fxLg 

-?6n];_ agfpg ;Sg] ;Defjgf klg /x]sf] 5 . To;f] eP klg PsLs/0fdf cfwfl/t o; 

k|sf/sf] ;f+:s[lts ;ª\qmd0fn] ubf{ kfqdf kf//fli6«o r]tgfsf] k|an s[ltsf ¿kdf eg] …sfnf]{ 

/f];LÚ syf :yflkt ePsf] 5 .  

lgisif{

kf//fli6«o r]tgfn] ;Ldfkf/ uPsf ;d'bfodf hLjgsf] ljut / cfut;Fusf] ;DaGwaf/] x'g] 

lrGtgk4ltdf ljdz{ u/]sf] x'G5 . /fhjsf] …sfnf]{ /f];LÚ syfdf cfPsf kfqx¿n] g]kfnsf] 

/fli6«o ;Ldf kf/ u/L cfk|jf;gsf] cj;/, leGg kl/ro / ;f+:s[lts cGt/lqmofsf] vf]hL 

u/]sf x'gfn] o;df kf//fli6«o r]tgfsf] cleJolQmsf kof{Kt cfwf/x¿ kfOPsf 5g\ . o; g]kfn 

/ cd]l/sfsf] ef}uf]lns leGgtfsf sf/0f syfsf kfqx¿ kf//fli6«o cg'e"ltsf] uxgtfdf k'u]sf 

5g\ lsgeg] To;df hLjgk|lqmof, cfsfª\Iff / k|flKtsf] gjLg :t/n] pgLx¿nfO{   :yflgs 

cfwf/df k[ys\ agfPsf] 5 . To; l:yltdf kfqx¿sf] klxrfg / cGt/lqmofsf] dfqf km/s 

k/]sf] 5 / sfg'gL, cfly{s, /fhgLlts, gful/s ;a} b[li6n] pgLx¿sf] lrGtg gofF kl/rolt/ 

cfslif{t ePsf] 5 . gfd, gful/stf, k];f cflbsf] kl/jt{gn] kfqx¿nfO{ cj;/ / /f]df~rsf] 

k|flKtsf ;fy;fy} ltgdf cg's"ngsf] ;ª\s6 / cfGtl/s eosf] l;h{gf u/]sf] b]lvG5 . 

kf//fli6«o r]tgfsf] ;a}eGbf dxTTjk"0f{ ;d:of ;f+:s[lts ;ª\qmd0fdf PsLs/0fsf] cjnDag 

ug{ k|of; u/] tfklg o; syfsf kfqx¿ d"Nout b[li6n] r/d åGå / lj/f]wfef;df k/]sf 

kfOG5g\ . o;n] ubf{ syfsf] k|d'v kfq sfnf]{ /f];L ;f+:s[lts ¿kdf h/fxLg aGg k'uL 

To;sf] k|tf8gf vKg afWo ePsf] 5 . ctM …sfnf]{ /f];LÚ syfdf cfk|jf;L ag]sf kfqx¿sf] 

lrGtg / Jojxf/df /x]sf] e"uf]nsf] leGgtf, k[ys\ kl/rosf] nIo / ;f+:s[lts ;ª\qmd0fsf 

sf/0f l;lh{t hl6ntf, ;ª\s6 / si6do hLjgk4ltsf sf/0f pgLx¿sf] kf//fli6«o r]tgfsf 

ljljw cfofdnfO{ snfTds ¿kdf pb\3f6g ug{ syfsf/ /fhj ;kmn ePsf 5g\ . kfqsf] of] 

r]tgf afXo ¿kdf hlt ;xh / /f]df~rsf/L /x] klg cfGtl/s ¿kdf TolQs} cj;fbdo / 

cfTd3ftL /x]sf] lgisif{ sfnf]{ /f];Ln] syfsf] cGTodf cleJoQm u/]sf] kl/rosf] ljkof{;o'Qm 

kZrftfkaf]wn] klg k'li6 u/]sf] 5 . 

sfnf]{ /f];L syfdf kf//fli6«o r]tgf
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;Gbe{ ;fdu|L;"rL

P6d, g]q -@)^*_= g]kfnL 8fo:kf]l/s n]vg / cfVofg= ;dsfnLg ;flxTo, ^^= k[= @*—$% .
P6d, g]q -@)&)_= g]kfnL 8fo:kf]/fsf gf/L syfsf/ / syf=M g]kfn k|1f–k|lti7fg .
uf}td, s[i0f -@)^$_= pQ/cfw'lgs lh1f;f M e[s'6L Ps]8]lds klAns];G; .
9sfn, /hgL -@)^*_= sfnf]{ /f];L syfdf 8fo:kf]/f= k|1f, !)%= k[= %^—^# .
e6\6/fO{, uf]ljGb/fh -@)&@_= 8fo:kf]/f M l;4fGt / ;dfnf]rgf M g]kfn k|1f–k|lti7fg .
/fhj -@)^%_= Soflk6n lxn= M cls{8 a'S; .
/fhj -@)&& sflQs @(_= cd]l/sfdf klg zf]lift–pTkLl8ts} syf n]V5'= lgeL{shª\u /fodfemLn] 

/fhj;Fu lnPsf] cGt/jftf{= cgnfOg va/= j]a= https://www.onlinekhabar.
com/2020/11/909363.  
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n]v;f/

k|:t't n]vdf u'?k|;fb d}gfnLsf] k|Tofudg syfdf oyfy{sf] cWoog ul/Psf] 5 . o; n]
vdf k|fylds ;fdu|Lsf ¿kdf k|Tofudg syf / låtLos ;fdu|Lsf ¿kdf oyfy{jfbsf af/]
df ul/Psf cWoognfO{ lnOPsf] 5 . oxfF b'j} k|s[ltsf] ;fdu|Lsf] ;ª\sng k':tsfnoLo 
sfo{af6 ul/Psf] 5 . k|:t't n]vdf ;fdu|L ljZn]if0fsf j|mddf oyfy{jfbsf] ;}4flGts 
cjwf/0ffnfO{ cfwf/ agfP/ syfsf] syfj:t', kfq, kl/j]z tyf efiffz}nLdf kfOg] oyfy{sf] 
ljZn]if0f ul/Psf] 5 . ;fdflhs oyfy{jfbL syfsf/ u'?k|;fb d}gfnLsf] …k|TofudgÚ syfdf 
;fdflhs ljifosf] pkof]u u/L kfl/jfl/s dgd'6fj / k'gld{ngsf] ljifo b]vfOPsf] 5 .  
o; syfdf kfl/jfl/s dgd'6fj / la5f]8sf] cj:yfdf ;fdflhs oyfy{ / kfl/jfl/s 
k'gld{ngsf] ;Gbe{df cfbz{ b]vfk/]sf] 5 . syfdf cfPsf] k|d'v kfq ljjfxkZrft\ cfkm\gf] 
3/ 5f8]/ hfg' / clGtddf k'gM cfkm\g} 3/df kmls{P/ cfpg' h:tf lj|mofsnfknfO{ k|:t't 
u/L syfsf/n] kl/jf/sf ;b:ox¿df d]nldnfksf] efjgf /xg ;s]g eg] To;n] kfl/jfl/s 
dgd'6fjnfO{ lgTofpg] u5{ eGg] ;Gbe{nfO{ oyfy{¿kdf k|:t't u/L syfdf ;fdfGo ljifonfO{ 
lnP/ bfh'efOsf lardf emu8f ug'{x'Fb}g / o;}nfO{ sf/0f agfO{ 3/ 5f8]/ lxF8\g'x'Fb}g eGg] 
cfbz{ ljrf/ k|s6 u/]sf 5g\ . k|:t't syfdf g]kfnL ;dfhsf] kl/jf/leq x'g] dgd'6fj 
/ snxsf] oyfy{sf] lrq0f u/L cGTodf kl/jf/sf ;b:osf lardf ;w}F d]nldnfk x'g'k5{ 
eGg] g]kfnL ;dfhsf] cfbz{jfbL ljrf/nfO{ k|:t't ul/Psf] 5 .  oyfy{ 36gfsf] j0f{g u/L 
syfsf] ;dfkg cfbz{jfbL ljrf/sf ;fy ul/g' cfbzf]{Gd'v oyfy{jfbL dfGotfsf cfwf/
df o; n]vsf] k|flKt xf] eg] syfdf oyfy{nfO{ k|:t't u/L cfbz{df 6'ª\UofOg' oyfy{jfbL 
dfGotfsf cfwf/df ;Ldf xf] . o; n]vdf syfsf 36gf, kfq, kl/j]z / efiffdf oyfy{sf] 
k|s6Ls/0f ePsfn] syf oyfy{k/s 5 tyf oyfy{ 36gfsf dfWodaf6 cfbz{ ljrf/sf] 
k|s6Ls/0f ub}{ 36gfj|md cfbz{df 6'ª\luPsfn] k|:t't syf cfbzf]{Gd'v oyfy{jfbL aGg k'u]
sf] 5 eGg] lgisif{ lgsflnPsf] 5 . 

zAbs'~hL M oyfy{jfb, cfbzf]{Gd'v oyfy{jfb, dft[jfT;No, st{Jok/fo0f, kfl/jfl/s 

dgd'6fj .  
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ljifokl/ro

lj=;+= !((@ df …zf/bfÚ klqsfdf …gf;f]Ú syf k|sflzt u/]/ g]kfnL ;flxTosf] syf ljwfdf k|j]z 

u/]sf u'?k|;fb d}gfnL k|yd cfw'lgs syfsf/ x'g\ . pgsf P3f/cf]6f syfx¿sf] ;ª\sngsf 

¿kdf gf;f] -@)@)_ syf;ª\u|x k|sflzt 5 . g]kfnL ;dfhsf] oyfy{ lrq0f ub}{ df}lns 

;fdflhs syf n]Vg] k/Dk/fsf] k|f/De u/L u'?k|;fb d}gfnLn] g]kfnL syfdf cfw'lgstf 

Nofpg] sfd u/]sf x'g\ . syfsf/ d}gfnLsf syfdf ;dfhdf x'g] 36gf, Jojxf/, lbgrof{, 

;DaGw / Jojxf/nfO{ ljifoj:t' agfOPsf] 5 . syfsf/ d}gfnLsf syfsf] syfgs ljGof;, 

rl/q rog, kl/j]z, efiffz}nL ;a} oyfy{k/s 5g\ . syfj:t'df g]kfnL ;dfhsf oyfy{ 36gf 

cfPsf 5g\ . syfsf kfq ;fdflhs ;+:sf/ / g}lts cfr/0fsf ;Ldfdf afFlwPsf 5g\ . pgsf 

syfdf u|fdL0f / ;xl/of kl/j]zsf] lrq0f kfOG5 . To;}n] syfsf/ u'?k|;fb d}gfnL g]kfnL 

syfdf oyfy{jfbsf k|0f]tf x'g\ . pgsf syfdf ;gftg ;+:sf/ / To;n] hGdfPsf ljljw 

kIf, 3/fo;L Jojxf/df b]lvg] c;dfgtf, kfl/jfl/s ;d:of, gf/L clzIff, cGwljZjf;, snx, 

d]nldnfk, b'Jo{jxf/, kZrfQfk, Tofu, alnbfg, ;f+:s[lts, g}lts, /fhgLlts / Goflos kIf, 

ul/ax¿sf] si6k"0f{ hLjg h:tf ljljw kIf ljifoj:t'sf ¿kdf cfPsf 5g\ . d}gfnLn] syfdf 

g]kfnL ;dfhsf] oyfy{ kIfsf] lrq0f u/L cfbz{sf] k'6 lbg] sfd u/]sfn] pgL cfbzf]{Gd'v 

oyfy{jfbL syfsf/ x'g\ . k|:t't n]vdf u'?k|;fb d}gfnLsf] …k|TofudgÚ syfdf s:tf] oyfy{sf] 

lrq0f ul/Psf] 5 eGg' d'Vo k|fl1s ;d:ofsf ¿kdf /x]sf] 5 eg] syfdf kfOg] oyfy{sf] 

cWoog ljZn]if0f ug'{ o; n]vsf] p2]Zo xf] . syfdf kfOg] oyfy{sf] ljZn]if0fsf j|mddf 

syfj:t', kfq, kl/j]z / efiffnfO{ cfwf/ dflgPsf] 5 . oyfy{sf] k|:t'ltsf b[li6n] k|:t't syf 

pTs[i6 eP klg o; cfwf/df cWoog gePsf sf/0f ;f]xL l/Qmtf k"lt{sf nflu of] ljifo rog 

u/L cWoog ul/Psf] 5 . 

cWoogljlw

k|:t't n]vdf u'?k|;fb d}gfnLsf] gf;f] syf;ª\u|xdf ;ª\slnt …k|TofudgÚ syfnfO{ 
k|fylds ;fdu|Lsf  ¿kdf pkof]u ul/Psf] 5 . oyfy{jfbsf af/]df ul/Psf ;}4flGts 

/ k|fof]lus cWoognfO{ låtLos ;fdu|Lsf ¿kdf pkof]u ul/Psf] 5 . oxfF b'j} 

k|s[ltsf] ;fdu|Lsf] ;ª\sng k':tsfnoLo sfo{af6 ul/Psf] 5 . u'0ffTds k|s[ltsf] o; 

cg';Gwfgdf b'j} k|sf/sf ;fdu|Lx¿sf] k|of]u u/L k|Tofudg syfdf kfOg] oyfy{jfbsf] 
cWoog ljZn]if0f ul/Psf] 5 . o;sf nflu tYofª\ssf] ;ª\sng kf7af6 ul/Psf] x'Fbf 

kf7ljZn]if0f ljlwsf cfwf/df ;fdu|Lsf] ljZn]if0f ub}{ To;nfO{ cyf{kg ul/Psf] 5 .  
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oyfy{jfbsf] ;}4flGts kl/ro

…oyfy{Ú / …jfbÚ zAb ldn]/ …oyfy{jfbÚ zAbsf] lgdf{0f ePsf] xf] . …oyfy{Ú sf] cy{ ;To, 

jf:tljs, h:tf] xf] jf b]lvG5 eGg] x'G5 eg] …jfbÚ sf] cy{ l;4fGt x'G5 . To;}n] hLjghut\

sf] oyftYo lrq0f ug'{nfO{ g} oyfy{jfb elgG5 . oyfy{jfbsf] cy{ ;dfh / hLjgsf] oyfjt\ 

lrq0f xf] . oyfy{ eg]sf] j:t' / o;sf] ultzLn rl/q xf] . j:t'nfO{ a'em\g' eg]sf] j:t'l;t 

;Da4 ;du| kIfx¿nfO{ a'em\g' xf] -a/fn, @)%@, k[= !_ . o;n] j:t' hut\nfO{ jf:tljs dfgL 

;fdflhs j:t'sf] j:t'k/s cleJolQmdf hf]8 lbG5 . s] / s:tf] 5 eGg] cfwf/df ljifoj:t'sf] 

k|:t'lt, oyftYo lg¿k0fdf hf]8, hLjgsf] jf:tljs / xLg kIfsf] lrq0fdf hf]8 lbg] sfd 

oyfy{jfbL ;flxTodf ul/G5 . oyfy{jfbsf] pTklQ dflg;sf] r]tg ljZjf;df lglxt 5 / o;sf] 

ljsf; eg]sf] o;nfO{ tfls{s cfwf/df r]tgzLn agfpg' xf] -x;g, ;g\ !(@*, k[= $)_ .  

o;n] JolSt Pjd\ ;dfhsf c;n jf v/fa h'g;'s} s'/fnfO{ klg oyftYo ¿kdf k|:t't 

ug'{kg]{ dfGotf /fV5 .  oyfy{sf] cfu|x …;Tod\Ú / …;'Gb/d\Ú k|lteGbf …;Tod\Ú k|lt a9L x'G5 .  

t/ oyfy{jfbL ;To lg/k]If ;To xf]Og lsGt' b]z, sfn ;fk]If xf] -sF8]n, @)$^, k[= #_ . 

OlGb|ok|ToIfaf6 j:t'sf af/]df k|fKt x'g] 1fg g} oyfy{ xf] . Kn]6f]n] k|ToonfO{ oyfy{ dfGb} 

afXo ;+;f/sf j:t'nfO{ geP/ ltgsf k|Too, k|tLlt, cfbz{ / ljrf/nfO{ oyfy{ 7fg]sf 

5g\ -lqkf7L, @)$(, k[= $@_ . :jR5GbtfjfbL clt efj'stf tyf sfNklgstfsf] ljk/Lttfdf 

pbfPsf] of] jfb ;dfhsf] oyfy{ lrq0fdf /dfpg] x'Fbf of] ;fdflhs oyfy{jfbsf] gfdaf6 

klg lrlgG5 . …oyfy{Ú ;f+;fl/s jf afXo / dfgl;s jf cfGtl/s u/L b'O{ k|sf/sf] x'g] x'Fbf 

dgsf] ljifonfO{ klg dgf]j}1flgs oyfy{jfb egL oyfy{jfbs} k|sf/leq ;d]l6Psf] kfOG5 -zdf{ 

/ n'O6]n, @)^!, k[= #))_ . ;flxTo hut\df j:t' g} oyfy{ ePsf] / To;sf] h:tfsf] To:t} 

;flxlTos k|of]u g} oyfy{jfb xf] . oyfy{jfb s'g} l;4fGt xf]Og, of] cg'dfg / k|:tfjx¿sf] 

:ki6 cjwf/0ffåf/f kl/eflift zAb xf] -8f]GnL, ;g\ !((%, k[= !)_ . snfsf] If]qdf hLjg 

/ hut\sf] oyfy{ lrq0fdf hf]8 lbg] j:t'k/s b[li6sf]0f g} oyfy{jfb xf] . To;}n] s[ltsf] 

snfTds k|ltlaDa j:t'ut oyfy{sf] ;Dk"0f{ k|lj|mofsf] plrt k|ltlaDagsf] Pp6f cfjZos kIf 

xf] -n'sfh, ;g\ !(^%, k[= !&_ . ;flxTosf If]qdf ;+;f/df h'g j:t' h:tf] 5 l7s To:t} 

lrq0f eGg] a'emfpg] jfb g} oyfy{jfb xf] . ;flxTosf/n] cleJoSt u/]sf] ljrf/ ;dfhsf] 

;fd"lxs ljrf/sf] cleJolSt xf] / of] oyfy{sf] glhs x'G5 -uf]N8Dofg, ;g\ !(*), k[= !!!_ .  

To;}n] ;dfhsf] oyfy{ l:ylt ;To jf jf:tljs s'/fsf] pb\3f6g ug'{ ;flxlTos snf;DaGwL 

l;4fGt g} oyfy{jfb xf] . hf]G;gn] oyfy{jfb JolSt;Fu ;DalGwt geP/ j:t';Fu ;DalGwt 

x'g] atfPsf 5g\ -u'lHhgL, ;g\ @)!&, k[= !@!_ . o;n] ;flxTosf If]qdf ;"Idsf] ;6\6f :y"n, 

sfNklgstf geO{ jf:tljstfsf], eljiosf] geO{ jt{dfgsf], ;'Gb/tfsf] :yfgdf s'¿ktfsf] / 

cfbz{sf] :yfgdf oyfy{sf] k|s6Ls/0f u/]sf] x'G5 . ;fdflhs oyfy{jfbsf] wd{cg';f/ ls t 

;dfhsf :yflkt d"No / dfgsnfO{ :jLsf/ u/L ;fdflhs l:yltsf] oyfjt\ lrq0f ul/G5, ls 
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t tL d"No / dfgssf] lj/f]w u/L ;fdflhs ¿kfGt/0fsf] ck]Iff ul/G5 ->]i7, @)&), k[= $(_ . 
oyfy{jfbsf] d'Vo e]bsf ¿kdf /x]sf] ;fdflhs oyfy{jfbn] ;dfhsf s'/Llt, cGwljZjf; 
cflbsf] lj/f]w u5{ . o;n] hghLjgsf ;+:sf/, /xg;xg, cfr/0f, Jojxf/, dfgjLo q'l6, 
b'a{ntf, gUgtf, j|"m/tf cflbsf] tYok/s j0f{g u/]sf] x'G5 -zdf{ / n'O6]n, @)^!, k[= #))_ . 
oyfy{jfbL syfdf ;dfhsf ljs[ltsf] k|ltjfb / lj/f]w ub}{ ;fdflhs d"No / dfgjLo oyfy{sf] 
cª\sg ul/Psf] x'G5 . oyfy{jfbdf h] klg ;To x'G5 t/ ;do / To;sf] ;kmntfnfO{ 
uDeL/tfk"j{s lng'k5{ -j|m;, ;g\ !($%, k[= !^_ . lgDgdWod juL{o ;d:of, kfl/jfl/s tgfj 
/ dgd'6fjsf] l:ylt, u|fdL0f hghLjgsf kIf, ;fdflhs ljs[lt / kl/0ffd, cfly{s åGå, 
;fdflhs d"No / dfGotfh:tf ljifox¿ ;fdflhs oyfy{jfbL syfdf cfPsf x'G5g\ -zdf{, 
@)%(, k[= (@_ . o;k|sf/ oyfy{jfbL syfn] afXo ;dfh / To;af6 k|]l/t k|efljt ju{sf] 
jf:tljs cj:yfsf] lrq0f u5{ . ;flxTo ;fdflhs cj:yf, ;fdflhs kl/jt{g / ;fdflhs 
ljsf;af6 lglZrt / lge{/ x'G5 -j]n]s / jf/]g, ;g\ @))), k[= !@&_ . To;}n] oyfy{ ;flxTodf 
;dfhsf] ljljw cj:yfsf] hLjGt lrq0f x'G5 . 

cfbzf]{Gd'v oyfy{jfb cfbz{tkm{ 9lNsPsf] x'G5 . oyfy{jfbdf ef}lts ;+:ff/ dfgj ljrf/ 
wf/0ffaf6 :jtGq ¿kdf cjl:yt x'G5 eg] cfbz{jfbdf ef}lts ;+;f/ dflg;sf] r]tg ultljlwdf 
lge{/ /xG5 -cf]sf;f, ;g\ @))@, k[= %*_ . ;flxTodf oyfy{jfb cfbz{jfbsf] lj/f]wL dflgG5 
lsgeg] cfbz{jfbL ;flxTon] h]h:tf] x'g'k5{ To:tf] s'/f b]vfpF5 eg] oyfy{jfbL ;flxTon] 
h]h:tf] 5 To;nfO{ ;f]xL ¿kdf g} b]vfpF5 . o;y{ oyfy{jfb cfbz{jfbsf] lj/f]wL h:tf] b]
lvG5 tfklg slxn]sfxLF of] cfbz{jfblt/ klg pGd'v /xG5 / Toltv]/ o;nfO{ cfbzf]{Gd'v 
oyfy{jfb elgG5 -hf]zL, @)^^, k[=$&–$(_ . ;fdflhs Jojxf/;Fu ;DalGwt ePsfn] o;nfO{ 
cem cfbzf]{Gd'v ;fdflhs oyfy{jfb eGg' pko'Qm x'G5 . of] d"ntM oyfy{jfbL k|s[ltsf] 
ePsfn] o;nfO{ oyfyf]{Gd'v cfbz{jfb geg]/ cfbzf]{Gd'v oyfy{jfb jf cfbzf]{Gd'v ;fdflhs 
oyfy{jfb elgG5 . cfbz{jfbn] jf:tljstf, df}lns cg'ej, ljrf/sf] k|s[lt cflbnfO{ ljleGg 
¿kdf dg / dl:tisåf/f ;ª\ul7t ub{5 -j|m;, ;g\ !($%, k[= &_ . cfbzf]{Gd'v ;fdflhs 
oyfy{jfb oyfy{df cjnlDat eP/ To;}sf] ;f+:s[lts kl/isf/sf lglDt cfbz{nfO{ cfXjfg ug]{ 
Pp6f ;flxlTos dfGotf xf] . hxfF ljz'4 cfbz{jfbL n]vsx¿ ;'Gb/} ;'Gb/sf] o'6f]lkof -cfbz{ 
;+;f/_ tof/ kf5{g\, cfbzf]{Gd'v oyfy{jfbL n]vsx¿ o:tf sfo{x¿nfO{ k"/} snfut cgLlt 
7fGb5g\ ->]i7, @)&), k[= %)_ . cfbzf]{Gd'v oyfy{jfbL /rgfdf JolSt jf ;dfhsf] oyftYo 
lrq0f ul/;s]kl5 olb s'g} lsl;dsf sdLsdhf]/L b]lvPsf 5g\ eg] ltgnfO{ lg/fs/0f ug{ 
;lsG5 eGg] ljZjf;sf ;fy o:tf] x'g'kb{5 eGg] cfbz{jfbL ;Gb]z lbOPsf] x'G5 -kf}8\ofn, 
@)*!, k[= !)_=. ;}4flGts b[li6n] x]bf{ cfbz{jfb / oyfy{jfb hLjghut\nfO{ x]g]{ b'O{ leGg leGg 
b[li6sf]0f eP klg oyfy{lagfsf] cfbz{ / cfbz{ gePsf] oyfy{ ;Dej gx'g] x'Fbf oL Pscsf{sf 
k"/ssf ¿kdf b]lvG5g\ -k|wfg, @)%@, k[= &%_ . hLjgnfO{ ;fdflhs kl/k|]Iodf lrq0f u/L 
o:tf] xf]Og o:tf] x'g'k5{ eGg] ljrf/ JoSt ug]{ k|j[lQ g} cfbzf]{Gd'v oyfy{jfb xf] . ;f]x|f}F tyf 



291

;qf}F ztfAbLsf] hgljb|f]x, ls;fg ljb|f]x / /Qmkft / wfld{s o'4nfO{ lrlqt ug]{ /rgfx¿n] 
dflg;n] cfgf]] jftfj/0fnfO{ lgofn]/ x]g{ afWo u/]sf] tYonfO{ k|ltlalDat u/]kl5 oyfy{jfbsf] 
k"jf{ef; b]lvPsf] xf] -rfkfufO{ / cGo, @)$^, k[= @!_ . oyfy{jfbnfO{ ;flxTodf k|of]u  
ug]{ klxnf JolQm 8\oflgon l8kmf] -!^^)–!&#!_ x'g\ -sF8]n, @)$^, k[= !)_ . s[ltnfO{ oyfy{sf] 
w/ftndf /fv]/ d"Nofª\sg ug]{ ljrf/sx¿df ;]G6 Jo'e, lxKkf]nfO6 6]g cflb /x]sf 5g\\ . 

hLjghut\sf] j:t'kIf h:tf] 5 To:t} ¿kdf k|:t't ug]{ ;flxlTos dfGotf tyf hLjghut\sf 
larsf ;DaGwn] dfG5]sf hLjgdf b]vfkg]{ jf:tljstfnfO{ h:tfsf] t:t} k|:t't ug]{ ;flxlTos 
d"No oyfy{jfb xf] . oyfy{jfbL cWoogn] s[ltdf ;lGglxt jf:tljstfsf] ljZn]if0fnfO{  
s]Gb|df /fv]sf] x'G5 . syfdf oyfy{ x'gsf nflu To;sf] syfj:t', kfq, kl/j]z tyf efiffz}nL 
hLjghut\;Fu k|ToIf hf]l8Psf]  x'g'k5{ . n]vsn] syf /rgfsf j|mddf rog u/]sf] syfj:t' 
slt jf:tljs w/ftn;Fu ;DalGwt 5 clg To; syfdf cfPsf kfqn] oyfy{ hLjgnfO{  
slt /fd|f];Fu ;dfTg ;s]sf 5g\ eGg] s'/fsf] ljz]if e"ldsf /x]sf] x'G5 . o:t} syfdf 
syfsf/n] l;h{gf u/]sf] kl/j]zn] klg oyfy{nfO{ a'emfPsf] x'G5 / ToxfFsf kfqn] k|of]u  
u/]sf] efiff klg oyfy{s} af]ws ag]sf] x'G5 . To;}n] o; n]vdf syfj:t'df /x]sf] oyfy{, kfq 
rogdf b]vfOPsf] oyfy{, kl/j]zut oyfy{ / efiff rogut oyfy{nfO{ d'Vo ljZn]if0fsf] cfwf/ 
agfP/ …k|TofudgÚ syfsf] ljZn]if0f ul/Psf] 5 . 

5nkmn tyf kl/0ffd

syfsf/ u'?k|;fb d}gfnLsf] gf;f] syf;ª\u|x /x]sf] …k|TofudgÚ syfdf g]kfnL u|fdL0f ;dfhsf 
kl/jf/sf ;b:ox¿sf] d]nldnfk, dgd'6fj / k'gld{ngnfO{ b]vfOPsf] 5 . c;dfg ju{sf kl/
jf/sf lardf j}jflxs ;DaGw sfod eof] eg] To;n] kl/jf/df s:tf] cj:yf ;[hgf u5{ / 
dflg; st{Jokyaf6 ljrlnt eof] eg] To;sf] hLjg cGwsf/df ?dlng k'U5 eGg] s'/f b]vfpg] 
;Gbe{df o; syfsf] /rgf ePsf] kfOG5 . o;df bfh'efOsf] k|]d, juL{o c;dfgtfsf sf/0f 
pTkGg kfl/jfl/s dgs'6fjsf] åGånfO{ k|:t't ub}{ ljkGgtfleqsf] cfbz{ / ;DkGgtfleqsf] 
cxª\sf/nfO{ dfld{s 9ª\udf k|:t't ul/Psf] 5 . o; n]vdf …k|TofudgÚ syfdf kfOg] oyfy{ 
/ cfbzf]{Gd'v oyfy{sf] cWoog ul/Psf] 5 . 

…k|TofudgÚ syfsf] syfj:t'df oyfy{

…k|TofudgÚ syf g]kfnL ;dfhsf] oyfy{ ljifodf cfwfl/t /rgf xf] . k|:t't syfdf kl/jf/
sf ;b:ox¿df ;dembf/L / d]nldnfk x'g g;s]df kl/jf/df ;'v zflGt x/fpF5 eGg] d'Vo 
ljifo k|:t't ul/Psf] 5 . …k|TofudgÚ syf ;dfhdf /x]sf k/Dk/f, /Lltl/jfh, wd{;+:s[lt cflb 
ljifo;Fu cGtlg{lxt /x]/ /rgf ul/Psf] 5 -uf}td / clwsf/L, @)^(, k[= %&_ .  syfdf cfPsf] 
ljifon] Psflt/ g]kfnL ;dfhsf] kfl/jfl/s ;d:ofnfO{ :ki6 kf/]sf] 5 eg] csf{lt/ g]kfnL 

k|Tofudg syfdf oyfy{jfb



292 kf7\oqmd ljsf; hg{n, jif{ #@, cª\s $^, lj=;+= @)*! 

;dfhsf clwsf+z dflg;n] ef]Ug'k/]sf] jf:tljstfnfO{ ;fj{hlgs ul/lbPsf] 5 . syfj:t'sf 
¿kdf cfPsf tnsf syf ;Gbe{n] g]kfnL ;dfhsf] oyfy{ af]w u/fPsf 5g\ M

zf]efn] ;f}t]nf] b]j/ /fd'nfO{ k"0f{ dft[:g]xsf ;fy kfngkf]if0f ug'{, /fd'n] Pd=P:;L= tx pQL0f{ 
ug'{, /fd'sf] lax]sf nflu ;DkGg kl/jf/af6 k|:tfj cfpg', /fd'n] lax] u/]kl5 lqrGb| sn]hdf 
k9fpg' yfNg', /fd'n] hflu/ ug{ yfn]kl5 kl/jf/sf] cfly{s cj:yfdf kl/jt{g cfpg' h:tf 
36gf g]kfnL ;dfhsf clwsf+z dflg;n] ef]u]sf oyfy{ x'g\ . To:t} /fd'sL >LdtL ;w}F+ a:g] 
u/L sd{ 3/df cfpg', /fd'sL >LdtL cfPkl5 3/sf] rfnrng tyf Jojxf/df kl/jt{g cfpg', 
lbgk|ltlbg bfh'efOsf lardf egfegsf] l:ylt l;h{gf x'g', cfkm\gL >LdtLsf sf/0f /fd' 3/ 
5f]8]/ ;;'/fnLdf a:g yfNg', /fd'sf] ;Gtfg hGdg', 5f]/fsf] kf:gLdf ;d]t bfh'efph", 5f]/
f5f]/L xl/, j;'wfnfO{ gaf]nfpg', lgd{nsf] 3/df cfly{s cefj l;h{gf x'g' h:tf 36gf klg 
g]kfnL ;dfhsf clwsf+z JolStn] ef]u]sf oyfy{eGbf k[ys\ 5}gg\ . o:t} zf]efn] /fd' la/fdL 
eO{ ynfk/]sf] yfxf kfpg', /fd'sf] plrt :ofxf/;';f/ x'g g;Sg', zf]ef /fd' a;]s} 3/df k'Ug', 
zf]efsf] :ofxf/;';f/ / plrt pkrf/ kfPkl5 /fd'nfO{ lgsf] x'g', /fd' cfkm"n] unt sfd u/]
sfdf kZrfQfk dfGb} efph"sf ;fydf cfkm\g} 3/ kms{g' h:tf 36gfaf6 o; syfsf] syfj:t' 
lgdf{0f ul/Psf] 5 . o; syfsf] ;'?b]lv cGTo;Dd cfPsf clwsf+z 36gf g]kfnL ;dfhs} 
oyfy{ lrq x'g\ . 

…k|TofudgÚ syfdf g]kfnL ;dfhsf] kfl/jfl/s dgd'6fj;Fu ;DalGwt ljifo p7fg ul/Psf] 5 . 
o; syfdf kl/jf/df cfPsf] ;d:ofnfO{ syfj:t'sf] cfwf/ agfOPsf] 5 . syfdf syfsf/n] 
/f]h]sf] ljifosf] If]q ;dfh xf] / To; ;dfhsf] klg kfl/jfl/s dgd'6fj syfsf] s]Gb| efu 
xf] . o; syfsf] k|f/Dedf ;f}t]nf] efO /fd'nfO{ lgd{n / zf]efn] s'g} lsl;dsf] dft[Tjdf sdL 
cfpg lbPsf 5}gg\ . kfl/jfl/s df]x / ;DaGw /fd|};Fu a'em]sf] eP klg /fd' k9fO ;s]/ j}
jflxs hLjgdf afFlwPkl5 :ju{ h:t} zfGt / ;'Gb/ kl/jf/df snxsf afl56f b]lvg yfN5g\ . 
/fd'n] syfdf b]vfPsf] Jojxf/ p;sf] JolStut rl/qsf] dfq k|ltlaDag geO{ g]kfnL ;dfhsf] 
oyfy{ xf] . p;sf] Jojxf/ cyjf dfgl;s ;+/rgfsf] lgdf{0fdf ;dfhsf] e"ldsf /x]sf] 5 . 
lgd{n / zf]efn] ef]u]sf] kl/l:ylt klg s]jn JolSt dfgl;stfsf] pkh dfq geO{ ;fdflhs 
Jojxf/sf] lg/Gt/tf xf] . o;sf cfwf/df x]bf{ k|:t't …k|TofudgÚ syfdf cfPsf] syfj:t' 
oyfy{k/s /x]sf] 5 . xfd|f] g]kfnL ;dfh, g]kfnL ;dfhsf] kl/jf/ tyf tL kl/jf/sf ;b:osf 
lardf b]lvg] cGts{nx;Fu ;DalGwt ljifon] k"0f{¿kdf g]kfnL ;dfhsf] oyfy{ lrq dfq k|:t't 
u/]sf] 5}g clkt' s'g} sfnv08sf] g]kfnL ;dfhnfO{ cfd kf7s;dIf k|:t't ug{] sfo{ klg u/]
sf] 5 . oyfy{jfbL syfsf/df ;dfhsf ;"Id tyf xLgt/ ljifonfO{ klg cu|Ls[t ug{] k|j[lQ 
kfOG5 / o; syfdf klg o:tf w]/} kIf cfPsf 5g\ . o;}sf] Pp6f k|ltlglwsf ¿kdf syfsf] 
tnsf] ;fIo k|:t't ug{ ;lsG5 M
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/fd' n'ufsf] kf]sf] em'G8\ofP/ tnfdf pSn] . vf]kfdf 6'sLsf] wldnf] aQL aln/x]sf], 
lgd{n, xl/ / j;'wfx¿ d}nf n'uf nufP/ vf6d'lgsf] ;'s'ndf a;]/ t/sf/L;Fu lrp/f 
kmfFSg nfu]sf . lgd{n cToGt b'Anf, 5':; bfx|L kfn]sf, xl/ / j;'wf klg cf]OnfOPsf 
km"n h:tf sflGtxLg, 3/ Psbd >LxLg -gf;f], @)%&, k[= ()_ .

dflysf] syf+znfO{ cfwf/ agfP/ x]bf{ /fd';Fu 5'6\l6Pkl5sf] lgd{n / zf]efsf] 3/sf] cj:yf 
s:tf] lyof] eGg] s'/f lrq h:t} 5n{ª\u ePsf] 5 . dflysf] syf+zdf Psflt/ lgd{nsf] 3/
sf] jf:tljs cj:yf k|:t't ul/Psf] 5 eg] csf{lt/ ToxfFsf] ;"Idflt;"Id ljifo klg p7fg 
ul/Psf] 5 . oyfy{jfbL syfsf/ ;dfhsf xLgt/ kIfsf] lrq0fdf ljz]if ?lr /fv]sf x'G5g\ 
eGg] s'/fnfO{ dflysf] syf+zn] :ki6 kf/]sf] 5 . o:t} k|:t't syfdf dft[ljxLg afnsnfO{ x]nf 
/ 3[0ff xf]Og :g]x, dfof / ;b\efj lbg'k5{ eGg] s'/f zf]ef / lgd{nn] /fd'k|lt u/]sf] Jojxf/
af6 b]vfOPsf] 5 . dg]{ j]nfdf /fd'sL cfdfn] p;nfO{ a'xf/L zf]efsf] lhDdf nufPsL x'Fbf 
zf]efn] dft[:g]x lbP/ 8]9 jif{sf] /fd'nfO{ kfngkf]if0f u/]sL 5g\ . zf]ef / lgd{nn] h]gt]g 
b'Mvlhnf] u/]/ /fd'nfO{ k9fPsf, /fd'n] k|yd >]0fLdf k|yd eO{ Pd=P:;L=pQL0f{ u/]sf], /fd'sf] 
pRr s'nLg kl/jf/sL sGof;Fu lax] ePsf] h:tf 36gfsf] 3/l5d]sdf k|z+;f ePsf] 5 . xfd|f] 
;dfhsf w]/} JolStn] /fd|f] sfd ug{] dflg;sf] k|z+;f u/]sf x'G5g\ eGg] oyfy{ ljifo syfdf 
cleJoSt ePsf] 5 . o; syfdf cfPsf /fd'sf] afNosfnLg cj:yf tyf bfh'efph"n] k|bfg 
u/]sf] dft[jfT;Nojt\ Jojxf/af6 klg oyfy{ cleJoSt x'g k'u]sf] 5 . efph" cfdf;/x x'g] 
/ dft[jfT;No k|bfg ug]{ jf:tljstfnfO{ 6'x'/f] /fd'sf] kfngkf]if0f efph" zf]efn] ug'{ / /fd'n] 
dft[Tj ;'v kfpg'af6 :ki6 x'G5 M 

3/df /fd', p;sL efph" / bfh' lgd{nafx]s csf]{ k|f0fL sf]xL 5}g . /fd'sf afa' t pm 
jif{lbg gk'Ub} dl/;s]sf lyP . cfdf klg 8]9 jif{df u}xflng\ . ca o; lkt[dft[xLg 
/fd'sf lzz'sf dftflktf zf]ef / lgd{n g} 5g\ . 3/df p;sf lglDt ;bf afn;fd|fHo 
5 . zf]efaf6 p;n] k|z:t dft[Tj ;'v kfO/x]sf] 5 . zf]efsf] o; cnf}lss u'0fsf] 
k|z+;f 6f]nl5d]ssf ;d:t g/gf/Ln] ul//x]sf 5g\ . -gf;f], @)%&, k[= *!_

dflysf] syf+zn] /fd'sf] afNosfnLg cj:yf af]w u/fPsf] 5 / p;sf] afNosfn slt ;'vdo 
lyof] eGg] s'/f klg a'emfPsf] 5 . s'g} cf>o gePsf] afnsnfO{ cf>o k|bfg u/L dft[lkt[ 
jfT;Non] 9fSg' xfd|f] h:tf] :jfyL{ ;dfhsf nflu rfg]r'g] s'/f cjZo xf]Og . To;}n] syfdf 
cfPsf lgd{n / zf]ef pbf/dgf cleefjssf b]lvPsf 5g\ / logsf] rl/q st} g st} 
oyfy{af6 cufl8 a9]/ cfbz{;Dd k'u]sf] e]l6G5 . syfdf cfPsf kfqn] g]kfnL ;dfhsf] oyfy{ 
g} af]w u/fPsf eP klg lgd{n / zf]ef eg] st} g st} cfbz{ r]tgfaf6 8f]l/Psf 5g\ .

k|Tofudg syfdf oyfy{jfb
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…k|TofudgÚ syfdf kl/jf/df dgd'6fj cfpgfsf] d'Vo sf/0fsf ¿kdf ;DkGg kl/jf/sL 5f]/L;Fu 
/fd'sf] ljjfx x'g' xf] . syfdf ;dfg ju{sf kl/jf/sf lardf ;DaGw sfod gu/L ljifd ju{sf 
kl/jf/sf lardf ;DaGw sfod u/]df Tof] g} kfl/jfl/s pynk'ynsf] sf/0f aGg ;Sg] oyfy{ 
s'/f k|s6 ePsf]  5 . wgL kl/jf/sL 5f]/L ul/asf 3/df a'xf/L eP/ k|j]z u/]kl5 ;w}F 
Psgf; /xG5 eGg ;lsFb}g eGg] s'/fnfO{ syfdf b]vfOPsf] 5 . /fd'sL kTgL 3/df cfPkl5 
kl/jf/df cfGtl/s dgd'6fj ;'? ePsf] 5 . /fd'sL >LdtLn] 3/df s'g} sfd gug]{, sf]7fsf] 
sl;ª\u/;d]t ;kmf gug]{, hf8fdf sf};Ldf 3fd tfk]/ pkGof; k9\g], udL{df ;'Tg] / sn]hsf 
ljBfyL{ kms{Fbf tyf hfqf x'Fbf l;Fuf/k6f/ u/]/ em\ofndf a:g] h:tf uljljlw u/]sL 5 . olt 
dfq geO{ /fd'sL >LdtLn] 5/l5d]ssf cfOdfO{;Fu cfkm"nfO{ vfg glbPsf] h:tf skf]nslNkt 
s'/f;d]t u/]sL 5 . o:tf 36gfj|mdsf sf/0f kl/jf/df dgd'6fj ;'? ePsf] 5 eg] To;}sf 
sf/0f kl/jf/sf] ;'v klg ;dfKt x'g k'u]sf] 5 .

…k|TofudgÚ syfdf ;De|fGt juL{o kl/jf/n] 5f]/LnfO{ dfOtaf6 3/ k7fpFbf b]vfpg] t8se8s 
/ ;+:sf/ gl;s]sf 5f]/Ln] kltsf 3/df b]vfpg] /jfkmnfO{ oyfy{¿kdf lrq0f ul/Psf] 5 . 
o; syfn] cfly{s ¿kdf c;dfg x}l;ot ePsf kl/jf/sf lardf sfod ul/g] j}jflxs ;DaGw 
lbuf] gx'g] oyfy{ k|:t't u/]sf] 5 . o; syfdf gofF a'xf/Lsf ¿kdf lelqPsL gf/Lsf] :jefj 
/ To;n] kl/jf/df Nofpg ;Sg] dgd'6fj / czflGtnfO{ o;/L b]vfOPsf] 5 . æPs b'O{ 
dlxgf;Dd t 3/sf] k"jf{g'j|mddf plt kl/jt{g ePg . t/ To;kl5 ul/asf 3/df wgLsL 5f]/L 
a'xf/L eP/ k:tf ax'wf h'g lsl;dsf] u8a8L pTkGg x'G5, To;sf] k"jf{ef; b]lvg nfUof]Æ 
-gf;f], @)%&, k[= *%_ . o; syf+zn] /fd'sL >LdtLsf] c:jfefljs Jojxf/ g} kfl/jfl/s 
czflGtsf] sf/0f /x]sf] s'/f pNn]v u/]sf] 5 . o; syfdf cfkm"n] :jtGq ¿kdf lg0f{o ug{ 
g;s]/ c¿sf] lg0f{osf] e/df rNof] eg] hLjg cGwsf/sf] vf8ndf wl;g ;Sg] s'/f /fd'sf] 
b'Mvk"0f{ cj:yfsf] lrq0faf6 k|:t't ul/Psf] 5 . To:t} o; syfdf nIf0fjtL zf]ef h:tL 
:qL ePdf 3/kl/jf/sf] eljio pHHjn aG5 eg] s'nIf0ff -/fd'sL >LdtL h:tL_ :qL ePdf 
;'Gb/ kfl/jfl/s hLjgdf pynk'yn cfpF5 eGg] s'/f zf]ef / lgd{nsf] zfGt u[x:yLdf /fd'sL 
>LdtLsf] k|j]zn] NofPsf] cfFwLx'/L, t'kmfg / dgd'6fjaf6 :ki6 x'G5 . o; syfdf g]kfnL 
;dfhsf lgDg cfly{s cj:yf ePsf kl/jf/sf] b'MvbfoL l:ylt b]vfpFb} g]kfnL ;dfhsf] 
oyfy{ lrq k|:t't ul/Psf] 5 . kTgLn] eg]sf s'/f ;xL jf unt 5'6\ofpg g;Sg], nx}nx}df 
nfu]/ kl/jf/k|lt b'Jo{jxf/ ug]{, bfh'efOsf lardf dgd'6fj ug]{, cleefjsn] cfkm"k|lt u/]sf] 
st{Jo, bfloTj / lhDd]jf/L la;{g] g]kfnL ;dfhsf o'jfk':tfsf] Jojxf/ o; syfdf hLjGt 
¿kdf cfPsf] 5 M 

Pslbg b'nxLsf s'/fnfO{ lnP/ bfh'efOsf] ;fdfGo lx;fa;Fu 7fs7's klg ef] . /
fd'n] æbfh' d 5'6\l6P/ a]Un} a:5'Æ eg] . /fd'sf] s'/f ;'g]/ lgd{nn] uxel/ cfF;' kf/]/ 
eg] –ækvL{ af Û Psk6s efpHo"nfO{ lnP/ tLgwfd u/]/ cfpmF, clg 5'6\l6Pnf;\ . 
lhGbuLe/ b'Mv ubf{ub}{ a'9f] e}xfn]F . efpHo" klg /f]uL 5 . xfdL b'j} hgf pt} d¥of}F 
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eg] t}Fn] 5'6\l6g] sfd} k/]g . j;'wfsf] lax] ug]{ j]nf e};Sof], p;nfO{ Pp6f afx'gsf] 
5f]/f] vf]h]/ lhDdf nfOlbg" . xl/ afnv} 5, p;nfO{ h] ug'{k5{ cfkm}F hfGg", d cfkm\gf 
/fkn] cfkm}F lklN;/fv]sf] dflg;nfO{ lsg 3f]R5;\ <æ zf]efrflxF csf{k6\l6 kms]{/ b]j/ / 
kltsf s'/f ;'Gb} cfF;'sf yf]kf v;fNb} ug{ nfu]sL lyOg\ . -gf;f], @)%&, k[= *%–*^_

k|:t't syfdf g]kfnL ;dfhdf rNb} cfPsf] ;f+:s[lts oyfy{nfO{ klg b]vfOPsf] 5 . lax]sf 
j]nf b'nfxfn] cfdfnfO{ blIf0ff lbP/ 9f]u ug]{ / cfdfn] b'nfxfnfO{ bxL v'jfP/ labf ug]{ g]
kfnL ;dfhsf] k|rngnfO{ b]vfOPsf] 5 . o; syfdf /fd'sL dftf;/x /x]sL efph" zf]ef / 
/fd'sf lar ePsf ultljlwn] o;nfO{ :ki6 kf/]sf] 5 M æb'nfxf cGdfpg] j]nfdf /fd'n] zf]efsf 
uf]8fdf ?lkofF /fv]/ 9f]lulbP . zf]efn] uxel/ cfF;' kf/]/ /fd'nfO{ bxL VjfOlbOg\Æ -k[= *@_ .  
afa'cfdf ;/xsf bfh'efph"nfO{ 5f]8]/ cnu a;]sf] /fd'n] cfkm\g} 5f]/fsf] kf:gLdf elthf / 
elthLnfO{ ;d]t gaf]nfPsf] 36gfn] dflg;n] cfkm\gf] wd{ la;{g] / wgsf cxd\n] :jfyL{ x'g] 
k|j[lQnfO{ zf]efsf] egfOaf6 b]vfOPsf] 5 M æxfdLnfO{ g8fs] klg oL afns 5f]/f5f]/LnfO{ t 
cjZo 8fSg'kYof]{ . oL chfg afnsx¿n] s] la/fPsf lyP /, cfkm"n] x'sf{Psf 5f]/f5f]/LnfO{ 
klg r6Ss} la;]{ Û cxf] Û ;+;f/ slt dtnaL 5 ÛÆ -gf;f], @)%&, k[= *^_ . k|:t't syfdf ;f}
t]gL ;DaGw lbuf] x'Fb}g eGg] ;fdflhs ljZjf;nfO{ klg b]vfOPsf] 5 M æb]Vof}, ;f}t]gL efOsf] 
rfnf Û b]jtfsf] 3/df gePsf] s'/f] dflg;sf] 3/df lsg x'GYof]Æ -gf;f], @)%&, k[= *^_ . o; 
syf+zn] g]kfnL ;dfhsf] ;f}t]gL Jojxf/df /xg] sk6sf] dgf]lj1fg k|:t't u/]sf] 5 . o; dgf]
j}1flgs oyfy{sf] hu g]kfnL ;dfhsf] oyfy{ g} xf] . o;sf/0f k|:t't syfdf d"ntM g]kfnL 
;dfh clg kl/jf/df klg ;f}t]nf bfh'efOsf lardf /xg] Jojxf/nfO{ :ki6 ¿kdf b]vfOPsf 
sf/0f syfj:t'sf] cfwf/ aLhsf ¿kdf g]kfnL ;dfhsf] jf:tljs oyfy{ cfPsf] 5 . o:t} 
syfdf c;dfg ljjfxsf sf/0f l;lh{t ;d:ofsf dfWodaf6 Psftkm{ tTsfnLg cj:yf af]w 
klg u/fOPsf] 5 eg] csf{tkm{ cfly{s c;dfgtfsf sf/0f hGdg] kfl/jfl/s ;d:of klg k|:t't 
ul/Psf] 5 . log} ;fIonfO{ x]bf{ k|:t't syfsf] hu lgdf{0f ug{] sfo{ ;dfhsf oyfy{jfbL 
36gfsf cfwf/df ul/Psfn] syfj:t'sf] ;|f]t / syfj:t'df oyfy{ /x]sf] :ki6 x'G5 .

…k|TofudgÚ syfsf] kfqdf oyfy{

…k|TofudgÚ syfdf g]kfnL ;dfhsf] jf:tljstfsf] k|ltlglwTj ug{] rl/q cfPsf 5g\ . o; 
syfdf /fd', lgd{n, zf]ef, xl/, j;'wf, /fd'sL >LdtL, t?gL cfOdfO{, 8fS6/, 8f]n] / /fd'sL 
>LdtL;Fu cfPsf cfOdfO{x¿, /fd'sf] ;fgf] 5f]/f] lbg]z, 6f]n l5d]ssf dflg;x¿ ;d"x kfqsf 
¿kdf cfPsf  5g\ . syfdf cfPsf oL kfqn] g]kfnL ;dfhdf /x]sf ljleGg If]qsf] k|ltlglwTj 
klg u/]sf 5g\ . /fd' syfsf] oyfy{ rl/q xf] / k|d'v k'?if kfq klg xf] . ;fg}df cfdfafa' 
u'dfPsf] 6'x'/f] afns /fd'sf] kfngkf]if0f ;f}t]nL efph" zf]efaf6 ePsf] s'/f o; syfdf b]
vfOPsf] 5 . syfdf zf]efn] /fd'nfO{ s'g} lsl;dsf] cefj l;h{gf x'g lbPsL 5}gg\ eGg] s'/f 
afNosfnLg cj:yfdf /fd';Fu v]n]sf] v]naf6 :ki6 x'G5 M

k|Tofudg syfdf oyfy{jfb
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/fd' bu'b}{ sdnsf] au}Frfdf uof] / 9'ª\u|f]af6 af]Ng nfUof] . /fd'n] æbflxg] xft 
prfNg'xf];\Æ eGof], zf]efn] xfF;]/ b]a|] xft prflng\ . /fd'n] ægfs ;dfpg'xf];\Æ eGof], 
zf]efn] sfg ;dfOg\ . o;/L zf]efn] ljk/Lt sfd u/]sf] b]v]/ /fd'n] e'O{Fdf v'6\6f 
ahf/]/ ?Gr] d'v nufP/ eGof] ægfOF, af]lNbgF tkfO{F;Fu, d gfs ;dfpg eG5', tkfO{F 
sfg ;dfpg'x'G5 .Æ -gf;f], @)%&, k[= *)_

k|:t't syf+zdf b]j/ / efph"sf lardf v]n ePsf] 5 / efph"n] b]j/n] eg]sf eGbf km/s 
sfd ubf{ b]j/n] lbPsf] k|ltlj|mof g]kfnL ;dfhsf] oyfy{;Fu hf]l8Psf] 5 . oxfFsf k|To]s 
lj|mofsnfk g]kfnL ;dfhsf clwsf+z JolStn] ef]u]sf] hLjg;Fu ;DalGwt /x]sf 5g\ . 

cefjdf afFr]sf] JolStn] ldlxg]tsf ;fy pRr lzIff xfl;n u5{g\ eGg] s'/f /fd'n] Pd=P:;L= 
txdf k|yd >]0fLdf k|yd ePsf] ljifoaf6 :ki6 kfl/Psf] 5 . ljjfxk"j{ cfbz{ / cg's/0fLo 
kfqsf ¿kdf b]lvPsf] /fd'df ;De|fGt kl/jf/sL 5f]/L;Fu ljjfx u/]kZrft\ kl/jt{g ePsf] 5 . 
lzlIft JolSt eP klg :jlg0f{o ug{ g;Sg] / c¿sf] s'/f ;'g]/ e8\sfjdf nfUg] JolStsf 
¿kdf b]vfk/]sf] /fd' cfkm"nfO{ ;fg} pd]/b]lv dft[jfT;No lbP/ x'sf{pg], k9fpg] afa'cfdf;/
xsf bfh'efph" r6Ss 5f8]/ >LdtLsf] k5fl8 nfUg] :jfyL{ ag]sf] 5 . ;f]x| jif{sf] pd]/df 
lgd{nsL kTgL agL cfPsL zf]efn] 8]9 jif{sf] 6'x'/f] ;f}t]nf] b]j/ /fd'nfO{ dft[jt\ Jojxf/ / :g]
x lbPsL pgL cfbz{jfbL gf/Lsf ¿kdf syfdf pkl:yt ePsL 5g\ . /fd'nfO{ x'sf{pg], a9fpg] 
tyf k9fpg] j|mddf zf]efn] u/]sf lj|mofsnfk oyfy{;Fu ;DalGwt 5g\ . zf]efsf] rl/qn] g]
kfnL gf/Lsf] cfbz{ k|j[lQnfO{ 5n{ª\u kf/]sf] 5 . /fd'nfO{ dft[Tjsf] cefj v8\lsg glbO{ 
p;sf] JolStTj lgdf{0f ug]{ sfo{df zf]efsf] ljz]if e"ldsf /x]sf] 5 . /fd'n] hflu/ vfPkl5 
kfPsf] klxnf] dlxgfsf] tna kfpFbf zf]efdf lgs} v';L 5fPsf] lyof] . /fd'sf] v'l;ofnLn] zf]
efnfO{ cfglGbt agfPsf] 5 eg] /fd'sf] kL8f zf]efsf nflu klg b'Mvsf] sf/0f ag]sf] 5 . 
o; syfdf cfPsf lgd{n cfbz{ ;xfos rl/q x'g\ . ;f}t]nf] efOnfO{ :g]x lbO{ p;sf] ;kmn 
eljio lgdf{0fdf e"ldsf v]n]sf lgd{n g]kfnL ;dfhsf c;n bfh'sf ¿kdf b]lvPsf 5g\ . 
yf]/} cfDbfgL eP klg b'Mvsi6 v]k]/ efOnfO{ k9fpg] lgd{n Go"g cfDbfgL ePsf JolStx¿sf] 
k|ltlglw x'g\ . ;De|fGt kl/jf/sL 5f]/Lsf ¿kdf b]vfk/]sL /fd'sL >LdtL wgLsf] 5f]/L eP/ 
ul/asf] 3/df lax] u/L ;'vk"j{s a;]sf kl/jf/df dgd'6fj / ljrng Nofpg] sfd ug]]{ g]kfnL 
;dfhsf] oyfy{ kfqsf ¿kdf cfPsL 5 . 

…k|TofudgÚ syfdf cfPsf ;a} kfq g]kfnL ;dfhaf6 6kSs l6lkPsf / oyfy{ hLjg;Fu d]n 
vfg] k|sf/sf g} 5g\ . syfdf /fd', lgd{n tyf /fd'sL >LdtL oyfy{ k|j[lQsf x'g\ eg] zf]ef 
cfbz{ kfq x'g\ . g]kfnL ;dfhdf k/fk"j{ sfnb]lv ;f}t]gL vnssf ;Gtfgsf lardf aflx/ 
hlt ldnfk b]vfOP klg jf:tljstfdf pgLx¿sf] dg Ps l9Ssf x'Fb}g eGg] s'/fnfO{ /fd' / 
p;sL >LdtLn] u/]sf] Jojxf/af6 :ki6 kfl/Psf] 5 . To;}n] kfq k|of]usf cfwf/df k|:t't 
syf d"ntM oyfy{k/s / c+ztM cfbz{jfbL /x]sf] kfOG5 .
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…k|TofudgÚ syfsf] kl/j]zdf oyfy{

…k|TofudgÚ syfdf sf7df8f}Fsf] ;xl/of jftfj/0fdf lgDg j]tgef]uL dflg;n] ef]Ug'k/]sf] 
l:yltnfO{ b]vfO{ lgDg dWodjuL{o hLjgsf] oyfy{ lrq0f ul/Psf] 5 . o; syfdf uª\uf 
hnn] g'xfpg], k"hf kf7 ug]{, lax] ug]{, ef]h v'jfpg], kf:gL ug]{ h:tf s'/fx¿nfO{ k|:t't u/]/ 
lxGb' ;+:s[lt / k/Dk/fsf] cg';/0f ug]{ g]kfnL ;dfhsf] lrq ptfl/Psf] 5 . dfOtaf6 3/ 
hfFbf gf/Lx¿n] sf];]nLkft n}hfg] g]kfnL ;dfhsf] kIfnfO{ klg o; syfdf b]vfOPsf] 5 . 
s;}sf] kl/jf/df /fd|f] sfd eP k|z+;f ug]{ / g/fd|f] sfd eP s'/f sf6\g] g]kfnL ;dfhsf] 
oyfy{ klg o; syfdf cfPsf] 5 . dlxnfx¿ hDdf eP/ s'/f sf6\g] g]kfnL u|fdL0f ;dfhsf] 
k|rng tyf t/sf/L;Fu lrp/f vfg', 6'sL afNg', ;'s'ndf a:g'n] g]kfnL ;dfhsf] ul/aLo'St 
oyfy{ syfdf cfPsf] 5 . 

…k|TofudgÚ syfdf sf7df8f}+ pkTosfsf lqrGb sn]h, h'4 ;8s, afudtL, blIf0fsfnL 
h:tf :yfgsf] rrf{ syfdf kfOgfn] o;n] sf7df8f}+ pkTosfnfO{ g} ;]/f]km]/f] agfPsf] 5 eGg    
;lsG5 . 8]9 jif{sf] /fd'sf] nfngkfngb]lv, p;sf] k9fO, lax], ;Gtfgk|flKt h:tf 36gfx¿ 
o; syfdf b]lvPsf 5g\ / syfdf ;dosf] ;ª\s]t ;d]t ul/Psf] b]lvG5 . o;af6 o; syfn] 
nueu @^ jif{sf] ;dofjlwleq 3l6t 36gfnfO{ syfj:t'leq ;d]6]sf] 5 . o'jfx¿n] pRr lzIff 
xfl;n ug{ kfpg] jftfj/0fsf] pNn]v ePsfn] of] syfn] @))& ;fnkl5sf] kl/j]znfO{ lnPsf] 
b]lvG5 . æ/fd'n] zf]efnfO{ 9'ª\u|fdf sfg yfKg nufP . eGof]– …d k/sf] 9'ª\u|faf6 h]h] eG5' 
tkfO{+ ToxL ToxL ug{';\ x} efph" .Æ -gf;f], @)%&, k[=*^_ eGg] cleJolQmn] 6]lnkmf]gsf] ljsf; 
eO;s]sf] ;Gbe{nfO{ ;ª\s]t ul/Psf] 5 . syfdf cfPsf] :yfgut tyf :ynut b'j} kl/j]zn] 
g]kfnsf] jf:tljs cj:yf af]w u/fPsf 5g\ . o; syfdf ;xl/of kl/j]zsf] pkof]u ul/Psf] 
5 . ;dfh, 3/kl/jf/, sf7df8f}F, lqrGb| sn]h cflb kl/j]zsf dfWodaf6 g]kfnL ;dfhdf 
/x]sf] ;f}t]gL Jojxf/ tyf c;dfg ljjfxsf sf/0f l;lh{t kfl/jfl/s dgd'6fj clg k'gld{ng  
;a} g]kfnL ;dfh k[ys\ ljifo xf]Ogg\ eGb} kl/j]zsf] ;"Id / ldlxg pkl:ylt u/fpg] sfo{ 
syfdf ul/Psf] 5 . o;}sf cfwf/df syfsf] kl/j]z oyfy{k/s /x]sf] 5 . 

…k|TofudgÚ syfsf] efiff k|of]udf oyfy{

k|:t't …k|TofudgÚ syfsf] efiffz}nL ;/n, ;xh / ;/; lsl;dsf] b]lvG5 . o; syfdf 
kfqfg';f/sf] sYo efiffnfO{ h:tfsf] t:t} k|:t't ul/Psfn] eflifs rogsf b[li6n] oyfy{jfbL 
/x]sf] 5 . æcF, s;f]  x'Fbf]/x]5 xfdLn] eg]sf], ;'lgof] ls ;'lgPg < tkfO{F ;'lgFb}g eGg'x'GYof]     
lg †Æ-gf;f], @)%&, k[= *)_ eGg] h:tf afn;'ne cleJolSt syfdf cfPsf 5g\ / o:tf 
cleJolStsf dfWodaf6 afn;+;f/sf] af]w ePsf] 5 . syfdf k|of]u ul/Psf] afnaf]nLdf 
lgZrntf tyf afn;'nekg kfOG5 / o;n] afnhut\sf] oyfy{ af]w u/fPsf] 5 . o:t} zf]efsf] 
af]nLdf ddtf / sf?l0fstf 5, lgd{nsf] af]nLdf af}l4stf 5 . syfdf cfPsf 6f]nl5d]ssf 
dlxnfsf] eflifs cleJolStdf klg oyfy{sf] emns kfOG5 . ægfgL aHo} /fd' afa'sf] p; hGdsL 

k|Tofudg syfdf oyfy{jfb
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cfdf tkfO{F x'g'x'Fbf] /x]5, 6'x'/f] b]j/nfO{ k9fO u'gfO{ dflg; t'NofP/ 3/hd    ul/lbg'eof] .  
tkfO{Fsf] C0f /fd'n] ;ft hGd u/] klg ltg{ ;Sb}gg\Æ -gf;f], @)%&, k[= *@_ . oxfF Psflt/ 
syfsf] jf:tljs ljifosf] emNsf] cfPsf] 5 eg] csf{tkm{ zf]efsf] rl/qnfO{ xfd|f ;dfhsf 
JolStn] s;/L k|:t't u5{g\ eGg] oyfy{ klg b]vfOPsf] 5 . o;df g]kfnL em/f{ tyf tb\ej 
zAbx¿sf] cflwSo b]lvG5 eg] s]xL tT;d zAbsf ;fy} Psfw cfuGt's zAbsf] klg k|of]u e]
l6G5 . kfqsf] efjgfnfO{ ;lhn} af]Sg ;Sg] lsl;dsf] efiffz}nLdf of] syf ;dlGjt    5 .  
o; syfdf ;/n, ;+o'St / ld> tLg} vfn] jfSosf] k|of]u u/]sf] kfOP klg 5f]6f / 5l/tf 
;/n jfSosf] clws k|of]un] syfdf ;/ntf kfOG5 . cg's/0ffTds zAb, lgkft cflbsf] k|of]
un] efiffz}nL /f]rs / :jfefljs aGg k'u]sf] 5 . kfqfg's"n ;+jfbn] syf /f]rs / ;/; aGg 
k'u]sf] 5 . eflifs k|of]usf b[li6n] syf oyfy{k/s b]lvG5 . 

…k|TofudgÚ syfdf cfbzf]{Gd'v oyfy{

…k|TofudgÚ syfdf g]kfnL ;dfhsf] oyfy{nfO{ b]vfpFb} cfbz{sf] ;Gb]z lbOPsf] 5 . /fd' / 
lgd{nsf lardf ;fdfGo 7fs7's ePkl5 3/ 5f]8]sf] /fd' cfgf]] ctLtsf sfo{x¿k|lt kZrfQfk 
dfgL efph"sf ;fy bfh' lgd{nsf 3/df kmls{Psf] ;Gbe{af6 ;fdfGo ljifodf dgd'6fj eP 
klg To;nfO{ la;]{/ kl/jf/df d]nldnfk sfod ug'{k5{, cGoyf hLjgdf kZrfQfk ef]Ug'k5{ eGg] 
cfbz{ ljrf/ o; syfdf JoSt ePsf] 5 . ;fdfGo ljifonfO{ lnP/ bfh'efOsf lardf ´u8f 
ug'{x'Fb}g, Pp6} l;/fg u/]/ ;'t]kl5 uf]8f nfUg' :jfefljs 7fg]/ To;nfO{ la;{g'k5{ tyf o;}nfO{ 
sf/0f agfO{ 3/ 5f8]/ lxF8\g'x'Fb}g eGg] cfbzf]{Gd'v oyfy{sf] k|s6Ls/0f o; syfdf ePsf] 5 M

æcfkm\gf 3/df, hxfF tkfO{F a:g'x'G5, hxfF bfh' x'g'x'G5, hxfF xl/ / j;'wf 5g\ . d]/f] 
3/ ToxL xf] efph" Û oxfF logLx¿n] dnfO{ csfndf df5{g\ .Æ -gf;f], @)%&, k[= ()_

æd]/f] b]jtf h:tf] bfh'n] dnfO{ s'g lbg 3/af6 lgsfNg'efsf] lyof] / cfh ;f]Wg] < cfkm}F 
plDnP/ lxF8]sf] lyPF, cfkm}F kms]{/ hfG5', pxfFsf] :jefj d}n] hfg]sf] 5' .Æ -gf;f], @)%&, k[= ()_

ælzj Û lzj Û d}n] cfkm\gf kl/jf/sf] slt 7'nf] clgi6 u/]F Û k/d]Zj/, d s[t£g x'F Û 
d]/f kf}/vnfO{ lwSsf/ 5 ÛÆ -gf;f], @)%&, k[= ()_

syfsf/ d}gfnLn] syfsf] clGtddf /fd'nfO{ cfgf] ctLtsf sfo{k|lt kZrfQfk u/]sf] b]vfpFb} 
k'gM bfh' efph"s} 3/df kms]{sf] b]vfP/ cfbz{jfbL ;Gb]z klg lbPsf 5g\ . o;/L k|:t't 
syfn] g]kfnL ;dfhsf] kl/jf/leqsf] oyfy{sf] lrq0f u/L cGTodf kl/jf/sf ;b:osf lardf 
;w}F d]nldnfk x'g'k5{ eGg] cfbz{jfbL ljrf/nfO{ k|:t't u/]sfn] syf cfbzf]{Gd'v oyfy{jfbL 
aGg k'u]sf] 5 .

gf/Lsf] Tofu / gf/Lsf] bDelarsf] leGgtfnfO{ b]vfpFb} syfsf/n] o; syfdf dflg;df kljq 
efjgf, cfbz{ k|]d / ddtf x'g'k5{ eg]sf 5g\ eGb} dflg;n] 3d08, b'ef{jgf, If'b|tf, O{iof{ 
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h:tf cfr/0fnfO{ Tofu]/ dfgjtfnfO{ cFufNg'k5{ / st{Jok/fo0f aGg'k5{ eGg] cfbz{jfbL ;Gb]z 
lbPsf 5g\ . …k|TofudgÚ syfsf] ;'?df bfh' efph"k|lt ;dfgsf] efj k|s6 ug]{, 3/ Jojxf/
df ;xof]u ug]{ /fd'sf] lj|mofsnfk lax]kZrft\ kl/jt{g eP klg clGtddf bfh' efph"s} 3/
df kms]{/ pgLx¿k|lt cfb/ / ;dfg k|s6 u/]/ p;n] c;n / cg's/0fLo cfbz{ Jojxf/ b]
vfpg k'u]sf] 5 . k|:t't syfdf zf]efn] 6'x'/f] afnsnfO{ dft[jfT;No k|bfg u/L ;Ifd agfPsf] 
oyfy{ 36gfsf dfWodaf6 gf/Lsf] dxfgtfnfO{ b]vfP/ zf]efsf] h:tf] cfr/0f / Jojxf/ ug'{kg]{ 
cfbz{jfbL ljrf/ k|s6 ul/Psf] 5 .  

lgisif{

u'?k|;fb d}gfnLåf/f lnlvt …k|TofudgÚ ;fdflhs ljifodf cfwfl/t syf xf] . g]kfnL ;dfhsf] 
u|fdL0f If]q;Fu ;DalGwt oyfy{k/s ljifo g} o; syfsf] cfwf/ ag]sf] 5 . o; syfn] 
g]kfnL ;dfhsf] kl/jf/sf] oyfy{ / cfbz{nfO{ k|:t't ub}{ bfh' / efOsf lardf dgd'6fj geO{ 
d]nldnfk x'g'kg]{ s'/f k|:t't u/]sf] 5 . o; syfdf lgDg cfly{s cj:yf ePsf] kl/jf/sf] 
b'MvbfoL l:yltsf] oyfy{ lrq0f u/L syfsf] clGtddf /fd'nfO{ cfgf] ctLtsf sfo{k|lt 
kZrfQfk u/]sf] b]vfpFb} k'gM bfh' efph"s} 3/df kms]{sf] b]vfP/ cfbz{jfbL ;Gb]z lbOPsf] 
5 . o;/L k|:t't syfn] g]kfnL ;dfhsf] kl/jf/leqsf] oyfy{sf] lrq0f u/L cGTodf kl/jf/sf 
;b:osf lardf ;w}F d]nldnfk x'g'k5{ eGg] cfbz{jfbL ljrf/nfO{ k|:t't u/]sfn] of] syf 
cfbzf]{Gd'v oyfy{jfbL syf aGg k'u]sf] 5 . k|:t't …k|TofudgÚ syfdf lgDgdWod juL{o lgd{n 
/ zf]efsf] kl/jf/sf] ;d:ofsf] pb\3f6g, gofF b'nxLsf] cfudgkZrft\ ;'? ePsf] kfl/jfl/s 
tgfj / lj36gsf] l:yltsf] k|s6Ls/0f, tTsfnLg u|fdL0f hghLjgsf ljljw kIfsf] lrq0f, 
;fdflhs ljs[lt / To;n] NofPsf] kl/0ffd, cfly{s åGå, ;fdflhs d"No / dfGotf h:tf 
oyfy{k/s ljifox¿ cfPsf 5g\ . syfsf] syfj:t', kfq, kl/j]z / efiffdf oyfy{ k|s6 ePsf] 
5 eg] syfGtdf kfqn] b]vfPsf] Jojxf/af6 cfbz{jfbL wf/0ff k|:t't x'g k'u]sf] 5 . 

k|:t't syfsf] syfj:t' g]kfnL ;dfhdf 36\g] oyfy{ 36gfaf6 lgld{t ePsfn] syfj:t' 
oyfy{k/s /x]sf] 5 . To:t} zf]ef, lgd{n, /fd', /fd'sL kTgL cflb kfqn] g]kfnL ;dfhsf 
ljljlw k|j[lQ ePsf rl/qsf] k|ltlglwTj ug]{ ePsfn] kfq klg oyfy{ 5g\ . g]kfnL ;dfhsf] 
hLjGt kl/j]zsf] lrq0f ul/Psfn] kl/j]z oyfy{ 5 eg] kfqfg's"n efiff / ;+jfbsf] k|of]un] 
efiffz}nL klg oyfy{k/s 5 . oyfy{jfbL ;flxTon] 36gf, kfq, kl/j]z / efiff h:tf kIfn] 
oyfy{sf] k|s6Ls/0f ug'{kg]{ dfGotf /fv]sf] x'G5 . oxL dfGotfcg'¿k syfj:t', kfq, kl/j]z, 
efiff oyfy{k/s /x]sfn] k|:t't syf oyfy{jfbL ag]sf] 5 . oyfy{jfbn] cfbz{sf] ck]Iff u/]sf] 
x'Fb}g t/ syfdf oyfy{nfO{ k|:t't u/L cfbz{df 6'ª\UofOg' oyfy{jfbL dfGotfsf cfwf/df 
o; syfsf] ;Ldf xf] . cfbzf]{Gd'v oyfy{jfbL /rgfdf ;dfhsf] oyftYo lrq0f u/]kl5 
sdLsdhf]/L lg/fs/0fsf nflu cfbz{jfbL ;Gb]z lbOPsf] x'G5 . oyfy{ 36gfsf] j0f{g u/L 

k|Tofudg syfdf oyfy{jfb
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syfsf] ;dfkg cfbz{jfbL ljrf/sf ;fy ul/Psfn] k|:t't syf cfbzf]{Gd'v oyfy{jfbL syf 
aGg k'u]sf] 5 eGg] lgisif{ g} o; n]vsf] k|flKt xf] . 

;Gbe{ ;fdu|L;"rL

sF8]n, 3gZofd pkfWofo -@)$^_= kfZrfTo oyfy{jfbL gf6s= M ;'eb|f pkfWofo sF8]n . 
uf}td, nId0fk|;fb / clwsf/L, 1fg' -@)^(_= g]kfnL syfsf] Oltxf;= M g]kfn k|1f–k|lti7fg . 
rfkfufO{+, lgg', kf}8\ofn, /fdxl/ / v/]n, ?b| -;Dkf= @)$^_= k|ltlglw g]kfnL syfx¿= M ;|i6f 

k|sfzg .

hf]zL, s'df/axfb'/, -@)%%_= oyfy{jfb= g]kfnL ;flxTosf]z -;+= O{Zj/ a/fn / cGo_ M g]kfn  
/fhsLo k|1f k|lti7fg .

lqkf7L, jf;'b]j -@)$(_= kfZrfTo ;dfnf]rgfsf] ;}4flGts k/Dk/f= efu @= t];|f] ;+:s= M ;femf 
k|sfzg .

kf}8\ofn, Psgf/fo0f -@)*!_= l5d]sL syfdf cfbzf]{Gd'v oyfy{jfb= k|1fg, *-!_, k[= *–!^, 
ISSN : 2661-6068. https://doi.org/10.3126/pragyan.v8i1.67658 

k|wfg, s[i0frGb| -@)%@_= g]kfnL pkGof; / pkGof;sf/ -t];||f] ;+:s=_= ;femf k|sfzg .  
a/fn, Clif/fh -@)%@_= dfS;{jfb / pQ/cfw'lgstfjfb= M ;ljtf a/fn .
d}gfnL, u'?k|;fb -@)%&_= gf;f] -;f]x|f}F ;+:s=_= M clDasfk|;fb d}gfnL . 
j]n]s, /]g] / jf/]g, cl:6g -;g\ @)))_= ;flxTo l;4fGt -cg'= aL=P;= kfnLjfn_= OnfxfjfbM 

nf]sef/tL k|sfzg . 

zdf{,  df]xg/fh / n'O6]n, vu]Gb||k||;fb -@)^!_= k"jL{o  /  kfZrfTo ;flxTo  l;4fGt= M ljBfyL{ 
k':ts e08f/ .  

zdf{, xl/k|;fb -@)%(_= syfsf] l;4fGt / ljj]rg= M g]kfn /fhsLo k|1f–k|lti7fg . 
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kf7\of+z zLif{s, kl/ro, p2]Zo, kf7\oj:t', lzIf0f k|ls|of, d"Nofª\sg k|ls|of / kf7\ok':ts 
tyf ;Gbe{ ;fdu|Lsf cfwf/df clw:gfts tx klxnf]] ;]d]:6/sf] g]kfnL efiff lzIf0f kf7\of+zsf] 
ljZn]if0f ug{' k|:t't cWoogsf] d"n p2]Zo /x]sf] 5 . cWoogsf nflu pSt txsf] kf7\of+z 
k|fylds ;|f]t xf] eg] kf7\of+zsf] ljZn]if0f;Fu ;DalGwt n]v / ;Gbe{ k':tsx?nfO{ låtLos 
;|f]t ;fdu|Lsf ?kdf pkof]u ul/Psf] 5 . u'0ffTds k|s[ltsf] o; cWoogdf clw:gfts 
txsf g]kfnL lzIff ljifosf] klxnf] ;qsf] g]kfnL efifflzIf0f–! ljifonfO{ p2]Zod"ns gd'gf 
5gf]6 ljlwsf] pkof]u u/L 5gf]6 ul/Psf] 5 . o;df ljifoj:t' ljZn]if0f ljlwsf] ;xfotfn] 
kf7\of+zsf] ljZn]if0f ul/Psf] 5 . o; kf7\of+zsf] zLif{s ;ª\lIfKt / ljifoj:t'cg';f/ 
;fy{s b]lvP klg k"0ff{ª\s, pQL0ff{ª\ssf ;fy} kf7\of+z clgjfo{, P]lR5s jf yk P]lR5s 
s] xf] eGg] s'/f pNn]v ul/Psf] 5}g . kf7\of+zdf s|]l86 cfj/ / kf73G6Llar ;'Gtng 
ldn]sf] b]lvFb}g . kl/ro v08df kf7\of+zsf] k|of]hg / ;ª\lIfKt kl/ro pNn]v ul/Psf] 
5, t/ o;df kf7\of+z lgdf{0f k|ls|of, s[t1tf, ljz]iftf / ;Ldfsf]] pNn]v ul/Psf] 5}g .   
d"Nofª\sgdf cfGtl/s $) k|ltzt / afXo  ^) k|ltzt  cª\sef/ 5'6\ofO{ pkl:yltnfO{ 
tLg, ;xeflutfnfO{ b'O{ / cfGtl/s k/LIffsf] lnlvt k/LIffnfO{ la; cª\s k|of]ufTds 
k/LIffnfO{ kGw| cª\s lgwf{/0f ul/Psf] 5 . ;du|df of] kf7\of+zn] ljBfno txsf] g]kfnL 
efifflzIf0f ubf{ ckgfpg'kg]{  lzIf0f ljlw / d"Nofªsg af/]df ;}4flGts / k|of]ufTds 1fg 
/ l;k k|bfg ug]{ Wo]o lnOPsf] kfOG5 .

zAbs'~hL M clw:gfts, p2]Zo, kf7\os|d, kf7\of+z, d"Nofª\sg, lzIf0f k|ls|of .
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ljifo kl/ro

kf7\os|d z}Ifl0fs p2]Zo xfl;n ug{sf nflu cflwsfl/s ;+:yfåf/f lgdf{0f ul/Psf] z}lIfs 
of]hgf xf] . o;n] cfgf] nIosf] klxn] g} lbzf lgb]{z u/]sf] x'G5 . eflifs l;k l;sfOsf nflu 
agfOPsf] of]hgf efiffkf7\os|d xf] . of] lgwf{l/t cjlwleq qmda4 efiffsf l;k l;sfOsf nflu 
tof/ kfl/Psf] x'G5 . ljifo / dfWod, ;fWo / ;fwgsf ?kdf efiffkf7\os|ddf efiffsf] :yfg 
/xG5 . efiffkf7\os|dafx]ssf cGo kf7\os|ddf efiff ;fwg / dfWodsf ?kdf dfq /x]sf] x'G5 . 
g]kfnL efiffkf7\os|dsf]  k|of]usf] ;'?jft /f0ffsfnLg ;dodf ePsf] b]lvG5 . lj=;+ !(%* df 
b]jzdz]/n] vf]n]sf efiff kf7zfnfx?df g]kfnL efiff k7gkf7g x'g yfn]kl5 efiffkf7\os|dsf] 
k[i7e"ld tof/ ePsf] xf] -zdf{, @)^*, k[= *&_  . lqe'jg ljZjljBfnosf ljleGg kf7\os|dnfO{ 
ljifoj:t'sf] ;"rLsf ?kdf lng ;lsG5 . ljifoj:t'sf] ?kdf /x]sf] kf7\os|dsf] wf/0ff k'/fgf] 
/ a9L k|rngdf /x]sf] wf/0ff xf] -lgp/], @)&!, k[= #$_ . efiffsf] e"ldsf / k|of]hgsf cfwf/df 
efiffkf7\os|d ;fdfGo / ljlzi6 u/L b'O{ k|sf/sf x'G5g\ -kf}8]n / vltj8f, @)^&, k[=@#_ . 
;fdfGo lsl;dsf] eflifs Jojxf/ l;sfpg] p2]Zon] lgdf{0f ul/Psf kf7\of+z ;fdfGo vfnsf 
kf7\of+z x'g\ eg] efiffsf] ljlzi6 k|of]hgnfO{ k"/f ug{sf nflu lgdf{0f ul/Psf kf7\of+z ljlzi6 
kf7\of+z x'g\ . clgjfo{ ;d"xsf g]kfnL kf7\of+z ;fdfGo x'g\ eg] ljlzi6Ls/0f cGtu{tsf 
kf7\of+z ljlzi6 x'g\ . ;]d]:6/ k|0ffnLcGtu{t lqe'jg ljZjljBfno lzIffzf:q ;ª\sfocGtu{t 
clw:gfts txsf g]kfnL ljifosf kf7\of+zx? ljlzi6 kf7\of+z x'g\ . 

efiff lzIf0f eflifs l;kx?sf] lzIf0f xf] . efifflzIf0fnfO{ p2]Zod"ns / k|efjsf/L agfpg 
lzIfsx?nfO{ efifflzIf0fsf gjLg ljlw / k4ltaf/] cfjZos tflnd lbg' cfjZos x'G5 . 
g]kfnsf] z}lIfs Oltxf;nfO{ x]bf{ :s'ndf k9fpg] lzIfs tof/ kfg{ klxnf] lzIfs k|lzIf0f 
s]Gb| lj= ;+= @))$ ;fndf :yfkgf ePsf] b]lvG5 -zdf{, @)^*, k[=!()_ . ;+:s[tdf dWodf jf 
cª\u|]hLdf Dofl6 «s pQL0f{ u/]sf efiff kf7zfnfsf lzIfs jf cGo OR5's JolStnfO{ cfwf/ 
lzIfs lzIf0f s]Gb|df tflndsf] lgldQ k|j]z lbg] Joj:yf ul/Psf] lyof] . To;kl5 @)!# ;fndf 
sn]h ckm Ph's];gsf] :yfkgf ePkl5 lzIfs k|lzIf0f sfo{s|dsf] ;'?jft ePsf] xf] .  sn]h 
ckm Ph's];gsf] :yfkgf;Fu} bz dlxgfsf] kf7\os|d ePsf] Ps a;]{ laP8=, tLg a;]{ laP8= tyf 
rf/ a;]{ laP8=sfo{s|d ;]d]:6/ k|0ffnLdf cfwfl/t eP/ ;~rfng ul/Psf] lyof] -zdf{, @)&!, 
k[= !!) – !!!_ . h'g;'s} ljifodf :gfts u/]sfn] klg o; sfo{s|ddf egf{ x'g ;Sg] Joj:yf 
ul/Psf] lyof] . o; ;+:yfn] cGo ljifosf ;fy} g]kfnL efiff lzIf0f ug{ Ps a;]{ laP8=sfo{s|d 
;~rfng u/]sf] lyof] -zdf{ / kf}8]n, @)^), k[=!^_ . o; sfo{n] ljb]zdf k|lzIf0f lnP/ cfPsf 
k|lzIfsx?åf/f cª\u|]hL efifflzIf0fsf gjLg k|ljlwx? g]kfnL efifflzIf0fsf ;Gbe{df pkof]u 
ub}{ ljBfno txsf] g]kfnL efiff k9fpg] lzIfsx?nfO{ tflnd lbg] sfd u/]sf] lyof] . To:t} 
efifflzIf0fsf] l;k / bIftf gePsf lzIfs / To;df klg dft[efiff g]kfnL gePsf lzIfsn] 
/fd|/L g]kfnL ljifo k9fpg g;Sg] eGb} lzIfsx?sf] :t/j[l4 ug{ cfly{s jif{ @)@@÷)@# df 
g]kfnL s;/L k9fpg] eGg] ljifodf tflnd lbPsf] lyof] -zdf{, @)&!, k[= !(#_ . o; tflndaf6 
g]kfnL k9fpg cfjZos l;k / bIftf xfl;n ug{ lzIfsx?nfO{ lgSs} dbt k'u]sf] b]lvG5 . 
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lj=;+= @)@( ;fndf sn]h ckm Ph's];gnfO{ lqe'jg ljZjljBfnocGtu{t ufe]/ lzIffzf:q 
cWoog ;+:yfgsf ?kdf kl/jt{g ul/Psf] / kl5 of] lzIffzf:q ;ª\sfosf ?kdf kl/0ft ePsf] 
b]lvG5 -k[=!!$_ . lzIffzf:q ;ª\sfocGtu{t @)@( ;fndf Ps a;]{ PdP8= / Ps a;]{ laP8= 
sfo{s|dsf] yfngL u/L ljleGg ljifodf :gftsf]Q/ / :gfts u/]sfx?nfO{ lzIf0f tflnd lbg 
yfn]sf] kfOG5 -zdf{ / kf}8]n, @)^), k[=!&_ . Tof] Ps a;]{ laP8= sfo{s|d @)&& ;fn;Dd 
lqe'jg ljZjljBfno, lzIffzf:q ;ª\sfon] ;~rfng u/]sf] lyof] . Ps a;]{ laP8= sfo{s|dsf] 
sfof{Gjog k|ls|ofsf] sdhf]/L / o;sf] k|of]ufTds k/LIffsf] plrt Joj:yfkg x'g g;Sbf 
ljut b'O{ bzs otf ljleGg If]qaf6 y'k|} cfnf]rgf v]k]kl5 @)&& ;fnkl5 Ps a;]{ laP8= 
sfo{s|d  vf/]h ePsf] lyof] . lqe'jg ljZjljBfno k|fl1s kl/ifb\sf] lg0f{ocg';f/ lzIffzf:q 
;ª\sfon] Ps a;]{ laP8= sfo{s|d vf/]h u/L @)*) ;fnb]lv c7f/ dlxg] ;]d]:6/ k|0ffnLdf 
cfwfl/t lzIffdf clw:gfts sfo{s|d ;~rfng ug{ u/]sf] 5 .

lzIffdf clw:gfts sfo{s|d lzIfs lzIff sfo{s|dcGtu{t ljleGg ljifodf tflnd lngsf nflu 
tof/ kfl/Psf] gofF / kl/dflh{t sfo{s|d xf] . tLg ;]d]:6/ cyf{t\ c7f/ dlxgfdf k"/f x'g] 
o; sfo{s|dn] Ps a;]{ laP8= sfo{s|dnfO{ k|lt:yfkg u/]sf] 5 . o;df SofDk;df tf]lsPsf] 
;}4flGts / k|of]ufTds kf7\of+z k"/f ul/;s]kl5 5fqlzIfsn] 5gf]6 u/]sf] ljBfnodf 
sDtLdf 5 dlxgf tflnddf ;xefuL x'g'kg]{ Joj:yf ul/Psf] 5 . of] sfo{s|d cfnf]rgfTds 
/ ;xefuLd"ns lzIf0fljlw, ljBfyL{x?nfO{ k|of]ufTds ls|ofsnfkdf ;xefuL / l8lh6n 
k|ljlwsf] k|of]unfO{ ;d]6]/ cfwf/e"t tyf dfWolds txsf lzIfssf] k];fut Ifdtf ljsf;sf 
nflu tof/ kfl/Psf] xf] . tLg ;]d]:6/df afFl8Psf] pSt sfo{s|dsf] klxnf] ;]d]:6/ / bf];|f] 
;]d]:6/df kGw| kGw| / t];|f] ;]d]:6/df gf} s|]l86 cfj/ u/L hDdf pgGrfln; s|]l86 cfj/df 
kf7\of+znfO{ afFl8Psf] 5 -lqlj= lzIffzf:q  ;ª\sfo, @)*), k[=& – !!_ . klxnf] ;]d]:6/df 
clgjfo{ ljifosf ?kdf tLgcf]6f / ljlzi6Ls/0f ljifosf ?kdf b'O{cf]6f tLg tLg s|]l86 
cfj/sf kfFrcf]6f kf7\of+z /flvPsf] 5 . bf];|f] ;]d]:6/df clgjfo{ ljifo b'O{cf]6f, ljlzi6Ls/0f 
ljifo b'O{cf]6f  / On]lS6e ljifo Pp6f u/L tLg tLg s|]l86 cfj/sf kfFrcf]6f ljifo /flvPsf] 
5 eg] t];|f] ;]d]:6/df Pp6f gf} s|]l86 cfj/sf] k|of]ufTds ljifosf] Joj:yf ul/Psf] 5 . 
klxnf] ;]d]:6/df tLg cf]6f clgjfo{ / b'O{ cf]6f ljlzi6Ls/0f ljifo /fVg kfpg] Joj:yf 
ul/Psf] 5 . ljlzi6Ls/0f ljifonfO{ tLgcf]6f ;d"xdf /flvPsf] 5 . s'g} b'O{ ;d"xaf6 k|yd 
;]d]:6/df ljifox? 5gf]6 ug{ kfpg] Joj:yf 5 . tLgcf]6f ;d"xdWo] ;d"x s cGtu{t g]kfnL 
lzIff ljifonfO{ ;dfj]z ul/Psf] 5 . of] ljifo 5gf]6 ug]{ ljBfyL{x?n] klxnf] ;]d]:6/df 
g]kfnL efifflzIf0f -g]kf= lz= $&!_ ljifo k9\g'kg]{ x'G5 . kf7\of+z lgdf{0fkl5 o;sf] pko'Sttf 
/ k|efjsfl/tf hfFr ug{ kf7\of+zsf] cWoog, ljZn]if0f / d"Nofª\sg ug'{ h?/L x'G5 . kf}8]n 
-@)&(_ n] kf7\os|d lgdf{0fsf l;4fGtsf cfwf/df sIff bzsf] g]kfnL kf7\os|d -@)&!_ sf] 
cWoog ljZn]if0f u/]sf 5g\ . cWoogaf6 pSt kf7\os|d ;Dk|]if0ffTds, /rgfd'vL, eflifs 
l;kdf cfwfl/t k4lt, ;Ifdtfdf cfwfl/t / ;+/rgfTds ePsf] lgisif{ k|fKt ePsf] 5 . 
clwsf/L -@)&(_ n] kf7\os|dsf tŒjut cfwf/df dfWolds g]kfnL efiffkf7\os|dsf] ;dLIffTds 

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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d"Nofª\sg u/]sf 5g\ . pgn] pSt efiffkf7\os|d ;do;fk]If, k|of]ufTds / Jofjxfl/s ePsf] 
lgisif{ lbPsf 5g\ . zdf{ -@)&(_ n] :6kmladsf] l;cfOlkkL gd'gf -;g\ !(*#_ sf cfwf/df 
lqe'jg ljZjljBfnosf] Ps a;]{ laP8= sfo{s|dsf] d"Nofª\sg u/]sf 5g\ . cWoogaf6 pSt 
kf7\os|d lzIf0f k];fdf ;+nUg x'g rfxg] ljBfyL{sf nflu Psbd} pkof]uL eP klg o;sf] dfkg 
/ d"Nofª\sg k|ls|of k|efjsf/L gePsf] lgisif{ k|fKt ePsf] 5 . e6\6 / kf]v/]n -@)*)_ n] 
efiffkf7\os|dcg'?ktfsf cfwf/df sIff gf}sf] g]kfnL efiffkf7\ok':tssf] ljZn]if0f u/]sf 5g\ . 
cWoogaf6 pSt kf7\ok':ts efiffkf7\os|dcg'?k tof/ kfl/Psf], lglb{i6 sIffsf k"j{jtL{ 
kf7\ok':tssf t'ngfdf a9L Jofjxfl/s tyf sfo{snfkd'vL agfOPsf] lgisif{ k|fKt ePsf] 5 . 
pko'{St cWoogx? efiffkf7\os|d, kf7\of+z / kf7\ok':ts;Fu ;DalGwt eP klg lqe'jg 
ljZjljBfno, lzIffzf:q ;ª\sfon] lj=;+=@)*) b]lv sfof{Gjogdf NofPsf] tLg ;]d]:6/sf] 
lzIffdf clw:gfts -lklhl8O{_ sfo{s|dcGtu{t g]kfnL lzIff ljifosf] klxnf] ;]d]:6/sf] g]kfnL 
efiff lzIf0f–! ljifosf] kf7\of+zsf] cWoog, ljZn]if0f / d"Nofª\sg  u/]sf] b]lvFb}g . t;y{ 
pSt kf7\of+zsf] zLif{s, kl/ro, p2]Zo, kf7\oj:t' / o;sf] ljt/0f, lzIf0f k|ls|of, d"Nofª\sg 
k|ls|of / kf7\ok':ts tyf ;Gbe{ ;fdu|Lsf] k|:t'lt kf7\of+z lgdf{0fsf] l;4fGtcg';f/ ul/Psf] 
5 ls 5}g eGg] s'/f g} o; cWoogsf] d"n ;d:of / ljifo /x]sf] 5 . 

cWoog ljlw

u'0ffTds 9fFrfdf cfwfl/t o; cWoogdf lzIffdf clw:gfts txsf g]kfnL lzIff ljifosf  
;Dk"0f{ kf7\of+zx?dWo] ljlzi6Ls/0f ljifosf ?kdf ;dfj]z ul/Psf]  klxnf] ;]d]:6/sf] g]kfnL 
efiff lzIf0f–! sf] kf7\of+znfO{ p2]Zod"ns gd'gf 5gf]6 ljlwsf] ;xfotfn] 5gf]6 ul/Psf] 
5 . låtLos ;|f]taf6 k|fKt hfgsf/L / ljifoj:t' ljZn]if0f ljlwsf] ;xfotfn] kf7\of+z 
lgdf{0f;DaGwL j'nss -;g\ @))^_ sf]  l;4fGtsf cfwf/df  kf7\of+zsf] ljZn]if0f ul/Psf] 
5 . kf7\of+z lgdf{0f ubf{ kf7\of+zsf] nIo / p2]Zo, kf7\of+zsf] ljifoj:t' / s|d, ljBfyL{ 
d"Nofª\sg / kf7\of+zsf] d"Nofª\sg, kf7\of+zsf] k|aGwg / k|:t'lt, lzIf0f sf}zntf / kf7\of+z 
h:tf s'/fx?nfO{ Wofg lbg'kb{5 -j'nss, ;g\ @))^, k[= !@–@%_ . pSt kf7\of+zsf] pko'{St 
l;4fGtsf cfwf/sf kf7\of+z zLif{s, kf7\oj:t'sf] kl/ro, kf7\of+zsf] p2]Zo, kf7\oj:t' / 
To;sf] ljj/0f, d"Nofª\sg k|ls|of, lzIf0f k|ls|of / ;Gbe{;fdu|Lsf]  cWoog, ljZn]if0f / 
d"Nofª\sg ul/Psf] 5 .

;}4flGts cjwf/0ff 

efiffkf7\os|d Ps Jofks dfu{bz{s sfo{s|d xf] h;nfO{ ljz]if eflifs p2]Zox? k|fKt ug{sf 
nflu tof/ ul/Psf] x'G5 . o;n] lzIffyL{sf :t/ / Ifdtfcg';f/ eflifs l;kx?sf] ljsf;df 
;xof]u k'¥ofpF5 . kf7\os|dsf] ljZn]if0f ug{sf nflu lglZrt cfwf/ to ul/Psf] x'G5 . j'nss 
-;g\ @))^_ sf cg';f/ kf7\of+z lgdf{0f ubf{ kf7\of+zsf nIo /  p2]Zo, kf7\of+zsf] ljifoj:t' 
/ qmd, ljBfyL{ d"Nofª\sg / kf7\of+zsf] d"Nofª\sg, kf7\of+zsf] k|aGwg / k|:t'lt, lzIf0f 
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sf}zntf / kf7\of+z h:tf d'Vo kfFrcf]6f s'/fx?nfO{ cfwf/ agfpg'kg]{ x'G5 -k[= !@–@%_ . 
To;}u/L zdf{ / kf}8]n -@)^)_ n] kf7\of+z zLif{s, kf7\of+z kl/ro, kf7\of+zsf] p2]Zo, 
kf7\oj:t' / To;sf] ljt/0f, lzIf0f k|ls|of, d"Nofª\sg k|ls|of, / ;Gbe{ ;fdu|LnfO{ cfwf/ 
dfGg'kg]{ wf/0ff JoSt u/]sf 5g\ -k[ ###–##*_ . o; cWoogdf j'nss -;g\ @))^_ /  zdf{ 
/ kf}8]n -@)^)_ n] k|:tfj u/]sf kf7\os|d ljZn]if0fsf cfwf/x?nfO{ d'Vo cfwf/sf] ?kdf 
k|of]u ul/Psf] 5 . pSt kf7\oj:t'nfO{ kf7\of+z zLif{s, kl/ro, p2]Zo, kf7\oj:t' / o;sf] 
ljt/0f, lzIf0f k|ls|of, d"Nofª\sg k|ls|of, / ;Gbe{ ;fdu|Lsf cfwf/df d"Nofª\sg ul/Psf] 5 . 
kf7\of+z zLif{s :ki6, ;"rgfd"ns, ;ª\lIfKt / ljifoj:t'sf] k|ltlglwTj ug]{ x'g'k5{ . o;cGtu{t 
ljifosf] k|s[lt, k7gdf nfUg] ;do, k"0ff{ª\s / pQL0ff{ª\s pNn]v ul/Psf] x'g'kb{5 . kl/rodf 
kf7\of+zsf] k|of]hg, lgdf{0f k|ls|of, ljifoj:t'sf] ;ª\lIfKt kl/ro / ;Ldfx? ;dfj]z ul/g'k5{ . 
To;}u/L, p2]Zo v08df ;fwf/0f / ljlzi6 u/L b'O{ k|sf/sf p2]Zox? /flvg'k5{ . ;fwf/0f 
p2]Zox? nfdf] ;dokl5 k"/f x'g] vfnsf x'G5g\ eg] ljlzi6 p2]Zox? 5f]6f] ;dodf k"/f x'g] 
vfnsf x'G5g\ . p2]Zox? :ki6, ;/n, Jofjxfl/s, dfkgLo / ;do ;Ldfleq k"/f ug{ ;lsg] 
vfnsf] x'g'k5{ -zdf{ / kf}8]n, @)^&, k[= ##$_ . kf7\oj:t' ljBfyL{sf] ?lr / cfjZostfsf 
cfwf/df 5gf]6 ug{'k5{ / kf7\of+zdf lzIf0f ljlwx? / k4ltx?sf] pNn]v ul/g'k5{ .

kf7\of+zsf] k|s[ltcg';f/ d"Nofª\sgsf] Joj:yf ul/Psf] x'g'k5{ . dfl;s, q}dfl;s, cw{jflif{s 
jf jflif{s d"Nofª\sgsf] k|sf/ / k|s[lt s] x'g] xf], To;sf] pNn]v ug{'k5{ . kf7\of+zsf] 
cGTodf ljifoj:t'cg';f/sf kf7\o;fdu|Lsf gfd pNn]v ug{'k5{ / ahf/df ;lhn} pknAw x'g] 
;fdu|LnfO{ k|fyldstf lbg'k5{ . olb s'g} ;fdu|L sl7gfOsf sf/0f pknAw gePdf, To;nfO{ 
;Gbe{ ;"rLdf ;dfj]z gug{' pko'St x'G5 . o; cWoogdf pko'{St l;4fGtcg';f/ lzIffdf 
clw:gfts txsf] klxnf] ;]d]:6/sf] g]kfnL efiff lzIf0f–! kf7\of+zsf] d"Nofª\sg ul/Psf] 5 . 

k|flKt / 5nkmn

lzIffdf clw:gfts txsf] klxnf] ;]d]:6/df ;dflji6 g]kfnL efiff lzIf0f–! kf7\of+zsf] 
ljZn]if0fsf nflu j'nss -;g\ @))^_ / zdf{ / kf}8]n -@)^)_ sf] kf7\of+z cWoogsf 
cfwf/nfO{ lnOPsf] 5 . kf7\of+z cWoogsf nflu kf7\of+z zLif{s, kf7\of+z kl/ro, p2]Zo, 
ljifoj:t', lzIf0f k|ls|of, d"Nofª\sg k|ls|of / ;Gbe{;fdu|Lsf cfwf/df 5nkmn / ljZn]if0f 
ul/Psf] 5 . To;sf nflu lqe'jg ljZjljBfno, lzIffzf:q ;ª\sfon] @)*) ;fndf lgdf{0f 
u/L k|of]udf NofPsf] clw:gfts tx klxnf] ;qsf] g]kfnL efifflzIf0f –! -g]kf= lz= $&!_ sf] 
kf7\of+znfO{ tflnsLs/0f u/L cWoog, ljZn]if0f tyf d"Nofª\sg ul/Psf] 5 . 

kf7\of+z zLif{s 

kf7\of+zsf] ;aeGbf dflyNnf] efudf /flvg] / zLif{ ;"rgf lbg] tŒjnfO{ zLif{s elgG5 . of] 
;"rgfd"ns x'g'sf ;fy} ;ª\lIfKt, :ki6 / ljifoj:t'cg';f/ ;fy{s  x'g'kb{5 . o;cGtu{t 
tx, gfd, ;]d]:6/, ljifosf] k|s[lt, sf]8 g=, k"0ff{ª\s, pQL0ff{ª\s, jflif{s, ;fKtflxs  / b}lgs 

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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lzIf0fLo ;do :ki6;fy pNn]v ul/Psf] x'g'k5{ -zdf{ / kf}8]n, @)^), k[= ##$_ . lzIffdf 
clw:gfts tx klxnf] ;]d]:6/df k7gkf7g x'g] ljlzi6Ls/0f ljifo g]kfnL efiff lzIf0f–! sf] 
kf7\of+z zLif{ssf] ;ª\lIfKt rrf{ o;k|sf/ ul/Psf] 5 .

kf7\of+z zLif{scGtu{t kf7\of+z zLif{ssf] gfd g]kfnL efiff lzIf0f–! lbOPsf] 5 . kf7\of+z 
;ª\Vof g]kf=lz= $&!, kf7\of+z k|s[lt ;}4flGts / k|of]ufTds eg]/ /flvPsf] 5 . s|]l86 
cfj/nfO{ ;}4flGts @ / k|of]ufTds ! u/L # tf]lsPsf] 5 . txdf lzIffdf clw:gfts / 
;]d]:6/df k|yd eg]/ /flvPsf] 5 . k|lt xKtf kf73G6L # / hDdf kf73G6L #@ ;}4flGts / #@ 
k|of]ufTds u/L ^$ tf]lsPsf] 5 -lqlj, lzIffzf:q ;ª\sfo, @)*), k[= @$&_ . kf7\of+z zLif{s 
;"rgfd"ns / Jofjxfl/s 5 . o;df zLif{s v08df lbOg] ;a} ;"rgfx? ;dfj]z ul/Psf] 5  
t/ k"0ff{ª\s / pQL0ff{ª\s eg] /flvPsf]] 5}g . To;}u/L of] kf7\of+z clgjfo{, P]lR5s jf yk 
P]lR5s s] xf] eGg] s'/f klg v'nfOPsf] 5}g . ;}4flGts / k|of]ufTdsnfO{ ;dfg s|]l86 cfj/ 
lbOPsf] 5}g t/ kf7306L eg] ;dfg lbOPsf] 5 . 

kf7\of+z kl/ro

kf7\of+z zLif{skl5 kf7\of+z kl/ro /flvPsf] x'G5 . o;df zLif{ ;"rgfeGbf cln lj:t[t 
hfgsf/L lbOPsf] x'G5 . o;df s'g tx jf sIff kf/ u/]sf s'g tx jf sIffdf k9\g] ljBfyL{sf 
nflu tof/ kfl/Psf] xf] To;sf] hfgsf/L lbOPsf] x'G5 . To;}u/L o;df kf7\of+zsf] k|of]hg, 
kf7\oj:t'sf] ;ª\lIfKt kl/ro, kf7\of+z lgdf{0fsf ljlw / k|ls|ofx?, kf7\of+zsf] k|:t'tLs/0fsf 
tl/sf / kf7\of+zsf ljz]iftf tyf ;Ldf ;dfj]z ul/Psf] x'g'k5{ -zdf{ / kf}8]n, @)^), k[= ##$_ . 
o;y{ kf7\of+z tof/ kfbf{ o; v08nfO{ oy]i6 ;"rgfd"ns agfpg' kb{5 . kf7\of+z eg]sf] 
cWoog ug{'kg]{ ljifosf] ?k/]vf xf] -l;+x, ;g\ @)!%, k[=(^_ . g]kfnL efiff lzIf0f kf7\of+zsf] 
kf7\of+z kl/ro v08df o;k|sf/sf ;"rgf lbOPsf] 5 . o;df k|:t't kf7\of+z lqe'jg 
ljZjljBfno lzIffzf:q ;ª\sfocGtu{t clw:gfts txsf] ;]d]:6/ k|0ffnLsf] k|yd ;]d]:6/df 
cfwfl/t g]kfnL lzIff ljifodf ljlzi6Ls/0f ug{ rfxg] ljBfyL{x?sf nflu tof/ kfl/Psf] / 
g]kfnL d"n ljifo lnO{ :gfts pQL0f{ ljBfyL{n] k9\g ;Sg] s'/f pNn]v ul/Psf] 5 . To;}u/L 
o;df kf7\oj:t'sf] ;ª\lIfKt ljj/0f klg lbOPsf] 5  / kf7\of+zsf] cWoogkZrft\ ljBfyL{df 
kf7\os|dcg'?k kf7\ok':tssf] lgdf{0f u/L lzIf0f of]hgf / ;fdu|L lgdf{0f Pjd\ tT;DaGwL 
k|of]usf] 1fg, l;k cfh{g ug]{ ck]Iff /flvPsf] s'/f pNn]v 5 -lzIffzf:q ;ª\sfo, @)*), k[= 
@$&_ . of] kf7\os|d ;DalGwt txsf ljBfyL{x?df g]kfnL efiff lzIf0fsf] 1fg / sf}zn cfh{g 
ug]{{ p2]Zon] tof/ kfl/Psf] b]lvG5 . 

pSt kf7\of+z kl/ro v08sf] cWoog ubf{  kf7\os|dsf] l;4fGtcg';f/ kf7\of+z kl/ro 
v08df ;dfj]z x'g'kg]{ s'/fx? ;dfj]z ul/Psf] b]lvG5  / of] ;"rgfd"ns klg 5 . t/ o; 
sfo{s|ddf ;xefuL x'g g]kfnL d"n ljifo lnO{ :gfts tx pQL0f{ u/]sf ljBfyL{ dfq elgPsf] 5 
s'g s'g ;ª\sfoaf6 pQL0f{ eGg] :ki6 kfl/Psf] 5}g . kf7\of+z lgdf{0fsf ljlw / k|ls|ofsf] rrf{ 
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klg ul/Psf] 5}g . ;fy} kf7\of+zsf pNn]Vo ljz]iftf / ;Ldfsf] klg rrf{ ul/Psf] b]lvb}g . 
t;y{ kf7\of+zdf plNnlvt s'/fnfO{ ;dfj]z ug{'kg]{ b]lvG5 .

p2]Zo

kf7\os|dsf] dxŒjk"0f{ cª\usf] ?kdf p2]ZonfO{  lnOPsf] x'G5 . o;nfO{ kf7\os|dsf] s]Gb|Lo 
tŒj klg dflgG5 . o;s} cfwf/df cGo tŒjx? lgb]{lzt x'G5g\ . nIo / p2]Zo Pscfk;df 
cGt;{DalGwt x'g' kb{5 -j'nss, ;g\ @))^, k[= !@_ .  ljBfyL{df xfl;n x'g] 1fg, l;k, clej[lQ 

g} p2]Zo xf] . of] :ki6, ;/n, Jofjxfl/s, dfkgLo, s|da4 / lgwf{l/t ;do;Ldfleq ;lsg] 

vfnsf] x'g'kb{5 -zdf{ / kf}8]n, @)^), k[k[= ##$–##%_ . kf7\os|d lgdf{tfn] l;sf?, ;dfh 

/ ;+:s[lt;Fu} ljifoj:t'sf] ljZn]if0f u/]/ p2]Zosf] lgwf{/0f ug{'kb{5 -6faf, ;g\ !(^@, k[=((_ . 

p2]ZocGtu{t o; kf7\of+zdf ;fwf/0f p2]Zo / ljlzi6 p2]Zosf] pNn]v ul/Psf] 5 . o;sf 

cfwf/df txut p2]Zo tof/ kfl/G5 . txut p2]Zo eg] pNn]v ul/Psf] 5}g nfdf] ;dokl5 k"/f 

x'g] p2]ZonfO{ ;fwf/0f / 5f]6f] ;dod} k'/f x'g] p2]ZonfO{ ljlzi6 p2]Zo elgG5 -zdf{ / kf}8]n, 

@)&%, k[= ^@_ . kf7\of+zdf /x]sf  ;fwf/0f / ljlzi6 p2]Zo o;k|sf/ /x]sf 5g\ M

;fwf/0f p2]Zo 

nfdf] ;dodf k"/f x'g] kf7\os|dsf p2]ZonfO{ ;fwf/0f p2]Zo elgG5 -zdf{ / kf}8]n, @)^*, 

k[= ^@_ . lzIffdf clw:gfts txsf] g]kfnL lzIff ljifocGtu{t klxnf] ;]d]:6/sf] g]kfnL efiff 

lzIf0f–! kf7\of+zsf ;fwf/0f p2]Zox? o;k|sf/ 5g\ -lzIffzf:q ;ª\sfo, @)*), k[= @$&_  M

• efiff kf7\os|dsf k|sf/ut ljz]iftf / ltgsf 9fFrf;Fu kl/lrt x'Fb} kf7\os|d lgdf{0fsf] 

sf}zn clej[l4 ug]{,

• kf7\os|dcg'?ktfsf cfwf/df ljBfno txsf g]kfnL efiff kf7\os|dsf] cWoog / d"Nofª\sg 
k|ls|of;Fu kl/lrt u/fpg],

• cfGtl/s / af≈o ljz]iftfsf cfwf/df cfwf/e"t jf dfWolds txsf g]kfnL efiff 

kf7\ok':tssf] cWoog ug]{ bIftf cfh{g ug]{,

• cWofkg of]hgfsf ljljw k|sf/;Fu kl/lrt eO{ g]kfnL efiff lzIf0fdf ltgsf] ;Gbe{cg's"n 

pkof]u ug]{ l;k klxNofpg] /

• g]kfnL efiff lzIf0fdf k|o'St x'g] lzIf0f ;fdu|Lsf] kl/ro, k|sf/ / 9fFrf klxNofO{ ltgsf] 

lgdf{0f / k|of]u ug]{ snfdf cEo:t x'g] .

dflysf ;a} ;fwf/0f p2]Zo ljifoj:t'cg';f/ pko'St 5g\ . plNnlvt  ;fwf/0f p2]Zodf  

k|o'St ljljw, Ifdtf clej[l4 ug]{, kl/lrt u/fpg]], cfh{g ug]{, klxNofpg] / cEo:t x'g]] h:tf 

ls|ofkbfjnLn] p2]ZonfO{ dfkgLotf sfod ug{ cK7\of/f] eP klg ;fwf/0f p2]Zosf] ?kdf eg] 

;dfj]z ug{' pko'St g} b]lvPsf] 5 . ;fwf/0f p2]Zo :ki6 / Jofjxfl/s b]lvG5g\ . 

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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ljlzi6 p2]Zo / kf7\oljifo

o; kf7\of+zdf ljlzi6 p2]Zo / kf7\oljifo ;Fu;Fu} ;dfj]z ul/Psf] 5 . ljlzi6 p2]Zo eg]sf 
5f]6f] ;dodf k"/f x'g] / ;fwf/0f p2]Zo k|flKtdf r/0fa4 ;xof]u k'¥ofpg] ;l6s p2]Zox? x'g\ . 
ljlzi6 p2]Zox? :ki6, ;/n, ;'af]w / Jofjxfl/s x'g'sf ;fy} :t/o'St, bz{gLo, dfkgLo / 
;dod} k"/f x'g] vfnsf x'g'kb{5 -zdf{ / kf}8]n, @)^), k[= @#%_ . To:t} kf7\oj:t' p2]Zo 
v08df lgb]{lzt ck]Iff pknlAw If]qsf dd{sf ;Ldfdf afFlwP/ s|da4 ?kdf k|:t't ul/Psf] 
x'g'kb{5 . kf7\oj:t' ljBfyL{sf] ?lr, :t/, cfjZostf, k[i7e"ld / Ifdtfcg'?k z}Ifl0fs / 
dgf}j}1flgs cg's|ddf afFlwPsf] x'g'kb{5 . o; ljifodf ;dflji6 ljlzi6 p2]Zo / kf7\oljifosf] 
PsfOut ljZn]if0f o;k|sf/ ul/Psf] 5 M 

tflnsf ! 
g]kfnL efiffkf7\os|dsf] cWoog

ljlzi6 p2]Zo kf7\oljifo
efiffkf7\os|dsf] kl/ro lbO{ kf7\os|d / 
kf7\of+zlarsf] leGgtf 5'6\ofpg,

k|sf/ut cfwf/df efiffkf7\os|dsf ljz]iftf 
s]nfpg,

efiffkf7\os|d lgdf{0fsf ;fdfGo l;4fGtx?sf] 
rrf{ ug{,

efiffkf7\os|dsf] 9fFrfut :j?k tof/ kfg{,

ljBfno txsf] g]kfnL efiffkf7\os|dsf] 
P]ltxfl;s k[i7e"ld s]nfpg,

dfWolds txsf lgwf{l/t g]kfnL 
efiffkf7\os|dx?sf] cWoog u/L ltgsf 
ljz]iftf cf}FNofpg,

cfwf/e"t tx -sIff ^, & / *_ sf] g]kfnL 
efiffkf7\os|dsf] cWoog u/L ltgsf ljz]iftf 
lgwf{/0f ug{ .

PsfO Ps M g]kfnL efiffkf7\os|dsf] cWoog

-!)±!) ≠ @)_
!=! efiffkf7\os|dsf] kl/ro

!=@ kf7\os|d / kf7\of+z

!=# efiffkf7\os|dsf k|sf/

 !=#=! k4ltlgi7tf

 !=#=@ k|aGwlgi7tf

 !=#=# k|of]hgk/stf

!=$ efiffkf7\os|d lgdf{0fsf ;fdfGo 
l;4fGtx?

!=% efiffkf7\os|dsf] 9fFrf

!=^ ljBfno txsf] g]kfnL efiffkf7\os|dsf] 
P]ltxfl;s k[i7e"ld

!=& dfWolds txsf g]kfnL efiffkf7\os|d 
-lj=;+= @)@*, @)%%, @)^$ / @)&*_ sf] 
cWoog

!=* cfwf/e"t txsf] g]kfnL efiffkf7\os|d 
-@)&&_ sf] cWoog

tflnsfcg';f/ g]kfnL efifflzIf0fsf] o; PsfOn] g]kfnL efiffkf7\os|dsf] cfwf/e"t 1fg lbg 
vf]h]sf] 5 . o; PsfOdf ;ftcf]6f p2]Zo / tL p2]Zo k"/f ug{ cf7cf]6f kf7\oljifo /flvPsf] 
5 . o;df efiffkf7\os|dsf] kl/ro / k|sf/, efiffkf7\os|d lgdf{0fsf ;fdfGo l;4fGtx?, 
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efiffkf7\os|dsf] 9fFrf, ljBfno txsf] g]kfnL efiffkf7\os|dsf] P]ltxfl;s k[i7e"ld, dfWolds 
tx / cfwf/e"t txsf] g]kfnL efiffkf7\os|dsf] cWoogaf/] rrf{ ul/Psf] 5 . dfly plNnlvt 
o; klxnf] PsfOdf ;dflji6 clwsf+z p2]Zo dfkgLo  / :ki6 5g\ . t/ ;fdfGo l;4fGtx?sf] 
rrf{ ug{ / ljz]iftf cf}FNofpg h:tf ls|ofkbfjnLsf] klg k|of]u ul/Psf] b]lvG5 . To;}u/L 
efiffkf7\os|dsf k|sf/df  k|:t't ul/Psf] k4ltlgi7tf, k|aGwlgi7tf / k|of]hgk/stf dfq eg]/ 
pNn]v ubf{ ljBfyL{ cndndf kg]{ b]lvG5 . To;nfO{ k4ltlgi7tfsf] cfwf/, k|aGwlgi7tfsf] 
cfwf/ / k|of]hgk/sftfsf] cfwf/ eg]/ pNn]v ug'{ pko'St x'g] b]lvG5 . dfWolds txsf] 
lgwf{l/t g]kfnL efiffkf7\os|dsf] cWoog elgPsf] 5 t/ dfWolds tx s'g s'g sIff xf] :ki6 
ls6fg ul/Psf] 5}g . o; kf7\of+zsf] dS;bcg';f/ sIff 5b]lv bz eP tfklg k|i6 kfl/Psf] 
5}g h'g k|i6 kfg'{ cfjZos b]lvG5 . p2]Zo v08df cfwf/e"t txsf] g]kfnL efiffkf7\os|d 
sIff ^, & / * egL pNn]v eP tfklg kf7\oljifo v08df cfwf/e"t tx dfq eg]/ cGof]n 
l;h{gf u/]sf] b]lvG5 . kf7\of+zdf ;dfj]z ul/Psf ljifoj:t'sf] :t/0f ldn]sf] g} b]lvG5 t/ 
efiffkf7\os|dsf] kl/ro / efiffkf7\os|dsf k|sf/kl5 kf7\os|d / kf7\of+zsf] leGgtf /fVbf 
cem pko'St x'g] b]lvG5 . klxnf cfwf/e"t txsf] kf7\os|dsf] cWoog u/fO;s]kl5 dfWolds 
txsf] kf7\os|d cWoog u/fpg' txut cfwf/df klg pko'St x'g] ePsfn] Tof] s|d ldn]sf] 
b]lvFb}g . t;y{ :t/0fsf] l;4fGtcg';f/ txut / sIffut ?kdf ljifoj:t' /fVg'kg]{ b]lvG5 . 
To;}u/L kf7\oljifo v08df PsfO Pssf] zLif{skl5 sf]i7sdf !)±!)≠@) eg]/ kf73G6LnfO{ 
/flvPsf] 5 t/ o;nfO{ kf73G6L eg]/ :ki6 ls6fg gePsfn] of] kf73G6L xf] jf cª\sef/ 
xf] eg]/ cndn kg]{ b]lvG5  . t;y{ kf73G6L / cª\sef/ klg :ki6 ?kdf pNn]v ug'{kg]{ 

b]lvG5 .

tflnsf @ 

g]kfnL efiffkf7\ok':tssf] cWoog

ljlzi6 p2]Zo kf7\oljifo
efiffkf7\ok':tssf] kl/ro lbg,

efiffkf7\os|d / kf7\ok':tssf] cGt;{DaGw 7Dofpg,

efiff / cGo ljifosf kf7\ok':tssf] leGgtf 5'6\ofpg,

efiffkf7\ok':tssf cfGtl/s / afXo ljz]iftf cfF}Nofpg,

k/Dk/fut cfw'lgs efiff / kf7\ok':tssf] cGt/ 

5'6\ofpg,

efiffkf7\ok':ts lgdf{0fsf cfwf/sf] rrf{ ug{,

g]kfnL efiffkf7\ok':tssf] P]ltxfl;s k[i7e"ld atfpg,

cfGtl/s / afXo ljz]iftfsf cfwf/df dfWolds txsf 

lgwf{l/t g]kfnL efiffkf7\ok':tssf] cWoog ug{, 

cfwf/e"t txcGtu{t sIff ^, & / * sf jt{dfg 

g]kfnL efiffkf7\ok':tssf] cWoog u/L ltgsf 

ljz]iftf cf}Nofpg .

PsfO{ b'O{ M g]kfnL efiffkf7\ok':tssf] cWoog 

-!)±!) Ö @)_

@=! efiff kf7\ok':tssf] kl/ro

@=@ efiffkf7\os|d/ efiffkf7\ok':tssf] cGt;{DaGw

@=# efiffkf7\ok':ts / cGo kf7\ok':ts

@=$ efiffkf7\ok':tssf cfGtl/s / afXo ljz]iftf

@=̂  k/Dk/fut / cfw'lgs efiffkf7\ok':ts

@=& efiffkf7\ok':ts lgdf{0fsf cfwf/x?

@=* g]kfnL efiffkf7\ok':tssf] P]ltxfl;s k[i7e"ld

@=( dfWolds txsf g]kfnL efiffkf7\ok':tsx?sf] 

-lj=;+= @)@*, @)%%= @)^$ / @)&*_ sf] cWoog

@=!) cfwf/e"t tx -^, & / *_ sf jt{dfg g]kfnL 

efiffkf7\ok':tssf] cWoog

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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tflnsfcg';f/ o; PsfOn] g]kfnL efiffkf7\ok':tssf af/]df cfwf/e"t 1fg lbg vf]h]sf] b]lvG5 . 
o; PsfOdf gf} cf]6f ljlzi6 p2]Zo / bz cf]6f kf7\oljifo ;dfj]z ul/Psf] 5 . o;df 
efiffkf7\ok':tssf] kl/ro, efiffkf7\os|d / efiffkf7\ok':tssf] cGt;{DaGw, efiffkf7\ok':ts / 
cGo kf7\ok':ts, efiffkf7\ok':tssf cfGtl/s / af≈o ljz]iftf, efiffkf7\ok':ts lgdf{0fsf 
cfwf/x?, g]kfnL efiffkf7\ok':tssf] P]ltxfl;s k[i7e"ld, dfWolds tyf cfwf/e"t txsf 
kf7\ok':tssf] cWoog h:tf kf7\oljifox? ;dfj]z ul/Psf] 5 . o; PsfOdf 7Dofpg, 
cf}FNofpg / cWoog ug{ h:tf ls|ofkbfjnLn] p2]ZonfO{ cdfkgLo agfpg'sf ;fy} c:ki6 
agfPsf 5g\ . efiffkf7\ok':tssf lgdf{0fsf cfwf/ / cfwf/e"t txsf kf7\ok':tsf] cWoogsf 
cfwf/af/] yk lj:t[lt lbg'kg]{ b]lvG5 . g]kfnL efiffkf7\ok':ts lgdf{0fdf b]lvPsf ;d:ofaf/] 
klg rrf{ ug'{kg]{ b]lvG5 . ;dflji6 kf7\oj:t'sf] :t/0f ldn]sf] b]lvG5 . o; PsfOdf 
;dflji6 p2]Zo / kf7\oljifo pko'St g} b]lvG5 . o; PsfOdf PsfO zLif{;Fu} sf]i7sdf 
/flvPsf] !)±!)≠@) cª\sn] klg kf73G6L / cª\sef/af/] :ki6 ;ª\s]t gu/]sfn] :ki6 
?kdf Joj:yfkg ug'{kg]{ b]lvG5 . To:t} kf73G6L klg !)±!)≠@) n] eGg vf]h]sf] s'/f :ki6 
kfg'{kg]{ b]lvG5 .

tflnsf # 
cWofkg of]hgf lgdf{0f

p2]Zo kf7\oljifo
cWofkg of]hgfsf] kl/ro lbO{ To;sf] 
k|of]hg atfpg,

jflif{s of]hgf, sfo{of]hgf / PsfO of]hgfsf] 
klro;lxt tL of]hgf lgdf{0f u/L sfof{Gjog 
ug{,

ljljw ljwf / efifftÎjdf cfwfl/t eO{ b}lgs 
kf7of]hgf / n3' kf7 of]hgf lgdf{0f u/L 
tbg's"n lzIf0f ug{

PsfO tLg M cWofkg of]hgf lgdf{0f -&±& 
Ö !$ _

#=! cWofkg of]hgfsf] kl/ro / k|of]hg

#=@ jflif{s of]hgfsf] kl/ro / lgdf{0f 

#=# sfo{of]hgfsf] kl/ro / lgdf{0f

#=$ PsfO of]hgfsf] kl/ro / lgdf{0f

#=% kf7of]hgfsf] kl/ro, lgdf{0f / k|of]u

#=%=! b}lgs kf7of]hgfsf] kl/ro

#=%=@ b}lgs kf7of]hgf lgdf{0f / k|of]u

#=%=# n3' kf7of]hgfsf] kl/ro

#=%=$ n3' kf7of]hgf lgdf{0f / k|of]u
tflnsfcg';f/ o; PsfOdf efiff lzIf0f ubf{ cfjZos kg]{ ljleGg of]hgfx?sf] rrf{ ul/Psf] 
b]lvG5 . cWofkg of]hgf lzIfsn] k|efjsf/L Pjd\ p2]Zok"0f{ lzIf0f l;sfO sfo{snfk 
;~rfng ug{sf nflu lgdf{0f ul/G5 . o; PsfOdf tLgcf]6f p2]Zo /fv]/ To;nfO{ kfFrcf]6f 
kf7\oljifodf ljifoj:t'nfO{ Jo:yfkg ul/Psf] 5 . o;df cWofkg of]hgsf] kl/ro / k|of]hg, 
jflif{s sfo{of]hgf, sfo{of]hgf, PsfO of]hgf / kf7of]hgfsf] kl/ro / lgdf{0f h:tf 
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kf7\oljifo /flvPsf] 5 . o;sf] k7gkf7gsf nflu rf}w kf73G6L 5'6\ofOPsf] 5 . ljlzi6 
p2]Zox? dfkgLo b]lvG5g\  / p2]Zo k"/f ug{ /flvPsf kf7\oljifo klg pko'St g} b]lvPsf 
5g\ . kf7\oj:t'sf] :t/0f ;/nb]lv hl6nsf] s|ddf Jojl:yt ul/Psf] 5 . o; PsfOdf b}lgs 
sfo{tflnsfsf] lgdf{0f / k|of]u klg ;dfj]z ul/Psf] b]lvb}g h'g ;dfj]z ug'{kg]{ b]lvG5 . 
pSt kf7\oljifonfO{ k"/f ug{ rf}w kf73G6Lsf] Joj:yf ul/Psf] 5 . t/ o;nfO{ vfln PsfO 
zLif{ssf] k5fl8 sf]i7sdf &±&≠!$ pNn]v ul/Psf] 5  h;n] :ki6 ?kdf s] ;ª\s]t ug{ 
vf]h]sf] xf] :ki6 b]lvFb}g . o; PsfOsf] cª\sef/ slt xf] eGg] klg pNn]v u/]sf] b]lvFb}g  . 
To;}n] PsfO cª\sef/ klg tf]Sg'kg]{ b]lvG5 .

tflnsf $ 

lzIf0f ;fdu|L lgdf{0f / k|of]u

p2]Zo kf7\oljifo
lzIf0f ;fdu|Lsf] kl/ro lbO{ g]kfnL 
efiff lzIf0fdf o;sf] cfjZostf 
cf}+Nofpg,
lzIf0f ;fdu|Lsf] kl/ro;lxt 
g]kfnL efiff lzIf0fsf nflu ;fdu|L 
->Jo, b[Zo, >Job[Zo, :kz{, kf7\o, 
df}lvs, :yfgLo_ sf] ;ª\sng, 
lgdf{0f / kf7\oj:t'cg's"n k|of]u 
k|lqmof lgwf{/0f ug{,
g]kfnL lzIf0fdf pkof]u ug{ ;lsg] 
gjLgtd lzIf0f k|ljlw -sDKo'6/, 
df]afOn, l6D;, h'd / u'un 
ld6_ sf] kl/ro lbg .

PsfO rf/ M lzIf0f ;fdu|L lgdf{0f / k|of]u -%±% 
Ö !)_
$=! lzIf0f ;fdu|Lsf] kl/ro
$=@ g]kfnL efiff lzIf0fdf lzIf0f ;fdu|Lsf] cfjZostf
$=# g]kfnL efiff lzIf0fdf k|of]u ug{ ;lsg] lzIf0f 
;fdu|Lsf k|sf/
$=#=! >Jo ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / 
k|of]u
$#=@ b[Zo ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / k|of]u
$=#=# >Job[Zo ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / k|of]u
$=#=$ df}lvs kl/ro, ;ª\sng k|of]u 
;fdu|Lsf] lgdf{0f / k|of]u
$=#=% :kz{ ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / k|of]u
$=#=̂  kf7\o ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / k|of]u
$=#=& :yfgLo ;fdu|Lsf] kl/ro, ;ª\sng, lgdf{0f / k|of]u
$=$ g]kfnL lzIf0fdf pkof]u ug{ ;lsg] gjLg lzIf0f 
k|ljlwsf] kl/ro / k|of]u
$=$=! sDKo'6/ / df]afOn k|ljlwsf] kl/ro / k|of]u
$=$=@ k|of]u l6D;, h'd / u'un ld6sf] k|of]u

tflnsfcg';f/ o; PsfOdf lzIf0f ;fdu|Lsf] lgdf{0f / k|of]u;DaGwdf rrf{ ul/Psf] b]lvG5 . 

tLgcf]6f ljlzi6 p2]Zo lgwf{/0f u/L pSt p2]Zo k"/f ug{sf nflu rf/cf]6f kf7\oljifosf] 

Joj:yf ul/Psf] 5 . o;df lzIf0f ;fdu|Lsf] kl/ro, g]kfnL efiff lzIf0fdf lzIf0f ;fdu|Lsf] 

cfjZostf, g]kfnL efiff lzIf0fdf k|of]u ug{ ;lsg] lzIf0f ;fdu|Lsf k|sf/ / g]kfnL efiff 

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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lzIf0fdf pkof]u ug{ ;lsg] gjLgtd lzIf0f k|ljlwsf] kl/ro / k|of]uaf/] rrf{ ul/Psf] 5 . 

p2]Zo k"/f ug{ kf7\oljifo kof{Kt g} b]lvG5g\ . p2]Zodf cfjZostf cf}FNofpg / k|ls|of 

lgwf{/0f ug{ h:tf zAbfjnLn] p2]Zosf] dfkgLotfdf sl7gfO pTkGg u/]sf] 5 . kf7\of+zdf  …
l6D;, h'd / u'un ld6sf] k|of]]uÚ dfq /flvPsf] 5 h;nfO{ l6D;, h'd / u'un ld6sf] kl/ro 

/ k|of]u agfpg'kg]{ b]lvG5 . pSt kf7\of+znfO{ k"/f ug{ bz kf73G6Lsf] Joj:yf ul/Psf] 5 . 

kf7\of+zdf kf73G6L eg]/ pNn]v gu/L vfln PsfO zLif{ssf] k5fl8 sf]i7sdf %±%≠!) dfq 
pNn]v ul/Psfn] o;n] cª\sef/ jf kf73G6L s] ;ª\s]t ug{ vf]h]sf] xf] :ki6 b]lvFb}g . pSt 

s'/f :ki6 ug'{ h?/L 5 . ;fy} PsfO cª\sef/ klg pNn]v ug'{kg]{ b]lvG5 . o; PsfOdf 

efiff lzIf0fdf k|of]udf Nofpg ;lsg] :yfgLo ;fdu|Lb]lv cfw'lgs gjLgtd k|ljlwx? sDKo'6/, 
df]afOn, l6D;, h'd / u'un ld6sf af/]df klg rrf{ ul/Psf] x'gfn] g]kfnL efiff lzIf0fnfO{ 

:yfgLo ;fdu|L;Fu hf]8\g'sf ;fy} cfw'lgs k|ljlwd}qL lzIf0fsf af/]df klg lzIfsnfO{ of]Uo 

agfpg] k|of; ul/Psf] b]lvG5 .  

o;k|sf/ kf7\oljifonfO{ rf/cf]6f PsfOdf ljefhg u/L g]kfnL efiff lzIf0fsf nflu cfjZos 

ljifoj:t'sf] Joj:yfkg ul/Psf] b]lvG5 . kfFr cf]6f ;fwf/0f p2]Zo / afO; cf]6f ljlzi6 p2]Zo 

k"/f ug{sf nflu kf7\oj:t'nfO{ 5gf]6 / :t/0fsf] l;4fGtnfO{ Vofn u/L kf7\oljifo Joj:yfkg 

ul/Psf] 5 . o;/L x]bf{ kf7\oljifo v08df ;dflji6 s'/fx? pko'St g} b]lvPsf 5g\ .

lzIf0f k|ls|of       

kf7\os|dsf] nIo xfl;n ug{sf nflu ljifoj:t' s;/L lzIf0f ug]{ eGg] s'/fsf] ;"rgfnfO{ 

lzIf0f k|ls|of elgG5 . plrt lzIf0f ljlwsf] cefjdf ;fGble{s p2]Zo, dxŒjk"0f{ ljifoj:t' / 
pko'St d"Nofª\sgsf ;fwg klg lg/y{s x'G5g\ -lgsf]nf; / lgsf]nf;, ;g\ !(&@, k[= %&_ . 
To;sf/0f kf7\os|dnfO{ sfof{Gjog ug]{ dxŒjk"0f{ tŒjsf] ?kdf lzIf0f k|ls|ofnfO{ lnOG5 . 
lzIf0f ljlw, lzIf0f ;fdu|L / lzIf0f sfo{snfkx?sf] ;du| ?knfO{ lzIf0f k|ls|of elgG5 -zdf{ 
/ kf}8]n, @)^), k[= ##%_ . kf7\oj:t'nfO{ p2]Zofg'?k lzIf0f ug{sf nflu cfjZos kg]{ lzIf0f 
k4lt, ljlw, k|ljlw / ;fdu|Lx?nfO{ lzIf0f k|ls|of zLif{sdf Jojl:yt ul/Psf] x'G5 . o; 
kf7\of+zdf lzIf0f k|ls|ofnfO{ k|fof]lus ls|ofsnfk / lzIf0f k|ljlw elgPsf] 5 . o;nfO{ klg 

;fwf/0f / ljlzi6 k|ljlw egL b'O{ efudf ljefhg ul/Psf] 5 . ;fwf/0f lzIf0f k|ljlwcGtu{t 

k|To]s PsfOdf cfjZostfcg';f/ lzIfsåf/f ;DalGwt ljifoj:t'sf] k|:t'lt, JofVofg, 5nkmn, 

k|Zgf]Q/ u/fO{ ljBfyL{x?nfO{ tT;DaGwL cEof; ug{ nufOg] 5  eg]/ ;du| kf7\of+zsf] k|ljlwsf] 

af/]df rrf{ ul/Psf] 5 eg] ljlzi6 k|ljlw cGtu{t k|To]s PsfOsf nflu ul/g] k|fof]lus sfo{ 

/ ls|ofsnfksf] pNn]v ul/Psf] 5 -lzIffzf:q ;ª\sfo, @)*), k[= @%! – @%%_ . ljlzi6 
lzIf0f k|ljlwsf] rrf{ o;k|sf/ ul/Psf] 5 M
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tflnsf %

k|fof]lus sfo{
s|;= PsfO k|fof]lus sfo{
! PsfO Ps 

M g]kfnL 
efiffkf7\os|dsf] 
cWoog -!)_

Psn sfo{sf ?kdf efiffkf7\oqmdsf] 9fFrfcg'?k s'g} ljwfsf] gd'gf 
kf7\os|d lgdf{0f / sIffk|:t'lt

o'un sfo{sf ?kdf efiffkf7\oqmdsf] 9fFrfcg'?k s'g} sIffsf] gd'gf 
kf7\os|d lgdf{0f / k|ltlglwd"ns k|:t'lt, 

g]kfnL efiffkf7\os|d=-lj=;+= @)@* k"j{_ sf ultljlw ;d]6\g] u/L ;d"xut 
uf]i7Lkq lgdf{0f / sIffk|:t'lt, 

;d"x sfo{sf ?kdf dfWolds txsf] g]kfnL efiffkf7\os|d -lj=;+=@)@* / 
@)&*_ df ;dflji6 ljwfsf] If]q / kf7\oj:t'sf] t'ngfTds cWoog, k|:t'lt 
/ cGtlqm{of, 

kl/of]hgf sfo{sf ?kdf cfwf/e"t txsf] s'g} sIff - ̂ , & / *_ sf g]kfnL 
kf7\oqmdsf] ;d"xut cWoog / k|:t'lt

@ PsfO b'O{ 
M g]kfnL 
efiffkf7\ok':tssf] 
cWoog -!)_

j}olSts sfo{sf ?kdf efiffkf7\ok':ts lgdf{0fsf] 9fFrfcg'?k lglZrt 
sIffsf nflu s'g} ljwfsf] gd'gf kf7lgdf{0f, k|:t'lt / l6Kk0fL, 

;;fgf ;d"xdf efiffkf7\ok':ts lgdf{0fsf] 9fFrfcg'?k km/skm/s sIffsf 
nflu gd'gf kf7\ok':ts lgdf{0f, k|:t'lt / 5nkmn, 

;d"x sfo{sf ?kdf cfwf/e"t tx -sIff ̂ , & / *_ sf] s'g} sIffsf] jt{dfg 
g]kfnL kf7\ok':tssf] ;dLIff / gd'gf k|:t'lt, 

efiffkf7\ok':tssf cfGtl/s ljz]iftfsf zLif{snfO{ ;d"xut ?kdf 5'6\ofO{ 
dfWolds tx - sIff ( / !)_ sf jt{dfg g]kfnL kf7\ok':tsdf cfwfl/t 
cWoogkqsf] gd'gf lgdf{0f / k|:t'lt .

# PsfO tLg M 
cWofkg of]hgf 
lgdf{0f -& _

;d"xut 5nkmn u/L cWofkg of]hgf / jflif{s Sofn]G8/sf] ?k/]vf 
lgdf{0f,

sfo{of]hgf / PsfO of]hgf lgdf{0fsf] 9fFrf / k|of]u;Gbe{df ;;fgf] ;d"xdf 
5nkmn, 

j}olSts ?kdf sfo{of]hgf / PsfO of]hgfsf] gd'gf lgdf{0f / sIff k|:t'lt, 

ljljw ljwf / efifftÎjdf cfwfl/t b}lgs kf7of]hgf / n3' kf7of]hgfsf 
9fFrf lgdf{0f, 

lgld{t kf7of]hgfaf/] ;xkf7L ;fyLlar cGtls|{of / ;'emfj cfbfgk|bfg, 

n3' kf7of]hgfcg'?k gd'gf lzIf0fsf] cEof; .
$ PsfO rf/M lzIf0f 

;fdu|L lgdf{0f / 
k|of]u -%_

ljwfsf] k|s[lt / efifftÎjcg'?k lzIf0f ;fdu|L - >Jo, b[Zo, >Job[Zo, 
:kz{, kf7\o, df}lvs, :yfgLo_ sf] ;ª\sng / lgdf{0fsf] JolStut cEof;, 

;ª\slnt / lgld{t lzIf0f ;fdu|Lsf] kf7\oj:t' cgs"n k|ltlglwd"ns k|of]u 
k|:t'lt / kf/:kl/s ;'emfj, 

efiff lzIf0fsf ;DefJo gjLg lzIf0f k|ljlw zLif{sdf ;d"xut uf]i7Lkq 
n]vg, k|:t'lt / 5nkmn .

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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tflnsfcg';f/ ljlzi6 lzIf0f k|ljlwsf] k|fof]lus sfo{sf nflu Psn sfo{, o'un sfo{ jf ;d"xut 
sfo{ / kl/of]hgf sfo{sf ?kdf sfo{sf] ljefhg ul/Psf] b]lvG5 . PsfO Pssf nflu bz 
kf73G6L 5'6\ofP/ k|fof]lus sfo{sf ?kdf kfFrcf]6f k|fof]lus sfo{x? lbOPsf] 5 . o; PsfOsf 
nflu Pp6f Psn sfo{ afFsL rf/cf]6f ;d"xut sfo{sf ?kdf lbOPsf] 5 .  PsfO b'O{sf nflu 
kf73G6L bz 5'6\ofP/ rf/cf]6f k|fof]lus sfo{x? 5'6\ofPsf] 5 . o;df Pp6f j}olSts / 
tLgcf]6f ;d"xut sfo{ lbOPsf] 5 . PsfO tLgdf j}olSts / ;d"xut ?kdf 5cf]6f k|fof]lus  
sfo{x? lbP/ ;ft kf73G6L 5'6\ofOPsf] 5 . To;}u/L PsfO rf/df JolStut / ;d"xut ?kdf 
ug'{kg]{ u/L tLgcf]6f k|fof]lus sfo{ lbO{ kfFr kf73G6L 5'6\ofOPsf] 5 . o;af6 ljBfyL{x? PSn} 
/ ;d"xut ?kdf ;d:ofsf] ;dfwfg ug{ ;Sg] Ifdtfsf] ljsf; x'g] b]lvG5 .  o;df ljBfyL{sf] 
ljBfno txdf u/fOg] ;'gfO, af]nfO l;ksf] ljsf; s;/L u/fpg] eGg] s'/fsf] kl/of]hgf sfo{ 
klg ;dfj]z u/]sf] eP cem k|efjs/L x'g] b]lvG5 . ;fy} pSt sfo{x?sf] tof/L k|:t'tLs/0fn] 
ljBfyL{x?df efiff lzIf0f sf}znsf] ljsf; u/fpg] b]lvPsf] 5 .

tflnsf ^ cg';f/ ljlzi6 lzIf0f k|ljlwsf ls|ofsnfknfO{ PsfOut ?kdf Jojl:yt ul/Psf] 
b]lvG5 . PsfO Ps lzIf0f ubf{ rf/cf]6f ls|ofsnfk ljBfyL{nfO{ u/fpg'kg]{ Joj:yf ul/Psf] 5 . 
PsfO b'O{df rf/cf]6f, PsfO tLgdf 5cf]6f / PsfO rf/df tLgcf]6f ls|ofsnfkx? /flvPsf] 5 
. oL ls|ofsnfkx?df ;du| kf7\oljifonfO{ ;d]6\g] k|of; ul/Psf] 5 . ls|ofsnfkx? cWoog 
ubf{ ljBfyL{nfO{ ;ls|o agfpg] / kf7\oljifosf] cWoogdf ?lr hufpg ;Sg] b]lvG5g\ . 
ljBfyL{x?nfO{  PsfO Psdf kf7\os|dsf] t'ngf ug{ nufpg], kl/of]hgf sfo{sf ?kdf 
kf7\os|dsf] 9fFrf tof/ kfg{ nufpg], kf7\os|dsf] cWoog u/L k|ltj]bg tof/ kfg{ nufpg], 
kf7\os|dsf] pknlAw s]nfpg nufpg] h:tf ls|ofsnfk /flvPsf] 5 . PsfO b'O{df u[xsfo{ 
ug{ nufpg], gd'gf kf7 agfpg nufpg], kf7\os|dsf] t'ngfTds cWoog ug{ nufpg], cWoog 
kq n]Vg nufpg] / PsfO tLgdf jflif{s Sofn]G8/sf] ?k/]vf tof/ kfg{ nufpg], sfo{of]hgf, 
PsfO of]hgf, kf7of]hgf / n3' kf7of]hgf agfO{ ;xkf7Lx?;Fu 5nkmn ug{ nufpg] h:tf 
ls|ofsnfk /flvPsf] 5 . PsfO rf/df lzIf0f ;fdu|Lsf] cfjZostf a'emL ljwfsf] k|s[lt / 
efifftŒjcg'?k lzIf0f ;fdu|L ;ª\sng, lgdf{0f / k|of]u ug]{ tl/sfaf/] 5nkmn ug{ nufpg] 
h:tf ls|ofsnfk ;d]l6Psf] 5 .

o;/L o; kf7\of+zdf k|o'St JofVofg, k|Zgf]Q/, 5nkmn tyf u[xsfo{, sIffsfo{, kl/of]hgf 
sfo{sf] k|:t'tLs/0f h:tf ;femf ls|ofsnfknfO{ ;fwf/0f / s'g} lglZrt PsfOcGtu{tsf 
kf7\oj:t' cWofkg ug{ k|of]u ul/g] lzIf0f k|ljlwnfO{ ljlzi6 lzIf0f k|ljlwcGtu{t /flvPsf] 
5 . kf7\of+zdf pNn]v ul/Psf ;a} ljlzi6 ls|ofsnfk ljBfyL{ s]lGb|t 5g\ . ljlzi6 lzIf0f 
k|ljlwdf ljBfyL{x?nfO{ ljleGg ls|ofsnfkdf ;+nUg u/fOg] s'/f pNn]v 5 .  ljBfyL{nfO{ 
pTk|]/0ff hufpg] / ljifosf]  1fgnfO{  hfFRg] h:tf ls|ofsnfk ;dfj]z ul/Psf] 5}g . o;sf 
;fy} ljBfyL{n] sIffdf l;s]sf s'/fnfO{ cfgf] Jofjxfl/s hLjgsf] sxfFg]/ k|of]u x'g;S5 t 
eGg] ls|ofsnfknfO{ klg ;dfj]z ug{ ;s]df lzIf0f ls|ofsnfk cem k|efjsf/L x'g]  b]lvG5 . 



315

tflnsf ^

lzIf0f ls|ofsnfk

PsfO ls|ofsnfk
Ps k4ltlgi7, k|aGwlgi7 / k|of]hgk/s kf7\os|dlar t'ngf u/L k|fKt lgisif{ k|ltlglw ljBfyL{nfO{ 

sIffdf k|:t't ug{ nufpg],
ljBfyL{nfO{ kl/of]hgf sfo{sf ?kdf efiffkf7\os|dsf] 9fFrf cg'?k s'g} ljwf jf sIffsf] gd'gf 
kf7\os|d lgdf{0f u/L sIffdf k|:t't ug{ nufpg], To;kl5 ;xefuLsf lardf k/:k/ 5nkmn 
u/fO{ k[i7kf]if0f k|bfg ug]{, 
lj=;+= @)@* k"j{sf g]kfnL efiff kf7\os|dsf ultljlw ;d]6]/ tof/ kfl/Psf] gd'gf k|ltj]bg sIffdf 
k|:t't ug{ nufO{ ;d"xut 5nkmn u/fpg] / cGTodf ;anLs/0fsf nflu ;'emfj lbg], 
dfWolds txsf g]kfnL efiff kf7\os|d -lj=;+=@)@* / @)&*_ df ;dfj]z ul/Psf ljwfsf] If]q 
/ kf7\oj:t'sf ljz]iftfsf] t'ngf u/L To;sf] lgisif{ sIffdf k|:t't ug{ lgb]{zg lbg] / s]xL 
ljBfyL{sf] gd'gf k|:t'ltkl5 k[i7kf]if0f k|bfg ug]{ . 
sIffsf ;du| ljBfyL{nfO{ tLg ;d"xdf afF8L k|To]s ;d"xnfO{ cfwf/e"t tx -lj=;+=@)&&_ cGtu{t 
s'g} sIffsf] g]kfnL kf7\os|dsf] pknlAw s]nfO{ sIffdf k|:t't ug{ nufpg] .

b'O{ @=! b]lv @=^ ;Ddsf] kf7\of+z u[xsfo{sf ?kdf lbO{ s]xL ljBfyL{sf] sIffk|:t'ltnfO{ cfwf/ agfO{ 
xf};nf a9fpg clek|]/0ff k|bfg ug]{,
efiffkf7\ok':ts lgdf{0fsf cfwf/df lglZrt tx jf sIffsf nflu gd'gf kf7 agfO{ ;d"xut ?kdf 
;]ldgf/ ug{ lgb]{zg lbg] / cfjZostfcg';f/ k'ga{n k|bfg ug]{, 
dfWolds tx -lj= ;+= @)@* / @)^$_ sf g]kfnL efiffkf7\ok':tssf cfGtl/s ljz]iftfsf zLif{snfO{ 
;d"xut ?kdf 5'6\ofO{ t'ngfTds cWoog ug{ nufpg] / sIffk|:t'ltkl5 ;anLs/0fsf nflu 
;'emfj lbg], 
cfwf/e"t tx jf dfWolds txsf jt{dfg g]kfnL efiffkf7\ok':tssf vf;vf; kIfdf s]lGb|t eO{ 
cWoogkq n]Vg nufpg] / k[i7kf]if0fsf nflu ;fd"lxs ;'emfj lbg] .

tLg cWofkg of]hgfaf/] ;d"xut 5nkmn u/L jflif{s Sofn]G8/sf] ?k/]vf tof/ ug{ lgb]{zg lbg], 
sfo{of]hgf / PsfO of]hgf lgdf{0fsf] 9fFrf / k|of]uaf/] ljBfyL{lar ;d"xut ?kdf kof{Kt 5nkmn 
ug{ nufpg],
k|To]s ljBfyL{nfO{ sfo{of]hgf / PsfO of]hgfsf gd'gf agfpg nufO{ sIffdf k|:t't ug{ nufpg]/ 
cGTodf k'ga{n k|bfg ug]{, 
k|To]s ljBfyL{nfO{ ljljw ljwf / efifftÎj;Fu ;Da4 b}lgs kf7of]hgf / n3' kf7of]hgfsf gd'gf 
agfpg lgb]{zg lbg], 
lgld{t kf7of]hgfdWo] s]xL kf7of]hgf sIffdf k|:t't ug{ nufO{ ;xkf7Llar kof{Kt 5nkmn 
u/fpg] / cGTodf ;'wf/fTds ;'emfj lbg],
ljBfyL{nfO{ n3' kf7of]hgfsf] 9fFrfcg?k gd'gf lzIf0fsf] cEof; u/fpg] / ;xkf7L ;fyLx?nfO{ 
klg sIff d"Nofª\sgsf nflu clek|]l/t ug]{ .

rf/ lzIf0f ;fdu|Lsf] cfjZostf / cf}lrTosf af/]df 5nkmn u/L ;d"xut lgisif{ sIffdf k|:t't 
ug{ nufpg], 
ljwfsf] k|s[lt / efifftTjcg'?k lzIf0f ;fdu|L ->Jo, b[Zo, >Job[Zo, df}lvs / :kz{_ sf] 
;ª\sng, lgdf{0f / ;Gbe{fg's"n k|of]u ug{ agfOPsf] ;d"xut 9fFrf sIffdf k|:t't ug{ nufpg] 
/ km/s ;d"xnfO{ l6Kk0fL ug{ lgb]{zg lbg], 
g]kfnL ;flxTosf ljljw ljwf / efifftÎjsf] lzIf0fdf pkof]u ug{ ;lsg] gjLg lzIf0f k|ljlwsf] 
;Defjgfaf/] vf]hL u/L ;d"xut k|ltj]bg agfO{ sIffdf k|:t't ug{ nufpg] / cGTodf k[i7kf]if0f 
k|bfg ug]{ .

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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d"Nofª\sg k|ls|of

l;sfO pknlAw eP gePsf] hfFRg] sfd d"Nofª\sgdf ul/G5 . sfo{s|dsf] cGTodf s] slt p2]Zo 

k|fKt eP egL n]vfhf]vf ug]{ sfd  d"Nofª\sg xf] eg] o;n] sfo{s|dsf ;d:of ;dfwfgdf 

sfd u5{ -6faf, ;g\ !(^@, k[= #&&_ . kf7\os|d / k7gkf7gsf sdLsdhf]/LnfO{ x6fpgsf 

nflu d"Nofª\sgsf] h?/t k5{ . o;nfO{ kf7\os|dsf] Pp6f r/0fsf] ?kdf lng ;lsG5, h;n] 

ck]lIft pknlAw / jf:tljs pknlAwsf lardf t'ngf u/L kf7\os|ddf ePsf sdLsdhf]/LnfO{ 

;'wf/ ug{ cfjZos k[i7kf]if0f k|bfg u5{ -lgp/], @)&$, k[=!(@_ . g]kfnL efiff lzIf0f kf7\of+zdf 

d"Nofª\sg k|ls|ofcGtu{t cfGtl/s  / afXo d"Nofª\sgsf] Joj:yf ul/Psf] 5 . 

cfGtl/s d"Nofª\sgnfO{ rfln; k|ltzt cª\s 5'6\ofOPsf] 5 . cfGtl/s d"Nofª\sgnfO{ klg 

lgoldt cfGtl/s d"Nofª\sg / k|of]ufTds cfGtl/s d"Nofª\sgdf ljefhg ul/Psf] 5 . 

lgoldt cfGtl/s d"Nofª\sgdf pkl:yltnfO{ tLg cª\s, ;xeflutfnfO{ b'O{ cª\s, klxnf] 

cfGtl/s d"Nofª\sgnfO{ kfFr cª\s, bf];|f] cfGtl/s d"Nofª\sgnfO{ bz cª\s / t];|f] cfGtl/s 

d"Nofª\sgnfO{ kfFr cª\s u/L klRr; cª\s 5'6\ofOPsf] 5 . k|of]ufTds cfGtl/s d"Nofª\sgdf 

efiffkf7\os|dsf] cWoog, cfwf/e"t tx efiffkf7\ok':tssf] cWoog / cWoog kq n]vg 

tyf k|:t'ltnfO{ kfFr kfFr cª\s u/L kGw| cª\s 5'6\ofOPsf] 5 . o;sf nflu ljBfyL{x?nfO{ 

5'6\6f5'6\6} zLif{s lbO{ cWoog kq tof/ kfg{ nufOg] / To;sf] d"Nofª\sgsf nflu ljifo 

lzIfs, ljifo ljz]if1 / ljefuLo k|d'v /xg] u/L ;ldlt lgdf{0f u/L d"Nofª\sg ul/g] Joj:yf 

ul/Psf] 5 .

afXo d"Nofª\sgsf nflu ;f7L cª\s 5'6\ofOPsf] 5 . afXo d"Nofª\sgnfO{ klg ;}4flGts 

/ k|of]ufTds u/L b'O{ v08df ljefhg ul/Psf] 5 . ;}4flGts v08sf] rfln; cª\snfO{ 

ax'j}slNks k|Zg bz cª\ssf] / ;ª\lIfKt pQ/fTds k|Zg lt; cª\ssf] u/L hDdf rfln; 

cª\ssf] lqlj lzIffzf:q ;ª\sfo, l8gsf] sfof{non] ;qfGtdf ;}4flGts k/LIff ;~rfng ug]{ 

Joj:yf ul/Psf] 5 . k|of]ufTds sfo{sf] nflu k':ts ;dLIff kfFr cª\s, sfo{d"ns cg';Gwfg 

kfFr cª\s, g]kfnL efifflzIf0fsf ;d:ofdf cfwfl/t uf]i7L ;~rfng kfFr cª\s / hg{ndf 

k|sflzt n]vsf] ;dLIff kfFr cª\s u/L hDdf la; cª\s lgwf{/0f ul/Psf] 5 . k|of]ufTds 

sfo{sf] afXo d"Nofª\sgsf nflu ljifo lzIfs, ljifo ljz]if1 / ljefuLo k|d'v;lxtsf] ;ldlt 

u7g ul/g] / ToxL ;ldltn] afXo d"Nofª\sg ug]{ Joj:yf ul/Psf] b]lvG5 . ;du|df o; 

kf7\of+zdf ;dflji6 d"Nofª\sg k|ls|ofsf] cfGtl/s d"Nofª\sg  ;}4flGts ?kdf pko'St eP 

klg Jofjxfl/s ?kdf c;xh 5, lsgeg] ljBfyL{df cfGtl/s ?kdf d"Nofª\sg x'g] ;a} 

k/LIffk|lt ;sf/fTds wf/0ff al;;s]sf] 5}g . 
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kf7\ok':ts / ;Gbe{ ;fdu|L

kf7\os|dcg';f/ tof/ kfl/Psf ;fdu|LnfO{ kf7\ok':ts elgG5 eg] yk lj:t[tLs/0f ePsf 

;fdu|LnfO{ ;Gbe{k':ts elgG5 . kf7\os|dsf] dd{ / ck]Iffcg';f/ p2]Zo / kf7\oj:t'sf] ;Ldfdf 

/xL tof/ ePsf ;fdu|L kf7\ok':ts x'g\ eg] yk cEof;fTds ;fdu|LnfO{ ;Gbe{k':ts elgG5 

-zdf{ / kf}8]n, @)^), k[= ##&_ . kf7\o;fdu|Ldf ljleGg k':ts  ;dfj]z ul/Psf x'G5g\ . 

h;n] ljBfyL{x?nfO{ ljifoj:t'sf] ;}4flGts / k|fof]lus kIfdf 1fg lng ;xof]u u5{ . 

o; kf7\of+zdf o;nfO{ k|d'v kf7\o;fdu|L / ;Gbe{ ;fdu|L u/L b'O{ zLif{sdf afF8]/ Jojl:yt 

ul/Psf] 5 . k|d'v kf7\o;fdu|Lx? gf}cf]6f l;kmfl/; ul/Psf] 5 . gf}cf]6fdWo] cf7cf]6f g]kfnL 
efiffs} /flvPsf 5g\  eg]  cGtdf Pp6f lzIff lj1fg tyf k|ljw dGqfnosf] j]e;fO6 

/flvPsf] 5  -lzIffzf:q ;ª\sfo, @)*), k[= @%&–@%*_  . of] ;fdu|Ln] clglZrttf sfod 
u/]sf] 5, lsgeg] slxn] s] zLif{ssf ;fdu|Lsf] pkof]u ug]{ xf] To:tf ;fdu|L lglZrt ul/Psf] 

b]lvFb}g . ;Gbe{ ;fdu|L zLif{sdf t]O;cf]6f ;fdu|Lx? /flvPsf] 5 . tLdWo] g]kfnL efiffsf 

rf/cf]6f, lxGbL efiffsf tLgcf]6f / cª\u|]hL efiffsf kGw|cf]6f ;dfj]z ul/Psf] 5 . pknAwtf 
/ ljifoj:t'sf b[li6n] kf7\of+zdf 5flgO{ ;Gbe{;"rLdf pNn]v ul/Psf ;fdu|L pko'St g} 

b]lvG5g\ .  t/ ;DalGwt lgsfon] o; ljifosf  ljifo lj1sf] ;xfotf lnO{ cflwsfl/s 

kf7\o;fdu|L lgdf{0f u/L nfu" ug{' kg]{ b]lvG5 . t/ k|d'v kf7\o;fdu|Ldf ;dflji6 gf}cf]6f 

kf7\o;fdu|L s'g kf7\o;fdu|L s'g PsfOsf nflu l;kmfl/; ul/Psf] xf] Tof] klg v'nfPsf] eP 

pko'st x'g] b]lvG5 . k|:t't ul/Psf kf7\o;fdu|L / ;Gbe{ ;fdu|L s'g z}nLdf /flvPsf] xf] 

:ki6 b]lvFb}g . kf7\o;fdu|LnfO{ PlkP ;ftf}F ;+:s/0fcg';f/ /fVbf pko'St x'g] b]lvG5 lsgls 

ljBfyL{x?nfO{ klg To;n] z}nLsf] 1fg lbg dbt ug]{ b]lvG5 . efifflzIf0fsf] 1fg lbg] ;fdu|L 

cg';GwfgfTds n]v / j]e;fO6sf ;fdu|Lx?nfO{ klg ;Gbe{ ;fdu|Ldf ;dfj]z ug{ ;s] cem 

k|efjsf/L x'G5 . 

lgisif{

o; kf7\of+zdf g]kfnL efifflzIf0fsf] cfwf/e"t 1fg ;dfj]z ul/Psf] 5 . o;df g]kfnL 

efiffkf7\os|dsf] cWoog, g]kfnL efiffkf7\ok':tssf] cWoog, cWofkg of]hgf / lzIf0f ;fdu|L 

lgdf{0f / k|of]u ;dfj]z ul/Psf] 5 . kf7\of+z zLif{sdf k"0ff{ª\s, pQL0ff{ª\s / of] ljifo 
clgjfo{, P]lR5s jf yk P]lR5s s] xf] eGg] ;"rgfafx]s ;a} s'/fx? ;dfj]z ul/Psf] 5 . 
kf7\of+z kl/ro / p2]Zo v08 kf7\os|ds} 9fFrfdf lgdf{0f ul/Psf] kfOG5 . g]kfnL d"n 

ljifo lnO{ :gfts pQL0f{ ljBfyL{x? o; sfo{s|ddf ;xefuL x'g kfpg] s'/f kl/ro v08df 

pNn]v ul/Psf] 5 eg] p2]Zox? ;fwf/0f / ljlzi6 u/L b'O{ k|sf/sf /flvPsf] 5 . ;fwf/0f 

p2]Zo kfFr cf]6f 5g\ eg] ljlzi6 p2]Zox? kf7\oljifo;Fu} /flvPsf] 5 . ljlzi6 p2]Zocg';f/ 

kf7\oljifo lgwf{/0f ul/Psf] 5 . g]kfnL efiffkf7\os|dcGtu{t g]kfnL efiffkf7\os|dsf] 

clw:gfts tx klxnf] ;qsf] g]kfnL efiff lzIf0f kf7\of+zsf] ljZn]if0f
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kl/ro, k|sf/ tyf kf7\os|dsf] 9fFrf / g]kfnL efiff kf7\os|dsf] P]ltxfl;s k[i7e"ld;lxt 

kf7\os|dcg'?ktfsf cfwf/df ljBfno txsf] g]kfnL kf7\os|dsf] cWoognfO{ ;dfj]z ul/Psf] 
5 . g]kfnL efiffkf7\ok':tssf] cWoogdf  efiff kf7\ok':tssf] kl/ro, efiff kf7\ok':tssf] 

P]ltxfl;s k[i7e"ld / cfGtl/s tyf afXo ljz]iftfsf cfwf/df cfwf/e"t tyf dfWolds txsf 

g]kfnL efiffkf7\ok':tssf] cWoognfO{ ;dfj]z ul/Psf] 5 . cWofkg of]hgf lgdf{0fcGtu{t 

jflif{s of]hgf, sfo{of]hgf, PsfO of]hgf, b}lgs kf7of]hgf / n3'kf7of]hgf lgdf{0f / 

k|of]unfO{ ;dfj]z ul/Psf] b]lvG5 . To;}u/L lzIf0f ;fdu|L lgdf{0f /  k|of]ucGtu{t >Jo, b[Zo, 

>Job[Zo, df}lvs, :kz{, kf7\o, :yfgLo ;fdu|L / g]]kfnL efifflzIf0fdf pkof]udf Nofpg ;lsg] 

gjLgtd k|ljlw l6D;, h'd / u'un ld6nfO{ ;dfj]z ul/Psf] b]lvG5 . o;n] efifflzIf0fdf 

:yfgLo ;fdu|Lsf] k|of]ub]lv cfw'lgs gjLg lzIf0f k|ljlwsf] k|of]udf lzIfsnfO{ of]Uo agfpg 

;lsg] b]lvG5 .

lzIf0f k|ls|ofnfO{ a9L k|of]ud"ns / Jofjxfl/s agfpg vf]h]sf] b]lvG5 . ;fwf/0f / ljlzi6 

b'O{ ;d"xdf ljefhg u/L k|To]s PsfOnfO{ lzIfsn] k|of]u ug{ ;Sg] ljifosf] k|:t'lt, JofVofg, 

5nkmn, k|Zgf]Q/ h:tf ljlwx?nfO{ ;fwf/0f k|ljlwcGtu{t / lglZrt PsfOsf nflu ljz]if 
k|fof]lus sfo{ / lzIf0f ljlw lgwf{/0f u/L ljlzi6 lzIf0f k|ljlwdf /flvPsf] b]lvG5 . h'g 

lzIf0f l;sfO ultljlwnfO{ cl3 a9fpg lgs} pkof]uL /x]sf] 5 . d"Nofª\sg k|ls|ofnfO{ 
cfGtl/s / afXo u/L b'O{ efudf afFl8Psf] 5 . cfGtl/s d"Nofª\sg $) k|ltzt / afXo 
d"NofªsgnfO{ ^) k|ltzt cª\s 5'6\ofOPsf] 5 . cfGtl/s d"Nofª\sgsf] lhDdf ;DalGwt 
SofDk;nfO{ lbPsf] 5 eg] afXo d"Nofª\sg lzIffzf:q l8gsf] sfof{non] k/LIff ;~rfng 
u/]/ ug]{ Joj:yf ul/Psf] 5 . ;Gbe{ ;fdu|LnfO{ k|d'v kf7\o;fdu|L / ;Gbe{ ;fdu|L u/L b'O{ 

v08df /flvPsf] kfOG5 . k|d'v kf7\o;fdu|LcGtu{t gf} cf]6f g]kfnL efiffsf kf7\o;fdu|LnfO{ 

;dfj]z ul/Psf] 5 eg] ;Gbe{ ;fdu|LcGtu{t g]kfnL, lxGbL / cª\u|]hL efiffsf t]O; cf]6f 
kf7\o;fdu|L ;dfj]z ul/Psf] b]lvG5 . pknAwtfsf] cfwf/df kf7\o;fdu|L / ;Gbe{ ;fdu|Lsf] 

5gf]6 pko'St eP klg k|d'v kf7\o;du|Ldf ;dflji6 j]e;fO6n] c:ki6tf NofPsf] 5 eg] 

;Gbe{ ;fdu|Ldf j]e;fO6df /flvPsf cgnfOg ;fdu|L / cg';GwgfTds n]vnfO{ ;dfj]z 

gul/g' o; kf7\of+zsf sdhf]/L b]lvG5g\ . ;fy} ;fdu|LnfO{ PlkP ;ftf}F ;+:s/0fcg';f/ /fv]df 

ljBfyL{df ;Gbe{ ;fdu|L Jojl:yt ug]{ 1fg l;ksf] ljsf; klg x'g] b]lvG5 .
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;Gbe{ ;fdu|L

clwsf/L, ef/tL -@)&(_= dfWolds g]kfnL efiffkf7\os|dsf] ;dLIffTds d"Nofª\sg= OGgf]e]l6e 
l/;r{ hg{n, ! -!_, k[= @!!–@!&_ . https://doi.org/10.3126/irj.v1i1.52520

rt'j]{bL, lzvf -;g\ @))*_= lxGbL lzIf0f= ljgo / v]hf cf/=nfn a's l8kf] .
lqe'jg ljZjljBfno lzIffzf:q ;ª\sfo l8gsf] sfof{no -@)*)_= lklhl8O{ klxnf] ;]d]:6/ 

kf7\os|d= lqe'jg ljZjljBfno, lzIffzf:q ;ª\sfo, l8gsf] sfof{no .
lgp/], w|'a k|;fb -@)&$_= kf7\os|d cEof;= Sj]:6 klAns];g k|f=ln=.
kf}8]n, g]qk|;fb / tLy{/fh, vltj8f -@)^&_= g]kfnL efiffkf7\os|d kf7\ok':ts tyf lzIf0f 

k4lt= ljBfyL{ k':ts e08f/ .
kf}8]n, ;'/h -@)&(_= sIff bzsf] g]kfnL kf7\os|d -@)&!_ sf] ljZn]if0f= cjwf/0ff, & -!_, k[= 

^#–&! .  https://doi.org/10.3126/awadharana.v7i1.49375
e6\6, dx]zk|;fb / kf]v/]n, s[i0fk|;fb -@)*)_= kf7\os|d cg'?ktfsf cfwf/df sIff gf}sf] 

g]kfnL efiffkf7\ok':tssf] ljZn]if0f= OGgf]e]l6e l/;r{ hg{n, # -@_, k[= !@%–!## . 
https://doi.org/10.3126/irj.v3i2.61812

e08f/L, kf/;dl0f / kf]v/]n, s]zj/fh -@)&%_= g]kfnL lzIff kf7\os|d lbUbz{g= ljBfyL{ 
k':ts e08f/ .

e';fn, s[i0f -@)&$_= g]kfnL efiff ;flxTo lzIf0f kf7\oqmdsf] ljZn]if0f, -ck|sflzt :gftsf]Q/ 
zf]wkq_, lqlj, g]kfnL lzIff ljefu, ;'v]{t SofDk; lzIff .

zdf{, s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^)_= g]kfnL efiff  / ;flxTo lzIf0f= Go' lx/f a'S; 
OG6/k|fOh]h .

zdf{, s]bf/k|;fb / kf}8]n dfwjk|;fb -@)^*_= g]kfnL efiff lzIf0fsf ;Gbe{x? = ljBfyL{ k':ts 
e08f/ . 

zdf{, uf]kLgfy -@)^*_= g]kfndf lzIffsf] Oltxf; efu ! -rf}yf] ;+:s=_= dsfn' k|sfzg u[x .
zdf{, uf]kLgfy -@)&!_= g]kfndf lzIffsf] Oltxf; efu @= dsfn' k|sfzg u[x .
>Ljf:tj, /ljGb|gfy -;g\ !((@_= efiff lzIf0f= jf0fL k|sfzg . 
l;+x, s0f{ -@)!%÷@)!^_= lxGbL lzIf0f= uf]ljGb k|sfzg .
Nicholls, A., & Nicholls, S. H. (1972). Developing a curriculum: A practical guide (1st ed.). 

Routledge. https://doi.org/10.4324/9780429454172.
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Main Text
The main text should be in the range of 3000-5000 words and be organized under the 
following headings:
•	 Introduction: The introduction should describe the significance of the paper, 

beginning with an explanation of existing knowledge and the research gap of the 
problem under investigation. This should lead to the main research questions or 
objectives.

•	 Methods and Materials: This section should provide sufficient information to 
allow the research to be repeated in the future. A clear description of technical 
procedures should include the study area, sampling design, methods, and tools 
used.

•	 Results and Discussion: The results should be presented concisely and clearly 
in descriptive, tabular, and graphical forms with interpretation. This section 
should address the objectives systematically, providing:
• Interpretation of results without restating them
•  Comparison with previous research findings,
• Impacts on the existing knowledge of the subject, and
• Suggestions for further research. The results should be discussed in relation to 

at least two previously published peer-reviewed journal articles.
•	 Conclusions: The conclusions should highlight the main findings, justified by 

data analysis. Preconceived ideas should not override the results and conclusions.
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